
Tracing	
  teachers’	
  needs	
  
in	
  the	
  process	
  of	
  school	
  reform	
  

Analyzing	
  and	
  interpre7ng	
  data	
  
ISCAR	
  Summer	
  University	
  Moscow,	
  2013	
  

Mar7n	
  Kramer,	
  CRADLE,	
  FBS,	
  UH	
  



Contents	
  

l  Summary	
  of	
  research	
  plan	
  
theore7cal	
  framework,	
  research	
  ques7ons,	
  research	
  site	
  

l  Methodological	
  approaches	
  (journey	
  so	
  far)	
  
Ian	
  Parker	
  (2013):	
  Discourse	
  analysis:	
  Dimensions	
  of	
  Cri7que	
  in	
  Psychology	
  
Mariana	
  Souto-­‐Manning	
  (2012):	
  Cri7cal	
  narra7ve	
  analysis	
  
Yrjö	
  Engeström	
  (1999):	
  Communica7on,	
  Discourse	
  and	
  Ac7vity	
  

l  Ques7ons	
  for	
  discussion	
  



Summary	
  of	
  research	
  plan:	
  
Theore7cal	
  framework	
  
l  School	
  reform	
  as	
  an	
  expansive	
  learning	
  process	
  	
  
(Engeström	
  &	
  Sannino,	
  2010)	
  
a	
  new	
  type	
  of	
  agency,	
  an	
  expanded	
  paZern	
  of	
  ac7vity,	
  theore7cal	
  concept	
  

l  Self-­‐Determina7on	
  Theory;	
  Cultural-­‐Historical	
  Ac7vity	
  Theory	
  

l  diametral	
  approaches	
  of	
  both	
  theories	
  concerning	
  the	
  concept	
  of	
  needs;	
  
these	
  approaches	
  are	
  interpreted	
  as	
  complementary	
  

l  individual	
  needs	
  as	
  opposed	
  to	
  societal	
  demands	
  are	
  interpreted	
  as	
  
universal	
  need	
  forms	
  on	
  an	
  individual	
  and	
  collec7ve	
  level	
  (Fraser,	
  1998)	
  



Research	
  ques7ons	
  

l What	
  would	
  be	
  a	
  concept	
  of	
  need	
  that	
  serves	
  as	
  a	
  workable	
  
tool	
  to	
  analyze	
  change	
  in	
  educa7onal	
  se_ngs	
  and	
  that	
  brings	
  
together	
  insights	
  both	
  from	
  CHAT	
  and	
  SDT	
  tradi7ons?	
  -­‐>	
  
a	
  tool	
  that	
  makes	
  needs	
  in	
  their	
  ac7vity	
  context	
  visible	
  

l How	
  can	
  such	
  a	
  tool	
  be	
  u7lized	
  to	
  foster	
  and	
  analyze	
  an	
  
expansive	
  learning	
  process	
  in	
  a	
  school	
  community?	
  	
  



needs	
  &	
  ac7vity	
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figure 5 – viewing both approaches simultaneously 

In fig. 5, both theoretical approaches become visible at the same time, like using two 

overlapping overhead transparencies, or like using the above mentioned 3D glasses. The 

outward pointing arrows depict what formal education tries to achieve, whereas the SDT’s 

basic psychological needs and their respective societal counterparts are interpreted as universal 

abstract need forms. 

As such, this concept of need takes into account the basic incompatibility of the SDT and 

CHAT traditions, but at the same time provides a rich and dynamic picture of human activity in 

general and of teachers’ activities in educational settings in particular. 

5 Method+and+research+design+

5.1 Researching+teacher+and+teaching+researcher+

I find myself in the unique situation of being both researching teacher and teaching researcher 

at the same time, a position that lends itself to analytical autoethnography (Anderson, 2006) as 

one of the methodological approaches: I’ve been a full member in the school setting for more 

than twenty-five years, a fact that can’t and won’t be hidden in the published texts. And I’m 

committed to the further development of the theoretical understanding of school development 

between societal demands and personal basic psychological needs. 



research	
  site	
  

Martin Kramer | TEACHERS’ AGENCY IN SCHOOL DEVELOPMENT | research plan 20   

6 Research+site+

The research site is a small rural secondary school5 in the north of 

Upper Austria which is about to be converted to a new secondary 

school beginning in 2015/16, having finished that conversion 

process by July 2018, when the last students of the present version 

of secondary school leave that school. It was founded in the early 

1970ies, following attempts of the government of providing better 

secondary education in rural districts. It became an all-day school in 1980, which means it 

started to provide cooked lunches and afternoon activities. With no other competing schools 

around, that school has practically also acted like a comprehensive school for all students of 

that school area. As of writing this research plan, I have been teaching at that school for over 

24 years. 

 

figure 8 - everyday school life 

 

                                                

5 http://www.hsvwb.at  

figure 7 - school logo 
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•  small	
  rural	
  	
  
secondary	
  school	
  

•  I	
  teach	
  	
  
and	
  research	
  there	
  



Methodological	
  implica7ons:	
  
Looking	
  for	
  a	
  suitable	
  unit	
  of	
  analysis	
  

Every	
  cultural	
  phenomenon	
  	
  
can	
  be	
  studied	
  as	
  communica7on.	
  	
  	
  

Umberto	
  Eco,	
  1999	
  



Looking	
  for	
  a	
  suitable	
  unit	
  of	
  analysis	
  
The	
  word	
  in	
  its	
  external	
  form	
  includes	
  ac7on	
  and	
  image	
  as	
  its	
  internal	
  forms;	
  
the	
  ac7on	
  in	
  its	
  external	
  form	
  includes	
  words	
  and	
  image	
  in	
  its	
  internal	
  form.	
  
Finally,	
  the	
  ac7on	
  and	
  word	
  are	
  the	
  internal	
  form	
  of	
  the	
  image.	
  	
  

Zinchenko,	
  2012	
  

Beyond	
  verbal	
  and	
  wriZen	
  language,	
  discourse	
  encompasses	
  ways	
  of	
  being	
  in	
  
the	
  world	
  (Gee	
  1996),	
  including	
  semio7c	
  acts	
  other	
  than	
  linguis7c	
  symbols.	
  
Along	
  with	
  words,	
  discourse	
  encompasses	
  values,	
  beliefs,	
  moral	
  orienta7ons,	
  
social	
  iden77es,	
  and	
  a_tudes	
  (Gee	
  1996;	
  Rymes	
  1995)	
  

Souto-­‐Manning,	
  2012	
  



Looking	
  for	
  a	
  suitable	
  unit	
  of	
  analysis:	
  
Parker	
  –	
  Approaches	
  to	
  discourse	
  analysis	
  

methods of data analysis – spring sessions 2013 – Kramer  3 

1.4 Data(collected(so(far(
The data collected so far comprise narrative interviews with teacher colleagues and articles 
published by the Teachers’ Union, by school authorities and from other sources. For this 
anaylsis seminar, I’ve chosen a short interview with my headmaster and some extracts from 
texts published in a magazine of Upper Austria’s biggest teacher association, the CLV. 

2 Choice(of(Method(
 

The word in its external form includes action and image as its internal forms; the action 
in its external form includes words and image in its internal form. Finally, the action and 
word are the internal form of the image. (Zinchenko 2012, emphasis added) 

 
This unit of word, action and image points at the possibility of unearthing the underlying 
actions and images by careful analysis of the word, of the stories people tell, both on a personal 
and a societal level. As such, this unity could be the broadest possible definition of discourse, 
fitting with Souto-Manning’s (2012) stance: 
 

I [...] use the term discourse to delineate more complex relationships between language 
and society (van Dijk 1997a, 1997b). Discourse is seen here, “as an interrelated set of 
texts, and the practices of their production, dissemination, and reception, that brings an 
object into being” (Phillips and Hardy 2002, 3). It is thus an inherent and inseparable 
part of the social world, of the broader social context. It shapes and is shaped by 
society. Beyond verbal and written language, discourse encompasses ways of being in 
the world (Gee 1996), including semiotic acts other than linguistic symbols. Along with 
words, discourse encompasses values, beliefs, moral orientations, social identities, and 
attitudes (Gee 1996; Rymes 1995). (emphasis added) 

 
Parker (2013) provides a comprehensive account of different approaches to discourse analysis. 
These cover both the personal and the societal level and are categorized in a temporal and a 
spatial dimension. However, these boundaries between different forms of discourse analysis are 
marked in the hope that researchers taking up some of these ideas in their own research will 
disturb those boundaries and invent new connections between the concepts (Parker 2013, p. 
224): 
 

 temporal/historical dimension spatial dimension 

societal  
(macro) level 

SA semantic analysis PDT political discourse analysis 

CDA critical discourse analysis FDA Foucauldian discourse analysis 

personal  
(micro) level 

NA narrative analysis TA thematic analysis 

CA conversation analysis EM ethnomethodology 

table 2 – approaches to discourse analysis 

Parker (ibid.) also briefly discusses three principles for discursive research: history, theory and 
subjectivity: 

• being concerned with the phenomena under scrutiny as historically constituted  
(how has the phenomenon come into being, how does it change) 

• being guided by a theoretical understanding, explicit or implicit 
• taking subjectivity into account in forms of reflexivity 

 

	
  Parker,	
  2013	
  



Looking	
  for	
  a	
  suitable	
  unit	
  of	
  analysis:	
  
Souto-­‐Manning	
  –	
  Cri7cal	
  narra7ve	
  analysis	
  

Through	
  analy7cally	
  iden7fying	
  micro	
  and	
  macro	
  discourses	
  and	
  realms	
  in	
  a	
  
narra7ve,	
  individuals	
  can	
  develop	
  cri7cal	
  meta-­‐awareness	
  (Freire	
  1970)	
  and	
  
engage	
  in	
  personal	
  and/or	
  social	
  ac7on	
  as	
  a	
  result	
  of	
  iden7fying	
  and	
  
ques7oning	
  the	
  social	
  construc7on	
  of	
  their	
  situa7ons.	
  By	
  iden7fying	
  
ins7tu7onal	
  discourses	
  intertextually	
  recycled	
  in	
  their	
  narra7ves	
  and	
  
understanding	
  these	
  macro	
  discourses	
  apart	
  from	
  their	
  immediate	
  (micro)	
  
experiences	
  and	
  beliefs,	
  they	
  can	
  start	
  challenging	
  and	
  changing	
  their	
  stories.	
  

Souto-­‐Manning,	
  2012	
  



Ac7vity	
  system	
  as	
  unit	
  of	
  analysis	
  
“Thus,	
  between	
  the	
  ar7ficially-­‐isolated	
  fragment	
  of	
  discourse	
  and	
  the	
  
ambiguously-­‐global	
  argumenta7ve	
  social	
  fabric,	
  there	
  is	
  the	
  middle	
  ground	
  of	
  
the	
  situated	
  ac7vity	
  system.”	
  (Engeström	
  2001,	
  p.	
  173)	
  

	
   cri7cal	
  discourse	
  analysis	
  

conversa7on	
  analysis	
  



Ac7vity	
  system	
  as	
  unit	
  of	
  analysis:	
  
Intermediate	
  theore7cal	
  tools	
  
l  Disturbances,	
  innova7on	
  and	
  contradic7ons*	
  in	
  the	
  ac7vity	
  system	
  

(*historically	
  accumulated	
  dynamic	
  tension	
  between	
  opposing	
  forces	
  in	
  an	
  ac7vity	
  system;	
  Il’enkov,	
  1977)	
  

l  Mul7voicedness	
  of	
  discourse	
  
Social	
  languages	
  being	
  invoked	
  in	
  the	
  voices	
  /	
  speech	
  ac7ons	
  of	
  par7cipants	
  

l  Transi7ons	
  in	
  the	
  overall	
  paHern	
  of	
  object-­‐oriented	
  interac7on	
  in	
  a	
  given	
  
ac7vity	
  system:	
  	
  
coordina7on	
  (sript-­‐regulated	
  ac7ons	
  of	
  the	
  different	
  actors);	
  
coopera7on	
  (analysis	
  and	
  resolu7on	
  of	
  the	
  problem);	
  	
  
reflec7ve	
  communica7on	
  (members	
  of	
  ac7vity	
  system	
  look	
  at	
  themselves	
  in	
  
rela7on	
  to	
  the	
  problem)	
  (-­‐>	
  cri$cal	
  meta-­‐awareness)	
  

Engeström	
  2001,	
  pp.	
  177-­‐179	
  



Making	
  needs	
  visible	
  in	
  discourse 	
  	
  
l  Disturbances,	
  innova7on	
  and	
  contradic7ons:	
  	
  
Look	
  for	
  discursive	
  manifesta7ons	
  of	
  contradic7ons	
  (dilemmas,	
  conflicts,	
  
cri7cal	
  conflicts,	
  double	
  binds;	
  Engeström	
  &	
  Sannino	
  2011)	
  
They	
  may	
  reveal	
  the	
  underlying	
  needs	
  –	
  how	
  they	
  are	
  met	
  or	
  thwarted	
  

l  Mul7voicedness	
  of	
  discourse	
  
Iden7fy	
  different	
  social	
  languages	
  becoming	
  evident	
  in	
  par7cipants’	
  voices	
  
What	
  do	
  they	
  tell	
  about	
  the	
  rela7on	
  between	
  BPN	
  and	
  societal	
  demands?	
  

l  Transi7ons	
  in	
  the	
  overall	
  paHern	
  of	
  object-­‐oriented	
  interac7on:	
  
Analyze	
  the	
  paHern	
  of	
  interac7on:	
  Needs	
  are	
  expected	
  to	
  become	
  visible	
  in	
  
coopera7on	
  and	
  especially	
  in	
  reflec7ve	
  communica7on	
  



Making	
  needs	
  visible	
  
in	
  ac7vity	
  
l  basic	
  psychological	
  needs:	
  
universal	
  need	
  forms,	
  
effec7ve	
  between	
  primary	
  
cons7tu7ng	
  elements	
  
of	
  ac7vity	
  system	
  

l  societal	
  demands	
  relate	
  to	
  
instruments,	
  rules	
  and	
  
division	
  of	
  labor	
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figure 5 – viewing both approaches simultaneously 

In fig. 5, both theoretical approaches become visible at the same time, like using two 

overlapping overhead transparencies, or like using the above mentioned 3D glasses. The 

outward pointing arrows depict what formal education tries to achieve, whereas the SDT’s 

basic psychological needs and their respective societal counterparts are interpreted as universal 

abstract need forms. 

As such, this concept of need takes into account the basic incompatibility of the SDT and 

CHAT traditions, but at the same time provides a rich and dynamic picture of human activity in 

general and of teachers’ activities in educational settings in particular. 

5 Method+and+research+design+

5.1 Researching+teacher+and+teaching+researcher+

I find myself in the unique situation of being both researching teacher and teaching researcher 

at the same time, a position that lends itself to analytical autoethnography (Anderson, 2006) as 

one of the methodological approaches: I’ve been a full member in the school setting for more 

than twenty-five years, a fact that can’t and won’t be hidden in the published texts. And I’m 

committed to the further development of the theoretical understanding of school development 

between societal demands and personal basic psychological needs. 



Data	
  /	
  analysis	
  

l  Data	
  collected	
  so	
  far:	
  interviews;	
  ar7cles	
  from	
  magazines	
  and	
  newspapers;	
  
ques7onnaire	
  (not	
  taken	
  into	
  account	
  so	
  far)	
  

l  Only	
  some	
  very	
  preliminary	
  analysis	
  at	
  this	
  stage	
  of	
  the	
  research	
  –	
  the	
  
preliminary	
  analysis	
  that	
  can	
  be	
  found	
  in	
  my	
  conference	
  paper	
  is	
  a	
  very	
  first	
  
aZempt	
  and	
  does	
  not	
  take	
  into	
  account	
  the	
  most	
  recent	
  considera7ons.	
  



Expected	
  findings	
  

l  Contradic7ons	
  between	
  basic	
  psychological	
  needs	
  and	
  societal	
  demands	
  

l  Contradic7ons	
  becoming	
  evident	
  between	
  different	
  social	
  languages	
  
between	
  par7cipants	
  and	
  also	
  between	
  different	
  roles	
  of	
  a	
  par7cipant	
  

l  In	
  the	
  course	
  of	
  the	
  interviews,	
  discussions	
  and	
  school	
  development	
  
conferences,	
  I	
  expect	
  a	
  rise	
  of	
  reflec7ve	
  communica7on,	
  expressing	
  an	
  
emerging	
  meta-­‐awareness.	
  



Ques7ons	
  for	
  discussion	
  

l  Sugges7ons	
  concerning	
  how	
  needs	
  can	
  be	
  made	
  visible	
  and	
  traceable	
  in	
  
discourse	
  /	
  in	
  the	
  ac7vity	
  system?	
  

l  Sugges7ons	
  concerning	
  other	
  approaches	
  of	
  discourse	
  analysis?	
  

l  Key	
  reference	
  /	
  must	
  read:	
  
Packer,	
  M.	
  J.	
  (2011).	
  The	
  science	
  of	
  qualita$ve	
  research.	
  New	
  York:	
  
Cambridge	
  University	
  Press.	
  (Kindle	
  edi7on	
  available!)	
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Thanks	
  for	
  listening!	
  


