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B HacrosiiiemM cOOpHUKE Ipe/ICTaBICHbl MaTepHalIbl MEXITyHAPOIHOTO CUM-
nozuyma «Hayunast mkosa JI.C. BeIrotckoro: Tpaunuy n MHHOBamm» (2728
ntons 2016), npoBoauMoro mpu noaaepxke Poccuiickoro ryMaHUTapHOTO Ha-
yuHoro ¢onzaa. Cumnosnym nocssitieH 120-TH JIETHIO BBIIAIOIIEr0Cs y4EHOT 0.

Hayunas mkona KyJnbTypHO-UCTOPUYECKOH IICHUXOJIOTUH, CBSI3aHHAs C
umenamu JI.C. Beirorckoro, A.H.JleontheBa, A.P.Jlypuu, A.B.3amopoxma,
J.b.Onpronuna, B.B.JlaBbiioBa u Jp., B HACTOSIIEE BpeMs MPHUBIIEKAET BHU-
MaHHE MHOTHX MpEICTaBUTENEH MEXIYHapOJHOIO HaydHO-00pa30BaTEIb-
Horo cooommectBa. CoXpaHEHNE W Pa3BUTHE JAHHON TPAIWIMU B yCIOBHAX
COBPEMEHHOH HayKH W MPAKTUKH 110 BCEMY MHPY ONPEIEIAeT HEIbIi Psf ak-
TYaJIbHBIX 33/1a4, CPEAN KOTOPBIX CO3/IaHNE EANHOTO MOHATHIHHOTO anmapara,
TIOJIEP’KKa COBMECTHBIX NPOECKTOB M MCCIIEIOBaHNH, OCHOBaHHBIX HA HAEIX
9TOI Hay4HOU ILIKOJBI, IPUMEHEHUE UAEH KyJIbTYPHO-UCTOPHUYECKOH IICHUXO-
JIOTUM M TEOPHH JIEATENEHOCTH B CHCTEME NMPO(ECCHOHAILHONW MOATOTOBKH
CIICLIMATICTOB ISl CUCTEMBI 00pa30BaHusl ¥ COLMAILHON c(hephl.

Hecmotpst Ha TO, 4TO Bee Oouibliie 3apyOeKHBIX M OTEYECTBEHHBIX YYEHBIX
B CBOMX HCCIEIOBaHUIX oOpamiatoTcs k unesim JI.C. Beirorckoro, 3auactyro
IIOHMMaHNME U 3HAYCHHE TEOPETHUYECKOM U METOAOJOIMYECKOM OCHOB, 3aJI0-
JKCHHBIX B PaMKaX 3TOM IIKOJIBI, SIBIISICTCS. HEMOIHBIM. B 310 ¢Bsi3u oOparie-
HHUE K opuruHansHbIM Tpyaam JI1.C. BeiroTckoro u nmocnenoBaTeneii ero Hayd-
HOH IIKOJIBI SIBJSIETCS ITPUOPUTETHBIM HAIPaBJICHUEM Pa3BUTHS LIEJIOTO Psaa
ME>K/TyHapOAHBIX MICHXOJIOTHYECKUX MCCIIEI0BAaHNH. DTa TeHICHINS Onpeie-
JSIET CMEXHYIO 00J1aCTh HHTEPECOB OTEUECTBEHHBIX M 3apyOEKHBIX YUEHBIX U
OIIpeieIIsieT OCHOBY COBMECTHBIX JIMCKYCCHI M HayYHBIX MPOEKTOB.

Lens npoBenenus MexIyHapOAHONO CHUMIO3MyMa — aKTUBU3HUPOBATh
00CYXIIeHHE aKTyaJIbHBIX MPOOJIEM KyJIbTYPHO-HCTOPUYECKON TICUXOJIOTUU
U TEOPHU JEATEILHOCTH B COBPEMEHHOM Hay4YHOM M 00pa30BaTelbHOM CO-
o0l11ecTBe, COJCUCTBOBATh PACIPOCTPAHEHUIO ONBITA MpOBeAeHHUs (yHaa-
MCHTAJIbHBIX W MPUKJIAJHBIX HCCHCHOB&HHﬁ, CHOCO6CTByIOU_[I/IX Ppa3BUTHIO
CHUCTCMBI o6pa3013.aH1/1${ n COHPIaHBHOﬁ IPAKTUKU Ha OCHOBC MCKIANCIUILIN-
HapHOTO MOAX0Aa K 00Y4EHHIO0, BOCIIUTAHUIO U PA3BUTHIO YEJIOBEKA.

Mexaynapoansnii cumnosnyMm «Hayunas mxona JI.C. Beirorckoro: Tpa-
JULIUY ¥ WHHOBAllMM» OPUCHTHUPOBAH HA aHAJIN3 MCXOIHBIX TOHATHH Ha-
yuanoii mkonsl JI.C. Beirorckoro, o0cyxaeHue crnenu(ukn COBPEMEHHOTO
COCTOSIHHS ¥ IEPCTIEKTHB Pa3BUTHSI KyJIbTYPHO-HCTOPUIECKON TICHXOJIOTHH,
WHTErpanuy HJIeH KyJIbTypHO-UCTOPHUYECKOH TEOPHH W NESTEILHOCTHOTO
M0JIX0/1a, a TAK)KEe Pa3BUTHE UCCIIENOBAaHNI B paMKax MeXIyHapoaHOTro 00-
LIECTBA KYJbTYpHO-IEATEIbHOCTHBIX uccaenoBanuii ISCAR.
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B umcie OCHOBHBIX HampaBlCHUH pPaOOTHl CHMIIO3MyMa: IICHXOJIOTHS
JEUCTBUSA, UCXOIHBIE €IUHUIIBI PAa3BUTHS, COCTABIISAIOIINE OCHOBY KYJIbTYyp-
HO-MCTOPUYECKOH TEOPHH, IICUXOJIOTUS MBILIUICHHS, ICUXO0JIOTUS UCKYCCTBA,
KpOCC-KyJIbTYPHBIE ICCIIEOBAHNUS — COBPEMEHHOE COCTOSHHUE U TIEPCIICKTHBEIL.

Ocoboe BHMMaHHME Ha CHMIO3MYME YJAENEHO aKTyalbHBIM BOIpPOCaM
MIPaKTHKO-OPUEHTUPOBAHHOM IOATOTOBKH NPO(ECCHOHANBHBIX CHELUAIIH-
CTOB JUISl CHCTEMBI 00pa30BaHM.

K ywacruro B pabore cummosuyma IpuBiedeHsl uccienosarenu [lcu-
XOJIOTHUECKOTO HMHCTHTyTa Poccuiickoil akagemMmu oOpa3oBaHMS, HIEHBI
WCIIOJTHUTENIFHOTO KOMHTETa MeXIyHapoJHOTro oO0InecTBa KyJIbTypHO-Je-
sTesbHOCTHBIX ucciaenoBannii (ISCAR), ydeHble pocCHHCKHX M 3apyOex-
HBIX BY30B, NCHXOJIOTH, COLMOJOTH, (GHIocOdbl, CIEIHAINCTHI-IPAKTHKN
15 ctpaH Mupa, MHTEpechl KOTOPBIX JIEKAT B OONACTH TEOPETHUYECKUX U
MPAaKTUYECKUX MPOOIeM KyJIbTypHO-UCTOPUUECKOHN U eSTeTbHOCTHOM IICH-
XOJIOTHH, MOJIOJBIE yU€HBIE, a TaKkKe BEeAYIIHe 3apyOeKHbIe 3KCIEPTHI U3
Ascrpanmu, bpasunnn, Benuko6putanuu, ['pennn u LlBefinapun.

OprkoMHUTET CHMIIO3MyMa BBIPAKACT ITyOOKYIO NPH3HATEIBHOCThH PY-
KoBOICTBY H coTpynHukam Kommccnu PO mo gemam FOHECKO, a Taroke
Poccuiickoro I'ymanurapnoro Hayunoro @onja, noaaepxaBiiiM IPOEKT U
MTO3BOJIMBIIMM MPUIIIACHTH K YUACTHIO B CHMITIO3MyME MPU3HAHHBIX CIELHa-
JHMCTOB B 00JIaCTH KYJIBTYPHO-HCTOPUYECKOI IICHXOJIOTHH.

UneHbl OpPrKOMHTETa BBIPAXKAIOT OOINBINYIO OaromapHOCTh pekTopy Mo-
CKOBCKOTO FOCYAapCTBEHHOIO IICHUXOJOr0-NEAArOrHYeCKOr0 YHHUBEPCUTETA —
B.B. PyO1oBy 1 pyKOBOACTBY YHHUBEPCHUTETA 3a MOJIEPIKKY B OpPraHU3alMn
CHUMIIO3UYyMa.
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This collection contains materials of the international symposium “Scien-
tific School of L.S. Vygotsky: Traditions and Innovations “ (27-28 June 2016),
conducted with the support of the Russian Humanitarian Scientific Foundation.
The symposium is dedicated to L.S. Vygotsky's 120th anniversary.

Scientific school of cultural-historical psychology, associated with the
names of L.S. Vygotsky, A.N.Leontyev, A.R.Luria, A.V.Zaporozhets,
D.B. Elkonin and V.V. Davydov currently attracts attention of many repre-
sentatives of the international scientific community. Preservation and devel-
opment of this tradition all over the world defines several important direc-
tions of work, including elaboration of a unified system of concepts, support
of joint projects and research in the field of professional training of specialists
for the system of education and social sphere.

Despite more and more Russian and foreign scholars applying the ideas of
L.S. Vygotsky in their research, interpretation and understanding of the theo-
retical and methodological basis of this scientific approach often remains in-
complete. Thus, turning to the original texts of L.S. Vygotsky and his follow-
ers represents one of the priorities in international psychological studies. This
trend determines the common interests of Russian and foreign researchers
and creates the necessary basis for joint discussions and scientific projects.

The goal of the International symposium is to stimulate the discussion of
the actual problems of the cultural-historical psychology and activity theory
in international scientific and educational community, to spread the results of
fundamental and applied research projects conducted in different parts of the
world in order to facilitate the development of system of education and social
practice on the basis of interdisciplinary approach to teaching and upbringing.

International symposium “Scientific school of Vygotsky: traditions and in-
novations” is aimed at the analysis of the original concepts of the scientific
school, discussion of the current situation and perspectives of its development,
discussion of integration of the ideas of cultural-historical theory and activity
approach, as well as at the expansion of the research conducted in the frame-
work of the International Society of Cultural and Activity Research (ISCAR).

Among the key directions of work of the symposium are: psychology of
action, the original units of development that underlie cultural-historical the-
ory, psychology of thinking, psychology of art, crosscultural studies — current
situation and perspectives.

An important aspect of the discussion will be connected with the issues of
practice-oriented training for professionals in the sphere of education.

Among the participants of the symposium are researchers of the Russian
Academy of Education, members of the Executive Committee of Internation-

16



al Society of Cultural-historical Activity Research (ISCAR), researchers of
Russian and foreign universities, psychologists, sociologists, philosophers,
specialists in applied practices from 15 countries, whose scientific interests
cover theoretical and practical problems of cultural-historical and activity
psychology, young scholars, as well as the leading international experts in
the field of cultural historical psychology and activity theory from Australia,
Brazil, Great Britain, Greece and Switzerland.

Symposium Organizing committee expresses it’s deep gratitude to the lead-
ership and staff of the Commission of Russian Federation for UNESCO and
of the Russian Humanitarian Scientific Foundation, for supporting the project.

Committee members express great gratitude to the Rector of Moscow
State University of Psychology and Education — V.V. Rubtsov and University
administration for the support in organizing the symposium.
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CoBpeMeHHbBIE UCCJIEIOBAHNS B HAYYHOM IIKO0JIE
JI.C. BBITOoTCKOrO

Current research in L.S. Vygotsky's scientific school

QOO OO OO OO OO OO OO OO OO OO OO OO0

Mamepuanvt ni1enapHuoil u OUCKyCCUOHHOU ceccuu

Materials of the plenary and discussion panels

KyJabTypHO-HCTOPHYECKAS TeOPHUsi: MPOOIeMBI,
KoTopbie moctauJi JI.C. Beirorckuii

Pyouyoe B.B.
Pexmop MITIITY, npogeccop, pykosooumens mexucoyHapooHoul Kagheopoi
TOHECKO «Kynvmypho-ucmopuyeckas ncuxonoaus oemcmesay (Poccus)
rectorat@list.ru

1. OcHoBHBbIE N0JI0KEHHUA KYJIbTYPHO-UCTOPHYECKOI TeopuH.

51 Oymy oOcyXaaTh 3TH MOJI0KEHHUs, BO MHOT'OM IIPUBIIEKast TOUKY 3pCHUS
Moero yuutensa B.B. /{aBbinoBa. 11o ero MHeHHIO, OCHOBBI KyJIbTYPHO-UCTO-
PHUYECKOM KOHIIETIMH ObLTH 3a1okeHbl caMuM JI.C. BBITOTCKHM Tj1e-TO OKOJIO
1927-28 romoB. 3aTeM OH OYEHb MHOTOE BHEC B ()OPMUPOBAHHE €€ OCHOBHBIX
nonoxeHnit. Ho kak mpwu xw3aM camoro JIpBa CeMeHOBHMYA, TaK U TIOCIIE €TO
KOHYHMHEI, OOJBIIIOE YYAaCTHE B PACKPHITHH CYIIECTBA TOW KOHIICIIIIUH, B €€
YTOUHEHUH U KOHKPETU3ALWU NPUHUMAIHU €ro MpsMble YYEHHUKH, a 3aTEM U
nocnenoBareny. K npsmbiM yuenukam JIbBa CeMeHOBHYA MOYHO OTHECTH,
npexze Bcero, A.H. Jleontsesa, A.P. JIypus, JI.U. boxxosuu, A.B. 3anopox-
ua, J1.b. Onbkonuna, I1.5. Tanenepuna. Henbsst, cunraer B.B. laBbiioB, no-
HSTB CYIIECTBA ITOW KOHLETIMHU, HE YUUTBIBAsI TOrO OOCTOSTENHCTBA, YTO OHA
KOHKPETH3UPOBAJIACh, YTOUHSIACH, YIITyOJIsUIach, BUAOM3MEHSUIACH U B 3HAUH-
TEJIFHOH CTENeHH COBEPIIEHCTBOBANACH YUEHHKAaMH U TTociieioBaTesiMu JIbBa
CemeHOBHYA, T.€. €ro Hay4HOH mKoioi. [Ipuyem, yxxe B Hadane 30-x romgoB
mpu ku3HE camoro JIpBa CeMeHOBHYA MOSBUIIOCH OCHOBAHUE IS CO3IAHUS
JOCTaTOYHO OPUTHWHAIBHOM UIS TOrO BPEMEHH OOIICTICMXOJIOTUIECKON Teo-
pUM IEATENBHOCTH, CO3AaHHON npexae Bcero ycuwusimu A.H. JleonTseBa 1
ero nocnenosateneil. Teopus gedarenbHOCTH sBIsieTcs, 1o Mblcau B.B. JlaBbI-
JIOBA, TIPSIMBIM TIPEEMHHUKOM TE€X OCHOBHBIX HJICH, KOTOPEIC OBLTH 3aJI0’KEHEI B
KyJIbTYPHO-UCTOPUYECKON KOHUENIMU caMuM JIbBom CeMEeHOBHYEM.

B.B. [1aBb110B B 3TOH CBA3U KPUTHKYET T€X, IICUXOJIOI0OB, KOTOPHIE yTBEP-
KIAI0T, 4TO Y BBIroTCKOro sSIKOOBI HEe OBLIO MOHATHS JIEATEIbHOCTH. BIroT-
CKHIi KaK XOPOIIMI 3HATOK HEMEIKOH KJIACCUYECKOM (IIOCOMHH U KaK MOJ-
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JIUHHBINA MapKCUCT, o MHeHHIO B.B. /laBbinoBa, He MOT MPOMTH MUMO BBIJIa-
IOIIMXCsl paboT Mapkca, MOCBAIIEHHBIX TPo0JieMaM JesITeNIbHOCTH. YKe C Ha-
yana 1925rona JleB CeMeHOBHY yIiTyOMIICS B PACCMOTPEHHE COLIHOIOTO-HCTO-
PHUYCCKOTO MOHATUA ACATCIIBHOCTU U €€ MIPUMCHCHUSA B 00JIaCTH TICUXOJIOTHH.
IToaromy cnenyer npucnymarbes K ciioBaM A.H. JleontseBa o Tom, uro Jles
CemenoBnd nMeHHO ¢ 1925 roma Hagan yriayOmsiTh COIIMOJIOrO-UCTOPHIECKOE
TIOHSTHE ACATEIEHOCTH B IICHXOJIOTHYECKYTO THIOCKOCTD, M OH CJIEJIall HECKOITh-
KO IIaroB B 3ToM HampaieHHHd. O ToM, 9TO Y BBITOTCKOTO OBUIO MOUTHHHO
COZIEPKATEIBHOE, COLUOIOTO-HUCTOPHIECKOE C MOMEHTaMH TICHXOJIOTHIECKOTO
TIOHSTHC JCATEINBHOCTH, CBUACTEIBCTBYIOT HECKOIBKO 3aMEYaTeIbHBIX CTpa-
HUII OTHOM U3 ero crareil (He BBIMICAIICH, K coxaneHuo, 1o 1984 rona), rue
OH OTKPBITO, MPSIMO YIIOTPEOIISUT TEPMUH «IEATESIBHOCTE) KaK MOHITUE H I10-
Ka3bIBaJI, YTO YEJIOBCUCCKAs KU3Hb, B OTIHMUYHH OT JKH3HU KUBOTHOTO, MPOTE-
KaeT, HallelleHHas Ha Oyay1iiee, CBOOOIHOM CTaHOBUTCSI OJ1aroqapst OpyausM U
Onaronaps cioBy. Hekotopble nosioxkeHus1 caMoro BeIroTckoro, B 4aCTHOCTH,
0 COJCP)KAaHWU COIMAIBHBIX YCIIOBHUH pPa3BHTHS 4eNOBEKa, OBUTH YTITyOJIeHBI
Anexceem HukonmaeBuuem JICOHTBEBBIM yKe Ha OCHOBE JOCTATOYHO pa3zpabo-
TaHHOTO TICHXOJIOTMYECKOT0 TIOHUMAHUS JesTeNbHOCTH. JICOHThEB, HE HCKa-
Kast HIYETO B CYIIECTBE TIOX0/1a BEITOTCKOTO K YCIIOBHSM pa3BUTH YEIIOBEKA,
CITOBO «COITHAITBHAS CHTYAIIHSD) 3aMCHIIT IOHSITHEM «Pa3BUTHE ACSTECITEHOCTI.
OCHOBHBIE ITOJIOKEHHUS KYJIBTYPHO-ACTOPHIECKOI KOHIIENINH BEIroTCcKoTrO,
JleoHTBEBa M BCEW HAYYHOH IMIKOJBI BRITOTCKOrO Hambolee ocae0BaTeIbHO
copmymmposan B.B. JlaBpi1oB. B ero TpakToBKe 3TO MPEICTABICHO TAK:
[lepBoe: OCHOBOI NCHUXHYECKOTO PA3BUTHS YEJIOBEKa BBICTYNAET Kaye-
CTBEHHOE M3MEHEHHE COLMAIBHON CUTyalllud WM, TOBOPS TEPMHUHAMHU
JleoHTheBa, M3MEHEHUE ACATEIHLHOCTH YEJIOBEKA.
BTOpOGZ BC@O6H_[I/IMI/I MOMCHTaMH ICUXUYCCKOr0 pa3BUTHA YCIIOBCKa
CJIy)Kat ero o0y4eHHe 1 BOCITUTaHHE.
Tpetse: ncxoaHo# HOpMON AEATEIBHOCTH SIBIISICTCS Pa3BEPHYTOE €€ BHI-
MTOJTHEHHWE YeJIOBEKOM BO BHEIIHEM MIIM COLUAIBHOM, WM KOJUIEKTHB-
HOM TUTaHe.
UetBepToe: MCHXOIOTHIECKHE HOBOOOPa30BaHNs, BOSHUKAIOIINE Y YeJIOBe-
Ka, IPOU3BOHBI OT HHTEPUOPU3ALNH ICXOTHOW (POPMEI €ro IeSITSITHHOCTH.
[IsaToC: CcymIecTBeHHAs POJb B MPOIECCe HHTCPHUOPH3AINH JICKUT B pas-
JIMYHBIX 3HAKOBBIX H CUMBOJIHYCCKUX CHCTEMAX.
U, HakoHel, 1ecToe: Ba)KHOE 3HAYEHHUE B JIESITEIILHOCTH CO3HAHHS YeJIOBeKa
HMEIOT €r0 MHTEJUIEKT Y AMOLMH, HAXOJISIIHECS] BO BHYTPEHHEM €/IMHCTBE.
CrienMaibHO HE OCTaHABIIMBASICh HA 3TUX MPHHIUNAX KyJIbTYpHO-UCTOPU-
yeckoii Teopuu, B.B. /IaBbI1oB BMECTE C TeM OTMEYaeT, 4To ¢1abo paspabdora-
Ha mpobJieMa eTUHCTBA MHTEIUIEKTa U OMOITUI. A 3TO — cepbe3Has mpobaema
B OpraHM3aIlH U aHAJN3E PE3YJIHTATOB COBPEMEHHBIX HccienoBaTene. [lemo
B TOM, 4T0 y camoro JI.C. BEIroTcKOro B Ka4ecTBe eIUHHUIIBI Pa3BUTHS IICH-
XHYECKOTO C OJJHOM CTOPOHEI, OTIPEETICHO 3HaYeHNe. BCIoMHNM, HaleieHre

19



0ECCMBICIICHHOTO CJI0BA 3HAUCHUEM, €CTh 110 BHITOTCKOMY OCHOBHOH IyTh 00-
pa30BaHMA HAy4YHBIX (B OTIMYHMHU OT XKUTeHcKuX) nmousTuil. C apyroit ctopo-
HBI, B KadecTBe equHMIIbl icuxudeckoro JI.C. BeiroTckuit onpeaessier nepe-
JKHBaHHUE, IPUPOIa KOTOPOTO CBsA3aHa ¢ OOIIHOCTHIO, OOIIEHHEM H, KOHEUHO,
C BO3HMKAIOLIEH 3MOLMEN. B KakoM OTHOLIEHUM «3HAYEHHE» U «IIEPEKUBA-
HHE» HAXOIATCS MEKIy coO0H? MBI yCIBIIINM CEphE3HBIE HOKIAIBl B 3TOM
Hanpasneand. OgHako, mocrasieHHas JI.C. Berorckum nmpobiema eauHCTBa
MHTEIUICKTa ¥ 3MOLIHH €][Ba JIM HE camasi OCTpasi U3 T€X, KOTOPBIE OH IIOCTaBHIL

Hamnee. lo cux mop, Takxke orMedaeT B.B. [laBeiioB, c1abo pa3paboTaHo
TIOHSTHE KOJUIEKTHBHOW JIESITENILHOCTHU (3TO MOHSATHE BBEN B HAYKY UMEHHO
cam JleB CemenoBuu). bonee Toro, T.K. KOJUIEKTHUBHAS JIESTEINEHOCTD €CTh,
TO, CJIE/IOBATENILHO, €€ HOCHUTENIEM SIBJISICTCS KOJUIEKTHBHBIN CyOBbekT. [o-
HSITHE KOJUIEKTUBHOM JIESITENbHOCTH U KOJIEKTUBHOTO CyOBEKTa, 3TO TaKXKe
HOBas Mpobiema (XOTs OHa JaBHO IOCTaBJIEHA), €€ HY>KHO pa3pabaThIBaTh
Ha COBpPEeMEHHOM ypoBHe. Ho eciy MBI HUYEro TOJIKOM He MOXKEM CKa3aTh O
KOJUIEKTUBHOW WJIM COITMAJIbHOM YEIOBEYECKON JeATeIbHOCTH, TO, YTO MBI
MOKEM CKa3aTh O TaK Ha3bIBaeMOW MHTepHopusanuu? Bens nHTEpHOpH3a-
L¥sI, C TOYKH 3peHHs BBITOTCKOro m ero mocienoBaTenel, ecTb mpeBparie-
HHUE KOJUIEKTHBHOHU JICSITENBHOCTH B WHIMUBHIYAIBHYIO JIESTEIBHOCTD, KO-
JIEKTUBHOTO CyOBEKTa B MHANBUAYAIBHOTO CYOBEKTA.

B.B. /laBb110B YTOUHSIET TaKk)Ke HEKOTOPBIE OIXOABI BHITOTCKOTO K pa3Bu-
THIO YenoBeKa. Tak, BeIroTCkuii B CBOMX B3IUIIaX ABOIIOLMOHUPOBAT OT HEp-
BOH cBoel myOumkarmu B 1915 rosy M 10 KOHIa CBOEH >KM3HH. Y HEro Tak M He
OBLIO YETKOH OJJHO3HAYHOM TEPMHHOJIOTUH, TIOTOMY YTO TY TEOPHUIO, KOTOPYIO
OH pa3pabaTbIBall, HeNb3s1 ObLIO CO3/aTh TaK OBICTPO, KAK OH K TOMY CTPEMMII-
cst. Bmecre ¢ Tem, ncxozst u3 oouiei mo3unuu Beirotckoro, pedeHoK pokraeTcst
B COLIMAJIbHOW CUTYalluM, B OOLIECTBEHHON CUTYallMM KaK YEJIOBEK CO BCEMH
MIPUCYIIMH €My TOTEHIHAIbHBIMA BO3MOXKHOCTSIMU U JajIbIlle pa3BUBAETCS
KaK COIMAaIbHO-00IIECTBEHHOE CYIIIECTBO. 3€Ch TAKXKE €CTh Ha/l YEM TyMarTh.

[lects TPUHIUIIOB KyJIbTYPHO-UCTOPHUYECKON KOHIENMIMH 00O03HaYe-
HBI Kak mpoOsieMsl, KoTopsle moctaBui JI.C. BRITOTCKHIA, Hy)KIaroTCsa B Je-
TaJIbHOM M CEphEe3HON HKCIIEPUMEHTAILHOW M TEOPETHUECKOH MpopaboTKe.
Bwmecte ¢ TeM riaBHOE, UTO COCTaBIIsIET OCHOBY Hay4yHOU 1ikoJjbl JI.C. BbI-
TOTCKOTO, SIBJIETCS MOJIOKEHHUE O TOM, YTO Ha4aJlOM Pa3BUTHUS YEIOBEKA SIB-
JsIeTCsI KOJUIEKTHBHAsSI (COBMECTHAs) MIIN COLMAJIbHAS e TeNIbHOCTD, BBIION-
HsieMasi KOJUIEKTUBHBIM CyOBEKTOM B KyIbTypHOH cpene. Hocurenem atoi
KYJIBTYpPBI SBJISIFOTCSL 3HAKM W CHMBOJIBI, Oylarojapsi 3HakaM W CHMBOJIaM
B nporiecce 00y4YeHUs! U BOCIIUTAHHSI CTAHOBHUTCS BaYKHOM MHAWBULYaJIbHAS
JeSITeTIbHOCTD YEJI0BEKa, CTAHOBUTCS SICHBIM U IIOHSATHBIM HHINBUAYAIBHBIN
CyOBEKT, a y Hero yke MosBIIsIeTCsI HHIUBUAyalbHOe co3HaHue. [1pu atom,
B CaMOM OOIIEM BHJIE CXeMa IPOUCXO0XKICHUS WHIUBUIYAIbHOTO CO3HAHUS
TaKOBa: KOJIJIGKTUBHO-COLIMANIbHASL JIESITENBHOCTD, KYJNbTYpa, 3HAKH WIN
CHMBOJIBI, THAWBH Iy aJIbHAsI AEATEILHOCTh M MHANBHUIYaIbHOE CO3HAHME.
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Ecnu Teneps cdopmymupoBaTh I1100anbHbIA BBIBOA O CBOEOOpasuu ca-
MOl KyJIbTYpHO-UCTOPUYECKON TEOPUH, TO KpaliHE BaXKHO COXPAHUTH TOUKY
3penusi camoro JI.C. BbIroTckoro — pasiuuarhb 3Ty TEOPHIO U ee crnenudu-
YeCKHU AEATeIbHOCTHOE MpeJicTaBleHue, papabotanHoe A.H. JIGOHThEBBIM.
He nonyckaTh cBeeHUs KyIbTYPHO-UCTOPUUYECKON TEOPUHU K KyJIBTYypHO-H-
CTOPHYECKON TEOPHH IEATENbHOCTH. JlenaTh Tak, 03Ha4aeT He yYUTHIBATh
1o cymectBy Te3uc JI.C. BBITOTCKOro 0 TOM, YTO MOHITHE «U3MEHEHHE CO-
LUaJIbHOM CUTYyallMn» (TJIaBHOE IOHATHE KYJIbTYPHO-UCTOPHUUECKOI TEOpUH)
COOTBETCTBYET B JICSATEIbHOCTHOW MHTEPIIPETALNH MTOHATHIO «Pa3BUTHE JIe-
arenbHOCTHY. O0a MOHATHS COOTHOCHMBI, HO OIIPE/IeNICHBI B Pa3HBIX CHCTE-
Max KOOPJHMHAT — B KyJIbTypHO-UCTOPUYECKOHN TEOpUH, C OJHON CTOPOHBI U
TEOPUH JESTENFHOCTH, C Apyroi. /laHHOE 0OCTOSATENHCTBO XapaKTepHU3yeT,
KaK sl y’Ke OTMedas, cBoeoOpa3ue KaXIOoi TEOpHUH M MCTOPUYECKHH (akT
pa3BuTHs HayyHoH mkousl JI.C. Beirorckoro.

Jlanee s KOPOTKO OCTAHOBIIIOCH HA COAEPKAHWH HEKOTOPBIX OCHOBHBIX
MOHATUH KyJIbTYPHO-UCTOPHUECKON TEOPHH U TeX MpobiieMax, KOTOphIEe aK-
TyaJbHBI [yl COBPEMEHHBIX HCCIIEJOBAaHUN U pa3paboTOK B CUCTEME TIOHS-
Tt HaygHo# mkoukl JI.C. Beirorckoro.

2. CoumanbHasi CUTYallusl pa3BUTHSA. «30Ha OJIuKaiilIero pa3sBuTHsSI»
Kak 51 yxxe ormeuan, B KynsTypHO-HUcTOpuueckoil Teopun JI.C. Beirorckoro
COIMAJIBHAS CUTYaIMs paccMaTpuBaeTcs Kak ucTouHnk pa3sutis. [1o JI.C. Ber-
TOTCKOMY «BCsiKasi (DyHKIIMS B KYJIbTYPHOM Pa3BUTHUH peOCHKa MOSIBIISIETCSI IBAXK-
JIbl, B JIBYX IUIaHaX, CIIEPBa COLMAIBHOM, MTOTOM — TICHXOJIOTHYECKOM, CTIepBa
MEXTy JTIOZbMH KaK KaTeropusi HHTPAINICHXUIECKast, 3aTeM BHYTPH peOeHKa Kak
kateropus unrpancuxmdeckas» (JI.C. Beirorckuit, 1983, 1. 3, . 145). Connans-
HBIE OTHOIICHUS BBICTYNAIOT KaK TE€HETHYECKH COIMAIbHbBIEC, IPUYEM B CBOECH
ncxXomHOH (hopme Besikast (PyHKITA pas3esieHa MeXTy YIaCTHHKaMU. «3a BCeMU
BBICHIMMU (DYHKUIMSMUA U MX OTHOIICHHMSIMU CTOSIT T€HETHYECKH COLMAJIbHBIE
OTHOIICHWSI, pealibHble OTHOLIEeHHMs, homo duplex (uenmoBek ABOMHOM — JaT.).
Ortcrofla IPUHIUIT U METOJl TIEPCOHU(UKAIMU B MCCIEAOBAHUH KyJIBTYpPHOTO
pa3BUTHS, TO €CTh paszeiieHHe (QYHKLIMH MEXIy JIIOIbMH, NepCOHU(PHUKALNH
¢ynkuui. Hamprumep, nmpon3BONBHOE BHHMAaHHE: OJWH OBJIAJICBACT JPYTOi
BiasieeT. PaszeneHne cHOBa TOTO, YTO CIMTO B OJHOM (CPaBHU COBPEMEHHBIN
tpyn)» (J1.C. Beirorckuii, 1986, c. 54 — B nyonukanyu A.A. Tly3sipeit).
CounanbHble B3aMMOJCHWCTBHS ONPENCISIOT MEXaHU3M  pPasJeiCHUs
(yHKIHH, ¢ OTHOI CTOPOHBI, U CTIOCO0 UX OBIaNeHHs ¢ qpyroi. Tak, Hampu-
Mep, yIpaBisieMble COI[HaTbHbIE B3aUMOACHCTBHSI, KOTOpPhIE IIEPBOHAYATIBHO
CIIy’KaT B KauecTBE HHCTPYMEHTOB JUISl COLIMAIBGHON peai3aliy MPOLECCOB
MBIIIJICHUS] 1 KOMMYHHKAIIU HAYWHAIOT MO3/IHEE BBIIOIHATD POJIb KOTHH-
TUBHOHM (PYHKIIMU CAMOPETYJSIIMK 1 YMCTBEHHOTO NPEJCTaBJICHHs] TOW WK
nHOH MH(pOpManuKu. DTH B3aUMOACHCTBUS aKTHBU3UPYIOT €Ille Hepa3BUTHIC
KOTHUTUBHBIE (DYHKIIMH, YTO MO3BOJISIET yYalleMycsl AeiicTBOBaTh Ha Oojee
BBICOKOM KOTHUTHBH3M ypoOBHe. Paznnune Mexay TeM, 4To 00ydaeMblidi Mo-
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JKET JIeTIaTh CAaMOCTOSATENLHO (aKTya bHBIH YPOBEHb Pa3BUTHUS) M TEM, YTO OH
MOXET MPH COOTBETCTBYIOLIEM PYKOBOJACTBE, HA3bIBACTCS «30HOMN ONKai-
mero passutus». [Ipuyem, cornacHo JI.C. Beirorckomy, o0y4deHue TOIBKO
TOT/Ia YCHEITHO, KOT/Ia HJIET BIEPEAN Pa3BUTH, KOTra MpoOyXaaeT 1 Moa-
HUMAaeT K J)KU3HH Te (YHKIMH, KOTOPBIE HAXOASATCS B IMPOLECCE CO3PEBAHMUS
WM B 30HE Onrpkaiiniero pa3sutus. IMEeHHO TakuM crtocobom oOpa3oBaHue,
C €T0 TOYKH 3PEHUs], UTPAeT UCKIIOUUTEIHHO BaKHYIO POJIb B Pa3BUTUH.

3. CouuajbHble B3aUMo/IelicTBUSA M 00yyeHHe

Jlanee MOXXHO TOBOPUTH O TOM, YTO JiBa OOCTOSATEIBCTBA, CHOPMYIHUPO-
BanHble JI.C. BBIroTcKknM, cTaian KpaeyrojbHbBIM KaMHEM B HOBOM IIOAXOJE
K IIOCTaHOBKE IPOOJIeMbl y4eOHOH AesTenbHOCTH. Bo-1IepBhIX, HaydHBIM CO-
0011ecTBOM ObLIa OTYETIMBO OCO3HAHA MBICIb, YTO COLIMABHbIEC B3aUMOeH-
CTBUSI M Pa3BUTHE MBIIUICHHS HE SIBISIOTCS CMEIAHHBIMH WJIM HE3aBHCHMBI-
MH IPOILIECCAMH, 3TH IIPOLECCH HE SABILIOTCS TAKoKe 00PaTUMBIMU (B CMBICIIE
N30MOP(HBIMH), WIH JaXKe PaBHO3HAYHBIMH, HO MPEACTABISIIOTCS B3aUMOO0-
YCJIOBJICHHBIMH TIPOLIECCaMHM, MO0 OT IIPOTEKaH!Us OIHOTO BHYTPEHHE 3aBUCUT
TIOPO’K/ICHNE M MpOTEKaHHue Apyroro. V3Biieub 1mosb3y U MOIXyduTh 3(PeKT
OT KOHKPETHBIX COLIMAIIbHBIX B3aUMOJEIHCTBHUI, TO €CTh PeabHO 0Ka3aThCs B
MIPOCTPAHCTBE Pa3BUTHS M ClIEJIaTh MIAr B COOCTBEHHBIX JTOCTHM)KEHUSX, JIETH
MOTYT TOTZA, KOTAA 3TOMY OyZIeT COOTBETCTBOBATh HEKOTOPBIN aKTyaJIbHBIH
ypoBeHb. Ho 1 cam 3TOT aKkTyaibHbIH YPOBEHB SIBISICTCS PE3YJILTATOM IIPEa-
LIECTBYIOLIMX U OYIYIIMX COLUANBHBIX B3aUMOACHCTBUH.

Jlpyroe BaxxHO€ 00CTOSTEIILCTBO COCTOUT B TOM, UTO COJIEp)KAaHHE TTOHS-
THA «30Ha OJIMDKAWIIero pa3BUTHUs» IIpeAIoyiaraeT HOBYIO IapagurMy pas-
BUTHS, 1 COOTBETCTBEHHO HOBBIH ITO/IX0/1 K IICUXOJIOTUH YUECHHUA-00yIeHHS.
Ha cmeny npencrasinenuio o6 00y4eHHH Kak €CTECTBEHHOM M MHAWBHIY-
QIFHOM TIPOIIECCE, TO €CTh Pa3/eNSIONIEM YYaCTHUKOB y4eOHOH cuTyaunu
Ha TOT0, KTO Y4YHT, U TOTO, KTO YUHUTCs, BbIpabaThIBacTCs IpeacTaBIeHHE 00
00y4eHHH KaK IpOoIecce CO-JeHCTBHS U COBMECTHOI esitenbHOCTH. [Tpnuem
IJIaBHBIM MEXaHU3MOM 3TOTO HPOIEecca, ASNAOLINM €r0 KYIbTYPHBIM U CO-
LUaJIbHO-IIETEPMUHUPOBAHHBIM, SIBJISIETCS OIOCPEIICTBOBAaHHE COOCTBEHHO
[I03HABATENBHBIX AKTOB CIIOCO0aMH B3aUMOJICHCTBUS CAMHUX YYaCTHHKOB Jie-
SITeJIFHOCTH. Ha nepBBIii TU1aH B 5TOM Cilydae BBICTYIIAeT IpoOieMa HE TOJIb-
KO YeMy Y4HTb, HO U NpoOIeMa KaK y4uTh, TO €CTh IPo0IeMa OpraHu3anum
3¢ PEKTUBHBIX COBMECTHBIX (POPM yueOHOH eSATEINbHOCTH.

4. OpraHu3anusi COBMeCTHOI y4eOHOI e TeJbHOCTH.

IMownck 3 PekTHBHBIX HOPM COBMECTHOCTH (COACHCTBHS KakK (pOpMBI B3a-
umoieiicteus) B HayuHoil mkone JI.C. BeiroTckoro cBsizan ¢ pa3paboTKoit
HCCIIeIOBATEIISIMU TIOHATHS «OPTaHNU3aIHs COBMECTHOM JIESITEIEHOCTI, KO-
TOPOE XapaKTEPU3YIOT:
® pacmpeelieHHe IeHCTBUNA 1 0OMEH UMH,
® B3aUMOINOHHMAaHUE;
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e (OO0IIEHHE;
o peduekcus kak ocoboe neHCTBHE CO ClIOcCOOaMH COBMECTHON PabOTHI.

IToHsiTHE O COBMECTHO-pacTIpeAeIEHHOM IEHCTBUH (CO-ICHCTBHM) SIBIISI-
etcs KoHKpeTn3anueil unen JI.C. BBIrOTCKOro 0 pa3me’leHHOCTH TCHXOJIO0-
THYeCKOW (DYHKIIMH KaK yCIOBHU OBJIAJICHUS €I0 B COIIMAIBHON CHUTYAIHH.
Oco0oe 3HadeHHE P STOM UMEET METOJI UCCIIETOBaHUI OCOOCHHOCTEH op-
TaHU3aLUU COBMECTHOH JESITEIBHOCTH B CBSI3U C TEHE30M IMO3HABATEIHHBIX
neiicTBuil y pebenka. CBoeoOpasue 3Toro METo/1a CBA3aHO C MOJICTUPOBAHH-
€M CUTyallil B3auMOJEHCTBUS C TIOMOILIbIO 3HAKOBBIX CPEACTB-CXEM M MO-
Jienelt AeaTeNnbHOCTU. A ero NpPOTOTUIIOM SIBJISETCS. METOA IBOIHOHN cTUMY-
nsauuu JI.C. Beirorckoro — JI.C. CaxapoBa. B Takux Mojensx, Kak npaBuio,
(UKCHPYIOTCSI COCTAaB MHAMBHIYaIbHBIX JCHCTBUIL, CIIOCO0 MX pasJeieHus
MEXy YIaCTHHKaMH, U TIOCJIE0BAaTEIbHOCTh BhINOIHEHHs. PaboTas co cxe-
MOH, TpyNma JeTeil mojsy4aeT BO3MOXKHOCTh OPraHM30BaTh CBOE OOIIeHHE
COTPYAHUYECTBO, (GUKCUPYS B HEH M3MEHEHHS CIOCOOOB B3aWMOJICHCTBHSA,
COOTBETCTBYIOIIHE PA3MUYHBIM CTpaTerHsM pemieHus 3amad. Co3maHHBIN
METOJ] HCCIIeIOBaHUS B3AaUMOZCHCTBHUI B CBS3H C TEHE30M YUIeOHO-TI03HABA-
TEJNBHOTO NIEHCTBUS SABISCTCSA BAXHEHIINM PE3yJIbTaTOM U pazpaboTaHHON
HaMH COIMATBHO-TCHETUICCKON MICHUXOJIOTHH YIeOHOM IesITeTbHOCTH.

KynbsTypHO-HcTOpHYEcKast TEOpHs, 0COOEHHO B €€ eI TeITbHOCTHOM H3JI0-
JKEHHH, — BBIIAIOIIMICS BKJIaJl B COBPEMEHHYIO HayKy. B TO ke Bpems, Kak
otmeuan B.B. JlaBbinoB, «KynbTypHO-ucTOpHYecKkas KoHLennus: Berrorckoro
Jlake B ee JIeSITeJIbHOCTHOM HCIOJIHEHUH JI0 CHUX IOp SIBNIAETCS HE CTOJBKO
MOAJIMHHOW Teopuei, CKobKo runore3oi. Ho, kak Bbl 3HaeTe, NOJUIMHHAS Ha-
yKa HaXOAUT UCTOYHHK PAa3BUTHS B (POPMYJIMPOBAHUH TEOPHUIL U B JOKA3aTelb-
CTBE WX MPaBOMEPHOCTH ISl PA3JIMYHBIX chep COLHANbHOI MPAKTHUKH JIFOICH.
VmeHHO MOJTOIBIe CTICIIMATHCTHI — (PUITOCOQBI, TOTHKH, ICHXOJIOTH, TIEIarorH,
KYJIBTYPOJIOTH MOTYT B OJIDKaWIIHe TOIBI (CKOIBKO JIET MPOWAET — TPYAHO
CKa3aTb) STy TUIOTE3y KyJIbTypHO-HCTOPHUYECKOTO XapakTepa IMpeBPaTHTh
B TIOMJIMTHHO Pa3BEPHYTYIO M (HYHAAMEHTAIIEHYIO COBPEMEHHYIO TCOPHIO.

B 3akmoueHnN cBoero cooOIICHNST MHE XOTEIOCh OBl OTMETHUTH J[BA BaXK-
HBIX 00CTOSITENTLCTBA, CBUICTCILCTBYIONINE O PEATEHOM Pa3BUTHH HAYIHOU
wkousl JI.C. Beirotckoro.

[IepBoe 06CTOSATENLCTBO CBA3aHO HE TOJIBKO C PAa3BUTHEM CaMOM TEOpHH,
HO U C pa3BEepPTHIBAHUEM Ha €€ OCHOBE aJJPECHBIX UCCIIEAOBAaHUN Pa3IMYHbIX
obacTeit connanbHOM MpakTuku. 00 3TOM CHeIUalbHO OYAeT celiaHa mpe-
3eHTAIVI 0 HaIINX XypHanax. [Ipexxne Bcero o xypHane «KynbTypHO-HCTO-
pHUecKasi ICUXOJIOTH». DTOT )KypHAN CIIEIHAIbHO 00CYKAaeT Pe3ynbTaTsl
HCCIICIOBAaHMMH, BBIIOJIHEHHBIX HA OCHOBE 0a30BEIX MOJIOXKEHNUH BhIroTckoro-
Jleonteena — Jlypuu.

Otmeuy, 9To B TOcienHee BpeMs kypHan «KyibpTypHo-ucTOpHYecKas
TICUXOJIOTHUS» BKJIIOUEH B CIHCOK XypHasmoB WOS, 4TO CBHIECTEIBCTBYET O
MEXITyHapOIHOM MPU3HAHUH MPEICTABICHHBIX PE3YIhTATOB.
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BTopoe 00CTOATENHLCTBO KacaeTcsl MOATOTOBKH HCCIICAOBATEICH COLU-
IBHOI MPaKTHUKH, CIOCOOHBIX PabOTaTh B CHCTEME MOHATUHN KyJIbTYypHO-U-
CTOPUYECKOM Hay4HOH IIKOJIBI, IPEX/IEe BCEero B o0acTu odpazoBanusi. [Ipo-
(beccopamu MexayHaponuor kadeapsr KOHECKO «KynbrypHO-HCTOpHUE-
CKasl TICHXOJIOTHS IETCTBa» HAIEr0 YHHBEPCHTETa pa3paboTaHa W peaH-
3yercsi Maructepcekast nporpamMma «KysinbTypHO-UCTOpUUYECKasi ICUXOIOTHS
U JIATEIIbHOCTHBIN MOAX0] B 00pa30BaHUM». DTa MpOrpaMMa OTBEYacT Ha
BOIPOC O TOM, KAaKUMH KOMIIETEHIIUSIMU JIOJIKEH BJaJeTh UCCIIEI0BATENb,
YTOOBI H3y4aTh MPOLIECCH 00YYEHHUS U Pa3BUTHUS B Pa3HBIC IEPHO/IBI IIKOIb-
HOTO JICTCTBA, paboTaTh ¢ IpodIeMaMi U 0COOCHHOCTSMH ACTeH, TOSUTUBHO
BIIMSATH Ha 3TH nipouecchl. [1o cyTH nena, 370 — KOMIETEeHLUH COBPEMEHHOTO
WCCIIeIOBATENS COLIMAIbHON MPAKTUKH.

3aBTpa OTKpBIBaeTCS TPaIUIMOHHAS JJIS HAILIETO YHUBEpCHTETa Mexy-
HapOIHAS IIIKOJIA, B X0J€ pabOTHI KOTOPOI MOJIOIBIC YUSHEIC M3 Pa3HBIX CTPaH
0OCYASAT METOMBI ¥ PE3YJILTAThI CBOMX HCCIICIOBAHUIA, BEITIOIHCHHBIX B OTIOPE
Ha CUCTEMY NOHSTHA Hay4HOH WIKOJbl Beirorckoro. MexayHaponHblil nua-
JIOT TIO 3THM HPOoOIeMaM MOJIOJBIX UCCIIEAOBATENIEH TPy THO IEPEOLICHNUTb.

Eme pa3 6maromapro Bac 3a BHIMaHuE.

Cultural-historical theory: the issues that
L.S. Vygotsky brought up

Rubtsov V.V.
Rector of MSUPE, Professor, head of the international UNESCO Chair
“Cultural-historical psychology of childhood” (Russia)
rectorat@list.ru

1. The fundamentals of the cultural-historical theory.

I will discuss these fundamentals referring to a large extent to the point of
view of my teacher, V.V. Davydov . In his opinion the foundations of the cultur-
al-historical concept were laid down by L.S. Vygotsky himself around 1927—
28. Later he contributed largely to the development of these fundamentals. But
both during Vygotsky’s life and after his demise, a significant part in disclos-
ing the very essence of this concept, its elaboration and specification played
his direct students, and later — his followers. To Vygotsky’s direct students
belong preeminently A.N. Leontiev, A.R. Luriya, L.I. Bozhovich, A.V. Zapor-
ozhets, D.B. Elkonin, P.Ya. Galperin. According to V.V. Davydov, it is impos-
sible to grasp the essence of the cultural-historical concept without taking into
account that it was to a large extent elaborated, clarified, extended, modified
and refined by Vygotsky’s students and followers — that is, by his scientific
school. Interestingly enough, already in the 1930-s during Vygotsky’s lifetime
quite an original theory for that time emerged — the general psychological ac-
tivity theory, created preeminently by the efforts of A.N. Leontiev and his fol-
lowers. In the opinion of V.V. Davydov, activity theory represents the direct
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successor to those principal ideas, which were put as a basis of the cultural-his-
torical concept by Vygotsky himself.

In this regard Davydov criticizes those psychologists who argue that Vy-
gotsky did not apply the notion of activity. In Davydov’s judgment, Vygotsky,
being a connoisseur of German classical philosophy and a true Marxist, could
not pass by Marx’s distinguished works dedicated to the problems of activity.
Already from the beginning of 1925 Vygotsky began to thoroughly exam-
ine the social-historical notion of activity and its application in psychology.
Therefore we should believe Leontiev when he claims that in 1925 Vygotsky
began to elaborate the social-historical notion of activity in the context of psy-
chology, and he made a few steps in that direction. The fact that Vygotsky
had a truly substantial social-historical and partly psychological concept of
activity is evidenced by several remarkable pages in one of his articles (which
unfortunately had not been published until 1984), where he openly and di-
rectly used the term “activity” as a concept and demonstrated that human life,
in comparison to the one of animals, is aimed at the future and becomes free
by virtue of tools and words. Some of Vygotsky’s ideas, particularly those
referring to the social conditions of human development, were deepened by
A.N. Leontiev already on the basis of his quite elaborated psychological un-
derstanding of activity. Without distorting anything in the essence of Vygot-
sky’s approach to conditions of human development, Leontiev replaced the
term “social situation” with the notion of “development of activity”.

The fundamentals of the cultural-historical theory of Vygotsky, Leontiev
and the whole Vygotskian scientific school were consistently articulated by
V.V. Davydov. In his interpretation they are presented in the following way:

First: the basis for the development of a human being is represented by a

qualitative change in social situation, or, in terms of Leontiev, a change in

person’s activity.

Second: universal points of human’s mental development are represented

by learning and upbringing.

Third: the initial form of activity is its full-form execution by the person

on the outer — social or collective — plane.

Fourth: psychological neoformations, which emerge in a human being, are

derivative from the interiorization of the initial form of human activity.

Fifth: significant role in the process of interiorization belongs to different

sign and symbol systems.

And finally, sixth: an important part in the activity of human conscious-

ness belongs to the internal unity of intelligence and emotions.

Without going into detail on these principles of cultural-historical psychol-
ogy, V.V. Davydov still remarks that the issue of unity of intelligence and emo-
tions had not been elaborated enough. And this is an important challenge in the
organization and analysis of the research results by contemporary researchers.

25



The point is, that on the one hand L.S. Vygotsky considers meaning as a unit
of the development of the psyche. As we know, according to Vygotsky, giving
meaning to a meaningless word represents the main way of the formation of
scientific concepts (in contrast with spontaneous concepts). On the other hand,
Vygotsky considers pereghivanie as a unit of the development of the psyche, the
nature of which is connected with commonality, communication and certainly
with the emerging emotion. What is the relationship between “meaning” and
“pereghivanie”? We will listen to serious papers devoted to this issue. However
the problem of the relationship between intelligence and emotions remains one
of the most controversial among the issues that Vygotsky brought up.

V.V. Davydov also argues, that till now the notion of collective activity
(brought into psychological science by Vygotsky himself) has still not been elab-
orated. Moreover, since collective activity exists, then consequently its bearer
is a collective entity, a collective subject. The concept of collective activity and
collective subject is also a new problem (though it has been raised long ago),
which needs to be explored and elaborated on the contemporary level. However,
if we are not able to say anything plainly about collective and social forms of
human activity, then what can we say about the so-called interiorization, which
Vygotsky and his followers perceive as a process of transformation of collective
activity into individual activity, and of collective subject into individual subject?

V.V. Davydov also clarifies some aspects of Vygotsky’s approach to hu-
man development. For instance, Vygotsky’s ideas had been evolving from
his first publication in 1915 to the end of his life. He had never had clear and
definite terminology, because the theory that he was working on could not
be elaborated as fast as he aspired. At the same time, considering his general
point of view, a child is born into a social situation, into a communal situation
as a human being with all the inherent potential, and develops further as a
social and communal being. This also provides much food for thought.

Surely those six principles of the cultural-historical concept formulated
by Vygotsky require serious and detailed experimental and theoretical work-
ing-through. However [ would like to point out again that according to Vygotsky
the beginning of human development is a collective (communal, joint) or social
activity carried out by or with the assistance of a collective subject in a cultural
environment. The mediums of the culture are signs and symbols; it is thanks to
signs and symbols that in the process of learning and upbringing the individual
activity of a person becomes important, and the individual subject becomes clear,
and then said subject gains individual consciousness. So, in the very general out-
line, the pattern of origin of the individual consciousness is this: collective-social
activity, culture, signs and symbols, individual activity, individual consciousness.

While attempting to highlight the singularity of the cultural-historical theo-
1y, it is crucial to keep the original point of view of L.S. Vygotsky himself — to
distinguish between the theory and its interpretation in the framework of the ac-
tivity approach, elaborated by A.N. Leont’ev. It is crucial to avoid reducing cul-
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tural-historical theory to cultural-historical activity theory. Doing so, means not
taking into account L.S. Vygotsky’s idea, that the notion “change of social situa-
tion” corresponds to the notion “development of activity” in the framework of the
activity approach. These notions correlate, however they are defined in different
systems of coordinates — in the framework of the cultural-historical theory on the
one hand and in the framework of the activity approach on the other hand. As I
have already mentioned this highlights the singularity of each of the theories and
illustrates the history of the development of L.S. Vygotsky’s scientific school.
Below I will briefly discuss the meaning of the main concepts of the cul-
tural-historical theory and those issues that are challenging for contemporary
research, conducted in the framework of L.S. Vygotsky’s scientific school.

2. Social situation of development. “Zone of proximal development”

As I have already mentioned, in L.S. Vygotsky’s cultural-historical theory
the social situation is percieved as the source of development. According to
Vygotsky, “any function in the cultural development of a child appears twice,
in two aspects, first in a social plane and then in a psychological plane, first
between two people as an inter-psychic category, and then inside of a child
as an intra-psychic category”. (JI.C. Boirorckwuii, 1983, 1. 3, c. 145) . Social
interactions appear to be genetically social, moreover in its primary form any
function is shared among the participants of interaction. “All superior psy-
chic functions and their inter-relations have at their back those genetically so-
cial relations, real relationships, homo duplex (the man doubled, lat.). Hence
the principal and the method of personification in cultural development re-
search, i.e. dividing functions between people, personification of functions.
Take voluntary attention, for instance: one acquires, the other masters. It’s
separating again of that which has been merged into one (compare to modern
labor) ”. (L.S. Vygosky, 1986, p. 54 — in the publication of A.A. Puzirei).

Social interactions define the mechanism of distribution of functions
on the one hand and the means or method of mastering those functions on
the other hand. Thus, for example, guided social interactions, which initial-
ly serve as instruments for social realization of the processes of cognition
and communication later begin to play the role of the cognitive function of
self-regulation and mental representation of various kinds of information.
These social interactions activate the not yet developed cognitive functions,
which allows the student to act on a higher cognitive level. The gap between
that which a learner is able to do on his/her own (the actual level of devel-
opment) and that which he/she is capable of with proper guidance is called
“zone of proximal development”. Therewith, according to Vygotsky, learn-
ing is successful only when it goes ahead of development, when it awakens
and brings to life those functions, which are yet in the process of maturing or
are in the zone of proximal development. This, in his view, is the way how
education plays a crucial role in development.
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3. Social interactions and education

We can say that two ideas, formulated by Vygotsky, became cornerstones
of the new approach to the issue of learning activity. First is that scientific
community clearly realized that social interactions and cognitive develop-
ment are neither mixed nor independent processes, they are also not revers-
ible (in the sense of “isomorphic”) processes, they are not even equivalent
processes. They rather are interdependent processes, since generation and
development of the one internally depends on development of the other.
Deriving benefit and getting effect from specific social interactions, which
means really finding oneself in the space of development and making a step
up in one’s own achievement, is possible for a child, when there is a certain
correspondence to the actual developmental level. But this actual level itself
is also the result of previous and future social interactions.

Another important issue is that content of the notion “zone of proximal
development” suggests a new paradigm of development, and accordingly a
new approach to teaching-learning psychology. The notion of learning as a
natural and individual process, dividing participants of the educational situa-
tion into teachers and learners, is being replaced by the view of learning as a
process of co-action, co-operation and joint activity . Notably, the key mech-
anism of this process, which makes it culturally and socially determined, is
the mediation of cognitive acts by means of interaction between the partici-
pants of activity. In this case a new problem comes to the fore: not only what
to teach, but also how to teach, i.e. a problem of organizing effective joint
forms of learning activity .

4. Organizing joint learning activity

The search for effective forms of co-simultaneity (co-operation as a form of
interaction) in Vygotsky’s scientific school is related to many researchers’ works
on the concept of “organization of joint activity” which is characterized by :

e distribution and exchange of actions;

e mutual understanding;

e communication;

o reflection as a special kind of operation with modes of cooperative work.

The concept of joint-distributed action (co-action) is a way to refine Vy-
gotsky’s idea of distribution of a psychological function as a condition of
mastering it in a social situation. Method of research on properties of or-
ganization of joint activity in relation to the genesis of cognitive actions in
a child has a paramount importance in this regard. Distinctiveness of this
method is due to modeling of interaction situations with the help of sign
means-schemes and activity models. And its prototype is represented by
the method of double stimulation of L.S. Vygotsky — L.S. Sacharov. In such
models researchers generally record structure of individual actions, manner
of their distribution between participants and sequence of their implemen-
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tation. Working with such scheme gives a group of children a possibility to
organize their communication and cooperation by recording in it the changes
of the interaction modes, which correspond to different strategies of prob-
lem solving. This method of researching interactions in relation to genesis
of learning-cognitive actions is in part an important result of social-genetic
psychology of learning activity, which we have developed.

Cultural-historical theory, especially its interpretation in the framework of
the activity approach, is a grand contribution to modern science. At the same
time, as V.V. Davydov noted: “Vygotsky’s cultural-historical concept even in its
interpretation in the framework of the activity approach is still not truly a theory,
but rather a hypothesis. But, as you know, true science finds the source of its de-
velopment in formulating theories and proving their legitimacy for different areas
of social practice. It is the challenge to young scholars — philosophers, logicians,
psychologists, educators, culture studies experts — who are able in the nearest
future (hard to say how many years from now) to turn this cultural-historical
hypothesis into a full-scale truly fundamental modern theory”.

In the conclusion to my report I would like to highlight two important is-
sues that testify of the real development of L.S. Vygotsky’s scientific school.

The first one is connected not only with the development of the theory it-
self, but with conducting in its framework of research connected with various
aspects of social practice. There will be a particular presentation on this issue
in our journals — particularly in the journal «Cultural-historical psychology».
This journal focuses on the the results of research conducted on the basis
of the fundamental ideas of Vygotsky-Leontiev-Luriya. Recently the journal
has been included in the list of WOS journals, which testifies of the interna-
tional recognition of the presented work.

The second issue is connected with the training of researchers of social prac-
tice, who will be able to work in the framework of the cultural-historical scientific
school — particularly in the sphere of education. Professors of the UNESCO Chair
of our University have elaborated and are successfully fulfilling a Master’s pro-
gram “Cultural-historical psychology and activity approach in education”.

This program adresses the issue, which competences and skills a re-
searcher must have in order to study learning and developmental processes
on various stages of childhood, in order to work with children’s difficulties
and peculiarities and have a positive influence on these processes. Per se
these are the skills of a contemporary researcher of social practice.

Tomorrow our traditional International summer university will start, in the
framework of which young scholars from different countries will discuss the
methods and results of their research, conducted in the framework of Vygotsky’s
scientific school. International dialogue on these issued between young scholars
is extremely important. Once again thank you very much for your attention.
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B nannoi#i paboTe OyayT paccMOTPEHBI HEKOTOPBIE U3 INYHOCTHBIX MOTH-
BAaI[IOHHBIX HAMEPEHHH YeJI0BEKa MPH IEPEXOE OT OIHOHN MPOodecCHOHATb-
HOW CHUTyallM K JPYyroH, HalmpHMep, BIOOp padOoThl B MHOTONpPOQHIbHON
KOMaHze. BEITOTCKHM B IIUKIIE KYJIbTYpPHO-UCTOPHUUECKUX paboT cTpeMmics
TIOHSTH PA3BUTHE TICUXOJIOTMYECKOr0 (YHKIIMOHUPOBAHUS B CBSI3U C CHUTY-
anueil, B KOTOPOH 3TO pa3BHTHE MPOUCXOAMT. JTO INpeicTaBlICHHE OyaeT
OTHPaBHOM TOYKOM /ISl paCCMOTPEHHS IPe0Opa30BaHuil, KOTOPbIE IIPOUCXO-
JSIT, KOT/Ia YEJIOBEK MEPEXOJNT M3 OJHON MHCTHTYLHOHAIBHOW CUTYyalluu B
Jpyryto. MBI paccMOTpHUM CIIOCOOBI, IIOCPEICTBOM KOTOPBIX HHCTUTYTHI pe-
KOHTEKCTYaJIM3UPYIOT COLIMANbHBIE MOTHBBI M, TAKUM 00pa3oM, OIIOCPERyIOT
B3aUMOEHCTBUE HHINBHJIA C COLIMAIEHBIM MUPOM.

MeXIuCIUIUTMHAPHAS CONMANBHAS MTPAKTHKA BKIFOYAET B ceOs JIIOeH, Ha-
XOJLILIMXCS B IPOLIECCE MEPErOBOPHOTO B3aUMOCHCTBUS C JIIOABMHU U3 IPYTUX
YUpEeXIEHHH, B KOTOPBIX IPE0OIafaroT MHbIE MPUOpHTETH.. C TOYKH 3pEeHUs
BeIroTckoro nepemerieH1ue U3 OIHOTO YUPEXKIEHHS B IPYroe MOXKET MoTpedo-
BaTh JOMOJIHHUTEIBHBIX YCHINH MO PEKOHTEKCTyaI3alik CONUAIBHBIX MOTH-
BOB. HecMOTpst Ha TO, YTO aKLEHT CZeNIaH Ha Mepexo/ie U3 OHOTO HHCTUTYLIHO-
HaJIbHOTO KOHTEKCTA B IPYTOH, YTO MOYKHO PACCMAaTpUBATh KaK MEpPEMEILCHNE B
MIPOCTPAHCTBE, CYIECTBYET BOZMOKHOCTh PACCMATPUBATh ATy CHTYALIHIO TAKXKe
Kak repeMelneHne Bo BpeMeHn. C OHOW CTOPOHBI, caMH yUIPEXKICHNS MEHs-
I0TCSl C TEUCHUEM BPEMEHH U, CIIENIOBATENBHO, MIPHHIIMIIEI PEKOHTEKCTYaIn3a-
LMY TaKKe OyIyT MEHSTBCS C TEUCHHEM BpeMeHH. 1109TOMy IaHHYIO CHTYaIHIO
MOYKHO PaccMaTpUBaTh C MO3UIIMH MAKPO- HIIM MHKPO-TIEPCTICKTHBBI.

BoIrorckuil v €ero Koyuiery, B 4aCTHOCTU JICOHTBEB, 3AJI0KUIM TPAAULIMH,
COIIaCHO KOTOPHIM (POPMHpOBaHHE MOTHBOB OITHPACTCS Ha COLMAIBHBIC (haK-
TOPBI U 3TO OBUIO HEHTPAIBHBIM TTOJIOKEHHEM HX TEOPHHU KYJIbTYypPHO-UCTOPH-
YeCKOro pa3BUTHs MblUIeHUA. CnaOblM MECTOM B 3TOH paboTe, eciu y4HThI-
BaTh, YTO KOHKPETHBIEC HHCTUTYTHI OITOCPEAYIOT COLAIIBHBIE MOTHBBI, SABIISIETCS
HEOIpeIeIIeHHOCTh TOr0, Kak OHM ()OPMHUPYIOT OTHOILIEHHSI MEKITy OOIIECTBOM
1 4e0BEeKOM. XOTA B OoJiee Mo3IHNX paboTax 3Ta TeMa MPHUCYTCTBYET, BBITOT-
CKMI yzessieT CpaBHHUTENBHO Majlo BHHUMAHHS Pa3BUTHIO HE-IyaIMCTUYECKHX
MTOJIXOA0B K KOTHUTUBHBIM U a(p(heKTUBHBEIM OCOOSHHOCTSM (PyHKIIIOHHPOBA-
HUS YeJIOBEYECKOr0 OpraHu3Ma M TOMY, KaKk OHM COOTHOCSITCS C IpOLEcCamMu
BO3HHKHOBEHHSI MOTHBOB H II€JI€ll B KOHKPETHBIX CHTyarmsix. Ecim mporeccst
MHCTUTYIIMOHATIGHOW PEKOHTEKCTyaIT3aliK Oy Ly T TOHUMATHCSI HApSy C TaKH-
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MH He-IyaJIICTUYECKUMH TPUYMHAMH (YHKIIMOHUPOBAHUS, TOT/IA, BO3MOXKHO,
MBI OyJIeM JTydIilie TOHUMATh JIMYHbIC TPYJHOCTH NIepexo/ia OT OJJHOM CUTYaluu
K IPYroi. OTO BaXKHO, KOTJ]a CUTYaIUsl MEHSETCS ITyTeM MepeMelIeHHs B Ipo-
CTpaHCTBE M BpEMEHH, 00a 13 KOTOPBIX BIMSIOT HA Pa3BUTHE.

TeopeTnzupoBaHue MOHATHS CUTYallHH H Nepexoaa

Kak ormewaer Munmk (1987, c. 29), k 1933 r. Beirorckuii Hayan yrBep-
KJATh, YTO COLMAIIbHAS CUTYALHs UTPBI SABJISETCS OMHOMN U3 TEX, B KOTOPBIX BO-
o0pakeHre 0CBOOOKIACT MBICITH M CMBICIIBI M3 TIOJISI BOCTIPUATHS. UTOOBI IpHit-
TH K 3TOMY, Tp€OOBAIOCH CMEIIICHNE IEMaBIINXCS UM paHee aKIIEHTOB Ha TAKOH
00BEKT KaK CHJIA CJI0Ba. JTOT LEHTPATBHBIN aKIEHT HA aHAIN3E COLMAIBHOMN
CHTYAIIMH Pa3BUTHSI B CBSI3M C TICHXOJIOTMYECKUM Pa3BUTHEM TTOTBEPKIIACTCS B
paboTax, HarmMCaHHbBIX BBITOTCKIM 3a MOCTIeHNE B T0/1a CBOCH KHU3HH.

CounansHas CUTyanusi pa3BUTHA, KOTOpas SBISETCS OCOOCHHOW ISt
KaXXJIOTO BO3PAacTa, CTPOTO OINpPEEICT BCIO KAPTUHY KU3HH peOCHKA
WY €TO COLMAIBHOE OBITHE. .. TOHSIB COLHAIBHYIO CUTYAIUIO PA3BUTHS,
HMEBIIIYI0 MECTO JI0 Havasa Jro00ro Bo3pacTa, KoTopast Obliia onpese-
JIeHa OTHOIICHUSIMU MEXKTy peOCHKOM M OKpYIKalolIei ero cpejoit, Mbl
JIOJDKHBI Cpa3y MOHSATh, KAKUM 00pa3oM, HOBOOOpa3oOBaHMSI JaHHOTO
BO3pacTa pa3BUBAIOTCS U3 KU3HU peOeHKa B JAHHOW COIUAILHOU CH-
Tyar (Beirorckmii, 1998, c. 198).

3OTa CBA3b MEXXTy COLMATIBHOM CUTyalleil pa3BUTHS U IICUXOJIOTHIECKUM pa3-
BHUTHUEM IIPOHM3BIBACT €T'0 aHATIM3 B OTU BaOKHEHILINIC TIOCJICAHUE I'OAbI )KMU3HH.

[Taru, koTopbie BeITOTCKMIt clienan Bo BpeMs cBoel paboThl B 001aCTH
TICUXOJIOTHH OT aHAIUTHYECKOro 0JI0Ka HHCTPYMEHTAIBHOTO aKTa A0 IICH-
XOJIOTHYECKOH CHCTEMBI U Jlajiee, KOTa OH MOMbITalICS HISHTH(HUIINPOBATh
€IMHUILY, COBMECTHMYIO C MBICIBIO O IICHXOJIOTHYECKHUX CHCTEMax B CO-
IUATBHBIX CUTYallMAX Pa3BUTHA, PUBEIN K TOYKE, B KOTOPOH OH TOJIBKO
HA4YMHAET PasMBIIUIATh HAJ WHBIM PAaCHIMPEHHEM CBOETO mpoekra. Ecnm,
B IPOILIOM, OH MOCTYJIUPOBald JUAIEKTUYECKOE €AMHCTBO MBIIIICHUS U
peud, TO TeIephb CTapaeTCs MOHATH ONBIT KaK €JUHCTBO JTUYHOCTH U OKpY-
JKaroIle! cpeibl, MPeACTaBICHHOE B Pa3BUTHH.

Munuk 1 z1p. (1993) npuHsII 3Ty TOUKY 3peHHS U YTBEp)KAaJL, 4To Oy ylee
Tpaauuun BrIroTckoro 3akirodaercs B TMpU3HaHWH, YTO B KYJILTYPHOM OTHOLIC-
HHMH 0COOBIN XapakTep yupexJIeHHil TpeOyeT NPUCTATLHOIO BHUMAHUS K TOMY,
KaK OHH CTPYKTYPUPYIOT B3aMOJIEHCTBIS MEXIY JFObMH U apTehakTamH.

Spomresckuii (1989) Takke yka3pIBaeT Ha BAXHOCTH IOHUMAHHUS CIIOKHON
HEpPa3pbIBHOM B3aMMOCBS3M MEXKy CUTyalUeil, MOTUBOM, SMOLMEN U TIOHUMA-
HHEM B KyJbTYPHO-UCTOPHIECKHX paboTax Berorckoro. [Ipexnonaraercs, 4ro
TakUM 00pa3oM MOTHUBBI JIETAOT NEHCTBUS 3HAUMMBIMU B COLMAIBHBIX CHTya-
1sX. MOTHBBI, KOTOpPBIE YIPABISIIOT COLMATBHBIMU JEHCTBUSIMU B CUTYalHsX,
SIBIISTIOTCST (DOPMHPYIOIIMMHE B TIPOIIECCE TeHEPaIlii CMbICIIA JUTS ISHCTBYFOLIETo
nmia ¥ Habmoaaresst. Vi3MeHeHHe COMaIbHOTO TIOJIOKEHNS EHCTBUS MOXKET
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TIPUBHECTH U3MEHEHUsI B MOTHUB, KOTOPBIH B CBOIO OYepEeib, TPAaHCHOPMHUPYET
CMBICJI JICUCTBUI, KOTOPBIE MOTYT, Ha IIEPBbIM B3IJIA[L, BBIMJISIETh OAUHAKOBO.
Hapsny co ctpemneHnem BIroTckoro NoHATH BIMSHUE U [IO3HAHUE C HE-lyalld-
CTUYECKOM MO3UIIMH CYLIECTBYET HEOOXOIMMOCTh MOHATh, YTO MPEICTABIISIIOT
n3 ceOs IeUCTBHS, SMOLIUH Y MOTHBBI AESTEIIBHOCTH YETIOBEKA.

JeATeIbHOCTD, 1elicTBHE, IMOLIMU U MOTHBBI

JloBOIbI, M3JI0XKEHHBIE BBINIE, MPEINONAraloT HEOOXOAMMOCTh TEOPHUH,
KOTOpBIE MOTYT HAJIaJJUTh CBS3b MEXIY CUTyalUsIMHU (a TaroKe JEHCTBHSAMHU U
BUJIAMH JIESITETEHOCTH, KOTOPBIE IPOUCXOJIIT BHYTPHU HHX), SMOIMSIME M MOTH-
Bamu. B maHHOM pazzmene OyzeT mpeAcTaBieHa KylIbTypHO-UCTOPHUUYECKash KOH-
LETIINS] MOTHBOB, COTJIACHO KOTOPOH 3MOIMH 1 TIO3HAHHE PacCMaTpUBAIOTCS C
He-lyaJINCTHYECKOH TOUYKM 3peHus. HecMOTpsi Ha 4acTo BO3HHKArOIIee Kela-
HHE CO3/IaTh TAKOH He-IyaIMCTHYECKUH OIXO0, MOXKaITyi, He OyeT omMOKon
TIPE/ITOII0KHUTb, YTO HA YJIUBIICHUE OOJIBIIIOE KOJIMYECTBO UCCIIEIOBaHNH, Ipe-
CTaBJICHHBIX B paMKaX KyJbTYPHO-HUCTOPUYIECKON TPAIUIMU, OCTAIOTCSI BCE JKe
KOTHUTHUBHBIMU. HarmoMuHaHue 0 HEKOTOPBIX MEPBOHAYAIBHBIX MPEATIONOXKe-
HUSIX TEOPUH JEATEIILHOCTHU SIBJIETCS MOJIE3HONU OTIIPABHOM TOYKOM B ITOUCKAX
3TOTO, He-IyalMCTHYecKoro rpaans. braromgaps gopMymupoBKe «0OBEKT-MO-
THBY», JleonTseB (1978) BBIIBHHYN HACIO O TOM, YTO AESTEIBHOCTH YeJIOBEKa
BCET/Ia ONPeeNsIeTCsl OOBEKTUBHOM XapaKTEPUCTHKOMN COIMATBHOTO MHpA.

JleontreB (1978) mpuBOIUT HpUMEPHI TOTO, KAK MOTHUBBI MOTYT «CMe-
IIAaThCS» Ha IIEIM U KaK COI[MaIbHbIC 3HAUCHNUS IIepepadaThIBAIOTCS B INIHBIC
OIIYIIEHHS — 9YTO CBHIETEIBCTBYET O €r0 MOMBITKAX, HE BCET/a IOCIe[0Ba-
TENBHBIX U, BO3MOXKHO, YaCTO HEBEPHO MOHSTHIX, ITPEOJI0JIETh Ty aTn3M COLH-
IBPHBIX U MHIMBHIYAIBHBIX ypoBHeH. (Stetsenko &Arievitch, 2003 p. 487)
OurectpeM (1999) yTBepxmanu, 9T0 MOTUB MOXKET OBITH OOIIUM, HO IEITH
WHIMBHUyalbHBI, OHM pacCMaTpPUBAIN WACI0 YaCTHBIX M o0mmx 1enei. Ile-
peMelIaroIuiicss U pa3BUBAIOLIMICS 00BEKT AEATEILHOCTH BBI3BIBAETCS MO-
TuBOM. MHIMBUAYaNEHOE (MITH TPYNIIOBOE) NEHCTBHE COOTHOCUTCS C CO3HA-
TENBHOW IeNbI0. XOTS JeHCTBUS BO30YKAAIOTCS MOTHBOM JESTEIBHOCTH,
OHH, KaK IPE/CTABISIETCS, HAIPABJICHBI HA LIEJIb ... OAHO M TO K€ ACHCTBUE
MOJKET CIYXXHUTb Pa3IMYHBIM BUAaM aesTensHocTH (JIeoHTheB, 1978, c. 64).

«TIOMHUMO €ero (IeHCTBUS) MpeAHAMEPEHHBIX aCTIEKTOB (TO, YTO JTOJIK-
HO OBITH CIETIaHO) ACHCTBUE HMEET CBOU OTEPAITMOHHBIHN aclekT (Kak
9TO MOJKET OBITh CAEIAHO), KOTOPBIi ONpEeIessIeTCsl He CaMOi 11eNbo,
a 00BbEKTHUBHBIMU 00CTOSTEILCTBAMH, IPU KOTOPBIX OHA OCYIIECTRIIS-
eTcs ... 51 JIOMmKEH OTMETHTh CPEJCTBO, C MOMOIIBIO KOTOPOTo JeH-
CTBHE BBINOJIHET cBoM ornepanuny» (Jleontses, 1972/1981, c. 63).

JIeOHTbEB MILTIOCTPUPYET CBOIO MPEIIIONaraéMyto CTpyKTypy AEsITEIbHO-
CTH XOPOIIIO U3BECTHBIMU PUMEPOM JEATEIEHOCTH OXOTHI, B KOTOPOH, YTOOBI
HOHSTb, TOYEMY OT/IENIbHBIE IHCTBUS IMEIOT CMBICT Hy KHO IIOHUMaTh MOTUB
Beeit mesrenpHOcTH (JIeoHTHEB, 1978, . 62-3), U IpUMepoM OOyYeHHS BO-
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HKJICHUIO aBTOMOOWJIS, KOTOPBIA WILTIOCTPUPYET ABMKEHUE OT OJTHOTO YPOBHS
CTPYKTYPBI IEATENbHOCTH K JPYrOMY 10 MEpE TOI'0, KaK JCHCTBUS CTAHOBATCS
ABTOMaTHUYECKUMH OTIEpaLIMsIMH, HAIIPUMED, IIPU CMEHE Nepejadn YEeITOBEKOM,
KOTOPBIN y4uTCs BOAUTH MamuHy (JIeonTtses, 1978 c. 66).

JleoHThEB pa3nuuall MaTepuaibHbIe 1edd U addeKTHBHBIE MOTHBEHI Jie-
SITEJIFHOCTH, BU/l OOBEKTUBHYIO II€JIb B Ka4eCTBE MEPEBOJSIICH MOTHB B
¢usmueckoe neiicteue, mpeodpasyroniell BHYTPEHHUH IUIaH B IUIOCKOCTh
BHEIITHETO MHpPa W IPOBOAMICH ACATEIBHOCTh Yepe3 MOCIIeI0BATEILHOCT
¢dopmupoBanns HOBBIX meneil. [locie ['erensi, OH yTBepXKmaeT, YTO IENH
OTIpeneNaroTesl B mporecce aestensHocTH (DHrectpeM 1999). Durectpem
(2004) otmeuaeT ABOHHYIO (YHKIHIO B TOM, YTO OOBEKT MOXKET 00ECIICUUTh
COTJIACOBAHHOCTD U MPEEMCTBEHHOCT JICATEIBHOCTH, HO B CHJIy CBOEro 00-
IIECTBEHHOT0 ¥ UCTOPUYECKOI'0 XapaKTepa, OH TaKkKe BHYTPEHHE NPOTUBO-
PEYUB U, CIICA0BATC/IbHO, ABJIACTCA HCTOYHUKOM HeCTa6I/L]'II)HOCTI/I.

OOBEKT Ipe/ICTaBIsIET COOOM TeTePOreHHYIO U BHYTPEHHE MTPOTUBOPE-
YHBYIO, HO MPOYHYIO, TIOCTOSIHHO BOCIIPOU3BOJMMYIO II€Th CHCTEMBI
KOJUICKTUBHOM JEATENLHOCTH, KOTOPasi MOTHBUPYET U OMPEAENISET T0-
PHU30HT BO3MOXKHBIX Ilelieid 1 nericTBuit (JHrecTpeM, 2004, c. 17).

Ecnu 310 nonokeHne npuHUMaeTcs, BOSHUKAET HEO0XO0IUMOCTh HOHSTh
B3aUMOCBSI3b MEX]ly aKTUBHOCTBIO, COL[MAJIBHOW CUTyanuei u popMupoBa-
HHEM MOTHUBOB. bojbas yacTe paHHUX pab0T BRIrOTCKOro HUKaK HE y4H-
THIBAET COLUAJILHO-UHCTUTYLIMOHAJIBHBIE PA3JIM4Msl MEKAY YUPEIKIACHUAMMU.

Imouun

Brirorckuii moHuMan NepexUBaHUE KAaK MHTErpali0 KOTHUTUBHBIX U
SMOIIMOHANBHBIX 3JIEMEHTOB, KOTOpas BCETra MPEAINOoIaracT HaIudue 3Mo-
oui. BRITOTCKHIT MCTIONB30BaAN 3Ty KOHIETIHIO U TOTO, YTOOBI MOIIep-
KHYTb LIEJIOCTHOCTh IICUXOJIOTUYECKOTO Pa3BUTHUS JETEH, HHTETPUPYIOLIYIO
Ha Ka)kKJIOM 3Tarle pa3BUTH BHEIIHNE H BHYTPEHHUE 3JIeMEHTHI. .. CormacHo
BoxoBuy, B TeueHHE KOPOTKOIO IEpUoa BpeMeHH BhIroTckuil cunran mne-
peXruBaHUEC ((CHHHHHCﬁ)) TMICUXOJIOTMYECKOr'0 pa3BUTUA B paMKax U3yUYCHUA
conuansHOM cutyanuu pa3sutus. (I'oncanec-Peii 2002, c. 136).

“IMOLMOHANBHEIA OMBIT [TIEPEIKUBAHKE]|, BBITCKAIONIMNA W3 JIFOO0H
CUTYyalliM WJIM B OTBET Ha KAKOM-TO acHeKT OKpYXarollel cpensl,
OIIpeZieTIsieT, KaKoe BIMSHUE 3Ta CUTyalus WIM 3Ta cpena Oyzaer
UMeTh Ha peOeHka. Takum 00pa3oM, 3To He KaKOH-Ti00 u3 (paKTopoB
cam 1o cebe (ecim paccMaTpUBaTh ero OE30THOCUTETHHO K peOeHKY),
KOTOPBIN OTIpenenseT, Kak OHu OyIyT BIUSATh Ha NaNbHEHIINH X0x
€ro Pa3BUTHSI, HO T€ JK€ caMble (DaKTOPBI, MPEIIOMIICHHBIE Yepe3 MPH-
3My JE€TCKOTO SMOIMOHAIBHOTO ombITa” [Beirorckuit 1994, c. 339].

Orta HACA NPEIIOMIICHUSA YCPE3 NPU3MY JACTCKOI'0 SMOIIMOHAIILHOT'O OITbITa
J0 HCJIABHETO BpEMCHU UTHOPHUPOBAJIACh B Pa3BUTHU I/ICCJ'ICZ[OBaHI/Iﬁ ociacao-

33



BaTensiMH Brirorckoro. 3a 0TKa30M OT KOTHUTUBHO-a((heKTHBHOM ABOWCTBEH-
HOCTH, K KOTOPOMY IpuIlie] Brirorckuii, He mocnenosaino pa3paboTky Mojie-
Ji1, B paMKax KOTOpOfI YHUTapHad KOHUCIIWA MBINUICHUA U YyBCTBa MOI'YT
OBITH pPACCMOTpPEHBI 1 PEaM30BaHbI B paMKaxX IMITUPHUECKOTO NCCIICJOBAHMS.

HMHcTHTYynMOHA/ILHASI PEKOHTEKCTY T3l

B pamkax yupeskaeHWH MOTHBBI, €U, SMOLMH, 00pa3 MBICIIEH PEKOH-
TeKCTyaJau3upoBaHbl. [lepexon B npyroe ydupexiaeHue HpenanosnaraeT Ie-
pecTpoiiky U NpHUCIIOCOOTIeHHE K PEKOHTEKCTyalU3UPOBAaHHBIM MOTHBAMB
00beKTa. YUpexIeHHs: MOTYT OBbITh IPOaHAIM3UPOBAHbI M ONMCAHbI C HC-
MTONTE30BaHUEM CPOPMYIHPOBaHHEIX JHTecTpeMoM (1987) mpaswmi, coodire-
CTBa M pa3/ieJICHHs] TPY/ia — UTO SBIISIETCSI MOIIHBIM CPEICTBOM IpHOIMKe-
HUA K (OPMYJIUPOBKE cUCTEMBI JearenibHocTh. Ornpenenenue bepHiTeliHoM
(2000) megarormuecKoro IMCKypca Kak BCTPOEHHOTO TUCKYPCa, COCTOSIIET0
13 HHCTPYKTHPYIOIIUX U PETYIHPYIOMNX JIEMEHTOB, KOTOPBIE MOTYT OBITh
PEKOHTEKCTYAJIM3UPOBAHBI B OTJEIILHOM YUPEKACHHUH, SIBISETCS MOJIE3HBIM
JIONIOJTHEHHEM. DTO MOXKET OBITh PACCMOTPEHO C TOYKH 3PEHHUSI IOCTPOSHHUS
I'PaHUL U COLMAIBHBIX OTHOLIEHHH (KiIacCH(UKALMA U ONUCAHKE) U IIpeLIa-
raeT albTepPHATHBY, WIH, BO3MOKHO pacIIuperne (GopMyIHpOBKH DHIeCTpe-
Ma C IOMOIIBIO NPHEMOB, KOTOPBIE BEAYT K COSAMHEHUIO CTPYKTYPHBIX U
JUCKYPCHBHBIX 0COOCHHOCTEH yupexaeHui. [Ilpumepsl mpuMeHeHus TaKoro
10IX0/1a MOKHO HaWTH, Hanpumep, y Jsamamca (2008, 2010).

H3MeHeHne cUTyallul BO BpeMeHH U IPOCTPAHCTBE

CucteMbl IESITEIFHOCTH HE CYIIECTBYIOT H30IMPOBaHHO. OHHM BCTPOCHBI
B CETH, KOTOPBIE CBU/ICTEIHCTBYIOT O TIOCTOSIHHBIX KOJIEOAHUSIX U N3MEHEHH-
sx. Jln1st Teopun IesTeNbHOCTH HEe00X0JMMO pa3padboTaTh HHCTPYMEHTHI aHa-
1M3a U TIpeoOpa3oBaHus CETeH KyJbTYPHO PasHOPOAHOW AEATEILHOCTH Ha
OCHOBE JHaiora u auckyccuu (JurectpeM u Muettunes, 1999 c. 7). Teopus
JeITEIIbHOCTH MOYKET MPEJOCTaBUTh HHCTPYMEHTHI, YTOOBI ITOHSTH INAJIOTH,
pa3iIuyHbIe TOUKU 3pEHUS Ha M3MEHEHMS B CETH B3aMMOJCHCTBYIOIIUX CH-
CTEM JICSITEIbHOCTH, KOTOPbIE HEAOCTATOYHO pa3paboTaHsl y bepHiITeiina.
Wnes cereii nesTEIbHOCTH, B paMKax KOTOPOH HMPOUCXOIST MPOTHBOPEUHS
n 6oprba B onpeiesieHM MOTHBOB U IIeJIel e TeIbHOCTH TpeOyeT aHaIn3a
U YIpaBJICHHUS B Mpe/ieax U MEXIY Pa3BUBAIONIMMHUCS CHCTEMaMHU JEATeNb-
HOocTH. CyIecTByeT HeoOXOIMMOCTh B aHAJIHM3E TOTO, KaKUM 00pa3oM CeTH
JeATENIBHOCTH CTPYKTYPHUPOBAHBI, YTO HEOOXOIUMO ISl aHAIN3a yIpaBie-
Hust 1 KoHTpoutst. JleonTtreB (1981) nccaenoBa 3TOT BOIPOC € TOUKU 3pSHHUS
pa3BuTHs Bo BpeMeHH. OH NpeanosoKmI, YTO IpU H3Y4EHUH OHTOTeHE3a
YeJI0BEKa HEOOXOMMO yUUTHIBATh YIIOPSAAOUNBAHNE KATETOPUN AEATEIBHO-
CTH, KOTOPBIE COOTBETCTBYIOT OCHOBHBIM CTaJIMsIM IICHXWYECKOTO Pa3BUTHSI.

OTOT aHaNM3 Pa3BUTHS ITAIOB XapaKTEPU3YETCsI C TOUKU 3PEHHsSI OT/EIb-
HBIX JOMHUHHUPYIOIINX BUJIOB JIEITEILHOCTH M YaCTO aCCOLMHUPYETCs ¢ pabo-
TOW DnbKOHNHA. B paMKax fesaTenbHOCTHON Teopuu 21-ro Beka 3Ta No3unus
SIBIISIETCS] OJTHUM M3 ITPOTPECCUBHBIX MPe0Opa3oBaHUi 0OBEKTa BO BpEMEHH.

34



k McTopHieckiit aHanms
A A A
, / \\ AN &
£ [om /5g
SAAN { Y / \
/ ) JASSEAY FASSEY
A A
,-’ ) ."'l \\ PN
fapt fah )
S A8, J2h, Pacroncie
£ /
e L HHBIA
M A A aHanus
X
AN / 4
\ FARY
Jaa /18 e\
Oomvknposanme| ——— — A
A B Lo
Epema >

Puc. 1. ,ZIOJMMHM[JO(?[IHME 6 cemsx cucmem 0esimenbHOCMU 60 8pemenu

Uctopuueckuit (pOH MHOTOTO U3 TOTO, YTO Cedac Ha3bIBACTCS TEOpUEH
JEATEIbHOCTH, IPEAINOIaraeT HallMuhe ‘CeTH’ CHCTEM JESTENbHOCTH, B KO-
TOPBIX HaONIOaeTCsl JOMUHUPOBAHNE KAKOW-TO M3 CHCTEM Ha MPOTSHKEHUN
KOPOTKOTO WJIU JUIUTENBHOIO Neproa BpeMeHH. CIIOBO CETH B3STO B KaBbIU-
KM, HCXO/IS U3 JKENAaHNsI OTMETHTh PE3UCTEHTHOCTD K MOHSATHIO CETH B Kade-
CTBE CBA3HOI CUCTEMBI, B KOTOPOM COCTaBHBIE YAaCTH PA3JIeNIAOT HEKOTOPhIE
(GyHKIMH. 371€Ch TOBOPUTCS O HAIWYMK HECKOJIBKHX CHCTEM aKTHBHOCTH,
KOTOpBIE MOTYT BBITECHSTh JPYT APYyra U MOTYT OBITh B3aMHO ITpeoOpa3o-
BaHBL. B KadecTBe WILTIOCTpallMi MOXHO IPUBECTH CIEAYIOUIUHA JOBOJIBHO
rpyObIii IpUMep: IPEATIOI0KUM, YSJIOBEK OTHOBPEMEHHO SIBIIETCS Ipodec-
CHOHAJBHBIM YYUTEJIEM U YXaXXHBaeT 3a CBOMM peOeHkoM. Ecian eMy HyxHO
3a0parb peOeHKa U3 JETCKOro caja B KOHIE y4eOHOro JHS, TO pPeakiys Ha
OecropsiIoK B Kiacce Iepes] MOCIEIHNM 3BOHKOM MOXET 3HAYHUTEIbHO OT-
JIMYATHCS OT PEAKIUH B NTOJJOOHOM CUTyaluy, Ipou3ome el panee. 31ech
JIBE€ CHCTEMBI AEATEIIBHOCTH NPEAINOJaraloT pa3INuHble OTHOLIEHHS ApPYT
C IpyroM B OINpPEIENEHHOE BpeMsl CYyTOK. OTH MyJNbCalUd B JOMUHHPOBA-
HUH PEKO MOJBEPraloTCs THIATEIBHOMY SMITUPHUECKOMY HCCIIEJOBAHMIO.
Hexoropsle u3 sMnupuyeckux padoT, KOTOpbIE 3asBISIOT 00 OpHEHTAIMN
Ha KynbTypHO-HCTOPHYECKYIO TEOPHIO NESTEIFHOCTH, KAXKETCs, OTpaHHIH-
BAlOT CBOM aHalIM3 OJHOW CHUCTEMOW AEATENBHOCTH, HE TOBOPS YK€ O CETH
CHCTEM JIeATeIbHOCTEH, ¥ peIKOo TOXOAT JI0 aHaJIi3a CBUTOB B JOMUHHUPO-
BaHHHM TAaKUX, KaK [TOKa3aHO HA PUCYHKe |.

3akaouenue

B nmanHOU paboTe s TOBOPHIJI O TOM, YTO NMPH3HAHUE MPOIECCa PEKOH-
TEKCTyaJHM3al[iH COIMANbHBIX MOTHBOB BHYTPH OTACIBHBIX CHTYaIHid Mpe-
JIOCTABJISICT BAXKHOE «OKHOY» B CPepy MCHUXOJOTHUSCKUX CICACTBUNA U3MEHSI-
FOLUXCS CUTyaruit. JIokampHasi opraHu3anysi BIacTH U KOHTPOJISL BHYTPH
U MEXIy, HApUMEp, YIPSIKACHUSIMH, MOPOXKIAET crenuduueckue Gopmbl
JUCKYpCa, KOTOPBIC MPEACTABISIOT COO0# MCUX0IOTHIECKUE HHCTPYMEHTHI,
OIOCPEAYIOIINE ICHCTBUS JIUI], KOTOPhIC HAXOMATCS BHYTPH ITUX CUCTEM
JesITenbHOCTH. VIMCHHO OCHOBBIBAsICH Ha 3TOM, Sl YTBEPIXKAAJ, YTO Pa3BUTHE
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TEOPUH JEATENILHOCTH TpeOyeT MOHMMaHHMS TOT0, KaK MOPOKAAIOTCS TaKHue
CpPEJ/ICTBA, a TaK)Ke MOHUMAaHUSI HHCTPYMEHTAJIBHBIX U a(eKTHBHBIX / MO-
paJIbHBIX aCIEKTOB ATUX CPEeICTB. YeTkoe HOHMMaHKE CJI0KHOCTH CeTeit Je-
ATEILHOCTH, KOTOPbIE 00JIaIAI0T MapaMeTpaMH B IPOCTPAHCTBE M BPEMEHH,
CMOXET 00eCIIeUUT JIy4IIHH JOCTYI K IOHUMaHHIO (OPMHUPOBAHUS JIOKAIIb-
HOTO MBIIUICHUS B CJIO’KHBIX MHOTONPO(QHIBHBIX YCIOBHSX.
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This paper will explore some of the personal motivational implications of
the process of moving from one professional situation to another. That is to
work in a multidisciplinary team. In the cultural historical phase of Vygotsky’s
writing he strove to understand the development of psychological functioning
in relation to the situation in which that development was taking place. This
view will be the point of departure for a consideration of the transformations
that take place when a person moves from one institutional situation to another.
I will discuss the ways in which institutions recontextualise societal motives
and thus mediate an individual’s engagement with the social world.

Interdisciplinary social practice involves individuals in the negotiation
of engagement with others who are located in different institutions within
which different priorities prevail. When viewed from a Vygotskian per-
spective, transitions between institutions may require engagement with
new recontextualisations of societal motives. Alongside this emphasis on
moving from one institutional setting to another, which may be thought of
a movement in space, there is also the perspective of movement through
time. On the one hand institutions themselves change over time and thus
principles of recontextualisation will also change over time. This may be
viewed from a macro or micro perspective.
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Vygotsky and his co-workers, notably Leontiev, gave rise to the inception
of a tradition in which an understanding of the societal formation of motives
was central to an overall thesis of the cultural historical formation of mind.
A weak point in this work has been with respect to the way in which specific
institutions mediate societal motives, how they stand between society and the
person. Although present in the latter stages of Vygotsky’s writing relatively
little attention has been paid to the development of a non dualist account of
cognitive and affective features of human functioning and how these relate
to the ways in which motives and goals arise in particular situations. When
processes of institutional recontextualisation are understood alongside such
non dualist accounts of functioning then perhaps we will understand more
about the personal challenges of moving from one situation to another. This
is important when situations change through movement in space and time and
both carry developmental implications.

Theorising the notion of situation and transition

As Minick (1987 p. 29) notes, by 1933, Vygotsky began to argue that
the social situation of play was one in which imagination frees thought and
meanings from the perceptual field. This was a reversal of his earlier empha-
sis on the power of speech to bring this about. This central emphasis on the
analysis of the social situation of development in connection with psycho-
logical development is reaffirmed throughout the writing which Vygotsky
undertook in the last two years of his life.

The social situation of development, which is specific to each age, deter-
mines strictly regularly the whole picture of the child’s life or his social
existence. ..Having elucidated the social situation of development that oc-
curred before the beginning of any age, which was determined by the re-
lations between the child and his environment we must immediately eluci-
date how, new formations proper to (characteristic of) the given age devel-
op from the life of the child in this social situation(Vygotsky, 1998 p.198)

This linkage between the social situation of development and psycholog-
ical development pervades his analysis in these crucial final years of his life.

The move that Vygotsky made during his work in psychology from the
analytic unit of the instrumental act through to the psychological system and
on to try and identify a unit compatible with his end of career thought on
psychological systems in social situations of development was brought to an
end at the point at which he just starting to reflect on another extension to his
project. Where, in the past, he had posited a dialectical unity of thinking and
speech he now moved to understand experience as the unity of personality
and the environment as represented in development'.

Minick et al (1993) took this view and argued that the future of the Vy-
gotskian tradition lay in acknowledging that the culturally specific nature of

1

See Vygotsky, 1998b, pp. 289-296 for an extended discussion.
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institutions demands close attention to the way in which they structure inter-
actions between people and artifacts.

Yaroshevsky (1989) also points to the importance of understanding the
complex inseparable relationship between situation, motive, emotion and un-
derstanding in Vygotsky’s cultural historical work. It is suggested that, in this
way, motives make actions meaningful in social situations. The motives that
guide social action in situations are formative in the generation of meaning
for the actor and the observer. Changing the social situation of action can
bring change in motive which in turn transforms the meaning of actions that
may, on first observation, appear identical. Taken alongside Vygotsky’s de-
sire to understand affect and cognition in a non dualist account there is a need
to understand action, emotions and motive in human activity.

Activity, action, emotions and motive

The argument outlined above suggests the need for theories that forge a
link between situations (and the actions and activities that take place within
them), emotions and motives. In this section of the paper an argument will
be advanced for a cultural historical conception of motive which understands
emotion and cognition in a non dualistic frame. Despite the often espoused
wish to create such a non dualist account it is perhaps not unfair to suggest
that a surprisingly large amount of the research reported under the banner
of the cultural historical tradition remains overly cognitive. A reminder of
some of the original assumptions of Activity Theory provides a useful point
of departure in the quest for this non dualist grail. Through his formulation of
‘object-motive’, Leontiev (1978) presented the idea that human activities are
always driven by an objective feature of the social world.

Leontiev (1978) provides examples of how motives can ‘shift’ onto goals
and how social meanings are re-worked into personal senses—both accounts are
indicative of his attempts, not always consistent and perhaps therefore often mis-
understood, to overcome the dualism of social and individual levels (Stetsenko &
Arievitch, 2003 p 487). Engestrom (1999) argued that motive can be collective
but that goals are individual and he explored the idea of partial and overall goals.
The shifting and developing object of an activity is aroused by a motive. Individ-
ual (or group) action is referred to a conscious goal. Although actions are aroused
by the motive of the activity, they seem to be directed towards a goal ... the one
and the same action can serve different activities (Leontiev, 1978, p. 64).

‘apart from its (the action’s) intentional aspects (what must be done)
the action has its operational aspect (how it can be done), which is
defined not by the goal itself, but by the objective circumstances under
which it is carried out ... I shall label the means by which an action is
carried out its operations’ (Leontiev, 1972 / 1981, p.63).

Leontiev illustrates his proposed structure of activity with well known exam-
ples of the activity of hunting in which to understand why separate actions are
meaningful one needs to understand the motive behind the whole activity (Leon-
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tiev, 1978 pp 62-3) and of learning to drive a car that illustrates the movement
from one level of the structure of an activity to another as actions become automatic
operations such as in gear changing when learning to drive (Leontiev, 1978 pp 66).

Leontiev distinguished between the material objective and affective mo-
tives of activity, seeing the objective purpose as translating motive into a
physical act, transforming the internal plane to the external world and driving
activity through the formation of goals. After Hegel, he maintained that goals
are determined in the course of activity (Engestrom 1999). Engestrom (2004)
notes a dual function in that an object can give coherence and continuity to
the activity but by virtue of its societal and historical nature it is also internal-
ly contradictory and thus a source of instability.

The object is a heterogeneous and internally contradictory, yet en-
during, constantly reproduced purpose of a collective activity system
that motivates and defines the horizon of possible goals and actions
(Engestrém, 2004, p. 17).

If this position is adopted there is a need to understand the relation between
activity, social situation and the formation of motives. Much of Vygotsky’s early
work does do not take account of socio-institutional differences between settings.

Emotion

Vygotsky understood perezhivanie as the integration of cognitive and affec-
tive elements, which always presupposes the presence of emotions. Vygotsky
used this concept in order to emphasize the wholeness of the psychological de-
velopment of children, integrating external and internal elements at each stage
of development. . . . According to Bozhovich, for a short period of time Vy-
gotsky considered perezhivanie as the “unity” of psychological development in
the study of the social situation of development. (Gonzalez-Rey 2002, p. 136).

“The emotional experience [perezhivanie] arising from any situation
or from any aspect of his environment, determines what kind of influ-
ence this situation or this environment will have on the child. There-
fore, it is not any of the factors themselves (if taken without the refer-
ence of the child) which determines how they will influence the future
course of his development, but the same factors refracted through the
prism of the child’s emotional experience” [Vygotsky 1994, pp. 339].

This idea of refraction ‘through the prism of the child’s emotional ex-
perience’ has been until recently been ignored in the development of post
Vygotskian research. The rejection of the cognitive/affective dualism which
Vygotsky (1994, 1987) announced was not followed by a model within
which a unitary conception of thinking and feeling could be discussed and
implemented within empirical research.

Institutional recontextualisation
Within institutions motives, goals, emotions and ways of thinking are re-
contextualised. Moving from one institution to another involves realignment
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and adjustment to recontextualised object motives. Institutions may be analysed
and described using Engestrom’s (1987) formulation of rules, community and
division of labour — it offers a powerful means of approaching the articulation
of an activity system. Bernstein’s (2000) formulation of pedagogic discourse
as an embedded discourse comprised of instructional and regulative elements
which may be recontextualised in specific institution provides a useful adjunct.
This may be analysed in terms of the constitution of boundaries and social rela-
tions (classification and framing) and offers an alternative, or perhaps an exten-
sion, to Engestrom’s formulation through the ways in which it seeks to connect
structural and discursive features of institutions. Examples of the application of
this approach may be seen, for example, in Daniels (2010, 2008)

Changing situations through time and space

Activity systems do not exist in isolation. They are embedded in net-
works which witness constant fluctuation and change. Activity Theory needs
to develop tools for analyzing and transforming networks of culturally heter-
ogeneous activities through dialogue and debate (Engestrom and Miettinen ,
1999 p.7). Activity theory could provide the tools with which to understand
dialogues, multiple perspectives on change within networks of interacting
activity systems all of which are underdeveloped in Bernstein. The idea of
networks of activity within which contradictions and struggles take place in
the definition of the motives and object of the activity calls for an analysis of
power and control within and between developing activity systems.

There is a need for an analysis of the way in which networks of activities are
structured — ultimately for an analysis of power and control.Leontiev (1981) ex-
plored this issue from the perspective of development though time. He suggested
that in the study of human ontogeny, one must take account of the ordering of
categories of activity that corresponds to broad stages of mental development.

This analysis of development in terms of stages characterised in terms of
particular dominant activities is often associated with the work of Elkonin. In
the terms of 21st Century Activity Theory this account is one of progressive
transformation of the object through time.

Historical analysis

A A A
AAA?.?Z?JSZ’
A s A

Time —————
Figure 1. Dominance in Networks of Activity Systems through Time
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The historical background of much of what is now termed Activity The-
ory posits ‘networks’ of activity systems in which dominance arises at par-
ticular moments in both long and short term periods of time. Commas have
been placed inverted around the word network because of the wish to signify
a resistance to the notion of network as a connected system within which
component parts share some function. Here concern is with the existence of
multiple activity systems which may supplant each other and may be mutual-
ly transformed. By way of illustration I offer this rather crude example: sup-
pose a person is both a care giver to their own child as well as a professional
teacher. If that teacher has a need to collect their child from a nursery at the
end of the school day then the way that might respond to class disruption
close to the final bell of the day may be very different to the way in which
they might respond earlier in the day. Here two activity systems assume a
different relationship to one another at particular times of the day. These
pulsations in dominance are rarely subjected to rigorous empirical scrutiny.
Some of the empirical work which proclaims a CHAT orientation seems to
constrain its analysis to one activity system let alone a network of activity
systems and rarely strays into the analysis of shifts in dominance such as
those depicted in Figure 1.

Conclusion

In this paper I have argued that a recognition of the process of recontextualis-
ation of societal motives within specific situations provides an important window
on the psychological implications of changing situations. The local arrangements
of power and control within and between settings, such as institutions, give rise
to specific modalities of discourse which constitute psychological tools which
mediate the actions of persons located within these activity systems. It is from
this base that I have argued that the development of Activity Theory requires an
understanding of the production of such tools and also requires an understanding
of instrumental and affective / moral dimensions of these tools. A robust under-
standing of the complexity of networks of activity which have dimensions in
space and time would then provide enhanced access to an understanding of the
local formation of ways of thinking in complex multidisciplinary settings.
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Me1 HaYHEM C PacCMOTPEHHUs OorpoMHOro BiusHES, kotopoe JI.C. BrI-
rorckuil 1 JK. [Inaxke 10 cuX NOp OKa3bIBalOT Ha HAY4YHBIE UCCIIECIOBAHUS.
Jluist 3TOTO0 MBI Oy/IEM ONUPATHCS HA JOCTYITHYIO OHJIAWH HH()OPMAIHIO O pa-
00Tax, BBIMOJIHCHHBIX B PyCIIE 3aJ0)KCHHBIX UMH TPAJUIUN U COACPKALIIX
SMIOMPUYCCKUE JAHHEBIC. 3aTeM, MBI OOpaTHMCS KO BTOPOI YacTH HAIIero
JOKIIa1a, KOTOpas IMOCBSIICHA PACCMOTPEHHUIO TOTO, KaK ITOBE3JIO COBpE-
MEHHBIM ITICHXO0JIOTaM, KOTOPBIE MOTYT ONEepPEeThCcS HA MICH STHX THTAHTOB,
YTOOBI TUIOIOTBOPHO OCYIIECTBIIATE UCCIIEIOBAHIS IIPOIIECCOB, CIIOCOOCTBY-
IOIUX Pa3BUTHIO YelloBeKa. Mbl IpUBEIeM PUMEP U3 HAIIUX COOCTBEHHBIX
uccinenoBanuil B Hesmarene u Tymnyse.

JI.C. Breirorckuii u K. TTnaxe 6butH ¥ 10 cUX TOP (B TOJI, KOT/Ia OTMEYa-
etcst 120 rooBIIMHA CO THS UX POXKACHUS) OCTAIOTCS TIaBHBIMH (PUTYpaMu
JUTA MCcTieioBaTeeld B 00JIaCTH IICHXOJIOTHH M oOpa3oBaHus. PonuBmmecs
B OJIMH TOJ, HO B JAIIGKUX JIPYT OT JIpyra CTpaHaX, B TO BpeMs, KOTJa CaMo-
JIETBl U MHTEPHET He ObUIM JOCTYIHBI, OHM 3HAIM JIPYT ApPYyTa, KOrna emie
TOJIKO HAaYMHAIM CBOW HayuHbIH myTh. [Tuake paboran ¢ mpodeccopom
Knanapena, 4bs sxeHa Oblia pycckoid. Beirorckuii ony6mukoBan kaury [Tua-
e B Poccun u man moapoOHbIi koMMeHTapHii k Hell. Kak u3BecTHO, B 1962
roxy K. ITnaxke BepHyIJCS K 3TUM KOMMEHTapHsAIM H JOCAI0OBAll, YTO OH HE
CMOT TIPOJOJDKUTH TUCKYCCHIO C BBRITOTCKHM 0 mpobiiemax, IMpeIcTaBIIsio-
HIMX OJHUHAKOBBIA JUIA HUX 000ux mHTepec. OH ObUT YOCKACH B TOM, YTO
XOTSl y HUX OBUIO pPa3HbIC MOJXObI K U3YUYCHHIO OJTHUX U TEX XK€ MpooieMm,
OHU HHKOUM 00pa3oM He MPOTHBOPEYMIN APYT Apyry. B Hamm maHU, Korma
pa3IHYms MEXIY STUMH ABYMS aBTOPAMH H3IIUIIHE AKIIEHTHPYFOTCS, MBI XO-
Tenu OB 0OCYIUTH HICIO O TOM, KaK IPH OPUTHHAIBHOCTH KaXKION MX ITHX
TEOPHH 10 CHX TOp OOIINM B HUX OCTAeTCsI CTPEMJICHHUE ITOHATH MPOIIECCHI,
00€CIIeYMBAOIINE PA3BUTHE BBICIINX CUXHUCCKUX (QYHKIIMH, B OTIIMYHAEC OT
JIPYTUX UCCienoBaTeNel, KOTopble, KaK MPaBUIO, OTPAaHUYUBAIOTCS HCCIe-
JIOBaHUEM 3JIEMEHTAPHBIX MCUXOJIOTMYECKUX MPOIECCOB MIH «MOMEHTAJIb-
HBIMHA CHUMKAMID» OIHCAHHS KOMITCTCHIINH B Pa3IMYHBIX (pa3ax MirajeHde-
cTBa 0e3 ydera mx mpeoOpa3oBaHmii B OymymeM. MBI XOpOIIO TOHUMAEM,
yT0o BriroTckuii u [Inake He OBUTH M30JMPOBAHHBIMH MBICIUTEISIMA U YTO
uX cOOCTBEHHOE pa3BUTHE OBLIO MOAIEPIKAHO MPOIOJDKAIOIISHCS TUCKYCCH-
el ¢ IpyruMu y4eHbIMH B HalMOHabHBIX cooduiectax (Ileppe-Kiepmon u
Bapperne, 2008/2014). Ho HeIHEIIHKH CUMIIO3UYM TIOCBSIICH MTPa3IHOBAHUIO
100uIes IByX dTHUX aBTOPOB, M MBI COCPEIOTOYMMCSI S Ha HUX.
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OT13Byku uneit Beirorckoro u Ilnake B COBpeMEHHBIX HCCIEIOBAHUSAX
BCTpeUaroTcd Bce yaule. TpyJHO cKa3aTh, II0 KpallHEH Mepe, Ha NEpBbIH
B3I, CBA3AHO JI 3TO C YBEJIWYEHHEM JOCTYITHOCTH MX TEKCTOB (M3-3a
3IEKTPOHHBIX CPECTB CBSI3H, IIEPEBOIOB M BCIIECKA YHCIIA HCCIe10BaTeNnei
B MHp€) WK C TIOBBIIIICHHEM HHTepeca K ux padore. Ckopee Bcero, oba dax-
TOpa UTPAIOT CBOIO POJIb. Il TOr0 YTOOBI MOHATH IPUIUHBI 3TOTO ITOCTOSH-
HO pacTyIIero MHTepeca K uX padboTraM HEOOXOAWMO YUHTHIBATH HE TOJBHKO
WX CTaTbU, HO M KHUTU. Y JUBHUTENHHO, HO B HACTOSIIEE BPpeMs, HECMOTPS Ha
TPaTUIIMOHHOE OTHOIICHNE K KHUTAaM, UTPAIOIIUM BaXKHYIO POJIb B (PIITIOCO-
(U 1 TYMaHUTAPHBIX HAyKaX IS [TyOOKOTO IOHMMAaHUS BOIIPOCOB, B 0a3ax
JAHHBIX I HAYYHBIX HCCIICAOBAHUM, TakuX, Kak Scopus wim Thompson-
Reuters, ecTb TOJIBKO cTaTbu, HO HET KHUT. TakuM oOpa3om, naHHas pabo-
Ta Oyzer 0a3MpoBaThCS HA TAaKOM HHTEPECHOM HMHCTpyMeHTe kak Google
Scholar, mOTOMY 4TO B HEM COJIEPIKUTCS MHOXKECTBO SI3BIKOB ITyOJIHKALUiA
u niepeBoioB. KoHewHO, TeXHUYECKUE pa3paboTKu B 00JIaCTH «00JbIIHuX 6a3
JAHHBIX» MMO3BOJIAT B OMmkaiimieM OyayIieM MOJy4YHTh ropa3mo Oojiee co-
BEpILIEHHBIE OMOINOMETPUIECKHE PE3YIbTATHL, YEM T€, KOTOPBIE MOTYT OBITh
MIPeIOKEHHI 37iech. TeM He MeHee, €CTh HECKOIBKO BOIIPOCOB, KOTOPBIE MBI
y’K€ MOXKEM paccMaTpHBaTh, IPOTHO3HUPYS HHTEPECHBIE pe3ynbTaTel. OHU
MTO3BOJISTIOT HAM HApHCOBaTh «OOIIYI0 KapTHHY» TOTO MECTa, KOTOpOe 3a-
HUMarOT Beirorckuit u [Inaxke B COBPEMEHHBIX UCCICIOBAHUAX — B MIEPUOT
Mexay ux 100-m u 120-m ro6uneem (1996-2016).

Kro ccbutaercst Ha Boirorckoro? Iuaxe? CKolbKO YUEHBIX B MUPE YETKO
YKa3bIBaIOT, YTO ATH aBTOPHI c(HOPMHUPOBAIM MX MbluieHHe? Kakue TeKcTh
LUTHPYIOT 4Yare Bcero? Ha kakux si3pIkaX OHHU MUIIYT? DTOT JOKIan OyAeT
cofiep’kaTh MHOXECTBO MOJAPOOHBIX CBEIECHHWH, HO JaBaiiTe CHavyajga Mpeny-
HpeIM ayJUTOPUIO: HUKTO HE MOXKET HAWTH B CBOEH KM3HH BpeMsi, YTOObI
MIPOYHTATH BCE, YTO OBLIO OMyOIMKOBAHO MMPEEMHUKAMH 3THX JIBYX TMI'aHTOB!
Koneuno, He Bce IUTaThl IMEIOT OAWHAKOBYIO BaKHOCTD MM KadecTBo. Heko-
TOpPBIE U3 HUX SIBIIAIOTCS TOJIBKO AJNTIO3HMEH FUTH MTOBEPXHOCTHBIMH CCBIIKAMHU
Ha KOHIeuH. HeKOoTOphIe UTATHI CITyKaT U TOTO, 9TOOBI KBATU(HUIAPO-
BaTh HAIPABJICHHE HCCICIOBAaHWNA, MPUHAIICKHOCTh K KOTOPBIM HCCIIEHO-
BaTelh 3asBJISACT: B 3TOM CITydae OHHU CTAHOBSATCS MapKEpPOM WICHTUIHOCTH.
Jpyrre KOMMEHTHPYIOT TOT WJIA HHOU ITyHKT STHX TCOPUH WK IETAI0T CChLI-
Ky Ha Brirorckoro u ITnaxe B kauecTBe BECOMOIO apryMeHTa B MOJb3Y CBOEH
TOYKHM 3peHust. boyiee aMONIMO3HO HACTPOEHHBIE aBTOPHI IBITAIOTCS IPUMe-
HUTBH 3TH TEOPUH K 00pa3oBaTENbHBIM MPEIUIOKEHHUSIM M UX KPHUTHYECKOMY
aHanu3y. U, HakoHew, emie Oosee NMpeANPUMMYHUBBIC YUYEHBIE MPEJIaraloT
pacIIMpUTh CMBICI BbICKa3aHHBIX BbirorckuM min [luaxke mpenmnosoxeHui,
YTOOBI MOXKHO OBUIO CTaBHUTH IIepesl cOO0OW HOBBIC MPOOJIEMBI U PACIIUPSTH
TEOPETHUYECKYIO U SMIMPHYECKYIO pabOTy TI0 HOBBIM HAIIPABICHHUSM.

WHTepecHo paccMOTPeTh, KTO CCHITAETCS OTHOBPEMEHHO Ha BEIroTckoro
u [Inaxe u paccMOTpeTh, KaKHe 3JIEMEHTHI HCCIEeAYIOTCS, KOTJ]a BHUMaHWE
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ynensiercss 000MM aBTOpaM OJJHOBpeMEHHO. [IpiMepHO TpeTh TEKCTOB 3THUX
ABTOPOB TIOCBSIICHA OIPEAEICHUIO CXOJCTBA U Pa3IM4YMsi MEXIY STHMHU
JIByMsI TEOPHUSIMH, HO CPEAU aBTOPOB JIMIIL HEMHOIHME CCBUIAKOTCS Ha OITy-
6nmukoBaHHyI0 B 1962 roxy B amepukaHckoMm mepeBojie KpuTuky JI.C. Bri-
rorckuMm [lmaxke. MHorume npyrme LUTaThl CoAep)kKaT 0Opa3oBaTEIbHBIC
MIPEAIIOKEHHSI, BAOXHOBJIEHHbIE 3TUMH ABYMs ricuxojoramu. Ho, BeposiTHO,
CETOHSAIIHSAS TICHXOJIOTHS Pa3BUTHSI €Il HE O KOHIIA MCIIOIbh30Balla BECh
MOTEHIIAT METOAOJIOTHYECKOTO U KOHIETITYyalbHOTO BKJIaabl [Inake u Ber-
TOTCKOTO B HayKy. ECTh emie MHOTO HOBBIX BO3MOKHOCTEH [UISi M3y4eHHUS,
HECMOTps Ha pabOTHI TaKMX aBTOPOB, kak Jlxepom Bpynep wnm Jlrogmmna
OO0yxoBa, KOTOpBIE MTPOJIOKHIIH ITYTh B 3TOM HaIrpaBJICHHUH.

Bo BTOpOIi yacT K0KIIa1a, MBI BEPHEMCS K TJIABHBIM METOJI0JIOTHUECKUM
B3risigaM [Inaxxke u JI.C. Beirorckoro, 4to0sbl Jiydiie MOHSATh U3MEHEHHS B
MnoaxoJax K pa3sBUTUIO. 3aTeM MBI npeacTaBUM Halllu CO6CTBCHHI)IC JaHHBbIC,
IMOJIYYCHHBIC B XOJI€ PICCJ'[CI[OBaHHﬁ, HallpaBJICHHBIX HA PAa3BUTUE DTUX Hﬂeﬁ
B coaBTopcTBe ¢ Banepu Taprac (Taprac & Ileppe-Knepmon, 2008; TapTac,
Bbokan & Ileppe-Knepmon, 2010 u B meyatn).

[epeuntrBast [Tnaxke 1 BrIroTckoro, Ml 0COOEHHO 3aMHTEPECOBAHEI B
YCTaHOBJICHHH TJIABHOTO BOTIPOCA B3aMMOOTHOIICHUH MEXy JTMYHOCTHIO U
COIINYMOM B CBETE BBICKa3aHHBIX MMHU 03a00YEHHOCTEH M HAAEXK] KaK JIO-
neii ceoero BpeMeHH. JKan [Inake B MOJIOIOCTH CTAJIKUBAETCS C MACCOBBIMHU
JBIDKCHUSIMH, 3a0acToBKaMu, [lepBoil MUpOBOIl BOHHOM M cTpaxoM mepen
KoMMyHH3MOM. OH Takke OblT 00pa30BaH KaK NPOTECTAHTCKUI XPUCTHAHUH
C BBICOKMM YYBCTBOM JIMYHOH OTBETCTBEHHOCTH M OCTPBHIM UyBCTBOM BaK-
HOCTH KPUTHYECKOTO B3IIIsZa HA HE apryMEHTHPOBAaHHBIE JOTMAaTHUECKHE
yTBepkAeHUs. B pesynbrare [Inaxe cTpeMuscs y4acTBOBaTh B IOHUMaHUU
Y TIOOIIPEHUH JIMYHOI aBTOHOMHUH M [TO3HABATENbHBIX CIIOCOOHOCTEH Yeso-
BCKa, 4TOOBI OH MOT OBITH HE3aBUCHMBIM OT UACOJJOTHYCCKOI'O MBIIJICHUA
Jpyrux. COOTBETCTBEHHO, B CBOMX HCCIICIOBAHUSIX, OH OTJACT IPHOPUTET
HAOIIOACHUIO 3a NEHCTBHAMHU CyOBeKTa, pedIeKcHH M MeTa-pe(IeKCHm.
Tem He MeHee, OH 4acTO YHNOMMHAJ POJIb COLMAIBHBIX B3aUMOACHCTBUM.
B kakoii-To cTeneHH, OH Takke YIOMHHAI O POJH Hepenaddl KyJbTYPHOTO
omblta. OHAKO, CYHIECTBYS! B KOHCEPBAaTHBHOM OOIIECTBE C OYE€Hb YETKHU-
MU uepapxusimMu, [1naxe ObUT 0OUeHb 00ECIIOKOEH TEeM, YTOOBI 3TH COIHATb-
HBIE TPAHCMHUCCHH HE HaBS3BIBAIIMCH YEJIOBEKY CBEPXY, HO BOCIIPHHUMAIIIChH
KpuTHdecku. B To jxe Bpemsi, HO Ha Apyrom KoHue EBporibl, B coBepLIeHHO
HWHOM TIOJIUTUYECKOM KOHTekcTe, JleB BBIroTckuil pomwiicsi B eBpelcKoM
KYJbTYPHOM KOHTCKCTE, B KOTOPOM KU3HCHHO Ba>XHbBIM HCTOYHUKOM 3Ha-
HUI ObUT Tpoliecc oOpallleHHsi ¢ BONPOCAaMH K JPYruM. Beirotckuii 3arem
TIePEXXUIT TOCIEPEBOIIOIMOHHBIN TIeprnoa B Poccnu ¢ TiryOokoi Haex 10,
YTO OOHOBJIEHHBIN COIMATIBLHBIN KOHTEKCT OYAET CIIOCOOCTBOBATh PA3BUTHIO
BCEX JIeTeH, HE3aBUCHMO OT MX BO3MOXKHBIX Ae(pekToB. I1IKoibI, KyapTypsl
1 HayKH pacCMaTpHBAINCHh KaK OYE€Hb BaXKHBIC PECYPCHI TS Pa3BUTHSI BBIC-
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LIMX IICUXUYecKux GyHKuid. Ho, HecMOTps Ha TO, TO OH OT/IaBaJl HPHOPUTET
KyJbTYpPE M COLHMAJIBHON KOOpPAMHALMU, BBITOTCKUI IpujaBai IEpBOCTE-
NEHHOE 3Ha4YeHHue TNIHOCTH nHauBHAa. Hampumep, B ero pabote «Ilcuxomo-
TSI ICKYCCTBa», BBITOTCKHI ONMUCBHIBAET, YTO YUUTENS HE MOTYT HEOCPE-
CTBEHHO BBI3BaTh y PEOCHKA Ba)KHBIE TICUXOJIOTMYECKUE NEPEKUBAHUSA, HO
MOTYT CTaTh IPOBOJHUKAMH Ha MyTH K 3TOMy. YenoBek cam BbIOMpaeT dop-
My HEPEXHMBAHUS OKA3bIBAEMOI0 BO3AEHCTBHs. Bocmpuarue mpou3BeacHUs
HCKYCCTBa MOOY>K/IACT K peasn3annyl JMIHOTO TBOPYECKOTO aKTa.

B HacTosimmee Bpems, y HaC TakKe €CTh HAaIlM COOCTBEHHBIE 00s3aTelb-
CTBa, KOTOpBIE AENAIOT MCHUXONOTMYECKHE HCCIAEIOBAHUS 3HAYUMBIMH JJIS
Hac. KynbpTypa u Hayka — oueHb BaxHble pecypcsl. Ho Ha 3ape 21-ro Bexa Mbl
uMeeM OOJIBLIYIO CTETIeHb HEOIIPEAEIEHHOCTH B OTHOILIEHUHU XapaKTEPUCTUK
HaBBIKOB M 3HAaHUH, KOTOPBIE MOTYT OMOYb PEIIUTH HAITY TJIaBHYIO MPOOJIe-
My — BBDKHBaHMS 4eJIOBEYECTBA — B YCIOBHUAX M3MEHEHMs KIMMaTra U Apy-
IHX JKOJOTMYECKUX, TEXHUYECKUX M COLMAaIbHBIX M3MeHeHui. OOriecTBa
CTaHOBSITCS BCe OoJsiee CIOKHBIMH M OoJiee omacHbIMU. VHTepuopu3auus
3HAHUM U KyJIbTYpPbl IPEABIIYIINX IOKOJIEHUH HE Ka)XeTCsl NOCTaTOYHOM.
JIromy OIDKHBI CTAHOBUTHCS CHIIbHEE KaK JIMYHOCTH W OBITH B COCTOSTHHU
YIOBJIETBOPUTH MOTPEOHOCTH OoJIee CIIOKHOTO 00IIecTBa TI00ATN30BAHHO-
TO C TOYKHU 3PEHHS HECKOIBKUX TEXHOJIIOTUYECKUX, COLIMANBHBIX, SI3bIKOBBIX
U KyJbTYypHBIX ceTedl. UTo Takoe HampaBlIeHUE JIMHUM pa3BuTus? Bompoc
JIOJDKEH OCTaBaThCSl OTKPBITHIM M HCCIIEIOBATENsIM HE CIEAyeT 3a0bIBaTh,
YTO OYEHb BaXKHO MIPUHUMATh BO BHUMAHHUE COLUAILHO-MaTepHaIbHbIE Me-
xanu3Msl (Ileppe & Ileppe-Knepmon 2011; Jlatyp 2015; Mannakone 2015;
Konronoauc & Ileppe-Knepmon, 2016 t.).

YroObl MoKa3aTh, Kak paboTaTh B 3TOM HAIIPABICHHUU, MbI MPEIJI0KUM
METOA0JOTHYECKUH MOAX0, KOTOPbIH OJJHOBPEMEHHO BIOXHOBIJIEH [Inaxe
u uccnenoBanusiMu Inhelder B o6macT pa3BuTHsI KOTHUTUBHBIX OTepalui
n npeuioxxeHueM JI.C. BrIroTckoro cripoBounpoBaTh pa3BUTHE, YTOOBI HA-
6momate ero. Hay4yHo-uccienoBaTenbCKue MPOEKTHl MPUTIIAIMIAIOT AeTei
MIPOBECTH HECKOJBKO MEPONPUATUI B Pa3IHYHBIX COLUANBHO-MaTEpUANb-
HBIX YCIIOBUSIX, IIEPEXO0Ms OT OJHOTO K Jpyromy. 3aTeM Mbl HaOJtOJacM,
KaK OHM YyYacTBYIOT B 3TOH AEATEIbHOCTH, y4aTCs y CBOUX IapTHEPOB
(B3pOCIBIX U JIeTel), a TaKXKe IepealoT (MIIM HET) CBOE ITOJTydYeHHOE MTOHHU-
MaHHe M OpraHU3aluIo OOIIECTBEHHBIX OTHOIICHUN OT OHOM CHTyaluu K
apyroii. I[Tpu 3ToM MBI 00paliaeM BHUMaHUE Ha MUKPOT'€HETHYECKHUE TIPO-
neccol, cBs3annble ¢ [Tnaxe u Inhelder (bponkapr, 2013), HO MBI TOJKyeM
UX KaK MHUKPO-HCTOpHUYECKHE MU3MEHEHHs B JIMYHOCTH, B IpeJenax COLHU-
aIbHO-MaTEepUANBHBIX YCTAHOBOK.
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University of Neuchdtel, Switzerlandin collaboration with Valérie Tartas
University of Toulouse Jean-Jaureés, France (Switzerland)
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We will first start with a consideration of the tremendous impact that
L.S. Vygotsky and J. Piaget still have on research studies. For this we will
rely on available on-line information with some quantitative indicators.
We will then turn to the second part of our talk, which is dedicated to the
consideration of how fortunate modern day psychologists are to step on the
shoulders of such giants to further pursue fruitful lines of inquiries into the
processes that favor human development. We will provide an example drawn
from our own studies in Neuchatel and Toulouse.

L.S. Vygotsky and J. Piaget have been — and still are on the day of the cele-
bration of their 120th birthdays! — major figures for researchers in psychology
and education. Born in the same year but in distant countries at a time when air-
planes and the Internet were not available, they had known of each other since
their early days as scientists. Piaget was working with Prof. Claparede, whose
wife was Russian. Vygotsky published an early book of Piaget in Russian and
commented on it in depth. As we know, in 1962 J. Piaget came back to these
comments and stated how sad he was not to have been able to pursue the dis-
cussion with Vygotsky around their common interests. He was convinced that
they had different perspectives that were in no way contradictory. Nowadays,
in a time when the differences between these two authors have probably been
over-emphasized, we would like to discuss the idea of how the originality of
both of them still lies in their concern to understand the processes that allow
for development of higher psychological functions, in contrast with other re-
searchers who tend to confine themselves to the investigation of elementary
psychological processes or to “snapshot” descriptions of competencies in dif-
ferent phases of infancy without accounting for their progressive transforma-
tions. We are well aware that Vygotsky and Piaget were not isolated thinkers
and that their own development was supported by on-going discussions with
other scientists in their communities (Perret-Clermont & Barrelet, 2008/2014).
But the present symposium is dedicated to the celebration of our two authors
and we will concentrate on them.

The echoes of Vygotsky and Piaget in current studies are ever growing. It
is difficult to say, at least at first, if this is due to the increased availability of
their texts (because of electronic communication, translations and an upsurge
in the number of researchers in the world) or to increased interest in their
work. Most probably these are connected phenomena. To build an image of
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this ever-growing reception of their works it is necessary to take into account
not only their articles but also their books. Surprisingly, nowadays, in spite of
the tradition of books playing a major role in philosophy and human sciences
for an in-depth understanding of matters, data bases for scientific research,
such as those of Scopus or Thompson-Reuters, record only articles and not
books. Therefore, the present account will be based on Google scholar, an
interesting tool because it also considers many languages of publication and
translations. Of course, technical developments in “big data” will make it
possible in the near future to obtain much more refined bibliometrical results
than those that can be offered here. Yet, there are several questions that we
can already address with interesting results. They allow us to sketch a “big
picture” of Vygotsky and Piaget in modern research for the period between
their 100th and 120th anniversaries (1996-2016).

Who cites Vygotsky? Piaget? How many scholars in the world make ex-
plicit that these authors have nourished their thinking? Which texts are most
cited? In which languages do they write? This talk will go into more detail,
but let’s first warn the audience: nobody can find in his or her life the time to
read everything that has been published by the successors of these two giants!
Of course, not all the citations have the same importance or quality. Some are
only allusions or superficial references to a concept. Some citations serve to
qualify the line of research (almost the sub discipline) to which the researcher
claims to belong: it then becomes an identity marker. Others comment on one
point or another of these theories or make reference to Vygotsky or Piaget as
an authority argument in favor of their point. More ambitiously, some authors
try to apply these theories to educational proposals and their critical analyses.
Finally, even more enterprising scholars suggest ways to expand Vygotsky
or Piaget’s proposals to address new issues and thereby further the theoretical
and empirical work along new avenues.

It is interesting to examine who cites both Vygotsky and Piaget and to
consider which elements are discussed when attention is paid to both authors
simultaneously. Roughly a third of the texts of these writers want to identi-
fy the resemblances and differences between the two theories among which
quite a few refer to Vygotsky’s criticisms of Piaget, as published in the 1962
American translation. Many other citations comprise educational proposals
inspired by these two psychologists. But probably present developmental
psychology has not fully exploited yet the complementary methodological
and conceptual contributions of Piaget and Vygotsky. There are still many
new frontiers to explore in spite of major authors like Jerome Bruner or Liud-
mila Obukova, who have paved the way in this direction.

In the second part of the talk, we will revisit two of Piaget and Vy-
gotsky’s major methodological contributions to better understand develop-
mental change. We will then present our on-going efforts to help advance
them with Valérie Tartas (Tartas & Perret-Clermont, 2008; Tartas, Baucal
& Perret-Clermont, 2010 and in press).
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In re-reading Piaget and Vygotsky, we are particularly interested in set-
ting the central question of the relationships between the individual and the
social in the light of the worries and hopes of these authors as people of
their times. Jean Piaget, as a young man, was vividly confronted with mass
movements, strikes, World War I and the fear of communism. He was also
educated as a Protestant Christian with a high sense of personal responsibility
and an acute sense of the importance of a critical look at non-argumentative
dogmatic assertions. As a result, Piaget wanted to engage in understanding
and promoting personal autonomy and cognitive ability, to not be dependent
on others’ ideological thinking. In his studies, he therefore gave priority to
the observation of the subject’s own actions, reflections and meta-reflections.
Nevertheless, he often mentioned the role of social interactions. To some
extent he also mentioned the role of cultural transmissions. But living in a
conservative society with very clear hierarchies, Piaget was very concerned
that these social transmissions not be imposed top down on the individual
but critically discussed. At the same time, but at the other end of Europe, in
a completely different political context, Lev Vygotsky was born into a Jew-
ish cultural context that considered asking questions to others a vital source
of knowledge. Vygotsky then experienced Russia’s post-Revolution period
with the deep commitment that a renewed social context should foster the
development of all children, whatever their eventual defects. Schools, culture
and science were seen as very important resources for the development of
higher psychological functions. But in spite of this priority given to culture
and social coordination, Vygotsky granted an essential role to the individu-
al person. For instance, in his Psychology of Art, Vygotsky describes how
teachers cannot make important psychological experiences happen to chil-
dren but only be the coach who renders it possible. It is the individual who
actively responds. Looking at a piece of art requires a personal creative act.

In present times, we also have our own commitments that make psy-
chological research relevant to us. Culture and science are very essential
resources. But at the dawn of the 21st century we have a greater degree of
uncertainty as to the characteristics of the skills and knowledge that can
help solve our major problem — the survival of humanity — in the face of
climate change and other environmental, technical and social changes. So-
cieties have become more complex and more dangerous. Interiorization of
the knowledge and culture of previous generations does not seem sufficient.
Individuals need to grow stronger as persons to be able to meet the demands
of a more complex society globalized into a mix of multiple technological,
social, linguistic and cultural networks. What is the direction of the line of
development? The question has to remain open-ended and research should
not forget that socio-material arrangements are very important to take into
account (Perret & Perret-Clermont, 2011; Latour, 2015; Iannaccone, 2015;
Kontopodis & Perret-Clermont, 2016).

50



To illustrate how to work in this direction, we will propose a methodologi-
cal approach that is both inspired by Piaget and Inhelder’s studies of the devel-
opment of cognitive operations and by Vygotsky’s suggestion to provoke de-
velopment in order to observe it. The research designs invites children to con-
duct several activities in different socio-material settings, moving from one to
another. We then observe how they engage in these activities, learn from their
partners (adults and children) and transfer — or not — their gained understanding
and the organization of their social relations from one situation to the other. In
so doing, we pay attention to the micro-genetic processes related by Piaget and
Inhelder (Bronckart, 2013), but we reinterpret them as micro-historical changes
in the individuals within framed and situated social material settings.
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IIpo0iemMbl COBpeMeHHBIX KyJIbTYPHO-UCTOPUYECKUX
U 1esiITeIbHOCTHBIX HCCJIE0BAHUIA: ¢ MO3UIMHU JUYHOTO
onbiTa IIpe3nnenTa Me:xknynapoanoro oomecrsa KyabrypHo-
HCTOPUYECKHX U JAesTeJbHOCTHBIX ucciaenopanuii (ISCAR)

Puo M. /Ic.
Ipesudenm mesxcoynapoonozo odouecmsa ISCAR, npogheccop (Benukobpumarust)
malcolm.reed@bristol.ac.uk

Jnst MeHs Oonbllast 4ecTh 00paTUTBCS K BaM OT JIMla MeXayHapoaHo-
ro obmectBa KyabTypHO-UCTOPHUYCCKUX M JACATSIILHOCTHBIX UCCICIOBAHUMN
(ISCAR) u s 6marogapro mpodeccopa Buranus Py0iioBa 3a 3Ty mpemaocras-
JICHHYI0 MHE BO3MO>KHOCTb. KOHEUYHO, 51 HE MOTY TOBOPHTH OT JIMIa BCEX
BBIIAONINXCS 3aCYKCHHBIX YUCHBIX M UCCIIEHOBATeNeH, TaKk 4To OyAy To-
BOPHUTH O CBOEM JIMYHOM OIIBITE AEHCTBYIOLIETO MPE3UAECHTa U aKTHBHOI'O
YJIeHa 3TOro o01IecTBa, HaunHas ¢ 1998 roxa, koraa s BliepBble MOOBIBAII Ha
KOHrpecce B yHuBepcurere Opxyca.

HWraxk, ¢ yero Hadath? He mydme qm ¢ camoro Havana? Hampumep, ¢ mocta-
HOBKH IPOOJIEM [KYJTBTYPHO-UCTOPHICCKHX U ACSTEIFHOCTHBIX HCCIICOBAHMM .
He npo6neMsl, B eIMHCTBEHHOM YHCTIE, a POOJIEM, BO MHOXKECTBEHHOM UHCIIE.

Moii Te3HuC COCTOMT B TOM, YTO MBI MPHUHAJICKUM K TPAJUIUH KYJIb-
TYPHO-UCTOPHUYECKOTO HCCIIENOBAHMS, KOTOpasi CTPEMUTCS HOHSITH 00LIHe
NpoOJIEeMbI YEIOBEYECKOr0 Pa3BUTHUS B JMANEKTHYECKOH B3aMMOCBSI3HU C CO-
OUATBHO-UCTOPUYECKUMU TpobiemMamMu. TeM He MeHee, MBI MOTJIH OBl BBI-
JIennTh OoJiee KOHKPETHBIE MPOOJIEMBI B KAUECTBE TEMBI [T HCCIICAOBAHIS,
7 9T0 OBULT OBl HAIl TIPAKTHYECKUI BKIAJ B PACIIMPEHHE Kpyra MpooieMm,
HMEIOLIMX OCHOBOIIOJIArarolee 3HaueHHe.

IIpoGnemaTn3aius B3aMMOCBSI3H MEXKIy HaOII0JaeMOi OJHOM mpooiie-
MOH B 4E€JIOBEYECKOH PUPOJIC U €€ CI0KHOTO U MHOT0OOPa3HOro 3HAUCHUS,
CBSI3aHHOTO C KyJBTYPOH HYEIOBEKa, SIBISCTCS TPaaWIHel, KOTopas BOCXO-
JIUT, IO KpaliHel Mepe, K IEPUOAY 3a JIBE C MOJOBUHOM THICAYH JIET 10 BO3-
HUKHOBCHUS 3aNaTHON GHIIOCODUH U HAYKH:

[ouemy e HOTH OMyXafoT M Y TeX, KTO XKEeNIeH U Y TeX, KTO CTpa-
Jaet ot rojoaa? SIBseTcs M 3TO B 00EHX CHUTYAIUSIX PE3yJIbTATOM
ucrouenus? Y Tex, KTO TOJ0JaeT, HAOII0JAETCI UCTOIEHHUE, [TOTO-
MY YTO OHH HE ITOJYYalOT HUKAKOW MUK BOOOIIE, B TO BPEMS KaK y
JKEJYHBIX, [IOTOMY YTO OHH HE TOJy4ar0T HUKAKOM IOJB3bI OT €JIbl,
KoTopyto npuHUMaroT. (IIpunrchIBaeTCS MEpUIATETHKE APHCTOTENS,
4-i1. 1o u.3., docrep, 1927)".

' A problemata. In Book One: Problems connected with medicine. E.S. Foster (Ed) (1927) The
Works of Aristotle, Vol. VII The Problemata. Oxford: Oxford University Press, 859b https://
archive.org/stream/worksofaristotle07arisuoft/worksofaristotle07arisuoft_djvu.txt
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Oro — cymectBenHas npobnema (lat. Problemata); oHa MMeeT Takoe
JATUHCKOE Ha3BaHUE, TaK KakK SIBISETCS COOpPaHHEM CIIOXKHBIX BOIPOCOB U
CUTyaruii Ui 00CyKAeHus B DmmHICTHYecKoi ['perun. Problemata nve-
€T JIaHHBIH CTaTyc, MOCKOJbKY TpeOyeT peleHus 1eaoro Habopa CIIOMKHBIX
BOIIPOCOB, & MPUMEHHUTENBHO K MEAWIIMHE, OHA JOJDKHA YUWTBIBATh JaXe
pacriojokeH1e co3Be3nii Mpu BBIOOpE CIIOcCOO0B BBIBOJIA YETIOBEKA U3 Jie-
(UIUTHOTO MK U3OBITOYHOTO COCTOSTHHUS.

CrnoBo «mpoGrieMa» HMMEeT TpeyecKHil KOpEeHb, O3HAYarolIMH «BEIlb,
OpOIIICHHAS WK TIOJIOKEHHas Briepea»’. Pasramka mpobieMsl TpebyeT ompe-
JISTICHHOTO BHJIa BHUMAHUSI Y TIO3UIIMH 110 OTHOLICHUIO K 3HaHUIO, a HE 3Ha-
HUSI KaK TAKOBOT'O, TO €CTh HEOOXOMMO BCTYIIHUTh B MIPOLIECC PEIICHHS MPO-
OJIeMBI ¥ BEIpa0OTaTh MTOHUMAHHE.

B npuBeneHHOM IpEMeEpe TOBOPUTCS O COCTOSHUH YEJIOBEKa M BBIIBUTA-
ercst OoJiee MMPOKUH TE3UC O TOM, YTO 3TO COCTOSIHUE SIBIISIETCS PE3YIIETATOM
BIIMSTHUSI TIPHPOIBI (CE30HOB | 3Be371). TakuM 00pa3om, peiaraeTcs He Jiede-
HHE, HO METOJ pelIeH s ITPOOJIEMBI — IIPOIIecC MpoOIeMaTH3aIMi MHOTOTPaH-
HOH CIIOKHOCTH (PU3UIECKOTO CHMITOMA — «OTEKAromMX Hory». IIpobiemaru-
3arus TpedyeT HalTH croco0 apryMeHTaluH I peleHus TPoOIeMbl OBITHS.

Ms1 Moru OBl OOpaTUTh BHUMAaHHE Ha COLMAIBHO-TIONUTHYECKOE yMO3a-
KJIIOYEHHE B paMKax MOCTaBICHHOM 3a/a4u. J[Ba MPOTHBOMOIOKHBIX COCTOS-
HUS, B KOTOPBIX OTEK HOT SIBISIETCS CIEACTBHEM U UL TEX, y KOTO €cTh €I,
U U1 TeX, KTo ronojaer. [Ipobiiema McTomeHNsT HEpa3phIBHO CBs3aHa C TPO-
61eMoit M30BITKa, KOTOPBIE OTPAXKAIOT TaKHe MPOOJIEMBI JFOJIEH, KaK TOCTaTOK
eJIbl ¥ €€ OTCYTCTBHE. [[pyriMH CIIOBaMH, 3K3UCTEHIMAIBHBIE IIPOOJIEMBI OBITHS
YEeJI0BEKa KPOIOTCA B MPOOJIEMAX IOCTYIA K CPEACTBAM B COLIAIIBHOM MHPE.

Cuna Problemata B TOM, 4TO 4eJIOBEUECKHUI OIBIT pacCMaTPUBACTCS KaK
HMEIOILINH CBA3YIOIIEE 3HAYCHUE MEXK/Ty MaTepHUATbHBIM U KyJIbTYPHBIM MH-
paMu M B TOM, 4TO BEJETCS MOUCK apryMEHTAINH U151 O0BSICHEHUS PA3IHUMs
ObrTus. Ee TpaekTopus BeeT k Oojiee COBPEMEHHBIM METOAAM HCCIIE/[0Ba-
HUSI TOTO, KaK COCTOSIHUSI M cpeCcTBA AU PepeHIINALINY TTOSBIISTIOTCS HA CBET
B TOT WJIN MHOM MOMEHT M UCIIONIB3YIOTCS JUIS PELICHUs MPOOIeM KOHKpET-
HBIX JIIOJIEH. A 3TO, KaK HaM W3BECTHO, OIacHas JJIs TIOCTAaHOBKH NpodJiema.

Most mo3unus 3aKII0YACTCS B TOM, YTO HaM HYXHO, IIPEK/AE BCETO, B Ha-
IIEM MCCJIEOBAaHUU IPOJOIDKATh MPOOJIEMaTH3NPOBATh U OIIEHUBATH METO-
Il ipoOnemaru3anuu. [IpuBnekast BHUMaHNE K KOHKPETHOH mpoOiieme, B TO
e BpeMsl MIOHUMATh, YTO 3TO HEM30EXKHO MPUBENIET K JaNbHEHIIEMYy YMHO-
JKEHHIO TIPOOIJIeM, B MOTpeOyeT pa3bsiCHEHUS M pa3pabOTKH KPUTHYECKOTO
Meroza ¢ guirocoduzanueil u monuTH3aNMed ncxoaHoro Hamepenus. Ipo-
GreMaTH3aIys IpeIaracT HaM OCBAIICHHYIO BPEMEHEM, MOIIHYIO KyJIbTyp-
HO-MCTOPHYECKYI0, (HPMII0CO(CKYIO U MOIUTHYECKYIO CTPATETHIO JUIs U3yde-
HUst ObITHA "enoBeka B Mupe. [lonck MeTosa, ¢ HOMOIIBI0 KOTOPOTO MOKHO

2 «problem, n.» OED Online. Oxford University Press, March 2016. Web. 2 June 2016.
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po0IeMaTn3upoBaTh pa3BUTHE Yepe3 00pa3oBaHHe, SBISETCS OOJIBLIIMM
nogapkoM JI.C. BBITOTCKOTO HaM U HaIIe TpaauIlny.

Muorue 13 npo6iieM, KOTOPEIM ITOCBSIIEHB! COBPEMEHHBIE KyJIbTYPHO-H-
CTOPHYECKHE U JICATEILHOCTHBIE UCCIIEA0BaHMS, CO3BYYHEI C MPOOIeMaTH3a-
e, KoTopyto BEIroTckuid paccMaTpuBaeT B MOCIEHNE TO/IbI CBOCH KH3-
HU, — MIPUHIAII CMBICTIOBOI CTPYKTYpHI co3HaHus (3aBepurHeBa, 2010, c.34;
3urdenko, 2011) u aKTHBHOTO BOCCTAHOBIICHUS IIEPEKUTOTO OIBITA (TIepe-
KWBaHHA). 3HAUYCHNE BHYTPEHHETO ONBITA U CYOBEKTHOCTH B KyJIBTYPHO-H-
CTOPUYECKOM TI0/IX0/I€ CTAIH 00BEKTOM TEOPETHYECKOTO U AIMITUPHUUECKOTO
uccienoBanus (Bacumrok, 1991; I'oncanec Peii, 2008, 2009; Bepecos, 2014).
51 cunTaro, 9TO KOHIENIMS BHYTPEHHETO MO3UIMOHNPOBaHMs pedbeHka bo-
xoBud (2009) oueHb aKkTyanbHa.

3HAYNTENbHBII HHTEPEC B OTHOWIEHUH (QUIOCODUN CO3HAHUS YIeIs-
eTcst popMHUpoBaHUIO co3HaHus B pa3sutuu (bakxepcr, 2007, 2011; dep-
pu, 2013). Crnenys memarormdeckoit Tpamunuu (daseimoBa, 1999) c ee
0cOoOBIM BHUMaHHMEM K IIpo0JieMe KaKk OCHOBE HayYHOHW KOHIENTyaau3a-
LMY, MBI HEBOJILHO CTOJIKHEMCS C TIOBBIIIEHHBIM MHTEPECOM K JIBOMHON
ctumynsiun (CanauHo, 2015). Dnpkonun (1993) nu Xeneraapn (2012)
BHOBB IIPUBJICKIIN Hallle BHUMaHHE K BA)KHOCTH KPHU3HCA B Pa3BUTHU.

Bripouewm, s ocobeHHO X0Ten OBl TPUBIIEYb HHTEPEC K MPOOIeMaTH3AINH,
BBIJIBUHYTOH BBITOTCKMM B Ioe37ie BO BpeMs Bo3BpallieHHs B MOCKBY Juist
Hayasia paboTel B HapoqHoM KoMuccapuare o NpoCcBEeUICHUIO OOIECTBEH-
HOCTH B mrone 1924 roga. S xoten ObI MOMYepKHYTH BHUMaHNE BBIroTCKOTO
K TOMY, uT0 SIporesckuii (1989, 99) HazpiBaeT «11OTPeOHOCTH B MPAKTHKE» B
pa3paboTKe METOANKH IJIsl O0YUEHHsI JIToAeH ¢ (PU3NUECKUMU U TICUXUYECKH-
mu ripobsiemamu (Jledextonorus) (Iruuenc & Xeaeraapna, 2011):

MoHO 33/1aTh BOIIPOC — KAKOBa CBS3b MEK/1Y STUMH a0CTPAaKTHBIMU
o0IuMH pobIeMaMu U TeM, C YeM MPHUXOAUTCS CTATKUBATHCS Y-
TEJF0 KaXKIIBIA JIEHb, pa0doTasi CO CICTBIMH WIN TITyXOHEMBIMHA JICTh-
MI/I? Brirorckuit OTMEUACT, UYTO UX CJICIIOTA U IJIyX0Ta HE ABJIAIOTCA
JUISl HUX CYIIECTBEHHBIMH, IIOKA OHU OLIYIIAIOTCS KaK HEIyr caMH-
MU CyObEKTaMM, OHH BTOPHUYHBI, CYIICCTBEHHBIMH OHHM CTAHOBSITCS
ITOCTIC MOYYSHHS COMUAILHOTO OmbITa. JledekT, mpexe Bcero, siB-
JACTCA COMAJIbHBIM, 4 HEC OPraHNM4Y€CKUM HapyUICHUCM IMOBCIACHUA.
(Spomesckuii, 1989, c.107).

Korna Berorckwmii (1993, ¢.139) B nexuun 1928 «TpymHsIit pebeHOK», B pe-
JAKIIMOHHOM CCHUIKE MPH TEpeBOJIEC HA aHTIMHCKHUIN S3BIK Mpe/uTaral BapHaHT
niepeBogia ‘problem child’ (mpoGnemHbIil pedeHOK), muteT: « opa3ao cioxHee 1
TpyZAHee, LeIeHaPaBIeHHO PYKOBOIUTH pa3BuTrem» (1993, c.144), oH peduiek-
CHpYET MOUCK 3(P(HEKTUBHBIX METOAOB (TIPUHIIUI ‘‘METOMIESCKOMN AUATICKTUKH
®puamana): ‘TOIXOA, IPH KOTOPOM MBI CYUTAEM HEOOXOIMMBIM HCITOIb30BaTh
HEYTO MPOTUBOIIOIOKHOE HETIOCPEIACTBEHHOH 1NN [...] KOraa Mbl OTKa3bIBa-
€MCsl OT TPSAMOI0 BMEILATEIbCTBA, YTOObI ITOJABHUTH OIPE/EICHHbBIE PEaKIu
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y pebenka (1993, c. 143). Tam, rne O6onee WM MEHee BHEITHUE CPEIICTBA MO-
ryT OBITh 3 (eKTHBHBI W11 peOCHKA®, He BBIPAYKAIOLIETO COMPOTUBIICHHS, OHH
MOTYT OKa3aTbCsl Hed()(DEKTUBHBIMH MPH CTOJIKHOBEHUH C CONPOTUBIISIOLIAMCS
peberkoM. CorpOTHBISIONTHICS peOSHOK CIICIOBAIT IPOTHBOMOIOKHOMN JIHUH
PAa3BUTHSA, «LENBIA P OPraHUYECKNX U BHYTPEHHUX CHII M YCJIOBHH, BKIIFOYAs
CIIly4alHOCTH», IPUBOZAT K COIIPOTUBIICHUIO:

Takoe compoTUBNEHUE NEUCTBUTENBHO MPEJICTABISAET OTPOMHYIO
CHITY, IOTOMY YTO PEeOEHOK CONPOTHBISIETCS] HE TTIOTOMY, YTO OH XO-
4eT OBITh YHPSAMBIM, @ TIOTOMY, YTO HEKOTOPBIE IPUYUHBI, ONIPEACTIS-
IOLINE Pa3BUTHE €T0 XapaKTepa, ¢ CaMOro Hadajia KyJIbTUBHPOBAIN
3T0 ynpsmcTBo. (Beirorckuii, 1993, c.144).

Brirorckuii 3Haa 0 BO3MOXKHOH Heyzaade: Mbl OopeMcs, 4TOObl JOCTHYb
TPYIHOAOCTH)KUMOE M NCIIOJIb3yEeMblEe HAMH METOBI HE TAPAHTHPYIOT yCIIeX.
Wraxk, s mymaro, 4To HaM HEOOXOJMMO MTPOIOIDKATh MPOOIEeMaTH3NPOBATh U
HCKAaTh IyTH NIPUMEHEHHS Ha MIPAKTHKE TOTO, YTO MBI OHAIH, U HAXOJUTh
BO3MOXHOCTH OKa3bIBaTh MIOMOIIb AETSAM U B3POCIBIM, KOTOPBIE COIPOTUB-
nsitoTCest 00yueHuto. [Ipobiaema neparorndeckoi IesiTelIbHOCTH M HHCTUTYTa
LIKOJIBI OCTAETCS CIIOKHBIM, HEU3MEHHBIM BOIIPOCOM.
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The problems of modern cultural and activity research:
from personal experience as President of the International
Society of Cultural-historical Activity Research (ISCAR)

Reed M.J.
President of the International Society ISCAR, Professor
(University of Bristol, UK)
malcolm.reed@bristol.ac.uk

It is my privilege to make this address on behalf of the International So-
ciety of Cultural-historical Activity Research (ISCAR) and I thank Profes-
sor Vitaly Rubtsov for the opportunity. Of course, I will hardly do ISCAR
justice in attempting to speak for its distinguished collective of scholars and
researchers, so I will speak out of personal experience of being the current
president and an active member of this society since 1998, when I first attend-
ed Congress at the University of Aarhus.

So, where to start? Where better than the beginning? Here being, ‘The
problems [of modern cultural and activity research]’. Not, problem, singular,
but problems, plural.

My thesis is that we belong to a tradition of cultural-historical inquiry that
seeks to understand problems of human development in a dialectical relation-
ship to social and historical problems. However we might identify specific
problems as topics for research, it is our practical engagement in applying
and expanding this relationship of problematization that is fundamental.

Problematization of the relationship between an observed single problem
in human nature and its complex and plural significance as a consequence of
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human culture is a tradition that goes back at least two and a half thousand
years to the dawn of Western philosophy and science:

Why is it that the feet swell both of those who are bilious and of those
who are suffering from starvation? Is it in both cases the effect of
wasting? For those who are starving waste because they do not receive
any nourishment at all, while the bilious waste because they do not de-
rive any benefit from the nourishment which they take. (Attributed to
the peripatetic school of Aristotle, 4", century B.C.E, Foster, 1927)".

This is a problemata; so-called because it is one of a collection of difficult
questions or situations gathered for discussion in Hellenistic Greece. A prob-
lemata has this special status as a problem being discussed with respect for
a greater argument or set of problems, so in the collection of problemata for
medicine, the larger set concerns whether changes in the seasons or constel-
lations bring about these personal instances of crisis and excess.

A problem is, from its Greek root, ‘a thing thrown or put forward’2. The
riddle of the problem requires one to propose a particular kind of attention
and stance in relation to knowing, rather than knowledge—that is, to enter
into a process of inquiry and to elaborate a train of understanding.

In the example I have quoted, the problemata states an incidence of be-
ing—suffering wasting through biliousness—and the wider argument put
forward is that there is a greater cause in the effect nature (seasons and stars)
has on our being. What the problemata offers is not a cure but a method
of reasoning—a problematizing process of inquiry into the contrastive com-
plexity of a physical symptom—-‘swollen feet’. Problematization requires
finding a method of argument to address a problem of being.

We might pay attention to the socio-political inference within the stated prob-
lem. Two contrastive personal states are inferred in which wasting is the conse-
quence: those who have and those who do not have nourishment. The problem
of wasting sits within the problems of excess, which reflect human problems of
having enough or not enough to eat. Put another way, the existential problem of
being a person sits within the problems of accessing means in the social world.

The power of the problemata is the way it positions human experience as
the bridging significance between natural and cultural accounts of the world
and seeks a method of argument that might explain differences of being. Its
trajectory leads in time to more modern methods of inquiry into how states
and means of difference have come into being here and now and for specific
people. Which, as we know, is a dangerous problem to pose.

My argument is that we need above all in our research to continue to prob-

1 A problemata. In Book One: Problems connected with medicine. E.S. Foster (Ed) (1927)
The Works of Aristotle, Vol. VII The Problemata. Oxford: Oxford University Press, 859b
https://archive.org/stream/worksofaristotle07arisuoft/worksofaristotle07arisuoft_djvu.txt

2 «problem, n.» OED Online. Oxford University Press, March 2016. Web. 2 June 2016.
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lematize and to value the methods of problematization. To draw attention to a
specific problem, whilst deliberating that it will lead inexorably to a further set of
problems, requires elucidation and elaboration of critical method with a philos-
ophizing and politicizing intention. Problematization offers us a time-honoured,
powerfully cultural-historical, philosophical and political strategy for examining
being in the world. The search for method by which to problematize development
through education is Vygotsky’s great gift to us and to our tradition.

Many of the problems that modern cultural and activity research currently
addresses are commensurate with the problematization that Vygotsky delib-
erates in his final years, ‘the principle of the semantic structure of conscious-
ness’ (Zavershneva, 2010, 34; Zinchenko, 2011) and the reinvigoration of
inner experience (perezhivanie). The value of inner experience and subjec-
tivity to cultural-historical approaches has become a powerful focus for the-
oretical and empirical attention (Vasilyuk, 1991; Gonzalez Rey, 2008, 2009;
Veresov, 2014). I believe that Bozhovich’s (2009) conception of the internal
positioning of the child is very relevant. Considerable interest concerning
the philosophy of mind is being paid to the formation of reason in develop-
ment (Bakhurst, 2007, 2011; Derry, 2013). Following the pedagogic tradition
(Davydov, 1999) and its attention to the problem as the seed of scientific
conceptualisation, there is increased interest in double stimulation (Sannino,
2015). El’konin (1993) and Hedegaard (2012) have renewed our attention on
the importance of the crisis in development.

However, I particularly wish to advocate a reinvigoration of interest in
the problematization Vygotsky sets in train on his return to Moscow to begin
work at the People’s Commissariat for Public Education in July 1924. It is Vy-
gotsky’s attention to what Yaroshevsky (1989, 99) calls the ‘needs of practice’
in designing methods for the education of people with physical and mental
problems (defectology) that I wish to highlight (Daniels & Hedegaard, 2011):

The question might be asked, what was the connection between these
abstract general problems and the things with which a teacher had
to deal with on a daily basis as he taught a blind or deaf-and-dumb
child? [...] Vygotsky pointed out [...] that their blindness or deaf-and-
dumbness is not primary, since they are not felt to be disorders by the
subjects themselves, but only secondary, as a result of social experi-
ence. A defect is, first of all, a social and not an organic abnormality
of behaviour. (Yaroshevsky, 1989, 107)

When, in Vygotsky’s (1993, 139) lecture of 1928, ‘The Difficult Child’,
(Russian, frudnye) which the editorial note suggests that we translate into
English as the ‘problem child’, he writes: ‘It is far more complicated and
difficult to purposefully guide development’ (1993, 144), Vygotsky is re-
flecting on the search for effective practice (Friedmann’s principle of “meth-
odological dialectics™): ‘an approach in which we find it necessary to use
the opposite of the direct goal [...] where we refuse by direct intervention
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to suppress certain reactions in the child’ (1993, 143). Where ‘more-or-less
external means often turn out to be very effective’<?>3 for ‘the child who
does not display great resistance’, ‘all these means [...] may turn out to be
ineffective when you confront fierce resistance on the part of the child’. The
resistant child has followed a contrary line of development, ‘an entire series
of organic and external forces and circumstances, including incidental oc-
curences’, that produces great resistance:
Such resistance really represents enormous strength because the child
resists not because he wants to be obstinate, but because certain causes
determining his character development have, from the outset cultivat-
ed this stubbornness. (Vygotsky, 1993, 144).

Vygotsky was very aware of the potential for failure: that our struggle
to reach the hard-to-reach and our methods for doing so are not guaranteed
success. So, I suggest that we need to continue to problematize and find ways
of addressing in practice how we understand and find means to assist children
and adolescents who resist education. The problem of pedagogic activity and
the institution of the school remains a stubborn, abiding issue.
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Pounb uaeii JI.C. BbIroTCKOro Ajisl CTAHOBJIEHHS MAPAIUTMBbI
COIHAJILHOTO TO3HAHUS B COBPEMEHHOM MCHUX0JI0T UM

Xonmozoposa A.b.
3asgedyrowas kagheopoii knunuyeckol ncuxonoeuu u ncuxomepanuu MITIITY,
npogheccop (Poccust), 00Kmop nCuxoioeuyeckux Hayk
kholmogorova-2007 @yandex.ru

Heob6xoauMocTs mepexo/ia B UCCIIEIOBAaHUAX COLUAIBHOTO MTO3HAHUS OT
MHTPAINICHXOJIOTUYECKON IMapaurMbl (B OCHOBE KOTOPOH JIEKHT MpPEACTaB-
JICHHE O COIMAIbHBIX KOTHUIMSAX KAaK BOZHHUKAIOMIMX B PE3YJIbTaTe CO3pe-
BaHMS OIPENEIICHHOTO T'€HETHYECKU 3alpOrpaMMUPOBAHHOIO MO3IOBOTO
cyOcTpaTa) K MHTEPIICHXOJIOTHYECKOH 3aduKkcMpoBaHa BHIHBIMHU JKCIIEp-
TaMH B BOIpOcax coluansHoro nosxHanus (Sharp, Fonagy, Goodyer, 2008).
B nonckax oTBeTa Ha 3TOT 3alpOC 3arajHble HCCIEeI0BATENH COLHATBHOTO
MMO3HAHUSA OTKPHIBAIOT st ceds padoTsl JI.C. Berorckomy. B 2008-2009 rr.
TIOSIBIITIOTCS Ba PYHAAMEHTAIBHBIX TPyIa, CHOKYCHPOBAaHHBIX Ha MPooIe-
M€ COLMAIBHOTO TO3HAHUS — KHUTa aMEPUKAaHCKOTO IICUX0JI0ra, IUPEKTOpa
MNucruTyTa 3BONMIOIMOHHON aHTpononoruu Makca ITnanka Maiikna Towma-
cemto «/cTokn 4enoBeyeckoro oOuieHus» (IepeBelieHa Ha PYCCKHH SI3bIK
B 2011r. — Tomacemno, 2011) n mMerononoruueckuii TpakTaT OPUTAHCKOTO
nicuxosnora, npogeccopa apemckoro yHmBepcurera Yapmsza PepHHXOY
«O Teopuu NCUXUIECKOTO € MO3UIUH BrIrorckoro: onocpencTsoBaxue, aua-
JIOT ¥ CTAHOBJICHHE commaibHOro monunManus» (Fernyhough, 2009).

Cornacuo B3rmspam M. Tomacemno ¢uiioreHeTHYeCKue KOPHH ITOHH-
MaHus J[pyroro BoCXoAsT K 4eIOBEKOOOpa3HbIM 00e3bsiHaM, SKCIIEPHMEH-
TBl C KOTOPBIMH YKa3bIBalOT HAa MX CIIOCOOHOCTH BOCIPHHHUMATH JIPYrOro
KaK aKTHBHOTO CYOBEKTa, O0JaJaromero COOCTBEHHBIMH HaMEPEHUSIMU
(intentionalsubject). CiocOGHOCTH K TaKOMY IIEpBUYHOMY, HAHOOJIee IIPIMH-
TUBHOMY COLIMAJIbHOMY OHMMAaHHIO BO3HUKAET Y UEJIOBEYECKOr0 peOCHKA B
BO3pacTe OT 9 MecsIIeB /10 MOIyTOpa JIeT. DTy JIUHUIO, OOIIYIO C IPUMATAMH,
M. TomaceI1o OTHOCUT K HaTypaJbHOW JIMHUN Pa3BUTHUS BBICIIMX [ICUXHYE-
ckux ¢ynknuit no JI.C. Beirorckomy (Tomasello, 2014). CornacHo M. To-
MaceJuio, Pa3BUTHE BBICIINX ()OPM CONMAIBHOTO MO3HAHUS, T.€. Pa3phIB B
CIIOCOOHOCTSIX K COL[MATbHOMY IIOHUMAaHHIO MEX/y YEIOBEKOM H IINMITaH3e
BO3HMKAET €IIe JI0 OBJIaICHHS pEOCHKOM SI3BIKOM, HA OCHOBE SI3bIKa KECTOB C
TIOSIBJICHHEM CIIOCOOHOCTH K COBMECTHOM HaIlpaBICHHOCTH M COBMECTHOMY
BHUMAaHHIO, YTO CTAHOBHUTCSI OCHOBOH JOBEpOaJbHOTO JUAJIOra U COBMECT-
HOH JesATeNIbHOCTH pebeHKa co B3pocibM. OH TakkKe CChUIAeTCsl Ha U3BECT-
HBIE UCCIIEZIOBAHNS, TIOKa3bIBAIOIIIE HECTIOCOOHOCTD K HICTHHHO COBMECTHON
JeSTeTHHOCTH Ha OCHOBe o0mmieit nemn y mmmnanse (Crawford, 1937), Beaen
3a BBITOTCKMM OTCTanBasi YHHKaJIbHOCTh YEIOBEUECKON NCHXHKH, CBSI3aH-
HYIO C MMOABJICHUEM 3bIKa, B TOM YHUCJIC sA3bIKa JKCCTOB.

Ecmn M. Tomacemio ynensier ocoboe BHUMaHHE TIPOUCXOXKIICHUIO CIIO-
COOHOCTH K COIIMaIbHOMY ITOHUMAHUIO B (UJIO- M aHTPOIIOr€He3€e, TO TPaK-
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taT Y. @epHUX0y MOIHOCTHIO MOCBsIIEH aHanu3y ydeHus JI.C. Beirorckoro
KaK OCHOBBI JJTs1 CO3/IaHUS MOJICJIA CTAHOBJICHHUS CIIOCOOHOCTH K COITHAIILHO-
MYy INOHUMAHUIO B OHTOI'CHE3EC, IO KOTOPBIM OH IMOHUMACT COBCPIICHCTBO-
BaHNEC MCXaHHU3MOB OPUCHTUPOBKHU YCJIOBCKA B MCHTAJIBHBIX COCTOSAHUAX —
KaK COOCTBEHHBIX, TaK M ApyTux Joaei. Hanbosee GIM3KMMHU IO CMBICITY K
TEPMUHY COLMAIBHOE MOHUMAHHE SBILTIOTCS JBa IIMPOKO YIOTPEeOIIsIeMbIX
B JIUTEpAType IO COUATFHOMY ITO3HAHHUIO TEPMIHA: TEOPHS TICHXIYECKOTO
wi ToM (theoryofmind), a Taxke MEHTaIM3AIHU.

CornacHo Y. @epHUXOY, MTHHOBAIMOHHAS MOJAETH COLHAIBHOTO MOHU-
MaHUs, OCHOBaHHAs Ha WAESIX BBITOTCKOTO COACPIKUT 3HAYUTEIBHBIN IT0-
TEHIIMAJ JJIsl PEMICHUS TpeX (QyHIAMEHTANBHBIX JUCKYCCHOHHBIX BOIIPOCOB
MapajurMbl COIMAIBHOTO MO3HAHMS: 1) Kak pa3BHBAETCS CIHOCOOHOCTH K
MTOHUMAHUIO MEHTAJBHBIX COCTOSHHI B OHTOTEHE3¢; 2) B YeM NMPUYMHA UH-
JUBUYaJIbHBIX pa3n1/1111/1171 B CHOCO6HOCTHX K coluaJibHOMY ITOHWMAaHHIO;
3) B ueM NpUUYMHBI HAPYLICHUH IpoLiecca Pa3sBUTHA ITUX CITIOCOOHOCTEH.

M. ®epHuxoy Ha3bIBaeT nams uoeii JI.C. BEITOTCKOMY, KOTOpBIE HMEIOT
BaXKHOE 3HAUEHHE VI JajJbHEUIIEeH pa3paboTKH MpOOJIEeMBI COLHAIBHOTO
TIOHUMAHWUS: 1) udes 0 passumuu Kax UHMeEPUOPUIAYUY COYUATILHBIX UHMe-
paxyuii, KOTopas MOJKET OOBSCHHUTH PACTyIIee YHCIO JOKA3aTENBCTB TOTO,
YTO CHOCOOHOCTH NIETeH K MOHWMAaHWIO ICHUXHYECKUX COCTOSTHUN APYTHX
Jroiell KOPEHUTCS HE CTOJNBKO B HACIEJCTBEHHOCTH, CKOJBKO B HX OITBITE
COLMATEHBIX HHTEPAKIUH; 2) KOHICIIIIUS 30HbL Oaudcaiiuie2o pazeumust, KO-
TOpasi MOXKET OOBSICHUTD, [IOYEMY CCH3UTUBHOCTh MaTEPH U APYTHX OJIA3KIX
B3pPOCIBIX K aKTyaJbHBIM M MOTEHIIMATIBHBEIM BO3MOXKHOCTSIM peOCHKA CIIO-
COOCTBYET JIy4IlIeMy Pa3BUTHIO COITUATLHOTO IIOHUMAHUS; 3) UIICA HAUBHO2O
yuacmus B ISITCIBHOCTH B3POCIIBIX, KOTOPYIO peOCHOK MOKa HE MOHUMACT,
HO C TOMOIIbIO B3pPOCIOr0 HAYMHACT BCE JIy4Ille OCBAHUBATh.: TaK PEOCHOK
HAYMHACT YIMOTPEOIATh CI0Ba, 0003HAYAIOIINE ICHXUYCCKUE COCTOSIHUS 110
TOTO, KaK IMOJIHOCTHIO TOHIMaeT ux cMbIci (Nelson, 1996), T.e. peus uuet o
«XPYIKOM ITEPBUYHOM conranbHOM moHnMaHum» (Carpendale, Levis, 2004);
4) monoskeHne 00 ONpPEAeIAIONIeH POIIH 3HAKOBO20 ONOCPEOCHB08AHUS, OCO-
OenHOo poau A3blKa OIS Pa3BUTHS BBICIIUX NTO3HABATEIFHBIX MIPOIECCOB IIPO-
JMBAET CBET HA CBUIETEIHCTBA O BAKHOW POJTH S3bIKa B PA3BUTHH IIPOILIECCOB
conuanpHOTO o3HaHUA (Astington, Baird, 2005); 5) Hakonen, nozooicenue o
POIU KOHKPEMHOU KYAbIMYPbl U OCBOCHUU ee PeDEeHKOM 8 npoyecce pa3eumus
(enculturation) moOynuia ps aBTOPOB CChIIATHCSA HA BHITOTCKOro B CBSI3U
C TAaHHBIMH O Pa3HHIIC B MOJECISIX MCUXHYCCKOTO, CO3aBaEMBIX JIFOJABMU B
pasHbIx KyJibTypax (Astington, 1996; Nelsonetal, 2003).

Y.depHUX0y MEPEUUCISIeT TeX 3amaJHbIX HCCIICIOBATEICH COLUATIBHOIO
TTOHMMAaHUS, KOTOpPBIE OMUPAIOTCs B cBoMX pabdotax Ha unen JI.C. Berorckomy:
K.Nelson (1996), moquepkHyBIIIast IPOAYKTUBHOCTD HICH HHTEPUOPU3ALINH IS
HCCIIEAOBAaHNUIN PA3BUTHS COLMAIBFHOTO Mo3HaHMs B oHToreHese; G. Carpendale
u C. Levis (2004), monbITaBaimecs: COeTUHATH Waeu [Tuake n Brirorckoro u
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TIOTYEPKHYBIIINE BAXXHOCTB SIIUCTEMOJIOTMUECKO TPHAJIBI, B KOTOPOH B3pOCIBIN
Y peOCHOK 3aHMMAIOT Pa3HYIO MO3HULIHIO [0 OTHOIICHUIO K 00BEKTY peabHOCTH,
41O MOOYkKIaeT peOeHKa COOTHOCHTh 3TH ITO3UIIMK M Pa3inyarh COOCTBEHHOE
MEHTAJIbHOE COCTOSIHHE U cocTosgHMe Apyroro; D. Symons (2004), oTTONKHYB-
[IUHACS OT TEOPUH HHTEPHOPHU3ALINK BEIrOTCKOT0 711 00BSICHEHHS MPoILiecca OB-
JIAZIEHVS SI36IKOM, OIMCHIBAIOIINM MEHTAIBHBIE COCTOSHUSL.

OmnuceIBas MEXaHU3MBI Pa3BUTHS COIMAIBEHOTO OHUMaHMA, Y. epHIXOoy
oImMpaeTcss Ha TPU dTala Pa3BUTHS COIMAIBHOTO MOHWMAHUS, BBIICICHHBIC
M. Tomacemio: 1) BocIipusTHE APYTOr0 KAK HHTCHIIMOHAITBHOTO, T.€. UMEIOIIIETO
OTIpEJIEIICHHYIO HaINpaBJIEHHOCTh ¥ HaMepeHus cyOwekTa (intentionalsubject) —
BO3pAcCT OT 9 MecsIEeB /10 OIYTOpa JIET; 2) BOCHPHUATHE APYToro Kak MEHTalb-
Horo cyObekTa (mentalsubject), T.e. 00JIaArOIIEr0 CBOMM COOCTBEHHBIM IICUXH-
YECKHUM COCTOSIHHEM, OTJIMYHBIM OT MOETO — BO3PAcT OKOJIO JIBYX JIET; 3) BOC-
HpHSTHE APYroro Kak peduieKCUBHOro cyonekTa (reflexivesubject), 1.e. ciocod-
HOT'O UMETH IPEJICTABIIEHHE O COOCTBEHHOM IICUXHMYECKOM COCTOSIHMHU — BO3pacT
okoJ10 ueThipex JieT. Cam M. Tomacemio mogpoOHO ONMUCHIBAET MPEAIOCHUIKA
BO3HMKHOBEHHS IIEPBOTO dTala Kak B (puiio-, TaK ¥ B OHTOTEHE3€, HO HE JaeT
OTBeTa Ha BONPOC, KaK, HA OCHOBE KAKUX MEXaHH3MOB CTAHOBUTCS BO3MOKHBIM
TIepeX0l OT MEPBOTO ATara, JOCTYITHOTO W BBICIINM IMpPUMaTaM, KO BTOPOMY,
CBSI3aHHOMY C BOSHHKHOBEHHEM yXKE CHEII(DUUECKN YeIIOBEUECKON CIIOCOOHO-
CTH K IOHUMaHHFO MEHTAIBHBIX COCTOSTHUN JIPYTHX JIFOMCH.

U Tyt 00e ximoueBbie uaen JI.C. BRITOTCKOTO — 0 AMATOTHYHOCTH MBIII-
JICHUS! M O €r0 3HAKOBOM OIIOCPEICTBOBAHUH — UCTIONB3YIoTCs Y. DdepHuxoy
JUISl TPAKTOBKH OCO0O# POJIM ATOLEHTPUYECKON Peyr — LIEHTPaJIbHOTO (heHO-
MeHa 3Toro neprosa. OBiajJieHue S3bIKOM BBITOTCKHMIT paccMaTpuBaeT Kak
OTPOMHBII CKayOK B Pa3BUTUU KOTHUTHBHBIX (DYHKIIMH, KOTOpbIE proOpe-
TaIOT OTIOCpPEeNOBaHHbIN XapakTep. CoryacHo runotese . PepHuxoy B nepu-
0J1 Iepexo/ia KO BTOPOMY 3Tamy (T.€. B BO3pacTe OKOJIO JABYX JIeT) y peOeHka
TIOSIBIISIETCSI STOLIEHTPUYECKAasi Pedb, KOTOpasi UTPaeT He TOIBKO (PYHKIHIO
PEryJsuu ero COOCTBEHHOT'O NOBEJCHUS B BHAE CAaMOMHCTPYKTHPOBAHIS,
HO U TIPENCTABISIET COOOH SKCTEPHOPHU3OBAHHBIN THAIIOT CO B3POCIBIM, B KO-
TOPOM MOTYT OBITh TIPEJCTABJICHBI pa3HbIE TTO3UIINH B OTHOIICHUH TOT'O WA
WHOTO O0BEKTa PEalbHOCTH, YTO MPUHIUIMUAIBEHO BAXKHO IS 3apOKACHUS
CIIOCOOHOCTH BOCIIPHHUMATH JPYTOr0 KaK OTAEIEHOTO MEHTAIFHOTO CyOb-
€KTa CO CBOMM BHJICHUEM PEAIEHOCTH.

Cornacuo Y. depHuxoy Takoro poja AUAIOT JaXke BaKHEE ISl CI1I0co0-
HOCTH ITOHUMATh IICUXUYECKOE COCTOSIHUE PYTOro YesIOBEKa KaK OTINYHOE
OT COOCTBEHHOTO, YeM OBJIaJICHHE PEOCHKOM CIIOBApeM JUIsl OIMCAHUS TICH-
XOJIOTHYECKHX COCTOSHHM, KaK CYMTAIOT HEKOTOphie aBTOphl (Carpendale,
Levis, 2004). UaTepuopusanus 3Toro Auanora, coriacHo Y. @epHUxoy, u
€CTh OCHOBAa JHAJIOTHYECKOTO MBIIUICHHUS, KOTOPOE, B CBOIO OYEPE.b, SBIIS-
€TCsI OCHOBOM CITOCOOHOCTH BCTaBaTh Ha APYTYIO TOUKY 3PEHHUS, BUAETH pe-
AIBHOCTH C pa3HBIX TIO3UINH, T.€. CHOCOOHOCTH K COIIMATLHOMY IIOHIMAaHHUIO
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(unu B Apyroit TEPMUHOJIOTHM K MEHTAJIN3AIUH; K CO3/JaHUIO TEOPUU IICUXH-
YEeCKOT'0 COCTOSIHUS JPYTOT0o YEJIOBEKa).

Juanorudeckass MOZEIb Pa3BUTHS COIMAIBLHOIO MMOHHMAHUS, pa3pado-
taHHas Y. @epHUX0y Ha OCHOBE KYJIbTYPHO-UCTOPUUYECKON TEOPUM Pa3BUTHS
ncuxuky JI.C. BeIrorckoro oTiM4yaercst OT HO3UIKK nociaeaoareneii [Tnaxe,
OTPHULAIONIMX OCOOYI0 OMOCPEACTBOBAIOIIYIO POJb A3bIKA M 3HAKOBBIX CH-
CTEM B COLMAJIBHOM MOHUMAaHHUH. SI3BIKOBOE OMOCPEICTBOBAHHE MBIIUICHUS
n moBeneHus1 HaunmHaercsi cornacHo JI.C. BeIroTckoMy ¢ srouneHTpHYecKon
peun pebdenka. I1oT xe npuHuun Y. GepHUxoy pacnpocTpaHseT Ha CKadoK
B Pa3BUTHU COLUAIBHOTO MOHMMAHMA OT CTaJUU BOCIPHATHUS APYrOro Kak
MHTCHIMAIFHOTO CyOBEKTa K CTaANN BOCTIPUSITHS IPYroro Kak MEHTAILHOTO
cyOBeKTa, 00J1a/1a10Iero He3aBUCHMOI IO3UIMEN ¥ CBOUM B3IJISIIOM Ha MHUP.

«Taxum obpazom, unen JI.C. Beirorckoro» Bce 6osiee akTUBHO HCIIOJb-
3YIOTCSI COBPEMEHHBIMU HCCIIEAOBATENAMH AJIS Pa3pellieHus CYIIEeCTBYIO-
HIMX IPOTUBOPEYHH U B TIOMCKaX OTBETAa HA HanOoJiee CI0KHBIE BOMPOCHI O
IpUpoaC U ICUXOJIOTHICCKUX MEXaHU3MaxX COIMUAJIbHOI'O IMO3HAaHUA.
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The need to move in the studies of social cognition from intrapsycholog-
ical paradigm (which is based on the idea that social cognitions occur as a
result of the maturation of certain genetically programmed cerebral substra-
tum) to interpsychological is fixed by prominent experts in social cognition
(Sharp, Fonagy, Goodyer, 2008). In search for the answer to this request
Western social cognition researchers are discovering works of Vygotsky. In
2008-2009 two fundamental works, focused on the issue of social cogni-
tion, appear — the book of American Psychologist, Director of the Institute
for Evolutionary Anthropology Max Planck Michael Tomasello “Origins of
human communication” (translated into Russian in 2011 — Tomasello, 2011)
and methodological treatise of British psychologist, professor at Durham
University, Charles Ferneyhough “On the theory of the psyche from the
standpoints of Vygotsky: mediation, dialogue and the development of social
understanding” (Fernyhough, 2009).

According to the views M. Tomasello phylogenetic roots of understanding
of Another date back to the apes, experiments which indicate their ability to
perceive the other as an active subject with his own intentions (intentional sub-
ject). Ability to perform that primary, the most primitive social understanding
occurs in a human child between the ages of 9 months and one and a half years.
This line, also related to primates, M. Tomasello relates to the natural line of
development of higher mental functions according to Vygotsky (Tomasello,
2014). According M.Tomasello, the development of higher forms of social
cognition, ie, the gap in the ability of social understanding between humans
and chimpanzees occur before the child’s mastery of language, based on sign
language with the appearance of the ability of joint focus and attention, which
becomes the basis of preverbal dialogue and joint activities of child with an
adult. He also refers to the well-known studies showing the inability to truly
joint activities on the basis of common purpose in chimpanzees (Crawford,
1937), following Vygotsky in the defense of the uniqueness of the human psy-
che associated with the appearance of language, including sign language.

If M. Tomasello pays particular attention to the origin of the ability of
social understanding in phylo- and anthropogenesis, the work of Ch. Ferny-
hough is entirely devoted to the analysis of the Vygotsky’s theory as the basis
for creating a model of the formation of the ability for social understanding in
ontogeny, which implies the improvement of the mechanisms of orientation
of the person in the mental states both of person’s oown and of other people.

65



The closest in meaning to the term social understanding are two commonly
used in the literature on social cognition terms: theory of mental or ToM
(theory of mind), as well as mentalization.

According M. Fernihou, innovative model of social understanding, based
on the ideas of Vygotsky contains significant potential for answering three
fundamental discussion questions paradigm of social cognition: 1) how does
the ability to understand mental states develop in ontogenesis; 2) what is the
cause of individual differences in the ability to social understanding; 3) what
are the causes of violations of the process of development of these abilities.

Ch.Fernyhough highlights five ideas of L.S. Vygotsky, which are important
for further development of the problem of social understanding: 1) the idea of
development as of the internalization of social interactions that can explain the
growing amount of evidence that children’s ability to understand mental states
of others is rooted not so much in heredity but in their experience of social
interactions; 2) the concept of the zone of proximal development, which may
explain why the sensitivity of the mother and other close adults to actual and
potential capabilities of the child contributes to a better development of so-
cial understanding; 3) the idea naive of participation in the activities of adults,
which the child still does not understand, but with the help of an adult begins to
acquire: the child begins to use words that mean mental states before he\she ful-
ly understands their meaning (Nelson, 1996), i.e. it is a “fragile primary social
understanding” (Carpendale, Levis, 2004); 4) the position of the determining
role of symbolic mediation, especially the role of language for the development
of higher cognitive processes sheds light on the evidences of the important role
of the language in the development of processes of social cognition (Astington,
Baird, 2005); 5) finally, the provision about the specific role of culture and of
its acquisition by a child in the process of development (enculturation) has
prompted a number of authors refer to Vygotsky in connection with the data
about the difference in the mental models created by people in different cul-
tures (Astington, 1996; Nelson et al, 2003).

Ch.Fernyhough lists those Western researchers of social understanding that
rely in their works on the ideas of L.S. Vygotsky: K. Nelson (1996) who empha-
sized the productivity of the ideas of internalization for research of the develop-
ment of social cognition in ontogenesis; G.Carpendale and C. Levis (2004), that
tried to connect the ideas of Piaget and Vygotsky and stressed the importance of
the epistemological triad, in which an adult and a child occupy a different posi-
tions in relation to the object of reality that encourages the child to relate these
positions and to distinguish his own mental state and the condition of the other;
D. Symons (2004), basing on the theory of internalization of Vygotsky explained
the process of language acquisition, describing the mental state.

Describing the mechanisms for the development of social understanding,
Ch.Fernyhough is basing on the three stages of development of social under-
standing offered by M. Tomasello: 1) the perception of the other as inten-
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tional one, i.e. that has a certain direction and intention of the subject (the
intentional subject) — the age from 9 months to 18 months; 2) the perception
of the other as a mental subject (mental subject), i.e., with its own mental
state that is different from person’s — the age of about two years; 3) the per-
ception of the other as reflective subject (reflexive subject), i.e. able to have
an idea about his own mental state — the age about four years. M. Tomasello
describes in details the prerequisites of the first phase in phylo-and ontogene-
sis, but does not answer the question of how, basing on what mechanisms, it
becomes possible to move from the first phase, available and for great apes,
to the second, associated with the appearance of the specifically human abil-
ity to understand mental states of other people.

And here two key ideas of L.S. Vygotsky — about dialogic thinking and its
symbolic mediation — Ch. Fernyhough used for the interpretation of the spe-
cial role of egocentric speech — the central phenomenon of this period. The
language acquisition Vygotsky considers as a huge leap in the development
of cognitive functions, which get a mediated character. According to the hy-
pothesis of Ch. Fernyhough in the period of transition to the second stage
(i.e. at the age of about two years) the child’s egocentric speech appears,
which has not only the function of regulating his own behavior in the form
of self-instruction, but is an exteriorized dialogue with an adult, in which
different positions in respect of an object reality may be represented, which
is fundamentally important for the emergence of the ability to perceive the
other as a separate mental entity with its vision of reality.

According to Ch.Fernyhough this kind of dialogue is even more import-
ant for the ability to understand the mental state of another person as different
from child’s own, than mastering of the vocabulary that describes psycholog-
ical states, as some authors think (Carpendale, Levis, 2004). The interioriza-
tion of this dialogue, according to H Ferneyhough, is the basis of dialogical
thinking, which, in turn, is the basis of the ability to put yourself in the other’s
place, to see the reality from different perspectives, i.e. the ability of social
understanding (or in other terminology of mentalization; toward the theory of
the mental state of another person).

A dialogical model of the development of social understanding devel-
oped by Ch.Fernyhoughon the basis of cultural-historical theory of mental
development of L.S. Vygotsky differs from the position of the followers of
Piaget denying the special mediating role of language and sign systems in
social understanding. Linguistic mediation of thinking and behavior begins
in accordance with L.S. Vygotsky from egocentric speech of the child. The
same principle Ch.Fernyhough extends to a leap in the development of social
understanding from the stage of perception of the other as intentional subject
to the stage of perception of the other as a mental entity that has an indepen-
dent position and his view of the world.
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Thus, the ideas of L.S. Vygotsky are more and more actively used by
modern researchers to resolve the existing contradictions and in search of
an answer to most complicated questions about the nature and psychological
mechanisms of social cognition.
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W3zBectHas (pasza JI.C. BBITOTCKOTO O TOM, YTO «OIMH IIAr B 00y4eHUH
MOXET O3HA4aTh CTO INAr0OB B Pa3BUTHI» BCTPEYACTCS CAMHCTBCHHBIN pa3 B
LIECTOH IMlaBe KHUTH « MBIIICHNE U peuby. Y JUBUTEIBHO, YTO 3TA YPE3BhI-
YyaiiHO uHTepecHast MbIcib JI.C. BbIroTckoro oOb4HO 00X0IUTCS MOJTYaHH-
€M, HC HUTUPYETCA U JaXKC HE YIIOMUHACTCA 38.py6e)KHBIMI/I aBTOpaMHu, XOTA
TIePBEIi IEPeBO KHUTH HA aHTJIMHCKUI A3BIK ObLT caenad B 1962 romy. Un-
TEPECHO, YTO U OTEUECTBEHHBIC MICUXOJIOTH HE YacTO LUTHUPYIOT 3TO MECTO
JI.C. Brirorckoro (JI.®. O6yxoga, 1995, B.I1. 3unuenko, 2012).

MoxHo npeamnojaraTtb, YT0 OTCYTCTBME BHUMAaHUA K 9TOMY TE3UCY CBS-
3aHO C TEM, 4TO 3TO BBICKa3bIBAaHNE BOCIIPUHUMAETCS Kak MeTadopa, Kak 1mo-
JEMUYECKHH XOJI, CMBICI KOTOPOTO MOAYEPKHYTh 3HAUE€HHE OOYUYEHUs JUIs
pa3Butus. Bo3amoxHo, mosTomy nocnenosarenu JI.C. Brirorckoro He mpuia-
BaJIM 3Ha4YCHUs M (pase, KOTopas CIeoyeT 3a TUM Te3UCOM, a HIMEHHO, YTO
«3TO CaMBIH TONIOKUTENBHBIH MOMEHT HOBOH Teopum» (JI.C. Berorckmid,
1982, ¢.230). Ecii OTHECTHCE K 3TOMY TE3UCY KaK K TEOPETHUECKOMY TIPHH-
LIMITY, TO TOTJIa B HEM 3aKJIIOYEHB! TP ujeu. [lepBasi, 4To 00ydeHHe MOXKET
CIOCOOCTBOBATh PAa3BUTHIO Cpa3y IO pa3HBIM B3aUMOCBA3aHHBIM MEXIY CO-
0011 HanpaBieHUAM (a HE MPOCTO «UATH BIIEPEAN» W «BECTH Pa3BUTHE 3a
coOoit»). Bropast, 9T0 3T0 Ba)XHEUIIMI PUHIIAI, K KOTOPOMY CIIEAYET OT-
HECTHUCh C 0COOBIM BHUMaHUEM. TPeThst Ujiesl 3aKIIF0UAETCs B CIIOBAX «HOBas
TCOPU». I/ICXOI[S[ M3 KOHTCKCTA, p€ub HUJCT O HOBOM TCOPHUHU B3aUMOCBA3U
o0ydeHus u pa3BuTsi, KoTopyio JI.C. BEITOTCKHI TPOTHBOIIOCTABIISET TPEM
KPUTHUKYEMBIM UM ITOIXO0JIaM.

Ecnm MBI IpHHIMaEM 3TOT T€3UC KaK TEOPETUUECKUH TIPHHIIMII, TO BO3HH-
KaeT BOIPOC: KaK MOKHO HOMBICIIUTD Ce0€ TaKOi MEXaHH3M CBSI3M O0YUSHUS
1 Pa3BUTHSL, IIPY KOTOPOM OJIMH LIAr B 00yYEHHN MOXKET IIPUBOJUTH K MHOTHM
maram B pasButin? W eciym Takoit MEXaHU3M CYILECTBYET, TO KaK MOXKHO €T0
BOIUIOTUTH TEXHOJOrMYecKu? Miun: kak MOXKHO IOCTPOUTH 00ydeHHe, YTOObI
TakKas CBA3b MCKIAY 06y‘IeHI/IeM " pa3BUTUEM ObllIa HE CYACTIIMBLIM SIIN3010M
B Ouorpaduu pebeHKa, a MPUHIUIIOM COICHCTBHS PA3BUTHIO?

ABTOpPY TaHHOTO TeKCTa 3TO BhickasbBaHwe JI.C. BBIroTckoro ObLIO H3BECTHO
CO CTYJICHUECKHX JIeT, T.€. ¢ Hayana 1970-x ronos. Ho, kak u MHOTHE apyrue, OoH
HE IPUIaBajl 3TOM MBICIIH 0COO0T0 3HAUCHHS, 10 TeX MOp MOKa Ha MPAKTHKE HEe
CTOJIKHYJICS C TIPOOJIEMOM CO37IaHs YCIIOBHIA Pa3BUTHS TS IETEH-CUPOT C TSDKeE-
JIBIMH COMATUYECKUMU 3a00JIEBAaHNSIMY M MHBAJIMIHOCTBIO, BOCITUTHIBAOIMXCS
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B oOIecTBeHHOM IieHTpe «B roctsix y Hesnaiikuy», coznanueM donmom Jletw.
MCK.py. Y CJIOBHSI, B KOTOPBIX MPOIIUIO AETCTBO 3THX AETeH JI0 MX MOMaIaHus o]
oneky (oHIa, TPUBOJMIIM K ICUXOJIOTMYECKOM, TINYHOCTHOM U KOTHUTUBHOM Jie-
(opmariy, COLMATBHON Je3a/IalTallli, OCJIOXKHEHHBIMH OTCYTCTBHUEM OIIbITA
JKM3HH B CEMBbE U (DU3MUECKUMH OTPaHUYCHUAMH, OOYCIIOBICHHBIMI OOJIE3HBIO.
O0pa3oBaHue 1 I TAKHX JETeH SBISETCS PECYPCOM U Pa3BHTHSL, BOIIPOC JIUIIH
B TOM, IIPAaBOMEPHO JIM B OTHOIICHHH 3THX JCTEH CTaBUTb 33/1ady CO3/IaHHs yCIIo-
BUH HOPMAJIBHOTO Pa3BUTHS, UMeEs B B IICHXOJIOTHUYECKOE 37I0pOBbE, OOIIee
00pasoBanue, NpodeccroHabHOE Oy IyIIiee, MOIHOLEHHYIO HHTET PALIIO B COLH-
yme? Ha nepBbIii B3IVIsA Takast MOCTaHOBKA 3a/1a4y yronmyHa. OxHako oOpartie-
HHe K TekcTaM # uzesiM J1.C. BrIrorckoro nofaio Hajexay Ha To, YTO Jiaxke 9Ta,
Ka3aJIoch ObI HepaspelMas 3a/1aua, MOXET UMETh PEllICHHE.

OTH HageXIbl OBUTH CBSI3aHBI ¢ TpeMs ero uaesmu. [lepsas, uyto oOyue-
HHUE BEJET 3a COOOW pa3BUTHE, T.C. B OOYYCHUH MOXKHO CO3/IaBaTh yCJIOBHUS
JUISL pa3BUTHSI, U YeM UCKyCHee OyqyT cO3/1aBaThCsi 3TH YCIIOBUS, TeM OoJee
0NaroTBOpPHOE BIMsSHUE OOyueHHe OyleT oka3blBaTh Ha pa3BuTHe. BTopas
ujes CBs3aHa C MOHITHEM «30Ha Ommkaiiniero passutwsi» (3bP). M3 Hero
BBITEKAaeT Hest OECKOHEUYHOCTH, HEOIPAHNUEHHOCTH BO3MOXKHOCTEH pa3BH-
THS 4ellOBeKa, T.K. Y JI000T0 pebeHKa eCTh «CBOs 30HA ONIDKaimero pas-
BUTHS, T.€. 00JIACTh TOTO, YTO OH HE MOJKET JEaTh caM, HO MOXET JIeJIaTh C
TIOMOIIBIO B3POCIOT0. A 0COOEHHOCTBH TOM 30HBI B TOM, UTO TO, YTO pede-
HOK CHayaJla MOXKET JIeJlaTh TOJBKO COBMECTHO, CO BPEMEHEM CTaHOBHUTCS
CIIOCOOHBIM JIeNIaTh CAMOCTOSITEIFHO. DTO 03HAYaEeT, YTO Pa3BUTHE peOeHKa
JlaXKe «C OrpaHNYEeHHBIMU BO3MOKHOCTSIMH 3/10POBBSD) OTpaHHMUYEHUI HE HMe-
€T, ¥ IOCTaHOBKa 3aJ1a4y CO3/IaHHsl HOPMaJIbHBIX YCJIOBUH Pa3BUTHS BIIOJIHE
npaBoMepHa. TpeThs uzes 3aKiIroueHa B TOH caMoi (pase 0 TOM, YTO OJUH
miar B 06y‘{eHI/II/I MOXET AaBaThb CTO 1IAaroB B Pa3BUTHHU. 9T0 O3Ha4acT, 4To
MOHO TaK IOCTPOUTH 00y4YeHHUe, YTOObI pa3BUTHE NIIO (HOPCHPOBAaHHBIMU
TEMIIaMM, CEMUMMIIBHBIMU IIaramMu. Eciam 3To BO3MOXHO, TO Jake camMble
riryOoKue mpoOersl B 00pa30BaHUM, cCaMble TsDKENbIE 3aIepKKU U e opma-
MU Pa3BUTHUS MOTYT OBITH CKOPPEKTHPOBAHBI Yepe3 0COOBIM 00pa3oM IIo-
CTpOCHHOE 00yueHHe. TeopeTnIecK! 3TO OKa3bIBACTCSI BO3MOXKHBIM Ha OC-
HOBE yKa3aHHbIX nojoxxeHuit JI.C. Beirorckoro.

Bompoc: kak MOXXHO 3TOT MEXaHU3M CBSI3H OOyUCHHUS U PAa3BUTHS MIPEa-
CTaBUTH B TEOPHH M KaK 3TO BO3MOKHO IPAKTUYECKH?

Teopernyeckoe 0ObSICHEHHE TAKOH MEXaHU3M CBSI3M OOYUYEHUs U pa3BH-
THS, IPY KOTOPOM OJIMH IIar B 00y4eHHH MOXKET IIPUBOJUTH K MHOTUM IlIaraM
B Pa3BUTHUH, I10Jy4aeT B MHOTOBEKTOPHOW MOJIENIM 30HBI OJIMKaWIIero pas-
Buths (3aperkuii, 2007). Moaens 00bsICHSIET, KaK B ITPOLIECCE MPEOIOICHUS
TPyZHOCTEH B y4eOHOW MESITEIEHOCTH, MOXKET MPOUCXOIUTH Pa3BUTHE OJHO-
BPEMEHHO 10 HECKOJBKUM HalpaBieHus M (Bekropam). Ecim m3meHeHus no
OJJTHOMY BEKTOPY pacCMaTpHBaTh KaK «OJUH IIar B Pa3BUTUI», TO H3MEHEHUS
OJJTHOBPEMEHHO ITI0 HECKOJIBKMM BEKTOpPaM MOKHO paccMaTpHBaTh Kak He-
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CKOJIBKO IIaroB B pa3BUTHH. TorJa MOKHO OOBSICHUTh M TIOKa3aTh Ha IpUMe-

pax, KaK B IPOLECCE MPEOIOICHHS JaKe OIHOM y4eOHOW TPYIHOCTH MOTYT

MPOUCXOOUTh KaYCCTBEHHBIC HM3MCHCHHA Cpa3y IO HECKOJBKHUM BEKTOpaM.

B xome mpuoOpeTeHHs MPAKTHYECKOTO OIbITAa OKA3aHUS MOMOIIU PEOCHKY

B MPEOOTICHNN Y4eOHBIX TPYAHOCTEH chopMHpOBaiCs MOAXOJ, Ha3BaHHBIN

HaMH «pe(IIeKCHUBHO-IEATEIbHOCTHBIMY (T10 IBYM OCHOBHBIM ITpOLiECCaM, KO-

TOpPBIE OMPEEIAIOT YCHEIIHOCT IPEOJOJICHNS YUEOHBIX TPYHOCTEH 1 SIBIISI-

J0TCS HEOOXOAMMBIMH YCIIOBHSIMU Pa3BHUTHS: CAMOCTOSITEIIbHAS JEATEIBHOCT

pebeHKa 1 ero pediekcus 3Toi NesTenbHOCTH). TakKe ObIIIM BBIACICHBI APY-

THE YCIIOBUSI, HEOOXOIMMBIE ISl TOTO, YTOOBI MEXaHWU3M, IIPH KOTOPOM OJIMH

mar B 00y4eHHH MOKET IPUBOJIUTH K MHOTHM LIaraM B pa3BUTHH, 3apadoTal:

e CyObekTHOe OTHOLIEHHE PeOEHKa K OCYIIECTBIIEMON NIESTENbHOCTH, B
KOTOPOM OH SIBJSIETCSI U CyOBEKTOM CaMOPa3BHUTHS;

CotpyaHuuecTBo co B3pocibiM B 3bP;

[Tomorup B3pOCIOro MpHu 3aTpyIHEHUAX peOeHKa, CIOCOOCTBYIOIIAs Ipe-

OJIOJICHHIO UM TPYJHOCTEN U OCMBICIICHUIO IPUYMH 3aTPYIHEHUH U CIIO-

c000B UX TIPEOIOIICHHSI;

e CBs3b OCYIIECTBIIEMON AEATEIHHOCTH C PA3IMIHBIMU CIIOCOOHOCTSIMH,
(YHKIMSIMHE, Ka4eCTBaMHU PEOCHKA, KOTOPHIE BBHICTYNAIOT B HEH «BHY-
TPEHHUMH CPEICTBAMUY.

Pa3ButHe MoXxeT OBITh ONMMCAHO KaK IIPOLIECC BOSHHKHOBEHHSI M COBEp-
LIEHCTBOBAHUS 3THX BHYTPEHHHUX CPEICTB AEATEIBHOCTH, KaK MpOLECC Ipe-
OJI0JIEHUSI BHYTPEHHUX MPEMATCTBUI K OCYLIECTBICHUIO NEATEIbHOCTH, KaK
TIPOLIECC PACIIMPEHHS IPAHUIl 30H aKTYaJILHOTO 1 OJIMKAMIIEero pa3BUTHsL, Kak
TIpoLeCcC MPUCBOCHUSI PEOEHKOM CIIOCOOOB COBMECTHOM JESTEIBHOCTH (MHTE-
pnopmaunn), KaK OTHOBPEMCHHOEC ABUKCHUE 110 PA3JIMYHBIM HAIIPABJICHUAM,
OIMCHIBAEMBIM MHOTOBEKTPOHOH Mojenbio 3bP, mpuBosiee K MOSBICHUIO
HOBBIX BEKTOPOB, K KAUCCTBECHHBIM U3MECHCHUAM COCTOSAHHA BEKTOPOB 1 B3an-
MOCBSI3el MEXIy HUMH. B3risig Ha B3aUMOCBSI3b 00y4IEHHS M PA3BUTHUSI YEpe3
pU3My MHOTOBeKTOpHON Mozenu 3BP paspemaer mapamokc, chopmymupo-
BauHbI B.I1. 3uAueHko: kKakuMm 00pazoM oOydeHHe, Aeias, OIUH IIar, OcTa-
eTCsl BIIEPENH Pa3sBHTHA, KOTOPOE 3a 3TOT IIar MOXKET CAENATh CTO IIaroB?
OOydueHne 1 pa3BUTHE 00pa3yIoT Ba IPOCTPAHCTBA, CBSA3b MEK/TY KOTOPBIMHU
MOYXHO TIOMBICIIUTB CIIeTyIomuM o0pa3zom. B o0yuennu pebeHOK aemnaer mar
OT «HE MOT'y CaM» 4epe3 «MOTy B COTPYJHHUYECTBE CO B3POCIBIM» K «MOTY
cam». B pa3BuTHH 3TO 03HaYaeT, BO-NEPBBIX, YTO [0 BEKTOPaM, KOTOpBIE CBS-
3aHBI C 9TUM I1EPEX0JI0M ITPOU3OLIIIH N3MEHEHUsI, 00ECIIEeYNBAIOIINE STOT LIIar,
a, BO-BTOPBIX, YTO paClIMPUIINCh BO3ZMOKHOCTHU peGeHKa B I[IpUHIMUIIC.

Cnucok numepamypbl
1. Bwieomckuii JI.C. Mpmuienue u peus // Co6p. cod.: B 6 T. T.2. — M.: Tle-
nmaroruka, 1982. — C. 5-361.
2. 3Bapeyxuii B.K. O 4yem He ycnen nanucats JI.C. Beirorckwuii / KynsTyp-
Ho-ucropuueckas ncuxonorus. 2007. Ne 3. C. 96-104.

71



3. Bunuenxo B.Il. Jles CemeHoBHY BEITOTCKMIA: XM3HL U JI€ATEILHOCTH //
CTuib MBIIUICHUS: Mpo0iieMa HCTOPHIECKOTO €ANHCTBA HAYyYHOTO 3HA-
Hus. K 80-netuto Brnagumupa [letpoBrnya 3unuenko. KomnexTuBHas Mo-
Horpadus / [Tox o6u pen. T.I. Llenpunoii. — M.: Poccuiickas nmonutuye-
ckas saukiIoneaus (POCCIIOH), 2011. C. 294-299.

4. Oo6yxoea JI.®. [lerckas ICUXOJOTH: TEOpHs, PaKThl, mpoOmeMbl. — M.:
Tpusomna, 1995. 360 c.

One step in learning —100 steps in development:
metaphor or fundamental principle?

Zaretsky V.K.

Member of the Executive Committee of the International Society — ISCAR, Moscow State
University of Psychology and Education (MSUPE), Faculty of Consultative and Clinical
Psychology, professor of the Chair of individual and group psychotherapy, Professor (Russia)
zar-victor@yandex.ru

The famous phrase of L.S. Vygotsky that “one step in learning may
mean one hundred steps in development” can be found only once in the
sixth chapter of the book “Thinking and speech”. It is surprising that this
extremely interesting idea of L.S. Vygotsky is usually passed over in si-
lence, not cited or even mentioned by foreign authors, although the first
translation of the book into English was made in 1962. It is also interest-
ing that Russian psychologists do not often mention that place in L.S. Vy-
gotsky’s book (L.F. Obuhova, 1995, V.P. Zinchenko, 2012).

We can assume that the lack of attention to this thesis is due to the fact
that this statement is perceived as a metaphor, as a polemical vein, the mean-
ing of which is to emphasize the importance of education for development.
Perhaps that is why the followers of L.S. Vygotsky did not give value to the
phrase that followed that statement, namely: “this is the most positive aspect
of the new theory” (Vygotsky, 1982, p. 230). If one treats this thesis as the
theoretical principle, then we may see three ideas involved in it. First, that
training can contribute to development in different interconnected areas (and
not just “go ahead” and “lead the development”). Secondly, it is the most im-
portant principle that should be treated with special attention. The third idea
is in the words “new theory”. From the context we can understand that we are
talking about a new theory of the relationship of training and development,
which Vygotsky contrasts to the three approaches he criticizes.

If we accept this idea as a theoretical principle, then the question aris-
es: how can one cope with such a mechanism of connection in training and
development, in which one step in learning may lead to many steps in the
development? And if such mechanism exists, how is it possible to implement
it technologically? Or: how to build learning so that this connection between
learning and development didn’t remain a happy episode in the biography of
the child but become the principle of the contribution to development?
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The author of this text knew this statement of L.S. Vygotsky since his stu-
dent years, i.e. since the beginning of the 1970-ies. But, like many others, he
did not pay attention to this idea until in practice he faced the problem of cre-
ating conditions for development of orphaned children with severe physical
illnesses and disabilities, who lived in the social centre “At Dunno’s house”,
which was set up by the foundation Children.msk.ru. The conditions in which
the childhood of these children passed before they entered the custody of the
Fund led to psychological, personal and cognitive deformation, as well as
social maladjustment, complicated by the lack of experience of family life
and physical limitations caused by a disease. Education for these children is
a resource for development; the only question to answer is whether it is fair
to set the task of creating conditions for the normal development, having in
mind psychological health, general education, professional future and full
integration in society of this category of children? At first glance this goal is
utopian. However, referring to texts and ideas of L.S. Vygotsky gave some
hope that even this seemingly impossible task may have the solution.

These hopes were associated with three ideas of his. First, that learning
leads development, i.e. in learning it is possible to create conditions for devel-
opment, and the more skillfully they are created, the more beneficial the impact
of training on development is. The second idea is connected with the concept
of “zone of proximal development”. It implies the idea of infinity, infinite pos-
sibilities of human development, because every child has “his/her” zone of
proximal development, i.e. the area that she/he can’t do her/himself, but can
do with the assistance of an adult. The specificity of this zone lies in the fact
that initially the child can only do something together with an adult, but with
time he gets hand in doing it on his own. This means that the development of
the child “with limited health abilities” is not limited, and the formulation of
the problem of creating normal conditions for the development is quite possi-
ble. The third idea comes from the phrase that one step in teaching can give a
hundred steps in development. This means that it is possible to build training
so that development starts progressing rapidly, by leaps and bounds. If it is
possible, then even the deepest gaps in education, the most severe delays and
deformations can be adjusted through the study process built in a special way.
Theoretically it is possible on the basis of these provisions of L.S. Vygotsky.

The question is: how can this mechanism of connection in training and
development be presented in the theory and how is it practically possible?

Theoretical explanation of the mechanism of connection in training and
development, in which one step in learning may lead to many steps in the
development is in multi-vector model of the zone of proximal development
(Zaretsky, 2007). The model explains how the development may go simul-
taneously in several directions (vectors) in the process of overcoming diffi-
culties in training activities. If the change of one vector is regarded as “one
step”, the changes simultaneously in several vectors can be regarded as sev-
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eral steps in development. Then we can explain and show on examples how
changes in several vectors in the process of overcoming even one of the ac-
ademic difficulty can occur. In the process of acquisition of practical experi-
ence in assisting child’s overcoming learning difficulties we have elaborated
the approach which we defined as “reflexive-active” (according to two main
processes that determine the success in overcoming educational difficulties
and that are necessary conditions for development: independent activity of a
child and his/her reflection of this activity). Also other conditions have been
allocated necessary for the work of the mechanism in which one step in learn-
ing may lead to many steps in the development:

o Subjective attitude of the child toward activities where he is also the sub-

ject of self-development;

Cooperation with an adult in the zone of proximal development;

Adult’s assistance to the child in case of difficulties that helps to over-

come them and to understand the causes of difficulties and ways to over-

come them;
e Connection of carried out activities with different abilities, functions fea-
tures of a child, which act in it “internally”.

Development can be described as a process of initiation and improvement
of these internal means of activities, as the process of overcoming internal
obstacles in the implementation of activities, as the process of expansion the
borders of zones of actual and proximal development, as the process of as-
signing the ways of the joint activity by a child (interiorization), as simultane-
ous movement in different directions, described by multi-vector model of the
zone of proximal development, leading to the appearance of new vectors, to
the quality changes of the state of vectors and the interrelationships between
them. Consideration of the connection of training and development through
the prism of multi-vector model of the zone of proximal development resolves
the paradox formulated by V.P. Zinchenko: how can learning, doing one step,
remains ahead of the development, which at this moment can make hundred
steps? Training and development form the two domains; the relationship be-
tween them can be imagined as follows. In teaching the child makes a step from
“can’t do” via “in collaboration with an adult” to “can do”. In development this
means, firstly, that the vectors that are connected with this transition change
to ensure this step, and, secondly, that the opportunities of the child broaden.
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KyabTypHo-ucTOpHYecKasi ICHXO0J0TUS U 1esITeJIbHOCTHbII
MOAXO0/ B IIOATOTOBKE CIIELMAJHMCTOB B CIIelHaJIbHOM
oOpa3zoBanum. bpasuibckoe negaroruyeckoe 00pasoBanme
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Dta cTaThs HANpaBicHA HA OOCYXKICHHE HMCCIICIOBAHUS, KOTOPOE OBLIO
mpoBeneHo B okpecTHocTsx Can-Ilaymy, bpaswmms, B rocymapCTBEHHBIX
[IKOJAX, T/e TONABILIIONIEe OONBIIMHCTBO YUALIHXCS SBITIOTCS BBIXOIIIAMHA
Y3 HENPUBHIICTHPOBAHHEIX CIIOEB OOIIECTBA: HEKOTOPHIX M3 HUX BOCITUTHIBA-
0T 636}’].[11(1/1 " JACAYIIKH, [IOTOMY YTO UX POAUTCIIN HAXOIATCA B TIOPbME I10
OOBMHEHHIO B HE3aKOHHOM 000pOTe HApKOTHKOB; HEKOTOPHIE M3 HUX OYECHB
OeIHBI U XOJAIT B IIKOJY CKOpee paau OeCIUIaTHEIX 00€10B, KOTOPHIE OHH TaM
MTONYYAal0T, YeM Py MMONYYeHUs: 00pa3oBaHMs (Yalle BCEro, HIMCHHO pPajd
OecIuIaTHBIX 00€/I0B); HEKOTOpPhIC M3 HHUX YXKE CaMH CTad JKCPTBAMHU TOP-
TOBIIEB HAPKOTUKAMH U PaCIIPOCTPAHSIIOT HAPKOTUKH HAa TEPPUTOPUH IIKOJBIL.
JIm4HO s cUUTaro 3T0 0c000H CONMATBFHOM MPOOIEMOH, HO CTaThs HE 00 ATOM.
Hexoropsle yuarmuecs HapsiIy ¢ 0OCOOBIME COIMATBHBIMHA ITPOOIEMaMU UMEFOT
TaKKe ocoOble (pU3MUEecKue WM UHTEIIEKTyallbHble ToTpeOHoCcTH. VHorna B
OJTHOM KJIacCe MOTYT OKa3aThCsA JETH C AWCIEKCHEH, TITyXHe, Cerble U T.J.
st Toro, 9T00BI TOUHEE 0003HAYUTH KOHTEKCT 00YUCHHS STHX NETeH, BaXKHO
3aMETUTh, YTO OONBIIMHCTBO KJIACCOB TOCYIAPCTBEHHBIX IIIKOJ ICPETIONHEHBL:
Ha 40—-60 y4yeHHKOB B TOCYJapCTBEHHBIX IIKojJax 1 Ha 30—40 B MECTHBIX, My-
HUIWAIATBHBIX, IIKOJAaX B HAJMYUHM UMEETCS TOJNBKO OJWH YYUTENb, IPAB/a,
WHOT[Ia B MECTHOM IITKOJIE B KJTAaccaX, Iie 00yJaroTCs TIyXHe YICHUKH, MOXKET
MIPUCYTCTBOBATH KAK YYUTEINb, TAK M HHCTPYKTOP )KECTOBOTO sA3bIKA. S ckazana
«MOJKET», MOTOMY YTO 3TO 3aKOHHOE MPaBO, HO HE 00s3aTeNbHAasI IPAKTHKA B
Ka)[0i1 111KoJie. Bee 3aBUCUT OT TOro, €CTh JIM JAOCTYIHBIE MPO(ECCHOHABI, a
rx moka He Tak MHoro B Can-Ilaymy. HOTIa HaHMMAIOT Ha paboTy cypmore-
PEBOYHKOB, HO OHH HE SIBJISIOTCS yUUTeIsIMU. VIHOTTa HAHMMAIOT Ha paboTy
ACCHCTEHTOB IPETIOIABaTEIIs, HO MPAKTUYCCKH 0e3 Mearornieckoro oopaso-
BaHMS KaK TakoBOTro. I103TOMy OHM TUTOXO BBITIOJHAIOT PabOTy 10 00yUEHHIO
rmyxux gereil. CaMu TmpernojaBaTeNli UMEIOT HU3KWI ypOBEHb HOATOTOBKH
(ecnu BOOOIIIE IMEIOT) B 00TaCTH OOYYEHUSI JETeH ¢ 0COOBIMU 00pa30BaTEIb-
HBIMH HOTpe6HOCT51MI/l. BoJIBIIMHCTBO U3 HUX HE UMEIOT CHeIJ,HaJ'I]:HOﬁ 1oaro-
TOBKH K Takoi padore. M 3T0 pacnpocTpaneHHast MPaKTHKA.

B manHOl pabote s BBICTYMAO ¢ OOMIECTBEHHOH IMO3MIUH IPHUKIIATHOTO
JMHTBUCTA, TO €CTh, S CYMTAIO, YTO MMCHHO C IIOMOIIBIO S3bIKa MBI MOXKEM
MOAAEP>KUBATh WU MEHATH CYLIECTBYIOIIEE MOJI0KEHUE Belel. S npeanoun-
Taro 3a7[aBaTh BOIIPOCKI U JaBaTh BO3MOKHOCTb IPYTHUM 3a/1aBaTh CBOH BOITPO-
CBI. DTO TI03BOJISIET MOOMIIN30BATh CHJIBI TS perieHus mpodaemsl. Mccnemno-
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BaHHe, KOTOPBIE MBI KPAaTKO M3JIaracM 3/1€Ch, ObUIO TIPOBEJCHO B MOUX HCCIIe-
noBarenbckux rpymmax: ILCAE n GEICS. IlepBast pacimmgpoBbeIBacTCs Kak
«I3bIKOBAsi HHTETPALMs B CLICHAPHAX 00pa30BaTeIbHOM AeATeIbHOCTI. BTO-
past — «uccleIoBaTeNbCcKas IPyIa Mo UASHTUYHOCTH U KYJIBTYPE TIIyXUX».

Harmreit Teopetndeckoii 6a30ii B OCHOBHOM SIBIISICTCS COIOKYIBTYPHO-HU-
CTOpHYECKas TEOPHS — 0COOCHHO HEKOTOPBIE N3 KOHLIETIINH, N3JI0KEHHBIX BO
2-m Tome CounHenuii Beirorckoro («OCHOBBI IeheKTONIOTUI», HATMCAaHHBIE B
O0CHOBHOM B 1920-¢ ro/1p1, HO OITyOJIMKOBaHHBIC HAa AHTIIMHACKOM SI3bIKE B KOHIIE
1990-x romoB). 1o cioBam BeIToTCKOTO, «peOCHOK, pa3BUTHE KOTOPOTO OBLIO
3aTPYAHEHO M3-3a (HU3NUECKOTO Ne(eKTa, He CTAHOBHUTCS ITPOCTO MEHEe pas-
BUTHIM peOeHKoM. OH CTaHOBHTCS PeOEHKOM, KOTOPBIH pa3BHBACTCS HHAYE).
Icuxomnor Taxkke yTBEp)KIACT, YTO «Pa3BUTHE CIETIOr0 peOeHKa, HAaIpHMeEp
HE paBHO HOpPMaJIbHOMY Pa3BUTUIO MUHYC 3peHHe. ccnenoBaHus yxxe AJaBHO
JIOKa3aJIi, 9TO Pa3BUTHE peOeHKA ABIACTCA (...) HETIOYKOi MeTaMopho3».

B Bpaswunnn, ogaako, 00y4eHHe U pa3BUTHE IeTel ¢ 0COOBIMU TTOTpeOHO-
CTSIMU TO-IIPEXKHEMY PacCMaTPUBAETCA C YIETOM TOT0, YErO MM HE XBaTaeT —
KaK B IIKOJAX, TaK ¥ B IIPABHJIAX, KOTOpPBIC ITyOIMKYIOTCS JUIS 3THX JIETCH.
Bce eme myOnmkyeTcss oueHb Mano paboT O TOM, KaK 3TH JETH ydarcsi; Kak
OHH CIIPABIISIFOTCSI CO CBOUMH OCOOBIMU TOTPEOHOCTAMHE; Kakue MeTamopgo-
3bI IPOUCXO/SIT ¢ HUMH, KOTOPBIE MO3BOJISIOT MM IIPOJBUIATHCS B PA3BUTHH.
CunTaercst camo co00i pa3yMeroImuMes, 9TO OHU MOTYT CAENATh OUCHb MaJlo,
€CJIM BOOOI1Ie YTO-HUOY Ib MOTYT, TIPOCTO ITOTOMY, 4TO Y HUX €CTh OCOOBIE IO~
TpeOHOCTH. B HEKOTOPBIX IIKOJNAX, €CIM Y AETEH ecTh MEANUIMHCKOE 3aKIIF0-
YeHne, B KOTOPOM YKa3aHO HalIW4Me Y HUX OCOOBIX MOTPEeOHOCTEH, OOBIYHO
TOBOPAT: «Y HUX ecTb cipaBka. Ham He Hy>HO HHuero aenats ¢ HUMu. Ham
HE HY>KHO OecriokonThes». [103ToMy yueOHBII MaTepral He aganTupyercs K
HyXJaM TaKHUX AETed U HUKaKas paboTa C HUMHU HE BEIETCSL.

[ToBTOpHM eliie pa3, TO CBHAETENILCTBO IJIOXOT0 00pa30BaHUs y yUUTe-
Jel uim ero oTcyTcTBHe. Kpome Toro, yunTenb OKa3bIBaeTCs HCKIIOUCHHBIM
13 mporecca 00ydeHHUs! ITOM KaTerOpUH ydaluxcsl U3-3a IIOX0i rocyaap-
CTBEHHOI1 IOJIUTUKN — OH HE 3HAET, KaK pealM30BaTh Takoe oOy4yeHHE Ha
MIPaKTHKE, IIOTOMY YTO OH HE MOIydYms1 0Opa3oBaHus (B YHHBEPCHTETE) C
y4eToM 3THX TpeOoBaHWi. B yHHMBepcureTe y4eOHBIN IJIaH MO-TIPSKHEMY
SIBIISIETCS TTPEAMETHO-OPHEHTHPOBAHHBIM, (hparMeHTapHBIM, CMELICHHBIM B
SMHUCTEMOJIOTMYECKYI0 00J1acTh, CBA3aHHYIO C TEM, YTO CTYAEHTY IPHUIETCS
npenoaasaTh B OynymeM. Tak 4To, KOrAa OHM MOKUAAIOT CTEHBI yueOHOTrO
3aBe/IeHNs], OHH YyBCTBYIOT Ce0s1 paCTEPSIHHBIMH U B IIIKOJIE IIPHCOCANHSIOT-
Csl K TPyMIIE TaKUX )K€ PacTEPSIHHBIX YUHUTENCH, KOTOphIe TOBOPST CIEIyIO-
mee 00 00y4eHnH aeTel ¢ 0cOOBIMHI MOTPEOHOCTSIMA:

M21: (...) To, umo mvl uyecmeosanu (He monvko opyeue, st uyscmeosa-
JId 9MO MOJICe), MONCHO BbIPAZUNL CEOVIOUUM 0OPAZOM: Bbl MOJICEMe
npugecmu pebeHKa, KOmopbil 0oniceH bblms BKII0YeH [6 0Oyuenue], Ho
npobrema 6 cnedyouiem: KaK mol 0yoem padomams ¢ 3mum pedenkom?
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Eouncmeennulii 6onpoc npogpeccuonansnozo yuumens, no Kpaiimeii
Mmepe, IMO Mo, YUMo A UYECHEYI0, 3aKI0UaAencs 6 ciedyrouem: «Xopo-
uio, npueooume pedeHKa, Ho Kak A moz2y cnpasumucs ¢ hum? Huxmo
He 2osopum mue, umo oenams. M a ne mozy dozadamucs.

(-..) Tax umo 6cs sma ouckyccus 06 UHKIIO3UU, CO CMOPOHbL YuUmens,
6ce20a c600uUmcs K 00HoMy u momy sice: «Hem npoonem, evt mosice-
me npusecmu ux, Ho Kax yce s 0ydy pabomamsup 2

B atom CJIydyac nperoJaBaHue CTaHOBUTCA e)KeI[HeBHOﬁ 60pl>6017[, KOTO-

pas nmyraeT y4uTens:

Sa4: (...) A ... CHauana, Korja s Hayaia MpernoiaBath 371eCh, s CTOJ-
KHyJIach C HEKOTOPBIMHU CTYACHTAMH C OIPaHUYEHHBIMH BO3MOXKHO-
craMu. S Obita HeMHOTO pacTepsiHa. S| MMero B Buny, s Obula He-
MHOro Hamyrana. (...) U g 6osstacs cronkHyThes ¢ HUMH. [loTomy
YTO HUKTO HE CKa3aj MHE HHMYEro, W s 3Hajla, 4yTO i JOJDKHA ObLIa
MIOY4UTh 3Ty TPyHITy. 51 JEHCTBUTENHHO OUCHD 0€CIOKOMJIACH 13-3a
TOTO, YTO MEHS OXKHJAJIO 3/1€Ch.

Or CTpaxa y4uTceJid BEAYT ce0s CKOBAaHHO B TCUCHUE HEKOTOPOT'O BpeMeE-

HU; KaK IPaBHJI0, MOXKET ITPOMTH Liesiast Y4eTBEPTh, MPEXK/IE YeM OHH OKaXKyT-
CSl CIIOCOOHBI B3ATHCS 3a O0y4YeHHE M HAWTH MOAXOJ K KaXIOMy PEOCHKY.
Wnorpma onn BooOIIIE HE NeicTBYIOT. HeKOTOpBIE pe3ynbTaThl 3TOH NPaKTHKA
T10 UCKJIFOUCHNIO YIEHUKOB C OCOOBIMH MTOTPEOHOCTSIMU M3 TIpoliecca 00yde-
HUSI, MOTYT OBITH BBI3BaHBI HE TOJIBKO CJIa00H MOJATrOTOBKOM yuuTeneH, HO 1
CTEPEOTHIIAMH HMX TEAaroTHYecKuX MpeAcTaBIeHUHN, B TOM 4ducie, 00 yda-
IIIXCS ¢ 0COOBIMU 00pa30BaTENEHBIMHA MTOTPEOHOCTAMU. S CIEHABEHO OTO-
Opasa HeCKOJIbKO HanboJiee pacrpoCTpaHeHHBIX MU (OB, KOTOPHIE OBITYIOT B
cpeze yuuTenei.

—

Iloreps cayxa. MHOTHE yUUTENSI CUUTAIOT, YTO:

Kaxxmprit riryxoif peOeHOK MOXKET YHTaTh 110 Ty0am;

SI3BIK KECTOB ONMuMpaeTcsi Ha CBOeOOPa3HbIN an(aBUT U3 IBIDKEHUH PyK,
TaK 4TO, €CJIM BBl BBIy4YWJIN 0003HaYeHHE OYKB C MOMOIIBIO )KECTOB, TO
BBI 3HAETE JIOCTATOYHO, YTOOBI OOIIATHCS C TIIYXUMH JETHMHU;

Kaxxmprii riryxoit peOCHOK MOXKET HayUYUThCS TOBOPHUTD, €CIIH BBl TOBOPH-
T€ MEJUIEHHO;

Ecny mixona mpeocTaBisieT MHTEPIPETaTopa Ha 3aHATHAX, BCE MPOOJIe-
MBI, CBSI3aHHBIE C TITYXUM PeOCHKOM HCUE3HYT, TOTOMY UTO TITyX0# pebe-
HOK, €CTECTBEHHO, 3HAET SI3BIK JKECTOB.

UToOBI MPOMILTIOCTPUPOBATH ITOT MH(], Y MEHS €CTh TEKCT OT yUHUTEIIS:

«Y MeHsS ecTh HECKOJIbKO YYEHHKOB C OCOOBIMH IOTPEOHOCTSIMHU.
(...) OTo Te, KOTOPHBIE SABIAIOTCS APKUM MPUMEPOM U KOTOPBIX 51 MOTY
BCIIOMHHTb Cpasy:

B 5-M kiacce y MeHs ecTb JBa riryxux Opara. OHM y4aTcs B pa3HbIX
aynuropusx, Mapceno B 5D u Murens B SA. S gymato, uro Mapceno
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CTapIIMi ¥ OH OYCHB IUIOXO 3HACT s3BIK jkecToB Jlubpac (Bpaswmib-
CKUIA 513bIK 5kecTOB). OH ITPOCTO KOMUPYET NEHCTBHS C JOCKH U OoJiee
aktuBed. OH n3aacT 3BYKH, lITO6I:.I IIPUBJICYL HAIlI€ BHUMAHUE, KOT'la
OH YEro-TO XOYeT.

Murens 3Haet JInOpac u yuactByeT B 3aHsTHsIX. OH HanMCal IPOCTON
TEKCT Ha aHIJMMCKOM S3bIKE C MOMOIIBIO CBEPCTHUKOB; OH BBIIOJ-
HSCT MUCHMCHHBIC 3a/laHusl ¢ UX MoMoIlbio. S He 3Hato Jlubpac. S
TOBOPIO C HUM OYCHb MEJJICHHO Ha MOPTYTaJbCKOM S3BIKE M IPOU3-
HOIIly HECKOJIBKO CJIOB Ha aHTIIMHCKOM SI3bIKE, M OH ITOBTOPSIET 3BYK,
KOTOPBIH MOHKUMAET. (...) (YUUTeNnb aHTIMICKOTO S3bIKa U3 MYHHUIH-
nanpHOM mKoisl B Can-Ilayy)

OTO TUITUYHBII IPUMEpP: y YUUTENS €CTh HECKOJIBKO YUYCHUKOB C 0COOBI-
MH ITOTPEOHOCTSIMH, HO OHA HE TOBOPUT, YTO Y HEE €CTh OMOIIHUK W UH-
CTPYKTOP TIO KECTOBOMY SI3BIKY [UISl TIyXuX. IIoCKONBKY y Hee HeT 3HaHHH,
JIOTIOJTHUTENBHO K 00IIEMy MeJarorndeckoMy oOpa3oBaHHUIO, OHA HCTIBITHI-
BaeT HEXBATKy CHENWAIbHBIX 3HAHUH, HEOOXOIUMBIX €, 4YTOOBI IIOHNMATh
TeX TTyXUX YYEHHKOB, KOTOPBIX OHa onuchiBaeT. Hampumep: oHa xamyercs,
uyTo Mapceno u3faeT CIMIIKOM MHOTO IIIyMa, KOIJIa OH XOUeT NpUBJIeYb BHU-
Manue. Kak ere riyxoil peOGeHOK, KOTOPBIH HE TOBOPHUT, MOXKET €ro IpH-
Bieuyb? OHa TOBOPUT, 4To MHurenb Hanucan paboTy ¢ IOMOIIBIO CBOUX Y-
3e# ¥ 4To OH HeMHoro 3HaeT JIubpac; 4To OHa FOBOPUT Ha MOPTYTaJIbCKOM
Y aHTJIMHACKOM SI3bIKaX, M OH MOBTOpsiET 3BykH. Kak 310 BOoOIIe BO3MOXKHO,
€CJIM HeT JIOTOIe[ja, IIOMOTaoNIero eMy B Kiacce WM Jake B JOMAaITHHX
ycrmoBusax? OTKya OH 3HAaeT 3BYKH, KOTOpBIE Ha/o MOBTOPATH? S yBepeHa,
YTO OH ITOBTOPSIET TO, YTO MTOXO0XKE Ha CIOBA, KOTOPHIE OHA TOBOPUT, HO 3TO
mpocto 6eccMbIcieHHoe moBTopeHue. OH He yCBaMBaeT MaTepual ypoka.

Uro kacaeTcsi COUMHEHHUs (CM. NpHIIOKeHne 1), oHO Obla HamMcaHo Ha
MIOPTYTIECKOM SI3BIKE 32 MCKJIFOUeHHneM Ha3BaHUs (Mosi ceMbsi), XOTs 3TO
OBLT YPOK aHTTIMHCKOTO SI3bIKA. Y YEHHK HCIOJIB3YeT apTHKIIH (0S, 0, as), Ipe/i-
noru (em, na, de, do) n coeMHUTENBHEIE CI0Ba (HAaNlpUMED, €), KOTOPIX He
cywectByer B JIuOpace, U MCIIONBb30BaHHE KOTOPBHIX TIIyXUMH CTYAEHTaMHU,
3HaronmMu JInbpac 1 U3ydaronuMu MOPTYTaIbCKHH SI3BIK B KAYECTBE BTOPO-
ro s3eika nocie JIubpac, siBisieTcss orpoMHoO# npodseMoit. Takum oOpaszom,
6o Murenb yHUKaIbHEUIIINNA MOJIOAO0HN YeTOBEK, C OCOOBIMH CKIIOHHOCTSIMH
K SI3BIKaM HJTH OH CKOITUPOBaN paboTy CBOMX OJJHOKJIACCHUKOB. Ho yuurens He
MOXET 3HaTh BCETO 3TOT0, MOTOMY 4TO y Hee B Kiacce 40 y4eHHKOB, KaK10-
My M3 KOTOPBIX HEOOXOIMMO YAENIUTh BHUMAHUE, U € HEAOCTAET 3HAHUH O
KECTOBOM s13bIKe JIMOpac 1 creruanbHbIX HOTPEOHOCTAX TITyXHX YUCHHKOB.

Sl cornmacHa, 4TO eTel ¢ 0COOBIMH MTOTPEOHOCTSIMH BO3MOYKHO ITOMEIIATH B
OOBIYHBIE IIKOJIBI, HO TOJBKO MPH YCIOBUU CHENATBEHON MOATOTOBKH yUHTe-
neit. Berrorekuit (1920-1930/2001: 384) yTouHsIeT, YTO KOTa MBI TOBOPHM O
peOeHKe ¢ HapyIICHUEM 3pEHUsI, HAaIpuUMep: «(...) BCE IICUXOJIOTHYECKHE U T1e-
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JIATOTMYECKUE 3aKOHBI, HAa KOTOPBIX MBI 0a3upyeM 00pa30BaHUEC MO-TIPEIKHEMY
MIPUMEHSIIOTCSD; U «(...) BCe HAIM TPeOOBAHMS IOJDKHBI ObITh HAMIPABIICHBI HA
TO, YTOOBI ONUPATHCS HA OIIBIT CIIEMBIX U YYHUTHIBATH OTPAHUUYCHUSI, CBSI3aHHBIC
C MMCIOIUMHUCS Y HUX HAPYIICHUSIMH, a 3aTEM COCAUHITh UX HAUTCCHEUIIIM
00pa3oM C COLMALHBIM OIBITOM uYesioBeyecTBa (TaMm xe: 385)». ['oBops o pe-
OEHKe ¢ HapyUICHHSMH HHTEIUICKTYaJIbHOTO PA3BUTHsI, OH TAK)KE yTBEPIK/IACT,
4T0: «C MCHXOJIOTHYCCKOI TOYKH 3pEHHS, KpaifHe Ba)KHO HE 3aMBIKATh 3THX
JieTell B KOHKPETHBIX IPYIINaX, HO MPAKTUKOBATH C HUMU COCYIIECTBOBAHUE C
JPYTHMH JETBMH B CAMOM IIMPOKOM BO3MOXKHOM cMBICKE (TaM xe: 389).» S
coryiacHa. BaxxHo mogymarts, kak @peiipe (1996) Ob1 cka3zai, 00 3THKE COIH-
ATbHO-UCTOPUUYECKUX BO3MOXKHOCTEH, a HE O COIHAIbHO-UCTOPUYECKUX OTpe-
neseHusix. Vicropust He OJDKHA IPOCTO MPENONPEesiaTh TO, KTO MbI €CTh.
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Ilpunosicenue 1

Cultural-historical psychology and activity approach
in training specialists in special education. Brazilian teacher
education for inclusive work (or lack thereof)

Fidalgo S.S.
Professor of Federal University of Sao Paulo (Brazil)
ssfidalgo@terra.com.br

This paper aims at discussing an investigation which has been carried out
in the outskirts of Sdo Paulo, Brazil, in public schools with teachers whose
students come from rather underprivileged backgrounds, i.e.: some are raised
by grandparents because their parents are in jail due to involvement in drug
trafficking; some are very poor and go to school for the food that they can re-
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ceive there as much as for the education (or even more so for the food); some
have fallen victims of drug dealers themselves and are already trafficking
inside the schools. Personally, I consider this a special social need, but this is
not what this paper is about. Some children have special physical or intellec-
tual needs. Sometimes, in one class, we might find a child who is dyslexic,
another who is deaf, a couple who are blind, etc. In order to better contextual-
ize, it is also important to say that most public school classes are overcrowd-
ed — with between 40 and 60 students for state schools and between 30 and
40 for local, municipal schools -, there is only one teacher per class, in the
case of the state school; in the case of the local school, there may be a teacher
and a Sign Language instructor where deaf students are enrolled. I said “may
be” because this is a legal right, but not necessarily a practice in every school.
It all depends if there are professionals available, and there are not many in
Sdo Paulo yet. Sometimes, Sign language interpreters are hired for the job,
but they are not teachers. Sometimes, instructors are hired, but with little or
no teacher education per se. So they do a rather lousy job at instructing deaf
children too. The teachers themselves have little, if any, education on special
needs. Most have none. This is the general picture.

I speak from the social place of an Applied Linguist, which means that I
believe that it is through language that we can maintain or challenge thestatus
quo. 1 prefer question and make room for others to question too. This allows
for empowering. The research that I will briefly discuss here was carried out
in my research groups: ILCAE and GEICS. The first stands for Language
Inclusion in Educational Activities Scenarios. The second, Study Group on
Deaf Identity and Culture.

Our theoretical background is mostly the Sociocultural-historical theory —
especially some of the concepts found on Volume 2 of Collected Works (Fun-
damentals of Defectology, written mostly in the 1920s, but published in Eng-
lish in the late 1990s). According to Vigotski, “the child whose development
was prevented by a defect does not become simply a less developed child. She
becomes a child that develops differently.” The psychologist also states that
“The development of a blind child, for example is not equal to a normal devel-
opment minus vision. Studies have long proven that child development is (...)
a chain of metamorphosis.”

In Brazil, however, teaching-learning and development of children with
special needs are still dealt with by looking at what they lack — both in schools
and in the policies that are published for these children. There is still very lit-
tle work on how the children learn; how they deal with their special needs;
which metamorphosis are been operated on them so they can continue to
grow. It is taken for granted that they can do very little — if anything — simply
because they have a special need. In some schools, if they have a medical
report which states that they have a special need, for example, the school will
say: “they have a report. We don’t need to do anything with them. We don’t
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need to worry.” So, no material is prepared for those children and no work is
carried out with them.

Once again, this is the result of poor or no education provided for the
teacher. Therefore, the teacher is also excluded due to poor public policies —
that s/he does not know how to put into practice because s/he is still not ed-
ucated (at university) with these policies in mind. The university syllabus is
still very content based, fragmented, and geared for the epistemological area
that the student-teacher will have to teach in the future. So, when they leave
their undergraduate courses, they feel lost and they join a group of already
lost teachers who say about teaching children with special needs:

M21: (...) What we felt (not only the others. 1 felt it too) was that:
you can bring the child who needs to be included [to the school], but
the problem is: how are we going to work with this child? The only
question the professional teacher has — at least that’s what I feel —
is: “Ok, bring the child, but how do I deal with her? NO one tells me
what to do. And I can’t guess.

(-..) So all this discussion about inclusion, on the part of the teacher,
is always the same thing: “No problem, you can bring them, but how
am I going to work?”

In this case, teaching becomes a daily struggle that scares the teacher:

Sad: (...) L... At first, when I started teaching here, I faced some stu-
dents with disabilities, you know? I was a little uncertain, you know?
I mean, I was a little scared. (...) And I was terrified to have to face
them, you know? Because nobody had told me anything and I knew
I was going to get that group. I was really very worried with what I
was going to face here.

With fear, teachers feel paralyzed for some time; perhaps for a term be-
fore they can act on their teaching and reach the child. Sometimes they do not
act. Some results of this practice for the exclusion of students with special
needs (this lack of education for teachers, and for the increase of teacher ex-
clusion are the amount of myths that arise at schools about the special needs.
I have chosen one to speak about:

Hearing loss: many teachers think that:

1. Every deaf child can read lips;

2. Sign language is equivalent to the manual alphabet — so if you have learnt
the alphabet you have learnt enough to communicate with deaf children;

3. Every deaf child can learn how to speak if you speak slowly at him/her;

4. If the school includes an interpreter in the classroom, all the problems
with the deaf child will disappear, because the deaf child naturally knows
sign language.

To illustrate this myth, I have a text from a teacher:
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“I have several students with special needs. (...) the ones that are more
evident and that I can remember immediately are:

On 5th grade, two deaf brothers. They are in separate rooms, Marcelo
5D and Miguel 5A. I think that Marcelo is the oldest and knows very
little LIBRAS (Brazilian sign language). He simply copies the activ-
ities from the board and is more agitated. He makes noises to call our
attention when he wants something.

Miguel knows Libras and participates in the lessons. He wrote a sim-
ple text in English with the help of his peers; he does the written ac-
tivities with the help of his peers. I don’t know LIBRAS. I speak with
him very slowly and in Portuguese and some words in English and
he repeats the sound that he understands. (...) (English teacher from
municipal school in Sdo Paulo)

This is a typical example: the teacher has several students with special
needs, but she does not say that she has a helper or an LIBRAS instructor for
the deaf students. Because there is no teacher education for her, she lacks in
knowledge to understand the deaf students that she is describing. For exam-
ple: she complains that Marcelo makes too much noise when he wants to call
attention. How else would a deaf child, who does not speak call attention?
She says that Miguel wrote a composition with the help of his friends and that
he knows a little bit of LIBRAS; that she speaks in Portuguese and English
and he repeats the sounds? How is this even possible if there is no speech
therapist helping him in class or even at home? How does he know the sounds
to repeat? I am sure he repeats something that are similar to the words she
says, but this is mere parroting. He is not following the lesson.

As for the composition (see appendix 1): it was written in Portuguese, ex-
cept for the title (My family) — although the lesson is in English; he uses arti-
cles (os, 0, as), prepositions (em, na, de, do) and linking words (¢) — grammar
words that do not exist in LIBRAS and that deaf students who know LIBRAS
and are learning Portuguese have enormous trouble using in this second lan-
guage. So, either Miguel is a very special young men, with a privileged intel-
ligence for languages or he copied the composition from his colleagues. But
the teacher cannot know any of this because she has 40 students to attend to
and has no knowledge of LIBRAS or education in special needs.

I agree it might be important to include children with special needs in
regular schools, but not without education for the teachers. Vigotski (1920-
1930/2001:384) clarifies that when we speak of a child with visual impair-
ment, for example: “(...) all the psychological and pedagogical laws in which
we base education still apply;” and “(...) all our requirements should be
guided in the sense of taking the blind’s experience from the strict limits of
their impairment and link it, in the broadest and most intimate manner, to
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the social experience of humanity (ibid:385)”. Speaking of the child with
intellectual needs, he also states that: “From the psychological point of view,
it is extremely important not to lock these children in specific groups, but to
practice with them the coexistence with other children in the broadest sense
possible (ibid: 389).” I agree. It is important to think, as Freire (1996) would
say, of an ethics of sociohistorical possibilities rather than of sociohistorical
determinations. History should not simply predetermine who we are.
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ConuoNbKYJLTYPHBI NOBOPOT
B IIOArOTOBKe NpenoaaBaresieil HHOCTPAHHOIO SI3bIKA:
Y4HTe/Isl KAK AaKTHBHbIE CTPOMTE/IU CBOeil JesiTe IbHOCTH
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Hayunulii compyOHuk 2pynnel COYUOKYIbMYPHLIX UCCIE008AHUIL 8 0Onacmu
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Hannas pabora mocBsmieHa OOCYXICHHIO IMPoOIeM OO0y4eHus mpe-
mmoJlaBaTeNieli MHOCTPaHHOTO si3bIKa B commoKynbTypHOM (VIGOTSKI,
2001, 1934/2003, 1930/2003; JOHNSON, 2006, 2009a; b, JOHNSON;
GOLOMBEK, 2011) acnekte, B paMKax KOTOPOTO Y4YHUTEIbh BBICTYIAET OJI-
HOBPEMEHHOTO 00BEKTOM O00YUEHHSI METOAMKE IPETIOJaBaHUsI HHOCTPaHHO-
TO SI3BIKA, & C APYTOH BBICTYNAET AKTUBHBIM CYOBEKTOM ITPO(ECCHOHATBHON
JeATeNIbHOCTH, (POPMUPYEMOH B MPOIIECCE COTPYAHUYECTBA U 3a CUET OIIOo-
CpeZI0BaHHOM COLIMAIbHOMN JEATEIbHOCTH.

1. BBenenue

C mozummii npukiagHon TuHTBUCTHKH J[))oHCOH (2006, 2009 a, 2009b)
3aMedvaeT, YTO M3MEHEHHs B OTHOIICHWU K KOTHUTHBHEIM IpoIleccaM y de-
JIOBEKa TIOMOIJIA O0OBSICHUTh BO3HHUKHOBEHHUE COLMOKYJIBTYPHOIO TIOBOPOTA
B 00y4YeHHUH IperoiaBareieii HHOCTPaHHOTO si3bIKa. McTopudecku 3To ObLI
Iepexo] OT OMXEBHOPHU3Ma K KOHTEKCTYAIbHOMY M COITHATFHOMY ITO3HAHHIO.
[To MHEHHFO aBTOpA, KOTHUTUBHBIC TEOPUH YTBEPIKIAIOT, YTO 3HAHUS YIUTE-
751 GOPMHUPYIOTCS MOCPEACTBOM OOPETCHHSI OIBITA JACUCTBUM B Pa3IMYHBIX
KOHTCKCTAaX U C paSJ'II/I‘IHI)IMI/I Cy6’LeKTaMI/I B TCUCHHUC BCCﬁ JKHU3HU:. OTO yqe-
HUKH, KOJUIETH TI0 pearu3aliu MpopeCcCHOHATBHBIX YIeOHBIX MPOTPaMM B
Y9eOHBIX 3aBEJICHUSAX M B KOMMYHAJIBHBIX OKPYTaX, IJI€ 9TH 3aBEICHUS pac-
moJioxKeHbl. bonee Toro, oOydeHue mpenojaBareieii — 3TO JBYCTOPOHHUMN
IPOIIECC, KOTOPBIN HEJb3s1 CBECTH K MPOCTOMY HAKOILICHHIO HH(POPMALIUH.

[TorrMaHme 3TOr0 BEIHYAMIIO MIPEToIaBaTelNei, OCYIIeCTRIIONIX MO~
TOTOBKY yUYHUTEJCH, TPU3HATD, YTO B3aUMOJICHCTBHE, IEHHOCTH U YCTAHOBKU
BHYTPH 00pa30BaTEIbHBIX KOHTEKCTOB M KOHTEKCTOB MPO(heCcCHOHATBHON
padoThl GOPMHUPYIOT TO, KAK YUUTEISI OTHOCATCS K CBOCH JCSITEIBHOCTH, TO
€CTb, YTO 00yUEHHUE YUUTEIS SBISACTCS ABYCTOPOHHHIM IIPOLIECCOM U 3aBHCUT
BO MHOTOM OT 3HaHUH Y4HTENeH 0 caMux cebe, 00 YUCHHKAX, O penojaBa-
e€MOM TIpeIMeTe, YUeOHOH mporpaMMe M yCIOBHSIX 0Oy4eHus. Beiencrteue
9TOr0 y4yHTeNeil Hayalld BOCIIPUHMMATh KakK CO3JaTeliell 3aKOHHBIX (OopM
3HAHUI: OHU 3HAIOT, YTO JIYUIIIe IPEMoIaBaTh B ONPEIEICHHBIX KOHTEKCTaX.
OO0pa3oBarenbHBIE IPOTPaMMBI HE PACCMATPHUBAIOT IPEIOJaBaHUE S3bIKa
KaK IPOCTOH MEPEeBOJ TCOPUH B YUCOHYIO MPAKTHKY, a OTHOCATCS K HEMY
CKOpee KaK K IHATOrHIeCKOMY TPOIECCY COBMECTHOTO MOCTPOCHHUS 3HAHHA,
JIOKAJTU30BAHHBIX B COIIMOKYJIBTYPHBIX NMPAKTHKAX U KOHTEKCTaX U TOSBIIS-
rompxcs u3 Hux. (xorcon, 2009b).
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B wutore snucreMonorndyeckue W3MEHEHUS W HAKOIUJIEHHE HCCIIEI0Ba-
HHH B TeueHue Ooliee TpUuALATH JICT Ha4aJIl paCKpbIBaTb COUUOKYJIBTYPHBIC
IPOHECChl, KOTOPHIC BIIUAIOT HA 06yquI/Ie U TIEAATrOrni€CKyo A€ATEIIbHOCTD
Hpenoz[aBaTeﬂeﬁ HNHOCTPAHHBIX A3bIKOB

2. 3HAYHMOCTH COLMOKYJBTYPHOIi Teopuu B 00yYeHHMH MpenoaaBate-

Jieli HHOCTPaHHOTO SI3bIKA

Borrotcknii(1930/2003) ¢ menp0 paccMOTpPETh aCIEeKThl BHYTPEHHETO
WHIUBHUYaJIbHOTO TTOBEJCHUS YEIOBEKA HA MPOTSHKEHUN BCEH JKU3HM pas-
BUBACT TCOPHUIO MBIIIIJICHU S, KOTOPYIO MHOT/Ia HA3bIBAIOT TeOpHeﬁ CO3HaHUA.
B ob6mactu npogeccnonansHoro o0y4deHus npernojaBarteneil HHOCTPaHHbBIX
SI3BIKOB TEOPHSI MBIIIJICHNS] HIMEET TTO3BOJISIET OOBSICHUTh KOPHH, MEXaHH3-
MBI, IPUPOLY U MOCIEACTBUSA Pa3BUTHsl YUUTEIIA HA BCEX DTAIlaX €ro Kapbephl
1 BO BCEX KOHTEKCTaX, B KOTOPBIX OH JKUBET, yuuTcs M padoraet ([ )>koHCOH;
Tonmombexk, 2011). B xome n3ydeHust OCHOB IPETIOIaBaHus Y OyAYIINX yUH-
TeJel MOBBIIIAeTCS YPOBEHb 3HaHHﬁ, Pa3BUBACTCA MBIIIJICHUE U YCUIIUBACT-
sl IOHUMaHKE 3a CUET y4acTHsl B COLMAIBHON MPaKTHUKEe OOY4YEHUs U Ipe-
MOJJaBaHMs B KOHKPETHBIX CUTYalUsIX MIKOJIBHOTO 00pa3oBaHus (/KOHCOH,
2009a). [TpuknagHbie TUHIBUCTHI YKa3bIBAIOT Ha TO, YTO KYJIBTYPHO-UCTOPH-
yeckast Teopust (SCH — Sociocultural-Historical Theory) o0bsicHseT KorHu-
THBHBIE IIPOLIECCHI B O0YUEHHN YUHUTENEH, TaM, Tl OHa MIPU3HAET B3aUMOC-
BsA3b MEXKTY KOTHUTUBHBIM U CONMAJIbHBIM.

3T0 yTBEpIK/ICHHE CBS3aHO C MOHATHEM DPA3BHUTHS BBICIINX TICHXUYECKHX
¢ynkmmi, chopmympoBanHoro Beirorckum (1930/2003). B popmupoBanmm
BBICIITUX TICUXHUYCCKUX (DYHKITUI KOHIICIIINY OTIOCPEI0BAHMS, HHTEPHAIM3AIMN
1 3HAKOB SIBJISIFOTCS. BHYTPEHHEH M HEOTHEMIIEMON YacThlo OOILIEro pa3BUTHS
JMYHOCTH; TAKAM 00pa30M, OHH HEe MOTYT OBITh MOHSTHI oHa Oe3 apyroit (I'oH-
canec Peit, 2013; bakepo, 1998), TpeOyercs nenocTHbIi B3rsia. CioBa BeIroT-
ckoro(1930/2003) mposICHAIOT 3TO, KOrZia OH YTBEP)KIAET, YTO AIIEMEHTapHbIe
¢yHKIMH (MMeronie OMOIIOTHYECKYIO MPUPOJY, TaKhe, KaK aKT COCAHWA) U
BBICIITHE (DYHKIMH (MMEIOIIHE COIIMOKYJIBTYPHYIO MPUPOTY, TAKUE, KaK MPOH3-
BOJIbHAS! ITAMSTh) TIOSIBIISIFOTCS B OOIIIEM XOJI€ A€TCKOTO Pa3BUTHS B pe3ysibTaTe
JIMAIEKTUIECKOTo mporecca. Berorekuit, Jypus (1993) ormedaroT, 9T0O TOIBKO
BHYTPEHHHX PECYPCOB YEJIOBEYECKOTO OpraHu3Ma HeJI0CTaTOYHO, YTOOBI CTH-
MYJIMPOBATh IICHXOJIOTHYECKOE Pa3BUTHE YEJIOBEKA Ha 00Jiee BEICOKOM YPOBHE.

B KynbTypHO-HCTOPHYECKONH TEOPHH PA3BUTHS YEIOBEUYECKOE MBIIIJICHIE
(YHKIMOHHUPYET MEXAy OMOJOTHUECKUM W COLMATBHBIM B JTUAJIEKTHYECKON
MaHepe, yYHUTHIBasl TO, YTO METOJ], KOTOPBIH HOAAEpKHUBaeT aHaiuu3 Briror-
CKOT0, SIBIISIETCS MapKCUCTCKUM JHAJIEKTHKO-UCTOPUYECKUM MaTepHATH3MOM
(Brirorckuii, 1930/2003, ctp. 80). PazBuTne cyObeKTa MPOUCXOINT B €r0 CO0-
CTBEHHOH JEATENFHOCTH B COIHAIBPHO-UCTOPUYECKUX B3aNMOJCHCTBUSX MPH
MIOCPEeTHUNYECTBE HHCTPYMEHTOB M 3HAKOB. B 3TOM cMbIcie paboTa Beirorcko-
T'O PACXOANTCS C KAPTE3MaHCKUM IIOHUMaHHEM, KOTOPOE OT/EIISIET HHIMBU/TY-
IbHOE CO3HAHWE OT KyJbTYphl U obmectsa ([xepansan; Ouxrep; bennrec
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2006,). be3 yuacTus B 00111eCTBEHHOW KN3HH [TO3HAHHE HEBO3MOKHO; ITPOLIECC
(OpMHUpOBaHUsI TO3HAHUSI YEJIOBEKa OCYIIECTBIISIETCS Yepe3 COLMAIIBHYIO aK-
tuBHOCTD (Jlantonbg; Txoncon 2007,). B onepaiusx co 3HaKaMH sI3bIK SIB-
JIAETCA MPEKPACHBIM IPUMEPOM, IPUBEICHHBIM BrIroTcKHM 1 €10 KoJuteraMu
(bakepo, 1998). IlepecmaTpuBas poiib 3bIKa B UHTPA-UHTEPIICHXOJIOTHUECKUX
npoueccax BeIroTckuii XapakTepusyeT A3bIK KaK MEIUATUBHBIN 3JIEMEHT B Ca-
MBIX Pa3JIMYHBIX HHTEPAKTUBHBIX cuTyarusax (ITumo, 1991).

Wrak, ueHTpanbHONW TeMOW Teopuu BBITOTCKOrO BISIETCA pa3BUTHE BbIC-
IIMX NICUXWYECKNX (DYHKIMH, KOTOPBIE CBSI3aHBI C IOOPOBOJILHOM MHIMBU/TY-
TBHOW JIeSITENTbHOCTBIO B COIMAIIBHOM M (DM3MYECKOM OKpY)KEHHEM uepe3
OIIOCPENIOBAaHHYIO COLMAIBHYIO NesTe’dbHOCTh. O0nacTe 00pa3oBaTeNIbHBIX
WHCTPYMEHTOB SIBJISIETCS MCTOYHHMKOM 4enoBeueckoro passutusi (bakepo,
1998), koTOopoE OCYIIECTBISAETCS B XO/I€ YCBOSHHH KYJIBTYPHOTO OIIbITa (MHTE-
pHOpH3aIHs TOHMMAETCs Kak TpaHc(hopMalys IPOU30ILEIIIEro BO B3aUM03a-
BUCUMOCTH JIMYHOI'O U CONUAJIBHOT'O B MHIUBUYAaJIbHOM pPa3sBUTHU [.HpreHC;
Banscunep, 2003]). barogaps 91oii AesITeIbHOCTH YETIOBEK CTPOUT caM ce0sl,
mpeoOpa3ys oOIIeCTBeHHBIE OTHOIIEHHS B BhIcIHME (DyHKIuH Oe3 ymiepba
UL COTPYAHUYECTBA C OPYTHUMHU — MaTephio, B3pocisiMu u ap. (GERALDI,
OUXTHEP, BEHUTEC, 2006). KyapTypHO-HCTOpHYECKast TEOPHSI Ipeiiara-
€T C1Ioco0 MOHMMAaHUS TOTO, KaK JIFOM KOHCTPYUPYIOT CBOH JINYHBIEC KyJIbTY-
PHI B KadecTBe akTHBHBIX cTpouTeneit (Jloyperc; Bamscurep, 2003).

Konrermiys B3anMOoCBs31 KOTHUTUBHOTO M COMATIBHOTO B ITPOLIECCE PA3BH-
THS BBICIIMX (DYHKINH — OMOJIOTMYECKHX U KyJIbTYPHBIX — Ipesiaraemasi Kyib-
TYPHO-HCTOPHYECKOH Teopuel, BocnpruHuMaercst [rxoHconom kak (2009 r.)
TUTOJJOTBOPHAS KOHIETIIINS AJIsl 00y4YEeHUS TIPENoIaBaTesIsi HHOCTPAHHOTO SI3bI-
ka. OHa Mo3BOJISIET TNOHATDB, YTO NO3HAHUE ABJIACTCSA NHTCPAKTUBHBIM IPOLEC-
COM, IIPOUCXOJAIINM IIPHU TOCPCIHUIECTBE KYJIbTYPHI, A3bIKa U COLIMAJIbHOI'O
B3anmoeiictBus ([xoncon; ['omombek, 2011). Takum ob6pazom, hopmMupoBa-
HHUE YYUTEIA-3TO JUHAMUYHBIN MPOLECC PEKOHCTPYKIMU U TpaHc(opmarys
MIPAaKTHK, KOTOPBIE OTBEYAIOT KaK MHAWBHIYaJIbHBIM, TaK M OOIIECTBEHHBIM
MOTPEOHOCTSIM, ¥ KOTOPBIH TMPH 3TOM HE BOCIPOHM3BOJWT CYIIECTBYIOIIVEC
coranbhbie pakTuku ([xxoHcon 2009). Cormacuo Jlmbepamu (2010), stn
IpeoOpazoBaHMs XapaKTEPU3YIOT ACSTEILHOCTh IIPETIOAABaHNS B KOHTEKCTAX,
KOTOpbIE KyJIbTYPHO M MCTOPUYECKH OMpEJIeTICHB B KaYeCTBE PEBOJIOIMOH-
HOM JIeATeIbHOCTH — KaK OTBETCTBEHHBIE 32 CBEICHUE K MUHIUMYMY COLINAJIb-
HOTO HEPaBEHCTBA U HECIIPABEIUIMBOCTH — KOTOPBIE TPEOYIOT COTPYAHHYECTBA
B 00J1aCTH COLMANBHBIX B3aUMOJICHCTBUM, B KOTOPBIX COIMAIM3AIMs OOIINX
3HAYECHUN MOKET MPUBECTHU K BBITTIOJTHCHUTIO OGHJ,PIX 3ajJa4.

KpOMC TOT'O, IMMOATOTOBKA NPEIIOAABaTECIIA HHOCTPAHHBIX SA3bIKOB C COIU-
OKyJ'IBTypHOﬁ u I/ICTOpI/I'-IeCKOf/'I TOYKH 3pCHUA MCHACT HAIIPABJICHHOCTH Ha
po(eCcCHOHANBHOE Pa3BUTHE TIEJAr0ra U MO3BOJISIET BOCIPHHUMATD YUUTE-
JI51, KaK M3Y4aroIlero 0COOEHHOCTH MPENOAaBaHus sI3bIKa, 0Opalias BHUMa-
HHE Ha COLIMAIbHO OIIOCPEI0BAHHBIN XapaKkTep 00y4YeHNs S3bIKY, HATOMHHAs
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0 CyIECTBOBaHUH MEINATUBHBIX HHCTPYMEHTOB, KOTOPbIE OPMHUPYIOT pa-
00Ty y4WTeNsi U HOKAa3bIBAIOT, YTO TO, KaK y4YHUTEJNs ydyar, MOXeT (hopMmu-
pOBaTh TO, KaK yUHUTEINs JAyMalOT U JeHCcTBYIOT. KylnbTypHO-HCTOpHYECKHUH
TIOJIXO]] HE SIBIISICTCS] METOI0JIOTHYECKOM MOJIENbIO, HO TIPE/ICTaBIsIEeT cO00H
TEOPETUYECKYIO JIMH3Y ISl OLECHKH Ipolecca 0OYYeHHUs yUHUTENsl, KOTopast
B CBOIO OYepe/ib IIOKa3bIBaeT, KaK YUUTENIA-BOCIIUTATENN TIOHUMAIOT U IO
JePXKUBAIOT Pa3sBHTHE IpeojaBaTelieli HHOCTPAHHBIX SI3BIKOB ([OHCOH,
2009a). B xagectBe TeopeTHKO-(PUIOCO(CKOTO B3TIAAa 3TO OTKPHITas CH-
cTeMa, IIO3BOJIAIONIAs [10-HOBOMY OLICHHMBATh YUHTENS H €r0 ASSTEIbHOCTD,
MpeAsaramonias HOBbIA THI MOAACPKKU YUUTeIel MPH PELHICHUH UMH pa3-
JIMYHBIX TPOOJIEM U OHA B COCTOSIHMU NPE/IIOKUTh UM IIPHUHIIMITBI, KOTOPbIE
MOTYT IOMOYb DPEIINTh YacTHBIE NMPOOJIEMbI TBOPUECKMM W KOHKPETHBIM
00pa3oM. DTo M03BoJIAET U30€KATh TEHACHIMHU K IIPEOCTABICHUIO YHUBEP-
CaJIbHBIX PELENTOB, KOTOPHIE HE BCeria paboTaroT B TOM KOHTEKCTE, B KOTO-
pom Haxomstes yuurens (Llesapum noc Canroc, 2015, ctp. 111).

3. OTHOmIeHHUSI TeOPUSI—NIPAKTUKA: JOKTOPCKOE KYJIbTYPHO-UCTOPH-
YyecKoe HcCCJIeJOBAHHE 4YeI0BeYeCKOoil 1esiTeIbHOCTH W MECTHOIO
Pa3BUTHS 3HAHUH
OTKpEITHS, CIETaHHBIE B MOEH JOKTOPCKOH AMUCCEPTAINH, MOTYT IPOUILITIO-

CTPUPOBATh 3Ty TEOPHIO. BkpaTiie 1enpio Moel paboThl Oblila MHTEPIPETAIHS

U 00Cy’K/IeHHE areHTUBHOTO YIPAXXHEHUS YUUTENs aHTJINICKOrO s3bIKa B pa3-

BUTHH TJIOKAIBHBIX (HECTAHAAPTHBIX, HETPaJULMOHHBIX) 3HaHMH. KymbTyp-

HO-HCTOpHYECKasi TEOpUs U JMaJIeKTHYecKass HHTEpIpeTalus JaHHOTO (eHo-

MEHa BBISIBUJIa MHOJKECTBEHHBIE PACXOXKACHUS B IPAKTUKE MPENOaBaHusl. OTU

JUAJIEKTUYECKUE BO3MOXKHOCTH 3JIEMEHTOB IOKa3bIBAIOT, YTO MEJArOrHUECKOe

o0pa3oBaHe, OOYYCHUE U COIMANBHBIA KOHTEKCT, IPOHU3BIBAIOIINE COUATH-

HBIE, KYJIBTYPHBIC, AICTOPHICCKIE, IKOHOMUICECKAE U TTOJTUTHICCKHIE ACTICKTHI,

CIIOCOOHBI c(hOPMUPOBATH CIIOCOO MO3HAHUS YUUTEIS, €0 MBIIUICHHUS, U, CIie-

JIOBATENHHO, 3T YHUKAJIbHBIE CUTYAIMH OMIOCPEIOBAIH eT0 00pa3 qeHCTBHIA.
XOTSl YJaCTHHUKH SKCIEpPHMEHTa HEe OOperr KOHKPETHBIX 3HAHUH B CO-

OTBETCTBHH C YTBEP)KICHHSIMH HOBEHUIIMX TEOpUHA B 00JACTH TPUKIIAIHON

JIMHTBUCTHUKH, OHH COXpaHWJIa CBOU MPECIHAMCPCHHBIC METOJO0JIOTMYCCKUE

peIIeHNUs Ha MIPOTSKEHUH BCel CBOEH MPaKTHUKU B TEUSHUE MEPHOA HCCIIEN0-

BaHUs. DTO )Iel‘/‘ICTBl/Ie TOKa3bIBA€T HAM UX ar€HTUBHOC YIIPAXXHEHHUC, OJHAKO,

OTIOCPETIOBaHHBIE YCIOBUSIMU PEATbHOCTH, C KOTOPBIMH OHU CTAJIKUBAIUCH HA

MIPOTSDKEHUH BCETO IPOLiecca CTAaHOBJIEHHS Ce0sl B KaUECTBE YUHUTEIISIM U CBOE-

r0 Npo(heCCHOHATBLHOTO Pa3BUTHS: OTCYTCTBHE B HX IIEPBOHAYAIEHOM 00pazo-

BaHWH 3HAHUI O COIMAITEHO-00Pa30BaTeIBHBIX PEATUIX B KIIACCE, OTCYTCTBHE

HHPPACTPYKTYPHI, CHJIA U BIMSHIE MaKPOCTPYKTYPHI, W, CAMOE TJIaBHOE, T10-

BeZIeHUE ydaruxcs (T.e HeAUCIUIUTMHIPOBAHHOCTE). TakuM 00pa3om, 3To He

OBLTO anPHOPH UHINBHIYAIEHBIM HAMEPEHHEM, a OBIIIO ONIOCPETOBAHO OTIpe-

JeTICHHBIMHU CUTYaLlMsIMH, B KOTOPBIX TIPOXOAMIO 00yUYeHNe MPEroAaBaHHIO.
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3TO HAlIOMHUHAET HaM CYOBEKT, KOTOPBIH CTPOUT caM ce0sl Kak aKTHBHBII
CTPOMTENb IPU MOMOIIHM COLMANBHBIX MPAKTHK, OMOCPEAOBAHHBIX S3BIKOM,
KyJIBTYpOH, HCTOPHEH, OCTaBasCh P TOM MHIUBHYaJIbHOCTHIO, COTJIACHO
KYJIbTypHO-UCTOPUIECKOIT TEOPHH.
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Introduction

From the Applied Linguistics field, Johnson (2006, 2009 a, 2009b) points
out that the changes in the way of viewing the human cognition have helped ex-
plain the emergence of the sociocultural turn in the language teacher education.
Historically, it was changed from the behaviorism to a situated and social cogni-
tion. According to the author, the cognitive theories have advocated that teachers’
knowledge is constructed through their experiences in diverse contexts in which
they act and with the different subjects that they interact along their lives: as
learners, participant in professional education programs and in the communities
of practices in which they work. Moreover, the learning to teach is a negotiated
process; therefore, it is not an accumulation of information.

This understanding has led teacher-educators to recognize that interactions,
values and attitudes in the contexts of education and professional work shape
how teachers think their practices, which means to say that the learning of
teachers is socially negotiated and dependent of the knowledge about them-
selves, their learners, the teaching content, the curriculum and the context. Due
to it, teachers have begun to be valued and be considered as creators of legiti-
mate forms of knowledge: they known what is better to teach to their learners
in their specific contexts. As regards, the programs of education put aside the
view of language teaching as a simple translation of theories into instructional
practices, rather as a dialogical process of coconstruction of knowledge situated
and emergent from sociocultural practices and contexts (JOHNSON, 2009b).

Ultimately, the match of epistemological changes and the accumulation
of researches for more than thirty years have begun to reveal the sociocultural
processes that influence the learning and the teaching activities of language
teachers (JOHNSON, 2009 a).

The relevance of sociocultural theory in the language teacher education

With the objective of investigating the aspects intrinsically human in the in-
dividual’s behavior throughout life, Vigotski (1930/2003) develops a theory of
mind; sometimes called as theory of consciousness. In the field of professional
education of language teacher, this theory of mind has the potential to explain
the roots, mechanisms, nature and the consequences of the development of
teacher in all phases of his career and in all contexts where he lives, learns and
works (JOHNSON; GOLOMBEK, 2011). In the learning to teach, knowing,
thinking and understanding are developed through the participation in social
practices of learning and teaching in specific schooling situations (JOHNSON,
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2009a). The applied linguist points out that the sociocultural-historical theory
(SCH) explains the cognitive processes in operation in the teacher learning
when it recognizes the interconnection between the cognitive and the social.

This proposition is related to the concept of the higher psychological
functions development conceived by Vigotski (1930/2003). In the higher
functions formation, the concepts of mediation, internalization and signs are
intrinsic and integrant parts of the individual’s general development; thus,
they cannot be understood one without the other (GONZALEZ REY, 2013;
BAQUERO, 1998), demanding a holistic look. Vigotski’s (1930/2003) words
make it clearer when he asserts that the elementary functions (of biological
nature, as the baby’s act of sucking) and the higher functions (of sociocultural
nature, as the voluntary memory) appear in the general course of the child de-
velopment; resulting from a dialectical process. Vigotski; Luria (1993) point
out that only the innate resources of human organism are not sufficient to
foster the psychological human development in a higher level.

In the SCH theory, the human mind development operates between the bi-
ological and the social in a dialectical manner, remembering that the method
that supports Vigotski’s analysis is the Marxian dialectical-historical material-
ism (VIGOTSKI, 1930/2003, p. 80). The subject’s development emerges in his
own activity developed in social-historical interactions mediated by tools and
signs. In this sense, Vigotski’s work breaks with the Cartesian understanding
that separates the individual consciousness from culture and society (GERAL-
DI; FICHTHER; BENITES, 2006). Without social participation, the cognition
is not possible; the process of human cognitive formation is accomplished
through social activity (LANTOLF; JOHNSON, 2007). In the operations with
signs, the language is the influential example in Vigotski and his collaborators’
work (BAQUERO, 1998). By reviewing the role of language in intra-interpsy-
chological processes, Vigotski characterizes language as the mediational ele-
ment in the most diverse interactive situations (PINO, 1991).

Summing up, the central theme of vigotskian theory is the development of
higher psychological functions that are concerned to the individual’s volun-
tary action over the social and physical environment through mediated social
activities. The domain of mediational instruments is the source of human
development (BAQUERO, 1998), which is accomplished in the internaliza-
tion of cultural experiences (internalization understood as transformation
occurred in the interdependence of the personal and the social in the indi-
vidual’s development [LAWRENCE; VALSINER, 2003]). Through these
activities, the individual builds himself, transforming the social relations into
higher functions without disregarding the collaboration of the other — mother,
adult, etc. (GERALDI, FICHTNER, BENITES, 2006). The SCH theory pro-
vides a way of understanding how people construct their personal cultures as
active constructors (LAWRENCE; VALSINER, 2003).

The conception of interconnection between cognition and social in the
course of higher functions development — the biological and the cultural —
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provided by the SCH theory is viewed by Johnson (2009 a) as a fruitful con-
struct to the language teacher formation. It permits to know that the cognition
is an interactive process, mediated by culture, language and social interaction
(JOHNSON; GOLOMBEK, 2011). Thus, the teacher formation is a dynamic
process of reconstruction and transformation of practices that respond both
to individual and local needs, which means not to reproduce existing social
practices (JOHNSON, 2009 a). According to Liberali (2010), these requested
transformations characterize the activities of teaching developed in contexts
that are culturally and historically determined as revolutionary activities — re-
sponsible for minimizing social inequalities and injustice — that require col-
laboration in social interactions in which the socialization of common mean-
ings can lead to the accomplishment of shared objectives.

Besides, the language teacher education in the sociocultural-historical
perspective reorients the focus on the professional development of teachers
in perceiving teachers as learners of language teaching, enlightening the so-
cially mediated nature of language teaching, exposing the existence of medi-
ational instruments that shape the teachers’ learning, and showing that the
manner how teachers learn can shape how they think and act. The sociocul-
tural-historical approach is not a methodological model, but a theoretical lens
of conceiving the learning of teacher that, in turn, informs how the teach-
er-educators understand and give support to the development of language
teachers (JOHNSON, 2009a). As a theoretical-philosophical look, it is an
end-opened way of seeing teachers and their practices, offering a new recog-
nition of teachers in their single and situated problems and can support them
with principles that may help them solve their local issues in a creative and
particular manner. It permits to avoid the trend of providing universal recipes
that not always cope with the reality faced in the context in which teachers
are inserted (CEZARIM DOS SANTOS, 2015, p. 111).

Theory-practice relation: a doctoral SCH theory research as to hu-

man agency and local knowledge development.

The findings in my doctoral study (CEZARIM DOS SANTOS, 2015)
may illustrate the theory. Briefly, the objective of my research is to interpret
and discuss the agentive exercise of a teacher of English language in the
development of glocal knowledge. The SCH theory and the dialectical inter-
pretation of the phenomenon have brought to light the various contradictions
in her teaching practicum. These dialectical forces among the elements could
show that the teacher’s education, the teaching and social context permeated
by social, cultural, historical, economic and political aspects have shaped her
way of knowing, thinking; and, consequently, these unique situations have
mediated her way of acting.

Although the participant has not developed local knowledge as proposed
by recent theories in Applied Linguistics, she has kept her intentional meth-
odological choices throughout her practice along the period of the research.

92



This action shows us her agentive exercise, however, mediated by the condi-
tions of the realities that she has found throughout her teacher formation and
professional development: the lack in her initial education concerning the
social-educational classroom realities, the lack of infrastructure, the power
and influence of macrostructure, and, the most important, learners’ behavior
(understood as indiscipline). Thus, it was not an a priori individual’s inten-
tionality but a human agency mediated by the specific schooling situations in
which her learning to teach has developed.

It remind us the subject who builds himself as an active constructor
through social practices mediated by language, culture, history, and the oth-
erness conceived in the SCH theory.
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IlepcnieKTHBHBIE HCCIET0BAHUS HAYYHOMN IKOJIBI
JI.C. BpIroTkoro Ha crpanuuax ;kypaana «KyasrypHo-
HCTOPHYECKAs ICHUXOJIOTHS»: UTOTH JECATH JIeT padoThl

Ilgeooeckan A.A.
Pykosooumens unghpopmayuonro-anarumuueckoeo ynpagienus MITIITY (Poccus)
annshvedovskaya@gmail.com

B 2016 romy mexmyHapomaHomy >kypHany «KymabTypHO-ucTOpHUecKast
ncuxosorus» ucnonaHmwiocs 11 ner. XKypnan usgaercs B Poccun, usnare-
7eM sBiIsieTcst MOCKOBCKHI TOCYIapCTBEHHBIH IICHXOJIOTO-TIE1ar OTHUECKUH
yauBercuteT. OTmernM, uTo «KyIbTypHO-HCTOpHUYECKAs IICHXOJIOTHI) —
eIMHCTBeHHOE B Poccum HayyHOe neproauueckoe u3anue (3KypHai), ImoJi-
HOCTBIO OTBEYAIOIIEE CBOMM COJIEP)KaHUEM KYIbTypPHO-UCTOPHUUECKOM U est-
TeJIBHOCTHOU mapanurme. nes coznanus sxypHana npuHaaiexana B.I1. 3un-
yeHko, B.B. PybuoBy, A.A. Mapromucy, b.I. Mewmepsikoy 1 B.M. MyHu-
noBy. OcHOBaTeNeM | MEPBBIM IIIABHBIM PEJAKTOPOM JKypHaa CTall IOKTOP
TICUXOJIOTHYECKUX HAYK, podeccop, AeicTBuTenbHbIN wieH PAO B.I1. 3un-
4YeHKo. JlecaTuiieTHui 100mIel xKypHalla — 3TO JOCTOMHBIN ITOBOA IpoaHa-
IM3UpoBaTh cenuduky pazButus mkonsl JI.C. BeiroTckoro Ha npuMepe Imy-
Oyivkanmii B HanOosee mpoGUILHOM JIJIsl TOM TEMBI PYCCKOS3BIYHOM HAy4-
HOM M3JIaHMU. PenakiuoHHas MOJIWTHKA W3aHKs HallpaBjeHa Ha WHTErpa-
uro xKypHana «KynbTypHO-HCTOpHYecKast ICHXOJIOTH» B MEXXIyHapOIHBINA
npodheCCHOHAIBHBIA KOHTEKCT. B HACTOSIIMI MOMEHT JKypHAJI BKIIOYEH B
TaKhe MeXayHaponHble 0a3bl naHHbIX, kKak PsycINFO Journals Coverage
(APA), European Reference Index for Humanities (ERICH PLUS), EBSCO
publishing, Ulrich's Periodicals Directory, DOAJ, Russian Science Citation
Index. XXypHuan pekomenioBaH Bricnielt aTrectaimonnoi komuccueii (BAK)
MunncrepcTBa Hayku U oopa3oBanus PO B [lepeueHs st myOauKamnuy Ha-
YUHBIX Pe3yJbTaTOB AUCCEPTALIMOHHBIX HUccienoBaHui. XKypHas BKIIOYeH B
[epeuenb pekOMEeHJOBaHHBIX IS ITyOIMKauy Y HuBepcuTeroM MoHar, AB-
ctpanus (Monash University, Australia). VI3 poccHiiCKHX YHHU-BEPCUTETOB —
HanuonaneHblil Hcciie0BaTENbCKUN YHUBEPCUTET «BhICIIas 1ikoia 3K0HO-
mukm»y (HUY BUID) Brurtounn xxypHan «KyJabTypHO-HCTOpUYECKas TICUXO-
JOTHUS» B CIIUCOK M3/1aHUH KaTeropuu B (yciioBHas Tpymma cpefHero ypos-
HA), KOTOPbIE pEKOMEH0BaHKI JIJIs MMyOIuKamuu cotpynaukamu HUY BIID
o Ha-ripasienuro «Ilcuxomorus» (2015 r.). Kpome Toro, ¢ ssuBaps 2015 .
JKYpHAJI BXOJUT B TiepedeHb 0a30BbIxX kypHAIOB (Core Collection) mexmy-
HapoaHoi 6a3el maHHBIX Web of Science (WoS) Emerging Sources Citation
Index (ESCI), rne unaexcupyercs c nepporo Bbimycka 2015 r.

M5! IpoBeNM aHAIN3 TEMAaTHKU OITyOJIMKOBAHHBIX B )KyHaJle cTaTei, mo-
CMOTpEJIM KOJIMYECTBO M KauyeCTBO LIUTUPOBAHMI M CCBUIOK Ha IyOJIMKAINU
W31aHHMs, TIOCMOTPENH, KTO COCTABIISICT aBTOPCKUH KOJIEKTHB M3aHUS U Ka-
KOBa BOCTPEOOBAHHOCTH cTaTed umrarensiMu HauuHas ¢ 2005 roma. Ananmms
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MIPOBEJICH C UCTIOJIb30BAHUEM JIAHHBIX POCCUMCKOT0 MHAEKCA HAYYHOTO IIUTH-
posanus (PMHII) u 6a3bl TaHHBIX PEIIO3UTOPHS TICUXOJOTHYCCKUX HU3IAHHIMA
Psyjournals.ru — peTpocrieKTrBa BBIITYCKOB M3JaHUsI JOCTYIIHA Ha 000uX pe-
cypcax ¢ 2005 rona [1]. Utak, 3a neprox 2005-2015 rr. B xypHane «KymbTyp-
HO-MCTOpPHYECKas IICHXOJIOTHsD» ObUTO ormyOnmkoBaHo 605 crateit u 524 aBto-
poB. I1o maraemv PUHII onmy6nrKoBaHHBIX aBTOPOB MEHBIIIE 33 CYET TOTO, UTO,
TIPH pacdyeTax HayqIHOH deKTpoHHOM ondnmoTekoit (PUHII) He yunTrBaroTes
aBTOpHI, KoTOphle He mporum peructpamuo B cucteme SCIENCE INDEX,
a 3TO, HAaIlpuMep, BCe MHOCTPaHHbIE aBTOPbI. KoiecTBo aBTOpOB, Oy 0mmKo-
BaHHBIX OMH pa3, coctaBisieT 70 % ot obmiero koimdecTa aBropo (PMHILI)
u 78 % (penosuropuii PJ). KonmdecTBo aBTOpOB, OmyOnukoBaBmMX Oojee
sty crared — 5,7 % (PUHL) u 4,5 % (penozutopuii PJ).

CornacHO TaHHBIM, OOJIBIIMHCTBO aBTOPOB SIBJIAIOTCS MPECTABUTEISIMU
poccuiickux yHUBEpCcUTETOB — 82 % aBTOPOB, NpH 00ILEM KOJIMYECTBE Opra-
Hu3anui — 81 (PUHILL). OomnbIast yacTh OpraHU3aliiil BXOJUT B IEPBYIO COTHIO
OpraHu3aluii 1o nokasaresisiM uHAekca Xupma. Ha xonen despans 2016 .
mo ganHeiM PUMHI] moka3zarens mutupoBaHUil cTareil, ommyONMKOBAaHHBIX B
xypHane «KyabTypHO-HCTOpHYECKash IICHXOJOTHS» W3JaHUS COCTaBIISET
1356 mwrupoBanmii. Janasie PUHI] mo3BonsioT mpocieauTs crenuduky
LUTUPOBAHNI: COTPYIHUKN KaKUX OpraHU3aIMii CChIIAIOTCS Ha ITyOIMKaIn
KypHaJla M B KaKMX M3JIaHUSX, a TAKXKE BBIABUTH HanOoJiee M HaUMEHee ITH-
THpYEMBbIE CTaThbH M MX TeMaTUKy. Eciy roBopHUTh 0 KOJMUECTBE IIUTHPOBA-
HUI OfHOM myOnuKkanmu, To, cornmacHo PUHII, Hanbonee mutupyeMoii sBisi-
€TCsl CTaTbsl, IIOCBSIIEHHAs OOLIEKYIbTYPHONH KOMIIETEHTHOCTH — 35 CCBUIOK
(Tposinckast C.JI. OOmeKkyIbTypHasi KOMIIETEHTHOCTb: OIBIT ONpPEIEICHHUs U
cTpykTypupoBany, 2008). K BEICOKO IIUTHPYEMBIM OTHOCATCS Takxke ITyOau-
Kalsi 10 aHaTW3y M COIOCTABJICHUIO CMBICIOYTPaThl M OTUY)KICHUS —
30 ccwok (Ocun E.H., JIeontse [I.A. CMbicioyTpaTa u oTayxaeaue, 2007),
U CTaThs, OCBEIAOIIAsl BOIPOCH! MPOPECCHOHAIBHON MOATOTOBKH yUHUTEIeH
U HA4aJIbHOM IIKOJIBI B KOHTEKCTe BBeneHus HoBoro ®I'OC obmrero Ha-
YaTbHOTO 00pa30BaHMs BTOPOTO IMOKOJIeHHUS — 25 ccpiiok (Pyomor B.B., Map-
romuc A.A., I'ypyxamoB B.A. O 1eqaTesHOCTHOM COACp)KaHWU TICHXOJIOTO-
TIeIarOrM4YecKOil IOJrOTOBKA COBPEMEHHOTO YUHTEJNS AJIsI HOBOM IIKOJIBI,
2010). PacnpeneneHue MUTHPOBAHUI MO TOAAM IIUTHPYEMBIX ITyOIUKAIHIA
MIOKa3bIBACT, YTO HanboJee HUTUPYEMbIMH SIBIISIIOTCS] CTATbH, OIyOINKOBaH-
uele B 2007, 2009 u 2006 rr. Hanbosnee BolpaskeHHbIE TEMATHKH IUTUPYIOIIUX
YKYpHAaJIOB: TICUXOJIOTHsI, 0Opa3zoBanue, MeauiHa u gpunocodus. Tema «Ilcu-
XOJIOTHsD) 3aHUMAEeT IPUOPHUTETHBIC MO3UIIMH, YTO OTBEYAET MUCCUH KypHaJIa.
OtMmeTuMm, 4To 00JIbLIAsl YACTh HAMOOIIEE [IUTHPYIOLIHX )KYPHAIOB BKIIOYEHBI
B Ilepeuenr BAK. Ilo orpacneBoii crienuduke OIUTHUpYIOUINE MyOIMKAIMU
npuHauiexar K orpaciu «llcuxonorus». IIuk nuTupoBaHuil *KypHaia npu-
XOIWTCS Ha cTaTby, omyoinkoBanHbie B 2007 u 2009 rr. Takue arbTMeTpUKA
(altmetrics) Kak CKauyMBaeMOCTh CTaTel MOKAa3BIBAIOT, UTO camasi BOCTpeOo-
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BaHHAs YMTATENISIMU CTaThsl KypHaJia OblIa MOCBSIIEHa TEME SYMOIMOHAIIBHO-
ro Beiropanus (2010 1.) ckauana 2123 paza (Epmakosa E.B.). B ancio mepBbix
TpeX BOCTPeOOBaHHBIX YUTATEIISIMA MaTEPUAIOB BXO/ISIT TAKKE ITyOJIMKALIUS O
B3aMMOJICHCTBUH COIMAIBHOTO, I36IKOBOTO M TIOHATHIHHOTO ombITa (2014 1.) —
1018 ckaumBanuii (KotoB A.A., Bnacosa E.®., Korosa T.H.) u nyomukanms
00 ocHoBax Jioronicuxojoruu (2008 T.), mMetomas 926 ckaunBanuii (Bomkos-
ckast T.H.). [1o nannubM penozutopust PJ cpeHecyTOUHOE KOTHYIECTBO CKAYH-
Baumuii PDF-¢aiinoB crateii xyp-Hanma «KynbTypHO-HCTOpHIECKas TICHXOJIO-
THsD» TIOCIIE OTKPBITHS CBOOOIHOTO JOCTYIA BO3pocio B 2 pa3a — ¢ 181 pa3 B
2014 r. mo 406 B 2015 r. B menom, cBOOOIHBIN AOCTYN K MaTepHaIaM Kyp-
HaJla yBEJIMYMI KOJIMYEeCTBO CKauMBaHUM cTarelt ¢ 66285 B rof (10 JaHHBIM
2014 r.) no 148327 (8 2015 1.). Ecit TOBOpUTE 0 TMOKa3aTeNsax KypHaia B
obmeM 1 TeMaTnaeckoM pertuHrax Science Index (SI) PUHLL, To nunamunka
ToKa3aTeliei n3aanws 3a ceMb ocaeaaux JieT (¢ 2008 mo 2014 r.) otmedaeTcst
B YBEPEHHOM POCTE TaKHUX MoKa3aTesnel kak nByxyetHuit (¢ 0,258 no 0,343) u
matretHui (¢ 0,243 mo 0,444) nmmaxt-gaxTop.

Cnucok numepamypbl
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Prospective Study of the L.S. Vygotksky's Scientific School on
Pages of Journal «Cultural-Historical Psychology»: Results of
the Decade of Work

Shvedovskaya A.A.
Head of information-analytical department, MSUPE (Russia)
annshvedovskaya@gmail.com

In 2016 the international journal “Cultural-historical psychology” cel-
ebrates its 11th anniversary. The journal is published in Russia by Moscow
State University of Psychology and Education. It is important to note that the
«Cultural-historical psychology» is Russia’s only scientific journal with con-
tent fully corresponding to the cultural-historical and activity paradigms. The
idea of getting this periodical afloat belonged to V.P. Zinchenko, V.V. Rubtsov,
A.A. Margolis, B.G. Meshcheryakov and V.M. Munipov. The founder and the
first chief editor of the magazine was the doctor of Psychological sciences,
Professor, full member of RAE, V.P. Zinchenko. The tenth anniversary of the
journal is a good reason to analyze the specifici ty of the development of Vy-
gotskian school on the example of publications in the most relevant for this
theme Russian scientific journal. The editorial policy of the journal «Cultur-
al-historical psychology» is aimed at its integration into the international pro-
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fessional context. At present the journal is included into international databases
such as PsycINFO Journals Coverage (APA), European Reference Index for
Humanities (ERICH PLUS), EBSCO publishing, Ulrich's Periodicals Directo-
ry, DOAJ, Russian Science Citation Index. The journal is recommended by the
Higher Attestation Commission of the Ministry of Science and Education of
the Russian Federation in the List for publication of scientific results of disser-
tation researches. The journal is included in the List of journals recommended
for publication by Monash University, Australia. Among Russian universities —
National research University «Higher school of Economics» (HSE) has includ-
ed the journal «Cultural-historical psychology» in the list of publications of
category B (conventional intermediate level group), which is recommended
for publication by HSE staff in the direction «Psychology» (2015). In addition,
from January 2015 the journal is included in the Core Sollection of internation-
al database Web of Science (WoS) Emerging Sources Citation Index (ESCI),
where it is indexed from the first issue of 2015.

We conducted the analysis of the topics of articles published in the journal,
the amount and quality of citations and references in publications, the authors
of publications in order understand how demanded the articles are by readers
since 2005. The analysis is performed with the usage of data of the Russian
index of scientific citation (RISC) and the repository database of psycholog-
ical publications Psyjournals.ru — retrospective of editions available in both
resources since 2005 [1]. So, over the period of 2005-2015 605 articles by
524 authors were published in the journal «Cultural-historical psychology».
According to the RISC the amount of the authors who had published their
articles in this journal is less due to the fact that in the calculations of the sci-
entific electronic library (Russian science citation index) authors who were
not registered in the SCIENCE INDEX system are not incorporated , and
these are, for example, all foreign authors. A number of authors who were
published once is 70 % of the total number of authors (RISC) and 78 % (re-
pository PJ). The number of authors who published more than five articles —
5.7 percent (RISC) and 4.5 % (repository PJ).

According to the data most of the authors are representatives of Russian
universities — 82 % of the authors, with the total number of organizations —
81 (RISC). Majority of the organizations are included in the top one hundred
organizations in terms of Hirsch index. By the end of February, 2016, ac-
cording to the RISC the index of citations of articles published in the journal
«Cultural-Historical Psychology» totals 1356 citations. RISC data makes it
possible to trace the specificity of the citations, namely, the employees of
what organizations refer to journal publications and in which editions, and
also to identify the most and the least cited articles and topics. If we talk
about the number of citations per publication, according to RISC, the most
cited article is dedicated to the common cultural competence — 35 references
(S.L. Trojansksaya Common cultural competence: the experience of identify-
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ing and structuring, 2008). One of the highly cited publication is on the anal-
ysis and comparison of sense loss and alienation — 30 references (Osin E.N.,
Leontiev D.A. Sense loss and alienation, 2007), and the article that highlights
the issues of teacher training for primary schools in the context of the intro-
duction of the new FSES for primary education of the second generation —
25 references (Rubtsov V.V., Margolis A.A., Guruzhapov V.A. On the Activity
Content of Psycho-Pedagogical Training of the Modern Teacher for the New
School, 2010). Distribution of citations by year of cited publications shows that
the most cited articles are published in 2007, 2009 and 2006. The most frequent
themes of the citing journals: psychology, education, medicine and philosophy.
The theme «Psychology» takes priority that meets the mission of the journal.
The majority of the most citing journals is included in the HAC List. According
to the subject specificity the cited publications belong to «Psychology». The
peak of citations of the journal was registered in 2007 and 2009. Such altmet-
rics as amount of downloaded articles show that the article most demanded by
readers of the journal was devoted to the topic of emotional burnout (2010)
which was downloaded 2123 times (Ermakova E.V.). Among the top three de-
manded by readers materials are also publications on the interaction of social,
linguistic and conceptual experience (2014) — 1018 downloads (Kotov A.A.,
Vlasova E.F., Kotova T.N.) and publication on the basics of logopsychology
(2008) with 926 downloads (Volkovskaya T.N.). According to the repository
PJ the average daily number of downloads of PDF files of articles of the journal
«Cultural-historical psychology» after the opening of free access has increased
in 2 times — from 181 times in 2014 to 406 in 2015. Overall, free access to the
journal increased the number of downloads of articles from 66285 per year (in
2014) to 148327 (in 2015). If we talk about the performance of the journal in
general and thematic rankings of Science Index (SI) RISC, the dynamics of
indicators of publications for the last seven years (from 2008 to 2014) shows a
steady growth in such indicators as the two-year (0,258 to 0,343) and five-year
(0,243 to 0,444) impact factor.
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CucremMa NOHATHH KYJbTYPHO-UCTOPUYECKOM
ICUXO0JIOTMH M TEOPHHU AeATEJbHOCTH

The system of concepts of cultural-historical
psychology and activity theory
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Mamepuanst nieHapHoil u OUCKYCCUOHHOU ceccuu

Materials of the plenary and discussion panels

Ilepeocmbiciienne ¢puaocopcKkux 0OCHOB
KYJIbTYPHO-HCTOPHYECKOH Teopuu

Hagpepmoc 3.
IIpogeccop Kpumcrozo ynusepcumema, unen Henonnumensno2o komumema
medxncoynapoonozo oowecmsa ISCAR (Ipeyus)
mdafermo@uoc.gr

B I1Ixo:e BEIroTCKOT0 Masio BHUMaHUS YACTSICTCS H3YISHHIO (PITOCOPCKIX
OCHOB ero Tpy1oB. TeM He MeHee, 6e3 J0CTATOMHOTr0 HOHUMAaHHS PHITOCODCKIX
OCHOB TPY/THO BEPHO U B IOJTHON Mepe MOHSITh KYJIBTYPHO HCTOPUYCCKYIO Te-
opuro. B oTimdme oT IIcHXo0roB, KOTOPBIE TIBITAIOTCS] OTMEKEBATHCS OT (H-
nocodun, JI.C. BRITOTCKHIA OTKPBITO MOYEPKUBAET BaXKHOCTH (HIIOCOHCKOTO
B3DJISAA JUTS [IOCTAHOBKY U PEIICHHS BAXKHBIX BOIIPOCOB, MOJHSATHIX B 00JIACTH
ricuxoyorun. ®uocodus 6si1a paccmorpera JI.C. BBHITOTCKUM ¢ TOUKH 3peHUs
€€ B3aUMOCBSI3U C KOHKPETHON JAMCIUTUTMHON (B YACTHOCTH, C TICUXOJIOTHEH ).
BeIrorckuii 00HapyKMJI KOPHH KPHU3KCA B TICHXOJIOTUH B TIPOBAJIC KapTe3HaH-
CKOTO Tyaln3Ma, KOTOPBIH OBUT JOMUHUPYIOIIECH TEHICHINEH B 00JIaCcTH TICH-
xosorun. OH ucKa GUIT0COPCKYIO TEOPHIO, KOTOPas AaBaia Obl BO3MOYKHOCTh
aOCOJIIOTHO 1O0-HOBOMY B3IVISHYTh Ha KJIFOYEBBIE TEOPETHUYECKUE, METO0JIO-
THYECKUE W TIPAKTUICCKUE BOTIPOCHI, IOAHATHIE B TICHXOJIOTHX KaK B HAYIHON
quctuiuiiae. Ha npesenTanuu OyayT paccMoTpeHbl Gpuinoco)CKre OCHOBBI
teopuu JI.C. Beirorckoro, ¢ akiientoM Ha ¢unocodckue uaen CrnuHo3sl, [e-
rems, @efiepbaxa m Mapkca.
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Rethinking the philosophical underpinnings
of cultural historical theory

Dafermos E.
Professor at the University of Crete, member of the Executive Committee
of International Society ISCAR (Greece)
mdafermo@uoc.gr

In the Vygotskian Academy little attention is given to exploring the
philosophical underpinnings of Vygotsky’s writings. However, without a
sufficient understanding of the philosophical background it is difficult for
cultural historical theory to be adequately understood. In contrast to the
psychologists who attempt to dissociate themselves from philosophy, Vy-
gotsky openly stressed the importance of the philosophical perspective for
posing and resolving crucial questions raised in the domain of psycholo-
gy. Philosophy was examined by Vygotsky from the perspective of its in-
terconnections with a concrete discipline (in particular, with psychology).
Vygotsky found the roots of the crisis in psychology in the failure of Carte-
sian dualism which was a dominant tendency in the domain of psychology.
He was looking for a philosophical theory which allows for a radically new
look at the key theoretical, methodological and practical issues raised in psy-
chology as a discipline. Vygotsky was inspired not by a sole thinker but by
multiple thinkers with various worldview orientations. The presentation will
discuss the philosophical roots of Vygotsky’s theory by focusing mainly on
the philosophical ideas of Spinoza, Hegel, Feuerbach and Marx.
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OnocpencTBoBanme U JeiicTBHE: CABUT 00beKTa H3y4eHHs '
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3asedyrowuil 1abopamopueti meopemuyeckux u IKCNePUMEHMALbHbIX NPOOIEM NCUXON02UU
paseumusi PAO, npogheccop (Poccus)
belconin@bk.ru

1.

B 1978 1. B MorOTpaduu O.I'. FOguHa «CHCTEMHBIH MOAX0 U MIPHHITUAT
JESTETPHOCTH» OBUIO CKa3aHO, YTO MCHUXOJIOTHYECKOW TEOPUHU ACSTEIBHO-
CTH MIPEJICTOUT MEPEHTH OT MOJaTraHus JACITEIBHOCTH KaK 00BSICHUTECIHLHOTO
MIPHUHIUIA K €€ MOJIATAHUI0 KaK 00BhEKTa U3yUCHUS.

B ToMm ke romy Obuta omyOnukoBana padota [1.b. DnbkoHMHA «3aMETKH 0
pa3BUTUM NPEIMETHBIX JEUCTBUI B paHHEM JIETCTBE» U B HEll, Ha MOU B3IJIA,
COJIEPIKaTCS MPEATMOCHUTKH TOTO OHTOJIOTHYECKOTO ¥ METO0JIOTHUECKOTO C/IBH-
ra, Ha KoTopbli ykazan O.I".FOaun. J{is nposicHeHus Cka3aHHOTO HaJI0 OTBETUTH
Ha BOTIPOC O TOM, KaKOB ke ObIT 00BEKT M3ydeHNS B BRITOTCKMaHCKOH ICHXO0TI0-
THH U O TOM, KaKOB MHON 00BEKT, B 3TOH K€ IICHXOJIIOTHH POYKAATOIIIIICSL.

2.

Ortser Ha Bonpoc 00 OOBEKTE — 3TO OTBET HA BOIIPOC O TOH KU3HEHHOH, (ak-
THYeCKOW CUTYaluu, MUMO KOTOPOH Mbl HE MOkeM Tpoiitu. He MoskeM mpoiit
B CHIy ¢ HHTPHIH, KOTOPas «30BET»? €€ MIOMBICIIUTB, T.€. AaKLICHTHPOBATH, BbIIIE-
JINTh, U30JTUPOBATH U, B 5TOM CMBICIIE, HACATN3UPOBATh — CTaTh €€ HAOJFOIaTeIIEM.
Iomo6uerit Bezos, Hoama (3. T'yccepis [5]) ecTh Havarno Hamiel (McciemoBare-
JIeit) MHTEHIMOHAIBHOCTH. B 3TOM BBI30BE MBI BOJIBHO HITH HEBOJIBHO T10JIAraeM 1
YTBep:K/IaeM HEKyIO CHTYalMIO B CTaTyCe BaXKHOTO )KU3HEHHOTo COOBITHSL.

Urak, Boripoc 00 00beKTe — 3T0 BOIPOC O TOM, B JIOMYIIEHUH KaKOTO )KU3HEH-
Horo CoObITHSI MBI CTPOUM Onucanust ¥ 00bsicHeHust. [Ipumedy, o xony: oueHb
MIOXOKE, YTO TO00HBIH ske Bb130B—COOBITHE JISKUT U B OCHOBAHHMH HAIIIKX PaK-
THK, HO, KaK IIPaBUJIO, HC YACHACTCA HaMU, HE oenaemcs HBCTBGHHBIM3.

31ech, OHAKO, HA/I0 CAAENAaTh Nay3y MOHUMaHus. B cioBax o BblieneHUN
(YyTBepXKIEHUH) HEKOETO KU3HEHHOTO COMIEpXKaHUA €CTh d8a akieHra. [lep-
BEI — Ha TOM, Ymo, Kakoe COAep KaHue BBIIENACTCS («30BET»). A BTOPO —
Ha TOM, YTO COZAEPXKaHUE gvldensaemcs u ymeepocoaemcsi (KaK «30BYILEE»),
T.€. aKIEHT Hd CAMOM aKme BBIICIICHUSA-YTBEP)KACHHUS. 1 HMHTPHUTa UMEHHO B
HeMm, B ToM, KAK 3T0 nponcxogur. U B 3TOM «Kak» 1mMoJipa3zyMeBaeTcsi, 4To
BBI30B MPOUCXOJIUT HE TOJBKO OT KAKOTO-TO COAEP)KaHUS «MHE», HO MU OT
«MeHs» (CO BCeMH MOMMH JIONYIIEHUsIMH) K HeKoel cutyanuu. B noscen-
HEBHOMH JKM3HM MBI 4acTO 3a0bIBa€M 3TOT BTOPOH aKIEHT, HO €€ K€ YCIEXH,

! BmepBble omy6/1MKOBaHO B cOopHImKe «IIpakTukn passurus», Kpacuospck, 2014. C.10-17.

*  TIpumepHo Tak paccyxpan M.Xaiierrep B paboTe «dT0 30BeTCS MbIIIEHNEM», OOBIIPbI-

Basi MIOHMMaHIe MBIILI/IEHNA KaK OTBeTa Ha «30B» [11].

Takosa u «KynmpTypa», ecnu ee TpaKTOBaTh, He KaK OTBJICYEHHYIO HOPMY, @ KaK CHCTeMY
aKIIEHTOB, CIIOCOOOB BbIJIENIEHNs «K/TI0YEBBIX TOYEK» B IIOBCETHEBHOI XI3HM.
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KOH(JIMKTHL U HEYPSIMLBI «KPYTATCS» MMEHHO BOKPYT HAIETO «OTHOIIE-
HUS» K €€ COJIEP KaHMIO — BOKPYT TOTO, KaK M OYEMY MBI HEUTO CUHTAEM U
JieTIaeM TJIaBHBIM U Ba)KHBIM, & HEYTO — BTOPOCTETICHHBIM.

Y0 Xe, KaKyl0 UHTPUTY KaKOH CUTyallMM MBI JIEJIaéM SIBICHHOH B CJO-
Bax «Cwmbicio», «Co3Hanue», «JlestenpHocTh»? Kakas sIBICHHOCTh KakoMy
HaOIIOATEINIO «B3BIBACT» UX YIOTPeOIsITh? BHE TOZOOHBIX BOIIPOCOB CI0Ba
«UETUISIOTCS» 3a CJIOBA M ATUM «CLEIUIEHUsIM» HeT KoHua. Takue «creruie-
HUSD» M XapaKTePU3YIOT PaCCEUBAHNE, T.€. KOHEI KyJIbTypPHBIX TPa Ui,

3.

Jst meuxonmornn koHna XIX Beka, xapakrtepeH oOpa3 Co3HaHHS Kak
«IIPOCTPAHCTBA», IEHTP», (POKYC KOTOPOTO — ITO «TOUKA» SCHOTO BU/ICHHSI.
B Hell «rcuxuyeckue SIBICHUS» COOMPAIOTCS, KOHLEHTPUPYIOTCS U 00be-
JuHAI0TCA. B.ByHAT Ha3Ban Takyro KOHUIEHTpauuio (Bciexn 3a JleOHuIem
u Kanrom) Anmepuemniueil # yTBepKIal, 9TO BO3MOXHO CO3JaHHE CIICIH-
IBHBIX CHTYallMid, B KOTOPBIX ycwine AIMNEpUeniuy CTaHOBUTCS HaOIIto-
JaeMbIM. Tak BO3HHUKIA dKCnepumenmanvhas ncuxonorus. Yrto xe 3gech
nojarajnoch HosMol, HHTpUryonmM u 30BymuM rnonumanue CoObituem?
CoObITHEM TOJIATaI0Ch UMEHHO 3TO NPHBEJAeHHe HHIAUBHIO0M *KHU3HEHHOI
PeaJbHOCTH B IBCTBEHHOCTD (2 ICUXWYECKON )KNU3HU — B cOOpaHHOCTE). Ta-
KHMH MBICITHIINCE «BO3BBILICHHS JIAHAIIA(Ta» OBCEAHEBHOCTH, C KOTOPBIX
caMa MOBCEIHEBHOCTh CTaHOBWIIACh MoHUMaeMol. [lonsaTHO, uTo HE ByHaT
(dexuep, I'enbMromnb, TUTICHEP M MHOTHE IPYTHE) BBIACTWINA SICHOCTh U
OTYETINBOCTb BUJCHUA Kak eHTp CO3HaHUs, OHAKO UMEHHO OHU MHUIMH-
pOBaJH CIIENUAIBHBIE PA0OTHI 10 HCKYCCTBEHHOMY BOCCO3/IaHUIO CUTYaIUH
TIOSIBJICHUSI 3TOTO (PeHOMEHa — SKCIIEPUMEHTAIIBHYIO TICUXOJIOTHIO.

Wrak, Annepyenyusi (COCTOSHHUE SICHOTO BHUIACHUS) NOAYHUIA CHMAMYC
JHcusHeHH020 cobbimusi — PeHoMeHa, yCIoBUSI KOTOPOTO IPEJICTOUT MOHSTh
1 BOCCO3/aTh.

PanukanbHbIil OMXEBHOPU3M MPOTUBONOCTaBWII anmeprenuny CTUMYIs-
LU0 U, TEM CaMbIM, IPEICTaBUII KU3HCHHBIM MUP KaK MHUpP CHJIBHBIX CTUMY-
JIOB, KOTOpBIE camu, 03 BCAKHX JIIOJCKUX YCHIMH JAUKTYIOT penbed rmoscen-
HeBHOCTH. KoOHUenTyaipHbIE MPOTHBHUKM OMXEBHOPU3MA — TEIUTANBTIICH-
XOJIOTHH — TIPEJCTaBWIIM MUDP KaK MHp HE3aKOHYEHHBIX (opM, 3aBepLIeHHe
KOTOPBIX €CTh MHCANT. ANIMEPLENINS U3 «IIPeObIBaHUS B CO3ZHAHUI «BBIIIIA
Hapy>Ky» U 0Ka3al0Cch TBOPUECKUM aKTOM. M3MeHeHue «aucnokanum», oaHa-
KO, HE I3MEHMJIO CyTH KJIFOYEBOT'0 BOIIPOCA — BOIPOCA O TOM, KAKOBBI YCIIOBHS
coOpaHHOCTH (TeIlTaIbTa) U YCMOTPEHUs (4ero-1100 Kak CyIIeCTBEHHOT0).

4.
W3 3apanHoro MHOM KoHTekcTa B KoHuenuuu JI.C. Beirorckoro cinemyer
BBIIENTUTH YEThIPE OCHOBHBIX TIOJIOKEHUSI.
1. HeoOxomuMbIM yCIIOBHEM IEpPeX0/ia U3 PACCEIHHOTO B KOHIICHTPHPOBAH-
HOE CO3HaHUE (AIMEePIENIHT) SIBIICTCS ONOCPEICTBOBAHHE — 03HAYNBA-
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HEE COOCTBEHHOTO TIOBE/ICHHS C TIOMOIIBIO KyIbTYPHBIX (HOPM — 3HAKOB®.
O3HauynBaHKe COOCTBEHHOI'O TIOBEJICHUSI €CTh OBJIAJICHHE UM. TakoBBI
BBICHINE IICUXUYCCKHE (byHKHI/II/I, B UX OTJIMYMUU OT HATYpPAJIbHBIX, IA€C HC

YEJIOBEK OBIIA/IEBACT CBOCH aKTHBHOCTBIO, @ HA00OPOT — CTUXHUS AKTHB-

HOCTH «BJIAJEET)» YEIOBEUECKON IICUXUKOM.

2. IlepBoHaYaNbHBIM YCIOBHEM O3HAYMBAHUS SIBISICTCS CTAHOBIICHUE WH-
TEPIICUXUIECKOI (DOPMBI aKTHBHOCTH (ITOBEIEHHUS). 3/1€Ch 3HAK (CIIOBO)
craHoButcs Ilcuxonormueckum Opyamem — opyzaueM (co)ymnpaBieHUs
COOCTBCHHBIM TOBeJICHHEM. B manpHeimeM uMHTEpricHXHYecKas Gopma
TIpEBpaIlacTcsl B MHTPAICHXUIECKYIO — JIPYyTrOl YeIOBEK JIMIIb MTOpa3y-
MEBAeTCsI B IOCTPOCHUH MTOBEACHUSL.

3. B craHOBIEHWH MHTEPIICUXMYECKOH (OPMBI U €e NMpEeBpalleHHH B HH-
TPANCUXUYECKYI0 HAOIIOATENb NPespauiaemcst 8 COyHacmHUKa aKmue-
Hocmu, B «cofeaTens». TakoBo TpeOoBaHUE SKCIIEPUMEHTAIbHO-TCHETH-
YECKOro METO/Ia — METOJIA, JIUILB CJIE/ysI KOTOPOMY MOXHO U3Y4YHTh IIPO-
WCXO0XJICHNE, a TIOTOMY U CcynIHOCTh Co3HaHMs (KOHIIEHTPUPOBAHHOTO
CO3HAHMUSI, AIMEPIICTIIIHH).

4. CraHOBIIEHHE CO3HAHUS €CTh NpeodoieHie HaTypaTbHOU (POPMBI aKTHB-
HOCTH B KyJNbTYpHOH. VIMEHHO TpeomoeHne B OTIIMYME OT IOJIaraHus
KYJITYPHOH (OPMBI «PAZIOM» C HATYypaIbHOM WM «Ham» HEH.

Kako xe O0bexT u3ydenus, nongaraemeiii JI.C. Beirorckum? 910 He-
MIPOCTOH BOIIPOC, MOCKOJBKY B €ro KOHIICTIIIMH «IIPOCBEYMBACT» M HHOE
co0ObITHE, MHAsi HO3MA, HeXenn (POKycHpoBaHHOE co3HaHue. OHaKo, B TOH
Mepe, B KaKOW AKCIIEpUMEHTAJIbHBIA TeHe3, CTAHOBJIEHHE O3HAYMBAHMS 3d-
sepuiaemcs Kak (HOKyCHpOBaHHOE (KOHIIEHTPHPOBAHHOE) CO3HAHME H, Clle-
JIOBaTEJIbHO, 03HAYMBAHKE SIBIISETCS JIULIb CPedCcmEom ero (MMEHHO ero) Bbl-
palIMBaHus, MOXKHO CKa3aTh, YTO CaM OOBEKT U3YUEHHSI OCTAJICS TEM JKE, UTO
H B KJIACCUYECKOM ICUxojorun. B pe3ybTaTax dKCIIEPUMCHTOB BBICTYIIAIOT
(hakTHIECKHE CUMIITOMBI BOZHUKHOBEHHUS! KOHIIEHTPHPOBAHHOTO CO3HAHUS:
HE 3allOMMHAJ — 3a[IOMHHAET, HE BHUMAaJl — BHUMaeT. BripoueM, HEKOTOpbIe
TEKCTHI IMEIOT U MHYIO HHTCHINIO. TaKkoBBI ()parMEHTHI ONMCAHUH MOBEC-
HUs B pabote «Opyaue U 3HaK ...», OIMCAHUSI COOTHOIICHUH MMChMEHHOH 1
BHYTpEHHEHU peuu B 7 ri1aBe «MBIIUIEHUS U peUm».

5.

Ha moit B3rsn, nocnenoBarenu Teopuun [lesSTeNbHOCTH JIMIID YCUITHIN
KJIACCHYECKHIA acMeKT KOHIeNH Brrorckoro. 1 crpanHo: Bpoae ObI, KOH-
LIENT BHEIIHEro MpeAMETHOrO NEHCTBUSL BBOAWJICS AJISl YSICHEHUs TOTO, Kak
CTPOUTCS CaMO O3HAYMBaHHE, KaK Cyuecmeyem UHTEpIICHXHYecKas (hopma,
T.C., Bpojie Obl, OOBEKTOM CTaHOBMJIOCH CaMoO orocpecTBoBaHue. OHAKO,
THOCEOJIOTH3AIHsI IKCIIEPUMEHTAIIBHBIX Pa3pabOTOK — YTBEPXKICHHUE O TOM,
YTO JICHCTBUE «TIEPBUYHOY, & CO3HAHNKE (3HAUEHHE, CIIOBO) «BTOPUIHOY — «II0-

4 Y>ke OTCIOfia CTIefiyeT, YTO KY/IbTypa — He «CPefia», a «OIepaTop» IOBEeIeHN.
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BEPHYJIO» MHTEHIIMOHAIBHBIN aKT B KJIACCHYECKOE PYCJI0, B PYCIIO OObSICHEHHS
TOT0, KaK «CIIyJaeTcs»» Co3HaHue. JlelicTBHE BHICTYIMIIO B (DYHKIIMHU OOBSICHH-
TEIBHOTO MPHUHIINIIA, a HE IPeAMeTa n3ydeHus, 4ro u otMetw O.I. FOauH.

U takxe, kak 1 y BBITOTCKOT0, pe3ynpTaThl 3KCIIEPUMEHTAIBHOTO TeHe-
32 ONHUCHIBAINCH KaK (DaKThI MEPEXo/a K «SICHOMY BHICHHIO»: HE BHIEN —
yYBHJIEI, HE OLIyIIad — OIIyTHJI, HE BBIACISAI CYIIECTBEHHOTO OTHOILCHHUS
KJacca 3aga4 — Beraenui. [locnennee, ketath, penbedHo 3agaeT oopas mepe-
XO/1a OT MYTHOCTH K SICHOCTH ¥ OT PAaCCEIHHOCTH K KOHLIEHTPALIH.

6.

«3aMeTKU O pa3BUTUM NpeaMeTHBIX neictBuil» J.b. DnpkoHuHa — Ha-
Hao Mepexoia UCCIeI0BaTeIhCKOW HHTEHINH, CIBUTa 00BEKTa U3yUCHHS.
3T0T nepexo/ ObUT NPOJOIDKEH M YCUIIEH B MOUX HCCIIEIOBAHUSIX.

1. OOBeKTOM U3yUYeHHUs U MPAKTHKOBAHUS CTaJ caM aKT OIOCPEACTBOBAHUS.

2. H3y4atb camMO OMOCPENCTBOBAHHE — TO 3HAYUT BBISBIATH TO, KAK 3HA-
YyeHHe, OOPAICHHOE IPYroMy 4elloBeKy (peOeHKY) B (DYHKI[HH TICHUXO-
JIOTUYECKOTO OpYIHs, CTAHOBUTCS SIBJIICHHBIM COy4YacTHHKaM JEHCTBHS
u obperaer (yHKIHIO 00pas3ma — CTAHOBUTCS OIOPOH W oOpasyer moje
ux co-meiictBus. IloguepkuBaro: SIBIEHHBIM BCEM YYacTHHKaM, T.e. U
B3pOCIIOMY, U peOEHKY — 37IeCh M Teneph, a He «1o» co-aeiicteus. o
CO-ICUCTBUS — HET 3HAYUMOCTEH, a €CTh IyCThIE CIIOBO(OPMEL.

3. M3yuare caMo OMOCpPEICTBOBAaHHME — ATO 3HAYUT BBISABIIATE VCAO08US 6bi-
NOAHeHHOCMYU NHTEPIICUXYecKoi Gopmbl iy, cinoBamu J1.b. DiabkoHH-
Ha, COBOKYITHOI'O JIEHCTBUSI.

B 110100HOM M3y4YeHHH W MPaKTHKOBAaHMU KaK «y3e» IMOBCEAHEBHOCTH
BeIcTynaeT CoObiTHe U IHTpUIa COBOKYIHOIO el CTBHA.

B Toii Mepe, B Kakoi HHTCHIIHOHATBHBIM OOBEKTOM CTAHOBHUTCS] COBOKYTI-
HOE JISHCTBHE HE 0CTAeTCsl MECTa MPEACTABICHUSIM 00 «OOIIEHUN», «COBMECT-
HOCTHY», «UHTEPIICUXUYECKO (opme», «COo-ObITHI» Kak 00 yKe CyLIecTBY-
IOIINX TIEPBOHAYANAX;, HE OCTAETCS MecTa MPEICTABICHUAM O KYIbType Kak
HEKoel yke JIeHCTBYolIel pealbHOCTH. ECTh MECTO MOHMMaHUIO YCIIOBUH,
TIPY KOTOPBIX CJIOBA, 00pa3bl U KECThI CMAHOGMICS OTIOPaMH aKTUBHOCTH.

B cnmy xakux-TOo OOCTOSATENBCTB MHOTHE HMCCIIENOBATENN JOIYCKAIOT,
YTO OOIICHUE U O0paleHUe CIYYar0TCs, Kak Obl, CaMU OO0, €CTECTBEHHBIM
00pa3oM M II03TOMY MOYKHO T'OBOPHUTH O HUX KaK O (h)aKTaX MOBCEJHEBHOCTH.
41 ke momararo, 94TO BBHITIOJIHEHHOCTHh OOpAIIeHHs SBISETCS TaKUM K€ IKC-
KJIFO3UBOM, KaK TBOPUECKHUH aKT.

ITo nabmonenusm J1.b. DnpKOHUHA 1 MOMM 3a pa3BePTHIBAHUEM IIPE/I-
MeTHBIX JeficTBuil B panHeM aerctse ([13], [14]), a Takxke MO ONMBITY HEKO-
TOpbIX hopMupyrOImMX dKcnepruMeHTOB ([ 12]), MOXKHO BBIICIUTD JIBa OCHOB-
HBIX YCJIOBHSI BOSHUKHOBEHUS M BOCCO3JJAHUSI COBOKYIIHOTO JEUCTBUS
1. OmocpencTBoBaHMe B3pOCIBIM MOBEACHUS peOEHKa, BRICTPOSHHOE KaK

WX COBOKYITHOE IeHCTBUE (MHTEpIICHXIYecKast opMa) BEITOIHEHO ITPH

YCIIOBHH, UTO: a) caM peOCHOK BBIACISACT U OJICPKUBACT CIOBA-KECTHI-
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00pasiiel B3pOCIOro U 0) MOAUCPKUBACT MX KAK «OOpPATHBIN» BBHI3OB

B3POCIIOMY, TEM CaMbIM YTBEp)KIasl, sIBJISAS 3HAYMMOCTh CaMOHN CHTYya-

UM OOpAIIEHUS B3POCIIOTO.

2. OmocpefcTBOBAaHUE BBIOJHCHO MPH TOM YCIOBHUH, YTO pPEOCHOK
yTBEepKIaeT o0pas3mpl ACHCTBHUS W CUTYAIHIO B3aMMOJICHCTBHSI CaMUM
TpeOyeMBIM conepKaHneM oOpasia, T.e. CaMOH CBOEH TEIEeCHOCTHIO.
B maTepuane TenecHbIX YCHIIUN U X (PYHKIIHOHAIEHBIX CUCTEM PEOCHOK
HCIBITBIBACT M OMPOOYET 3HAUCHHS CIIOB-)KECTOB-00PA3IIOB B3pOCIIOrO.
TenecHOCTh peOeHKa CTAHOBHUTCS IKPAHOM 3HAYAIIETO CJIOBA B3POCIIOTO —
YCWJIHMBAET, 0TOOpakaeT U BO3BpalllaeT B3pOCIOMY 3HaUEHHUE €TO0 CIIOBA.
BaxHO TIOIYEpKHYTH, YTO CIOBO «BBI3OBY» I HHTOHHPYIO B IPOTHUBOIIO-

CTaBJICHUH «BBITOJHCHUIO)» H TIOJIATAl0, YTO BBI30B CAMHM TPEOYyEeMBIM Jeii-

CTBHEM WJIH, YTO HEPEJKO CIIyYaeTcs, — JCUCTBHEM O0OpaTHBIM TpeOyeMoMy,

€CTh CBHUIECTEIILCTBO UCHbIMAHU-ONPOOO8AHUsL CIIOBA-00pa3a’, CBUICTEb-

CTBO €T0 BOCCO3JIAHUS U «IIEPEIPOAYIHPOBAHU». TaKkOBO MOCTpOCHHUE 3HA-

YCHHS U YTBEPXKJICHUE 3HAYMMOCTH.

Iomobnoe netictBue s Ha3wpBaio Ilocpemamueckum. IlocpeaHmyeckoe
JeiicTBMe — 3TO COBOKYIHOe JelicTBHe, 3aJaHHEM KOTOPOro siBJsieTcsi
NMPOAYIUPOBAHAE 3HAYEHNS 3HAKA W YTBEP:KIEeHHE CHTYAIllMd B3aMMHO-
cTH. [locpednuueckoe Oelicmaue 3a8epuiaemcsi 8 3HaueHuu, a He 6 gewju. NH-
TpUTa MOCPEAHUYECKOTO JCHCTBUS, €ro CBI3HOCTh M €CTh HHTCHIIMOHAIBHBIN
00BeKT BBITOTCKHAHCKOW TICUXOJIOTHH, U3ydaeMoe €to ku3HeHHOe CoObITHE.

7.

3agaHHOE NPEACTABICHHE 00 HHTEPIICUXUIECKOH (hopMe TpeOyeT U HHO-
rO TIOHMMaHHUs 3aBEPILCHUS SKCIIEPUMEHTAIBHOTO TeHe3a. Tenepp yxe 3a-
BEPIICHUE — 3TO HE MPOCTO COOPAHHOCTH B PEILICHUH 3aJ1a4H.

Tak, Hanpumep, BHYTPEHHSA pedb — 3TO HE IPOCTO KYMCTBEHHBIH IIJIaH»
TOBOPEHMSI WM MHChMa. DTO JaXke He IMPOCTO 3aMbICEN M IUIaH BBICKA3bl-
BaHMA, OTICJICHHBIH OT CaMOro BBICKa3bIBAHHS — €0 OPUEHTHUPOBOYHAS
«gactby. Ucmonp3ys mojckasky JI.C. Beirorckoro® (a rakxe FO.M. Jlotma-
Ha 1 M.M. baxTnHa), MOXHO yTBEp)KJaTh, YTO BHYTPEHHS peUb 60368pa-
Waemcs B BBICKA3bIBaHHE KaK €r0 PUTM — CHCTEMaTH4ecKoe onpoboBaHue
AKIICHTa 1 UHTOHAlIMU BBICKA3bIBaHUM, T.C. MOJYEPKUBAHUEC €0 CMBIC/IA U
urpa ¢ HUM'. 3aMbICell U IUIaH He JACTCPMUHHUPYIOT Pealu3aluio, a Ipou-
IPBHIBAIOTCS M IIEPEHUTPHIBAIOTCS B HEW; IIPOUTPHIBAIOTCS U3 CAMOU peanu-
3ayuu. JINIIb B 3TOM CiTydae MOXKHO CKa3aTb, YTO BHYTPEHHSA peyb cTasa
OTOpOit NeHcTBHS (BHICKA3bIBAHUS).

®  Ilpumepsi cm. [13]

¢ B VII raBe «MBbIIUIEHNS ¥ PeYi»

7 CormacHo paspabotkam JI.A. PAGMHMHOI C COTP., MHTOHALMOHHO-PUTMIIECKOE YCTPOIL-

CTBO BBICKA3bIBaHMA ABAETCA CMOCOOOM OCBOEHMSA OCMBICIEHHOTO YTEHNUS U MMUCbMA.
B naboparopun «IIcuxonorny mapuiero mxonpHuka» Ilcuxomornyeckoro VIH-Ta aHamo-
TMYHBIE Pa3pabOoTKM /I TPYIII IIOATOTOBKM K LiKonie mpoBopaATcsa H.F0.ManryTosoii.
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«BHyTpeHHee» elCTBUE HE OTIENAETCS OT «BHEITHET0», a «BBI3BIBACT-
cs» (IKpaHHUPYETCs) BHEIIHUM JICHCTBHEM M BO3BPAIACTCS B HETO KaK aK-
LIEHTHPOBAHUE €T0 MO, KaK BBIACIICHAE B 3TOM II0JIE KITFOUEBBIX, IIEPEXO/I-
HbIX ToueK. IMeHHo Tak s noHnMaro BeeeHHoe [1.I°. HexHoBbIM npencras-
JIeHHue 0 «(PYHKIMOHAIBHOM MoJey [9].

3akrouasi paboTy, aKIEHTHPYIO HECKOIBKO MOJOKCHHH.

e [IpenMeToM M3y4YeHUS COBPEMEHHOU KYJIbTYPHO-UCTOPUIECKON KOHIIETI-
uuu sBusiercs [locpennunyeckoe JleiictBue. B coBokynHOM 1eHCTBUU CO-
3HaHHE OBITHICTBYET®.

e OrmocpencTBOBaHNE TOIHKHO OBITH IMOHATO W BHICTPOSHO KaK POKICHUE
u Boccoszanue JlelictBus. IMEHHO Tak OCyIIECTBISAETCS CBS3b ONOCPE-
CTBOBaHUA U paSBI/ITI/ISI.

e PasBurtHe yenoBeka — poXxACHUE U MpeoOpa3oBanue [locpeaHUYecKOro
JeticTBus.
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Mediation and Action: Shift of an Object of Study'
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The paper suggests a new notion on the object of study and practice in the
modern Cultural-Historical psychology. The approach is based on the phe-
nomenological method of analysis by versions of Husserl and Martin Heideg-
ger. The object of the study as well as the center of practices should be medi-
ation itself — its source and conditions, — but not the form of a consciousness
(its concentration), which is understood as an objective action derivative.
Mediation is carried out as a combined Intermediary Action. Conditions of its
accomplishment and development are the subject of researches and practices.

Keywords: noema, apperception, higher psychical functions, interpsychic
form, object action, mediation, cumulative effect, intermediary action.

Research area: pedagogy, psychology.

1.

In 1978, in his monograph titled “A System Approach and a Principle
of Activity” E.G. Yudin said that the psychological theory of activity would
move from considering activity as an explanatory principle to considering it
as an object of study.

In the same year the article “Notes on the Development of Object-Related
Actions in the Early Childhood” written by D.B. Elkonin was published, and
in my opinion, it contains prerequisites for the ontological and methodologi-
cal shift that was mentioned by E.G. Yudin. To clarify this, it is necessary to
answer the question of what was the object of study in Vygotskian psycholo-
gy and what was another object born in the same psychology.

2.

An answer to the question on the Object is the answer to the question of
that kind of lifelike, actual situation that we cannot disregard. We cannot
disregard it because of its intrigue that “calls™ it to think, i.e. to emphasize,
highlight, isolate and, in this sense, idealize — to become its observer. Such

first published in «Journal of Siberian Federal University. Humanities & Social Sciences» 12
(2014). P. 2057-2068.

Heidegger said almost the same in his work “What is called thiking?”, playing upon the
understanding of thinking as the response to the “challenge”[11].
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a Call, Noema (Husserl E. [5]), is the beginning of our (researchers’) inten-
tionality. In this Call we consciously or unconsciously believe and assert a
certain situation in a status of an important life Event.

Thus, a question on the object is in assumption of which life Event do we
build descriptions and explanations. Let me note that it seems that a similar
Call-Event lies at the basis of our practices as well, but, as a rule, we do not
grasp it, do not make it clear®.

Here, however, we must make a pause in understanding. In the words on
highlighting (assertion) a certain life content there are rwo accents. The first
one is on what content is highlighted (“calls”). And the second one is on the
fact that the content is highlighted and asserted (as “calling”), i.e. the accent
is on the act of highlighting-assertion itself and the intrigue is in it, in HOW
it is happening. And this “how” means that the challenge occurs not only
from some content “to me”, but also from “me” (with all my assumptions) to
a certain situation. In everyday life we often forget about the second accent,
but its achievements, conflicts and failures “whirl” around our “attitude” to
its content — around how and why something we think and do is important
and significant to us, but something is of minor importance.

Well, what kind of an intrigue in what situation do we manifest in the
words “Meaning”, “Consciousness”, “Activity”? Which manifestation does
“appeal” which observer to use them? Beyond these questions the words
“clutch” at words and these “clutches” are endless. It is such “clutches” that
characterize dispersion, i.e. the end of the cultural traditions.

3.
Psychology of the end of the 19th century is characterized by the image
of Consciousness as a “space”, a “centre”, the focus of which is a “point”
of the clear vision. There, “psychic phenomena” are collected, concentrated
and combined. W. Wundt called this concentration (after Leibniz and Kant)
Apperception and claimed that it is possible to create special situations, in
which the effort of Apperception becomes observable. This is how the exper-
imental psychology appeared. What was supposed by Noema, the Event that
is intriguing and calling understanding? The Event was supposed to be the
bringing by the individual the life reality into manifestation (and mental
life — into recollection). These were the “landscape heights” of everyday life,
from which it became understandable. It is clear that it was not Wundt (Fech-
ner, Helmholtz, Titchener and many others) who gave clarity and distinctness
of vision as a centre of Consciousness, but they initiated special works on
the artificial reconstruction of situations of emergence of this phenomenon,
which is the experimental psychology.

So Apperception (state of a clear vision) received the status of life event —
a Phenomenon, terms of which we have to understand and recreate.

*  The same is with “Culture’, if it is interpreted not as an abstract norm, but as a system of

accents, methods of separation of the “key points” in everyday life.
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Radical behaviourism contrasted Stimulation with apperception and, thus,
presented the living world as a world of strong incentives that by themselves,
without any human efforts, dictate the relief of everyday life. Conceptual
opponents of behaviourism — Gestalt psychology — presented the world as a
world of incomplete forms, the completion of which is an insight. Appercep-
tion from “being conscious” “came out” and turned out to be a creative act.
A change in “dislocation”, however, did not change the essence of the key
question — the question of what are the conditions of recollection (Gestalt)
and discretion (of something significant).

4.

From the given context in the concept of L.S. Vygotsky four main state-
ments should be distinguished.

1. A necessary condition for the transition from the dissipated into concen-
trated consciousness (apperception) is mediation — the valuation of your
own behaviour through cultural forms — signs*. The valuation of your
own behaviour is mastering it. These are the higher mental functions, as
distinct from the natural ones, where it is not a man who masters his ac-
tivity, but vice versa — the element of activity “owns” the human psyche.

2. The initial condition of valuation is formation of an intermental form of activity
(behaviour). Here, a sign (word) becomes a Psychological Tool — a tool of (co)
control over your own behaviour. Later, the interpsychic form turns into intra-
psychic — the other person is only implicit in the construction of behaviour.

3. In the formation of the intermental form and its transformation into intra-
psychic, the observer turns into a participator of activity, a “codoer”. This
is a requirement of an experimental and genetic method — a method, only
following which you can explore the origins and, therefore, the nature of
Consciousness (concentrated consciousness, apperception).

4. Formation of consciousness is the overcoming the natural form of activity
in the cultural one. It is exactly overcoming unlike considering the cultur-
al form “near” with the natural one or “above” it.

Then what is the object of study, according to Vygotsky? This is a difficult
question, because its concept “shows” another event, another noema unlike fo-
cused consciousness. However, to the extent where the experimental genesis,
formation of valuation is completed as focused (concentrated) consciousness and,
therefore, the valuation is only a means of its growing, we can say that the very
object of study remains the same as in the classical psychology. In the experi-
mental results there are symptoms of occurrence of concentrated consciousness:
the one who did not remember — remembers the one who did not heed — heeds.
However, some texts also have other intention. These are the fragments of be-
haviour descriptions in the work “A tool and a sign...” descriptions of correlations
of written and inner speech in Chapter 7 of “Thinking and speaking”.

*  This implies that culture is not an “environment”, but an “operator” of behavior.
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5.

In my opinion, the followers of the Activity Theory only intensified the
classic aspect of the Vygotsky’s concept. And it is quite strange: it seemed
that the concept of the external objective action was introduced in order to
understand how the very valuation is built, how the intermental form exists,
i.e. it seemed as though the object became mediation itself. However, gnose-
ologization of the experimental developments, the allegation that the action
is “primary” and consciousness (meaning, word) is “secondary” — “turned”
the intentional act into the classical course, the course of explanation of how
consciousness “occurs”. Action acted as an explanatory principle, but not as
an object of study, as was noted by E.G. Yudin.

And the same as in Vygotsky’s studies, the results of the experimental
genesis were described as the facts of the transition to the “clear vision™:
the one who did not see — has seen, the one who did not feel — has felt, the
one who did not single out a significant relation of a class of problems — has
singled out. The latter, by the way, boldly defines the image of the transition
from turbidity to clarity and from distraction to concentration.

6.

“Notes on the Development of Object-Related Actions” by D.B. Elkonin

is the beginning of the transition of research intentions, the shift of the object

of study. This transition has been continued and strengthened in my research.

1. The object of study and practicing became the act of mediation itself.

2. To study mediation itself means identifying #ow a value addressed to another
person (a child) in a function of a psychological tool becomes an obvious par-
ticipant of the action and acquires a function of a sample — it becomes a sup-
port and forms a field of co-action. I stress that it is obvious to all participants,
i.e. both an adult and a child — here and now rather than “before” co-action.
Prior to co-action there are no significances, but there are empty word forms.

3. To study mediation itself means to identify the execution conditions of the
intermental form or, using D.B. Elkonin words, a joint action.

In such study and practicing the Event and Intrigue of the joint action
act as a “node” of everyday life.

To the extent when the intentional object is the joint action, there is no
place for notions of “communication”, “consistency”, “intermental form”,
“co-existence” as existing arches; there is no place for notions of culture as
some reality that is already existing. There is a place for understanding the
conditions where words, images and gestures become support of activity.

Due to some circumstances, many researchers assume that the communi-
cation and addressing occur by themselves, in a natural way and therefore it
is possible to speak of them as facts of everyday life. I believe that the imple-
mentation of addressing is as exclusive, as a creative act.

According to the observations of D.B. Elkonin over the deployment of
object-related actions in early childhood ([13], [14]), as well as the experi-
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ence of some forming experiments ([12]), there are two main conditions for

the occurrence and recreation of the joint action.

1. Mediation by an adult of a child’s behaviour built as their joint action
(intermental form) is carried out provided that: a) the child identifies and
emphasizes words, gestures, samples of the adult and b) emphasizes them
as a “reverse” challenge to the adult, thereby claiming, showing the im-
portance of the situation of the adult’s address.

2. Mediation is carried out provided that the child asserts samples of the ac-
tion and the situation of interaction by the required content of the sample
itself, i.e. by its very corporeity. In the material of corporal efforts and
their functional systems the child is experiencing and testing the mean-
ings of words, gestures, samples of the adult. The corporeity of the child
becomes a screen of the adult’s meaningful word — amplifies, reflects and
returns the adult the value of his word.

It is important to emphasize that I intone the word “challenge” in opposition to
the “implementation” and I believe that the challenge, through the desired action
itself or, as it often happens, through the action opposite to the required one, is
evidence of the testing of the word-sample®, and illustration of its recreation and
“reproduction”. This is the formation of meaning and assertion of significance.

I call such an action Mediatory. Mediatory action is a joint action, the
purpose of which is the production of the sign’s value and assertion of the
mutuality situation. The mediatory action is completed within the meaning,
but not within a thing. The intrigue of the mediatory action, its connectedness
is the intentional object of Vygotskian psychology, the studied life Event.

7.
The given idea of the intermental form requires another understanding of
completing the experimental genesis. The completeness is not just a recollec-
tion in solving the problem.

For example, the inner speech is not just a “mental plan” of speaking or
writing. It is not even a design or a plan of a statement separated from the
statement itself — its estimated “part”. Using the tip of L.S. Vygotsky® (as well
as Yu.M. Lotman and M.M. Bakhtin), it can be argued that the internal speech
returns into the statement as its rhythm — the systematic testing of the accent
and intonation of the statement, i.e. highlighting its meaning and a play with
itS. The idea and the plan do not determine the implementation, but are played
and replayed in it; played from the implementation itself. Only in this case we
can say that the internal speech became a support of the action (statement).

> See the examples [13]

6

In Chapter 7 of “Thinking and speaking”

7 According to the developments of L.A. Ryabinina et al., intonation and rhythmic structure of

a statement is a way to master conscious reading and writing. In the laboratory “Psychology
ofthe younger schoolchild” of the Institute of Psychology similar developments for groups of
children preparing for school are conducted by N.Yu.Mangutova.
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The “internal” action cannot be separated from the “external” one, but is
“challenged” (screened) by the external action and returned in it as an emphasis
of its field, as highlighting the key, transition points in this field. That is how I
understand the concept of a “functional field” introduced by P.G. Nezhnov [9].

Concluding the paper let me accent several points.

e The subject of the study of the modern cultural-historical concept is a
Mediatory action. There is consciousness in a joint action®,

e Mediation must be understood and built as birth and recreation of the Action.
That is how the connection of mediation and development are carried out.

e  Human development is the creation and transformation of the Mediation
Action.
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K HCTOPHUHU NMOHATHUSA NMEPECKUBAHUSA
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Besiknit pas, odpamasics k Hay4Ho#t cyapoe JI.C. Brirorckoro, He ycraens
MOpaKaThCs: KaK Majlo ObUIO JAHO eMy BPEMEHH TSl MBICTIH, KaK MHOTO OH CaM
JIaJl MBICIIH JIJIsL BPEMEHH — M CBOETO, M, OKa3aJIoch, Hamiero. Mnen Berorckoro
OynTo 1 HE cOOMPAIOTCs MPEeBpaIaThCs B UCTOPUIO, OHH TOJIBKO BXOMAT B TIOPY
3pEJIOCTH, JKUBYT, ITyJIbCHPYIOT, BCTYIIAIOT B TBOPYCCKUI AUAJIOT C CAMBIMH aK-
TyaJIBHBIMH [ICHXOJIOTUUECKUMH TeopusiMu. OIHa U3 TaKUX Ul — IOHNMaHKe
MIEPSIKUBAHUS KaK SIMHUIBI IICHXOJIOTHIECKOro aHami3a. Cam Berorckuii He
yCIlen 10cKa3aTh ee, TOBECTH JIO0 MONHOTHI, HO, OYEBHIHO, YTO OHA BOILIA B
CaMyI0 Cep/ICBHHY JIAOOPATOPUH €ro MBICIIM U JIOJDKHA ObLIa CTaTh OJJHOU U3
MarucTpajeil pa3BUTHSI KyJbTypHO-UCTOpUYECKOl Teopuu. Ilcuxonornueckas
TEOpUsI TIEPSKUBAHIS B TOTOBOM BUJie He Obuia qaHa Ham JI.C. Beirorckum, ona
ObUTa 3a/1aHa KaK aKTyaJbHast METOI0JIOTMUeCKas 3a/1a4a.

Pemenne takoit 3aga4n TpedyeT HCTOPUKO-METOIOIOIMIECKOTO ITOIX0-
na. Ilens 3Toi HEOOMBIION PabOTHI JaTh MAKCUMAIILHO CXKAThIH 0030p HCTO-
UM KaTEropuu MEePEKUBAHMS B TICHXOJIOTHH.

[cuxonorndeckue CIoBapu M YYeOHHKHM Yallle BCErO OIPENeIIoT mepe-
JKIBaHUE KaK HEIIOCPEICTBEHHYIO BHYTPEHHIOIO TAHHOCTH CyOBEKTY IICHUXUYe-
CKUX SIBIIEHU, COCTOSTHUH 1 MPOIIECCOB, CaM (DAKT WX HCIIBITHIBAHMUS. XapaKTe-
PUCTHKA KHETIOCPECTBEHHOCTIY YKa3bIBAET, YTO HEUTO HCITBITAHO CYOBEKTOM
MIPSMO, MIEPEKUTO HA COOCTBEHHOM OIBITE, & HE TIOYEPITHYTO U3 KaKUX-JIHOO
BHEIITHIX UCTOYHHUKOB. « BHYTPEHHUID» XapaKTep IePeIKUBAHUS BRIPAKACTCS B
€ro crerudprIecKoi 00paeHHOCTH Ha CyOhEKTUBHBIN, YyBCTBEHHBINH aCTIEKT
oITbITa (TIEPEKUBAHUE CKAKET: «30KO0, TPOOUPAET 10 KOCTOUYEK», a He «—300 1o
enbcuto»). CBOMCTBO «IaHHOCTH» TOJUYESPKUBAET HETPOU3BOJIBHBIA Xapak-
Tep TEePEKUBAHUS: YSTIOBSK HE MHUIIMHUPYET CBOE IEPEKUBAHKE, a JIUIIb TIpe-
TEpPIEBAET €r0 U CBUACTEIHCTBYET O MEPEKUTOM OIIBITE.

MeTomonornyeckas poJib IepeKUBAHIS PATUKAITEHO MEHSIIACH B ICTOPUH
TICUXOJIOTUH — OT KaTETOPHH, BRIpaXKAIOIIeH MpeIMeT BCeil HayKH B IIEJIOM
(MHTPOCTIIEKTHBHAS IICUXOJIOTHS, TOHUMAatoIast icuxoiorus B. unbTes), 10
MMOHATHS, BOBCE M3TOHIEMOro u3 ee¢ npezeioB (Ouxesuopusm). Kiaccuue-
CKasl HHTPOCIIEKTUBHAS MICUXOJIOTHS, JOOUBAsCh CTaTyca CaMOCTOSTEIFHON
HayKH, HallUla B TIepeXUBaHUE CaMOOBITHBIA 00BEKT (IIyCTh caxap M3ydaer
XUMHS, a CIaJI0CTh — IICUXOJIOTHs), CTPOT'0 HAyYHOE UCCIICAOBAHIE KOTOPOTO
METOJIOM aHAJTUTUYECKOI HHTPOCIIEKIIUH CITIOCOOHO BBIIEIUTH U3 LIEIOCTHO-
T'O OMBITA «YUCTYIO KYJIBTYPY» IEPEeIKUBAHHUS, OTIPEITIAPHPOBAHHYIO KaK OT
MIPEIMETHOTO COJIEPKAHUSA, TAK U OT JIMYHBIX IPUCTPACTUI HAOMIOqaTeIs.
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C pacmmpeHneM ropu3oHTa cuxosoruu 20 B. OT 00J1aCTH «IICUXHYECKHX
ABJICHUI» IO «MHUpa YEIOBEYECKON >KU3HI KOHIIENIT «YUCTOTO» IMEpeKnBa-
HUSI Ha4WHAET MPEeO0JIeBaThCs, NMPOUCXOAUT PACKPBITHE HOBBIX T'paHEed U
HU3MEpEeHUi 3Toro noHATus. IlepexuBaHuI0 BO3BpAILAETCs €0 MPEeIMETHBII
XapakTep: MPeIMET — HE BHELIHSAS IPUYMHA, OH < AIMMaHEHTEH NIEPEKUBAHUIO
(dumsteit). [leperxuBaHne HAYMHAET MBICIUTHCS B IIEIIOCTHOM KOHTEKCTE de-
JIOBEYECKOH KN3HH — KaK )KU3HEHHBIHN (DaKT WIIM KaK 3HAIUMOE COOBITHE KH3-
uu smaHOoCcTH (C.JI. Pyouamreiin). K aromy nomto otHocuTes u uaest JI.C. Bel-
TOTCKOT'0 O NEPEKUBAHNU KAK HHTErPATIbHON «EAMHULIBDY IMYHOCTU U CPEABIL.
ATOMHCTCKMH U CTaTHYHBIA B3I HA MEPEKUBAHUE CMEHSAETCSA MPOLECCY-
TBHBIMH MOJICJISIMH, BBIWICHSIOIIMMH B HEM OTJENbHBIE (ha3bl, 33aKOHOMEPHO
cMenstolme npyr npyra. Tak, padora 3. Jlunnemanna (1944) nana Tomdox
SMIMPUYIECKUM UCCIIEI0BaHUAM NEPEKUBAHUS TOPs, OMUCABIINM KaK I1aTONO-
rudeckue ero (opMsl (3aeprKaHHOE, OTCPOUCHHOE, HCKAXKEHHOE U T. 11.), TaK U
(ha3oByI0 CTPYKTYPY HOPMaIILHOTO ropsi ((ha3bl «II0Ka, KIIOUCKA», «OCTPOTO
TOPS», «OCTATOYHBIX TOMYKOB U PEOPTaHM3AINNY, «3aBEPILCHUN).

HoBslit 3Tan pa3paboTku mpoOieMbl NepeKUBaHUE Pa3BOPAdYUBACTCA B
JIOHE TTOoABHUBIIIEHCS B cepenune 20 B. TYMaHHCTHYECKOH TIcHXonorud. B mcu-
XOTEpPAIeBTUIECKON MPAKTHUKE 3TOTO HANpPAaBJICHUS NEPEKMBAHUE OOpeTaeT
CTaTyc KJIIOYEBOr0 MexaHu3Ma 3((EKTHBHOCTHU: TJIABHOE B TEPAITMH POHC-
XOZUT He Girarogaps rmporeccaM OCO3HaHMs O€CCO3HATENbHBIX BICUCHUH (Kak
B TICUXOAHAIN3€E) WM HaydeHHs aJalTHBHBIM IIa0iIoHaM NoBeeHHs (Kak B
OuxeBHOpaJbHOM Tepanuu), a Onarojaps UMEHHO NEPEXUBAHUIO JIMYHOCTH,
KOTOPO€ MBICIHUTCSI KaK LEJOCTHBIA KM3HEHHBIHM Mpoliecc, BOBIEKAIONMININ B
CBOIO JIMHAMHUKY YyBCTBa, yM, BOOOpakeHHE M TEJECHbIE peakiuu. B ycio-
BUSIX O€301IEHOYHOTO IOHUMAaHHs YeJIOBEKa B €ro CyObEKTUBHON pealbHOCTH
U TIPUHATHS €r0 APYTUM (TICHXOTEpareBTOM) PacKphIBAaeTCsl MPOAYKTHBHBIN
MOTEHIIMAJ MIEPEXUBAHUS KaK Ipolecca, ClIoCOOHOTO COBEPIINUTH TIEPEBOPOT
B YEJIOBEYECKHUX UyBCTBAX, yCTAHOBKAX, OTHOILICHUSX, KOTOPbIE CYOBEKT HE
MOT M3MEHHTH C MOMOIIBIO HANPSKEHUS CO3HAHMSA M yCWIMil Bomd. Takoe
TIOHVMaHUE MEPEXUBAHUS 00YCIOBIIIO CIBUT JTOMHHHUPYIOIIETO CTHIIS TICH-
XOTEpPaIeBTUIECKOH paboThl OT HEHTPaIbHO-aHATUTUYECKOTO WM BOCHHTA-
TEJIbHO-KOPPEKTUPYIOLIETO K JITYHOCTHO BKIIFOYEHHOMY, IOHMMAIOIIEMY, M-
naruaeckomy (K. Pomkepce, P.J1. JIsnr, X. Koxyr u ap.). K 1990-m rr. oxosno 40
TICHXOTEPANeBTUUECKUX MIKOJI OTHOCHIIMCH K «IKCIIEPHEHTAIBHOMY» (OT aHTIL.
experience — nepexxuBaHue) HanpaeiaeHuo (A. Mapep).

B 3TOM KOHTEKCTE MPOMCXOAUT (POPMUPOBAHHE IIETOCTHBIX ICUXOJIOTHYe-
CKHUX Teopuil nepexxuBanue. B nepBoit u3 Hux, npencrasnenHoit f0. [xenamm-
HBIM, [IEPEKMBAHUE IOHUMAJIOCHh KaK IepBUYHAsI CYOBEKTUBHAS PeabHOCTb,
COTIPOBOXKIAOINAs JTFO00M >KU3HEHHBIN aKkT. AKIIEHTHPYETCS TpPOIecCyab-
HBII XapakTep NepeXnuBaHUe (YTO OTPA3HIOCh B MPUAAHUHU AHTJIOA3BIYHOMY
TepMuHY cydrkca «ing» — experiencing), a TaKKe ero y4acTHe COBMECTHO C
MIPOLIECCOM CUMBOJIM3AIMN B aKTaX cMbIcnonoposxaeHus. Konnenmms. [ xen-
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JUIMHA HAIlIa MPUMEHEHHE B JIMYHOCTHO-LICHTPUPOBAHHON Tepaluu U B pas-
pabOTaHHOM MM TEpareBTUUECKOM METO/IE «(DOKYCHPOBAHHUS.

B poccuiickoii ncuxonoruu B Hadaie 1970-X TT. MO WHUIMATHBE
®.B. baccuna pa3BepHyJiach JUCKYCCHUSI O «3HAUaIlUX MEPEKUBAHUAX» KaK
LEHTPAIbHOM IIpeMETe IcuXoaorndeckod Hayku. C HO3MIMH KyJNbTyp-
HO-MICTOPHYIECKOTO MOAX0A U TICUXOJIOTHIECKOH TEOPUH NESITEIbHOCTH TIe-
PESKUBAaHUE CTAll0 PACCMATPUBATHCSI HE TOJNBKO Kak (JOpMa TyBCTBOBAHHUS,
HO TIPE’K/E BCEro Kak 0co0as BHYTPEHHSSI AEATEIBHOCTD 0 TPEOIOICHUIO
KpUTHY. )KU3HEHHBIX cutyaruid (Bacmmok, 1984): mepe:xuTh MOTEPIO — 3TO
HE IIPOCTO MCIIBITaTh YyBCTBO OJIMHOYECTBA, OTYASIHUS, BUHBI, HO IPOJIENaTh
OoupIoN AymIeBHBIA Tpyn («paboty mewanm» — 3. @pelin), HallTn yrpa-
YEHHBII CMBICIT CYLIECTBOBAHMS, BOCCTAHOBUTH SMOLIMOHAIBHYIO YCTOHYH-
BOCTb. DTOT METO/0JIOTHYECKUI TOBOPOT CBA3aN KaTETOPHUIO MEPEKUBAHUS
¢ Npo0JIEMAaTUKON «KOMIIEHCATOPHBIX MPOLIECCOBY, KIICHXOJIOTHY. 3aIIUThI»,
«COBJIAJIAIOIIETO MOBEACHUI» U IO3BOJIMI BBECTH B OOIIYIO TEOPHIO Iepe-
JKUBaHHWE TaKHWe HOBBIC M3MEPEHHs, KaK «IUIaHBI U 3aJaumy Ipolecca mepe-
XKHUBaHHE, €70 «HOCUTEIIN» U «YPOBHU», OIHCATh THIIOJIOTUIO, KyJIbTYPHO-H-
CTOPHYECKYIO ICTEPMUHALIUIO IEPEKUBAHUS, €TO TUATOTHYECKNH XapaKTep.

PaGota mepexuBaHMs pemacT TP KIIOUYEBBIC 3a/1aud, KaXIOH M3 KO-
TOPBIX COOTBETCTBYET OCOOBIN IUIaH €ro pa3BepTHIBAHUS: B IUIAHE «HUCIIBI-
TBIBAHHSD» OT YEJIOBEKa TpeOyeTcsl OTKPHITHCS NMPOXKMBAHUIO BBHINIABLICH Ha
€ro JIOJII0 PEAIbHOCTH, YyBCTBEHHO HCIBITATh €€, B IUIAHE BBIPAKECHUS EMY
HEOOX0AMMO HaUTH (OPMY M CPEACTBA IKCIUIMKALMK BHYTPEHHETO ONbBITA,
B IJIaHE OCMBICIICHUS — BBISIBUTH CMBICI KPU3UCHOW CHTYAIHH.

B pabore nepexxuBaHue y4acTByeT BeCh aHCAMOJIb IICUXUYECKUX (DyHK-
IIUH, IpU 3TOM AMOIMH HE 0053aTENIbHO UIPAIOT TJIABHYIO POJb, KOTOPYIO
MOKET MCHOJIHUTh ¥ BOCHpHUsATHE (HArp., PEHOMEH «IEepLENTUBHOI 3aIlu-
TBI»), ¥ MBIIUICHUE («UHTEIEKTyalbHas IepepaboTKa» TPaBMHUPYIOLIIX
COOBITHI), 1 TIOBEACHYECKHE aKTHI (HAIp., TyTEIIECTBUE KaK CPEICTBO IICH-
XOJIOTHYECKOTO COBIAJAHUS C KPUZUCOM).

PaboTa mepexnBaHs HOCUT MHOTOYPOBHEBBII XapakTep, IPOTeKast mapai-
JIENBHO B HECKOJIBKUX CIIOSX CO3HaHUA (Ha ypoBHE OECCO3HATENBHOTO, HEMo-
CPEICTBEHHOTO MIEPEKUBAHNS, CO3HABAHMS U PepIeKCcnHT), KKABIH U3 KOTOPHIX
MOXKET CTAHOBUTECS BeAynM. [Ipy TOMMHUPOBaHNH YPOBHS OECCO3HATENBHO-
ro «TaitHas padora nymm» (M.A. ByHuH) CKpbITa OT BHYTPEHHETO HaOJIIO/ICH S,
Ha ypOBHE MPOLIECCOB HEMOCPEACTBEHHOTO TIEPEXKUBAHMS OHA BBICTYIAET B CO-
3HaHUU B BHJIE SMOIIMH, HOMIIMX BOCIIOMUHAHHUID», KPY)KEHUH acCOLMaIii
BOKpYT 0OJIe3HEHHBIX TeM U T. 1. Korza mpeobi1agaet ypoBeHb CO3HAaBaHUs, ye-
JIOBEK IIeIEHANPaBJICHHO HIIET BBIXO/] U3 KPUTHUECKON CUTYaIMH, aHATU3UPYET
MIPUYKHBI € BO3HUKHOBEHHS, B3BEILMBACT albTEPHATHBBI, MPHHUMAET pellie-
HUS, TIEpECTpanBaeT IUIaHbl. BeymuM ypoBHEM paboThl IEPEKUBAHUS MOXKET
CTaHOBHUTHCS U peIICKCHs, aKTHBHOE IIEPEOCMBICIICHHE 0A30BBIX yOKICHHUH,
LIEHHOCTEH U Ieel, Ka3aBIIMXCS IO CHX TOp HEMPETOKHBIMU.
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Hawnbonee cyriecTBeHHbIE XapaKTEPUCTHKU TIEPEXKUBAHUS OTPEIEIIOTCS
THUIIOM XH3HEHHOTO MHpA, B paMKaxX KOTOPOTO OHO ocyIecTBisiercs. Mudan-
THJIBHOE TIEPEKUBAHUE MTOAUMHSICTCS MIPUHIIUITY YIOBOJIBCTBUS M pealn3yeT-
Csl TIPOIIECCAaMHU TICHXOJIOTHUECKON 3aIllUThI, HAaNpaBJICHHBIMU Ha n30eranne
CTpaJlaHusl MyTeM MCKaXXEeHHUsI pealbHOCTH. PeanucTudeckoe nepexuBaHME
OCHOBBIBACTCA HA MEXaHU3MaX TCPIICHUA U HAJICKABI U CTPEMUTCA K JCATCIIb-
HOMY COBJIQJIAHUIO C CUTYalMEH, IOMCKY KOMITEHCALMH WK 3ameleHus. Len-
HOCTHOE MEPEKUBAHUE OCYIIECTBIIETCS 3a CUET IEHHOCTHO-MOTHBALMOHHBIX
NepecTpoeK CO3HaHMA. TBOpUECKOe MepexUBaHNe BKIIIOYAeT KPU3UCHYIO CH-
Tyalyio B KOHTEKCT XU3HU KaK LEJIOr0, BBIABIACT U 3aHOBO nepepa6aTLIBaeT
KU3HEHHBIH 3aMBICETI INIHOCTH, JINOO U3MEHSS €ro, TMO0 yTBEPIKAAs U yKpe-
UL KEPTBEHHOM TOTOBHOCTBIO BOIUIOIICHMSI BOTIPEKH OOCTOSITENBCTBAM.
I'maBHBIE OTAMYMA TUIOB MEPEKUBAHUS ONPECNAIOTCS UX OTHOLICHUSMHU C
PEATBHOCTHIO: MH(pAHTUIFHOE TIEPESKUBAHUE Pl COXpaHEeHHsT KOM(OpTa Hr-
HOPHUPYET PEeabHOCTh, PEATMCTHIECKOE MIPUCIIOCA0INBACTCS K HEH, PHHU-
Mas TeKyIre 00CTOSTENbCTBA 32 OKOHYATENIFHYIO PEaTbHOCTh, IICHHOCTHOE €€
HIealIbHO MPeoOpaXkaeT, TBOPYECKOE CTPOUT HOBYIO KM3HEHHYIO PEATbHOCTb.

Kynbrypa BepabaThiBaeT pasinyHbIc 0OPSI0BO-CHMBOIMYCCKHE, IO3TH-
YecKue U Tp. POPMBI, B KOTOPBIX KPHCTAJUIN3YETCSI ICTOPHUYECKUI OTIBIT TIe-
PEKUBAHUS THITOBBIX CUTYallMil — yTPaThl, TOPayKeHNs!, KOH(QIINKTA, Pa3IyKH
U T.1. UnanBuyanpHOe CO3HAHUE, MTONKIIOYAsiCh K 9THM (Gopmam, odperaer
B HUX HE TOJBKO KYJIBTYPHOE «CPEJCTBO», HO ¥ (POPMOOOPa3YIONIYIO CTPYK-
TYypY, CONIPUYACTHE KOTOPOH MEPECTPANBACT BECH MPOLIECC NEPEKMUBAHUC

UYernoBeueckoe NepekxnBaHne TUaJOTHYHO, OHO BCET/ia BHYTPEHHE 00pa-
meHo K komy-to (3 Habmronenuii K.M. UykoBckoro 3a gerbMu: «5 miauy
He Tebe, a Tete CuMe»). UenoBeK MOXKET HCKPEHHE OTKPHITH U IMOJIHOIIEHHO
BBIPa3UTh JPYTOMY CBOE NEPEKHMBAHHE TOJIBKO B aTMoc(epe MOHMMAHHSA,
TIPUHSTHUS ¥ COTIEPEKUBAHMS, YTO JETAeT SMIATHIO EHTPAJIHHBIM METOJIOM
nzyuenus nepexuBanus (Kapsruna, 2015).

denomeH TNEPEIKUBAHUA TITIOAOTBOPHO UCIIOJB3YCTCA HE TOJIBKO B IICUXO-
Tepariy, HO U B JPYTHUX KyJbTYpPHBIX IPAKTHKaX — COLMANBHOMN paboTte, me-
Jaroruke (BajgbIopcKast MKoJIa, TaK Ha3bIBAEMOW IeIaroruke nepeknBaHus,
UCIIOJIb3YEeMOI B paboTe ¢ MOJIO/ICKBIO), pexXuccype (HanmpuMep, nepeknBa-
HHUE — KIII0YEeBOH TepMHH pexuccepckoit cucteMsl K.C. CTaHHCIaBCKOTO: aK-
TEp BXKUBAETCSA B OOCTOSTENBCTBA M CMBICIIOBYIO JIOTHKY JKH3HH HIEPCOHAXKa,
YTOOBI €ro ACHCTBHS Ha CIIEHE CIIEIOBAIN «IIPABIE MEPSKUBAHUS).
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Addressing Lev Vygotsky’s scientific path you do not cease to stop to
amaze at how with such a small amount of time given for thought, he has given
such a great amount of thoughts for the time, his time and our time. It seems
that Vygotsky’s ideas are not yet planning to become history; only now they
are entering their mature phase, living, pulsing, and stepping into a creative
dialogue with the most relevant psychological theories.

One of these ideas is in understanding the concept of perezhivanie as the
unit of psychological analysis. Vygotsky himself did not have opportunity to
complete it, to bring it to wholeness, but it is obvious that it has entered into
the heart of the laboratory of his thoughts and should have become one of the
mainstreams of the development of cultural-historical theory. The psychologi-
cal theory of perezhivanie was not given to us by Lev Vygotsky in its finished
form, rather it has been given as a task for building such a theory.

The solution of this task requires a historical-methodological approach. The
goal of current paper is to give the briefest summary of the history of the cate-
gory perezhivanie (experience, experiencing) in psychology.

Psychological dictionaries and textbooks often define experiencing as the
immediate internal givenness of psychological phenomena to the subject. The
fact of their existence. “Immediate” indicates that the subject is experiencing
something directly and lives through his own experience and it is not derived
from any external sources. The “internal” nature of experiencing reveals its
specific orientation to subjective, sensual aspect of experience (experiencing
will say, “its chilly, sends shivers down the spine” and not “-30 degrees cen-
tigrade™). “Givenness” emphasizes that experiencing is given to the subject,
pointing out the involuntary nature of experiencing: the man does not initiate
his experiencing, but only undergoes and indicates it.
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Methodological role of experiencing has radically changed in the history of
psychology — from category which expressed the object of the entire science
(introspective psychology, Wilhelm Dilthey’s “understanding psychology”), to
a concept which was expelled from its boundaries (behaviorism). Classical in-
trospective psychology, achieving the status of an independent science, found
in the experiencing an original object (let the sugar be studied by chemistry, and
sweetness — by psychology), where strict scientific research using the method
of analytic introspection was able to extract from the holistic experience the
“pure culture” of experiencing, prosected from both the subject content and the
personal passions of the observer.

With the expansion of the horizon of psychology of the 20th century from
the field of “psychic phenomena” to “the world of human life” concept of “pure”
experiencing began to emerge; new facets and dimensions of the concept were
being found. Experiencing gained back its subject (not “sweetness” but “sweet
sugar”): the subject is not an external cause, but it is “immanent to experience”
(W. Dilthey). Experiencing begins to be conceived in a holistic context of human
life — as a fact of life or as a significant event of personal life (S.L. Rubinstein).
The idea of Lev Vygotsky about the perezhivanie as an integral unit of an indi-
vidual and his/her environment also refers to this field. Atomistic and static view
of experiencing is replaced by procedural models which separate experiencing
into different phases, consistently replacing each other. Thus, the work of Erich
Lindemann (1944) gave rise to the empirical study of experiencing of grief, de-
scribing both its pathological forms (delayed, postponed, distorted, etc.), and as
the phase structure of the normal grief (the phase of “shock™, “search” “acute
grief”, “residual aftershocks and reorganization”, “completion”).

A new stage in the elaboration of the problem of experiencing occurred in
humanistic psychology that emerged in the mid-20th century. In psychothera-
peutic practice of this approach experiencing attains the status of a key mecha-
nism of effectiveness: the most important in therapy happens not because of the
processes of awareness of unconscious drives (as in psychoanalysis) or learning
adaptive patterns of behavior (as in behavioral therapy), but as a result of person-
al experiencing, which is understood as a holistic process of life, involving the
senses, mind, imagination and bodily reactions into its dynamics. Conditions of
non-evaluative understanding of a person in his/her subjective reality and with
his/her acceptance by another one (the therapist) reveal the productive potential
of experiencing as a process able to make a breakthrough in human feelings, at-
titudes, relations, which the subject didn’t manage to change with the help of his
consciousness and efforts of will. Such understanding of experiencing has led to a
shift in the dominant style of psychotherapeutic work from a neutral-analytical or
educational-correcting to a personally-involved, understanding, and empathetic
(K. Rogers, R. D. Laing, H. Kohut, and others.). By 1990s, about 40 psychother-
apeutic schools belonged to the “experiental” orientation (A. Mahrer).
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In this context the formation of holistic psychological theories of experienc-
ing takes place. In the first one, presented by Eugene Gendlin, the experiencing
was understood as a primary subjective reality that accompanies any vital act.
The procedural nature of the experience was emphasized (which was reflected
in giving to the term the English suffix “ing” — experiencing) as well as its
participation, together with the process of symbolization in acts generation of
meaning. Concept by Gendlin has been applied in the person-centered therapy
and in his therapeutic method of “focusing”.

In Russian psychology in early 1970s a discussion was initiated by Philipp
Bassin concerning the “significant experiencing” as a central subject of psy-
chological science. From the standpoint of cultural-historical approach and
the activity theory experiencing was regarded not only as a form of feeling,
but primarily as a special inner activity of overcoming critical life situations
(Vasilyuk, 1984): overcoming the loss is not just in experience of the feeling of
loneliness, despair, guilt, but in great internal work (the “work of sorrow” by
Freud), in finding the lost meaning of existence, to restore emotional stability.
This methodological turn linked the category of experiencing with the problem
field of “compensatory processes”, “psychological defense”, “coping behav-
ior” and made it possible to introduce to the general theory of the experiencing
such new dimensions as the “plans and tasks” of the process of experiencing,
its “bearers” and “levels”, to describe the typology, cultural-historical determi-
nation of the experiencing, and its dialogical character.

In order to overcome critical life situation the work of experiencing has to
solve three key objectives, each of which corresponds to its particular plane of
unfolding. In the plane of direct experiencing the person requires to encounter
the hardships of reality and allow oneself to fully undergo the pain, tiredness,
despair, alienation, etc.; in the plane of expression one needs to find the form
and means of explication of inner experience; in the plane of meaning genera-
tion — to solve a task of finding the personal sense in critical situation.

In the work of experiencing the whole ensemble of mental functions is in-
volved, and emotions do not necessarily play the main role, it can be played by
perception (e.g., the phenomenon of “perceptual defense”), thinking (“intellec-
tual processing” of traumatic events) and behavioral acts (e.g., having a journey
as a means of psychological coping with the crisis).

Work of experiencing has a multilevel nature taking place simultaneously in
multiple layers of consciousness (unconscious, immediate experiencing appre-
hension, and reflection), each of which can become the leading one. With the
dominance of the level of the unconscious “the secret work of the soul” (Ivan
Bunin) is hidden from the inner observation; at the process level of the immedi-
ate experiencing it acts in one’s consciousness in the form of emotions, ‘aching
memories’, associations whirling around painful issues, etc. When the level of
apprehension is prevailing, one purposefully looks for the way out of a crisis in
analyzing its causes and alternatives, making decisions, rebuilding plans. The
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reflection may become the leading level of work of experiencing allowing re-
thinking of basic beliefs, values, and goals that have seemed indisputable so far.

The most essential characteristics of experiencing are determined by the type
of the life-world within which it occurs. Infantile experiencing is subordinated
to the pleasure principle and is realized through the processes of psychological
defense, aimed at the avoidance of suffering through the distortion of reality.
Realistic experiencing is based on the mechanisms of patience and hope and is
aimed at active coping with the situation, the search for compensation or replace-
ment. The value-related experiencing occurs alongside with value-motivational
rearrangements of consciousness. Creative experiencing includes crisis situation
into the life context as a whole, reveals and re-processes the personal life plan,
either changing him/her, or affirming and strengthening the sacrificial willingness
of the incarnation in spite of circumstances. The main differences between the
types of experiencing are defined by their relationship to the reality: infantile
experiencing ignores the reality for the sake of comfort, realistic experiencing
adjusts to it, taking the current circumstances for ultimate reality, value-related
transforms it ideally, creative — builds up a new reality of life.

Culture develops various ritual-symbolic, poetic, etc. forms in which his-
torical experience of behavior in typical situations is crystallized — the loss, de-
struction, conflict, separation, etc. The individual consciousness, joining these
forms, discovers in them not only a cultural ‘tool’, but also form-generating
structure belonging to which rebuilds the whole process of experiencing.

The human experiencing is dialogical; it is always internally addressed to
someone (from the child behavior observations by Korney Chukovsky: “I’m
not crying to you but to aunt Sima!”). A person can sincerely open and fully
express his/her experiencing to another person, but only in the atmosphere of
understanding, acceptance and compassion, which altogether makes empathy a
central method of studying experiencing (Karyagina, 2015).

The phenomenon of experiencing is used not only in psychotherapy but also
in other cultural practices — social work, education (Waldorf school, so-called
pedagogy of experience, used for work with young people), theatre directing
(for example, experiencing is a key term of Konstantin Stanislavsky’s system
of acting: an actor is getting the feel of his/her part in given circumstances and
the semantic logic of a character’s life in order to make his actions on the stage
follow the “truth of experiencing”).
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B nocnennue nBa necaTuieTrs OHITUE NIEPEXKUBAHUS TIPUBIIEKAET 3Ha-
YUTENIFHOE BHUMaHUE HCCIIeIoBaTeNel, paboTarolux B TPa I KYJIbTYp-
Ho-uctopuueckoi ncuxosoruu (Antoniadou 2011, Chen 2015, Daniels 2008,
Fleer & Hammer 2013, Mahn & John-Steiner 2002, Rieber & Wollock 1997,
Smagorinsky, 2011).

B nayunoit nporpamme Konrpecca UICKAP B Cumnee B 2014 rony Osuto
TIPEICTABIICHO HECKOJIBKO JIOKJIAJJOB M TPH OTIEIBbHBIX CUMIIO3HyMa, TIOCBSIIIECH-
HBIX NOHATHIO nepexuBanust. B 2015 roxy B yHuBepcurere MoHall cOCTOSUICS
MEX[yHapOAHBIH CeMHHAp I10 3TOH MpobieMe ¢ ydacTneM OpasiIbCKHUX U aB-
cTpanuiickux uccnenosareneil. 1o xpaiiHell Mepe 1Ba MEXIYHAPOIHBIX JXKYp-
Hana — International research in Early childhood Education journal (IRECE) and
Mind, Culture and Activity journal (MCA) — TroTOBAT clieaJIbHBIE HOMEPA, Lie-
JIMKOM TMOCBSIILIEHHBIE TEOPETUYECKUM M AMIIMPHYECKUM UCCIIEJOBAHUSIM TIepe-
»uBaHusl. M, HakoHell, N31aTeabeTBO Springer TOTOBUT K U3JaHuI0 KHUTY «Ile-
peXHBaHUE, IMOLIIHU U CyOBEKTUBHOCTEY. [laxe mpocToii mouck B ['yrie BeInaeT
JIECSITKH, €CJTH HE COTHU NCTOYHHKOB, TOKa3bIBAIOIINX OTPOMHOE pa3HOOOpasme
Pa3IUUHBIX NOAXOA0B, IOHUMAaHUH 1 UHTEPIIPETALIMI.

OnHako, IpH BCEM YBa)KCHHUH K IIOCTMOAEPHUCTCKOMY TTOHIMaHMIO MHO-
KECTBEHHBIX HCTHUH, 5 HE AyMalo, YTO TAKOE COCTOSHHE A€M JaeT OCHOBa-
HHUE JUISL PAJOCTH: TEOPETUYECKUE TOHITHS UMEIOT CTPOTO OINpPEAeTICHHOES
TEOPETHUYECKOE XKE COIEPKaHUE, 10 KpaiHei Mepe, B TOM Cllydae, Korja Mbl
TOBOPHM O KYJIBTYPHO-UCTOPHYECKOH TEOPHH PA3BUTHS BBICIIMX MCHXHYE-
ckux pynkuuii. Ho, kak ormeuarot Bepecos n ®anp «coneprkaHue TOHITHS
nepexxuBaHus octaercs HesicHeIM» (Veresov & Fleer, 2016 in press). I1o cio-
BaM CMaroprHCKH «Iepe)KHBAHUE TT0KA ellle B OOJBIIEH CTENeHNn 0CTaeTCs
JpasHsIMM TEPMHHOM (Notion), HEXENU MOHSITHEM C SICHBIM 3HauCHHEM»
(Smagorinsky, 2011, p. 339). IIpoGiema COCTOUT HE TOJNBKO B HEOOXOMIH-
MOCTH HPOSCHEHUS 3HAUEHHUS 3TOTO MOHATHS, HO U B TOM, YTOOBI BBISIBUTH
METOOJIOTUIECKUE MOCIIEACTBHS TAKOTO MPOSICHEHNUSI.

MHe npeAcTaBIsIeTCsl, YTO HET HUKAKOT'O CMBIC/IA B MIPOCTOM ITOBTOpPE-
HHUH TOTO YTO IHcal BEIrOTCKHMil 0 Tepe)XnBaHUM B Pa3HbIE IEPUOIBI CBOETO
TBOPUYECKOTO IyTH; KaXbIH, KTO HHTEPECYETCs JIETKO MOXKET HalTH COOT-
BercTByronme nurtarel B Coopannn Counnennit (1982—-1984) nnnm B Jlexnu-
sx o negonoruu (2001). IIpodiema cocTouT B TOM, YTOOBI HAMETHTH Y TH
JUISL yTITyOJIeHUs! HALIETO HOHUMAHUsL COAEPKaHUS STOTO MOHSTHS B CHCTEME
JPYTHX MOHSTHH KyJIBTYPHO-UCTOPHYECKOH TEOPHH, PACKPBIB UX B3aUMOC-
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BSI3b, BBISIBUTH TEOPETHUYECKOE COJICPKAHIE ITOTO MOHSTHS B CBS3U C METO-
JIOJIOTUYECKMMH OCHOBAHMSIMH KYJIBTYPHO-UCTOPHUYECKOI TEOpPHH, TO €CTh
BBISIBUTH 3TO COJEpXKaHUe, clienys joruke Boirorckoro. MHpIME ciioBamu,
peyb UIET He O 3HaueHuy TIOHSTUS TIEPEXKUBAHUE, & O MEOPEMUYECKOM CO-
Odepoicanuu ero. 3amadu Moero nokmana: (1) BEIIBUTB 3TO coAepxkaHue u (2)
MTOKa3aTh BO3MOKHBIE, Ha MOW B3TJISA, ITyTH UCIIOIB30BAHUS 3TOTO IMOHATHS
KaK TEOPETHYECKOTO MHCTPYMEHTa aHajH3a IPOIecca COMHUOKYIBTYPHOTO
TeHe3HCa BBICIINX IICUXUICCKUX (PYHKIMIA B €T0 IEITOCTHOCTH.

JIBa METOIOIOTUIECKHUX PA3IMICHUS, C MOCH TOUKH 3PEHUS, MOTYT CTaTh
oTHpaBHOM Toukoi. [lepBoe pasnuueHne — 3TO MEpeXUBaHHUE, KaK ICHXHU-
yeckuit penomen (I11) u nepexuBanue, kak Teoperndeckoe nousrue (112).

Caenats 370 H0BONBHO 1pocto. Tak, B [Icuxonoruueckom ciosape (Bap-
masa 1 Beirorckuii, 1931) unraem:

[epexuBanue — oO1Iee Ha3BaHHUE I HEIOCPESACTBEHHOTO TICUXHYC-
CKOTO OIIBITA; CO CTOPOHBI CyOBEKTHBHOM BCSAKHIA ICUXUYECKUH TPO-
uecc ectb I1. Bo Bcakom I1. paznuuarot akt u conepxanue I1.; nep-
BBIHA — €CTh JACATCIBbHOCTDH, CBA3aHHAas1 C BOSBHUKHOBCHUEM JJAHHOT' O H,
BTOpOE — COJiep)KaHue, COCTaB TOTo, YTo MepexuBaercs. (Bapmasa,
Beirorckwit, 1931, c. 128)

C npyroii CTOpOHBI, IEPEKNBAHNE, KaK MTOHATHE, UMEET COBCEM JAPYTOit
CMBICII:

...[ICPECIKMUBAHUC ABJIACTCA MMOHATUEM, KOTOPOC IMMO3BOJIACT HAM B aHa-
JIA3€ 3aKOHOB Pa3BUTHS XapaKTepa M3ydaTh POJIb U BIMSHHUE CPELBI
Ha TICXO0JIoTH4YecKoe pazButue pedenka (Beirorckuit, 2001, c. 77).

3/ech nepexrBaHKUe MPEICTAaBICHO Kak IOHIATHE, a He Kak olliee Ha-
3BaHUE JIJIsl HEITOCPEACTBEHHOIO IICHXHUYECKOT0 OIbITA. 31eCh XKe, B CaMOM
o01eM Bujie, 3a/1aHa 00J1acTh TEOPETUUECKOTO COJIEPIKAHMS ATOTO HOHSITHUS;
oHO cBs3aHO (1) ¢ pa3BUTHEM U €T0 3aKOHAMH U (2) C pONBIO M BIMSHUEM
CpeJibl, TPEIK/IC BCEro COLMAIBHOM Cpe/ibl, Ha pa3BUTHE.

OT0 pa3mUYeHue HE eCTh MIPOCTO PA3THICHAUE MEXKITY TBYMS 3HAUCHUSIMH
OJTHOTO TEpPMHUHA — 37€Ch MBI UMEEM MECTO C Pa3IMICHUEM JIBYX ypOBHEH
aHanmu3a — (PEHOMEHOJOTHYECKOT0 M TeopeTHueckoro. M3yuas Hemocpen-
CTBCHHBIC TICPSKUBAHUS JICTEH KaK IMCUXWYCCKUE ()CHOMEHBI (HampuMep, B
PHUCYHKaX WU B HTPaX) UCCIICAOBATEIL MOXKET MOTYYHUTh OOraThlil MaTepUa
0 TOM, KaK KOHKPETHasI COMAIbHAS Cpe/ia BIUICT Ha peOCHKA, KaK KOHKPET-
HBIA PEOCHOK MHTEPIPETHPYET, MOHUMAET, OCO3HACT Ty MJIM MHYHO CHTYya-
LU0 M OTHOCUTCA K Hell. Ho B codeporcanuu nonsmus «nepexuBaHue) HET
HUKaKOH ()eHOMEHOJIOTHH: 3/I€Ch MBI HMEEM JIEJIO C MOHSITHEM, KaK YacThIO
TEOPHUH U, CJICOBATEIBHO, COJCPIKAHNE MOHSITUS €CTh COJIePIKAHHE TEOPETH-
4ecKoe, HO He (PeHOMEHOJIOTHUYECKOE MIIH IMITHpHUYeckoe. Mcrmonb3ys moHs-
THE MEPEKUBAHUS KAK TEOPETUUECKOE CPEJICTBO, KAK HHCTPYMEHT aHAJM3a,
HCCIIeI0BATENb BBISIBIICT KaK Ta WM WHAs COLMAIbHAS CUTYalUsl BIUSET
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Ha cam x00 passumus pebenka. VIHade roBOps, COAepKaHUE IEePeKUBAHUS
KaK IMOHSATHA €CTh TEOPETUUECKOE CPEACTBO aHAN3a IPOLecca Pa3BUTHS KaKk
COLIMOKYJIFTYPHOT'O T€HE3KCa BBICIIMX ICUXUYECKUX (DYHKIHI YeIoBeKa.

Bropoe BaxxHOE, Ha MOH B3I, pa3IMYEHHE COCTOUT B TOM, YTOOBI BbI-
JeJIUTH OCOOBII THII IepexXHUBaHuU. 51 ObI Ha3BaJI €ro KPUTHUESCKUM HIIH JIpa-
MaTHYECKUM IepexKUBaHUeM. Sl Jearo 5To BBIISICHUE N0 IBYM IIPUYUHAM.
Bo-mepBrIX, 3TOT THIT EpEe)KUBAHHUA MMEET OTHOIIEHHE K obmedriocod-
CKOMY TMOHSTHIO IPOTHBOPEYHS, KaK JBIKYIICH CUIBI pa3BuTHA. be3 mpo-
THBOPEYHS HET Pa3BHUTHS M 3TO CIPABEIIMBO H B OTHOLICHHH ICHXUYECKOTO
pas3Butus. «OCHOBHOW NPHUHIMIT pabOTHl BBICHIMX IICUXUYECKHX (DYHKIUH
(JTMYHOCTHN) — COLMANBHOE IO THITYy B3anMOZAEHCTBHEe (QYHKIMH, cTaBIee Ha
MecTO B3auMojieicTBus Jitosieil. Hanbosee monHo oHM MOryT OBITH pazBep-
HYTHI B popme apamb» (Beirorckuid, 1986, c. 55). JIpamarudeckue coObITHS,
JpamMaTHYeCKue B3aUMOJICHCTBYS JIF0/Iei BBI3BIBAIOIIUE JpaMaTHUECKHE Tie-
PEXKHUBAHUS U IPEJIOMJISISICh B HUX, HE TOJILKO BJIMSIOT HA peOeHKa, HO MOTYT
CO31aTh «IIOBOPOTHBIE IIYHKTBD) B CAMOM XOJE Pa3BHUTHs, U3MEHSS TPaeK-
TOPHUIO Pa3BUTHA. 31eCh a0CTpakTHAsA QrtococKast Uaes O POIH IPOTUBO-
pedns B Pa3BUTHH OOpeTaeT KOHKPETHOE ICHXOJIOTHYECKOE COMCpIKaHHUE.
[poruBopeunsi, Bo3HUKaromue B (HopMe KH3HEHHBIX JpaM, ¥ CIOCOOBI pas-
peLIeHHs IpaMaTHYCCKUX KOJUTU3UHA CTAHOBSTCS IBIKYLICH CHIION pa3BH-
THS 1 ONIPEACIISIOT, B KOHEYHOM CUYETE, YHUKAJIBHOCTD TPACKTOPHH PAa3BUTHS
BBICHIMX TICUXWYECKHX (DYyHKLIUH y yenoBeka. «/lMHaMuKa JUYHOCTH €CTh
npamay (Beirorckuii, 1986, c. 59).

Bo-BTOpBIX, JpamMaTHuecKoe MEepeKUBaHUE MO3BOJISIET PACKPBITH €IlIe
OJMH (QyHIaMEHTAJIbHBIA ACIEKT JUAJIeKTUKH Pa3BUTHS — TO €CTh Pa3BHU-
THE, KaK Ka4eCTBCHHOE HM3MEHEHHE, KaK KayeCTBEHHYIO pEeOpraHU3alnio
pa3BuBaroleiics cucteMbl. be3 KauecTBEHHBIX CKaYKOB HET Pa3BUTHS H 3TO
CIIPaBEIUIMBO B OTHOLIEHHHU IICUXMYECKOTO PAa3BUTHL: APaMaTHYECKOE Iepe-
KMBaHUE MOXET CTaTh MOIIHBIM TEOPETUYECKUM CPEACTBOM M MHCTPYMEH-
TOM aHaJn3a 3TOr0 aclleKTa Ipouecca pa3BuThsi. CHIbHOE IpaMaTHYecKoe
NIepEeKUBAHNE MOXKET IIPHBECTH K CEPbe3HBIM H3MEHEHHUSIM BO BCeil crcTeMe
BBICIINX IICUXWYECKUX YHKIUH, K ipeoOpa3oBanuio (transformation) 3Toit
CHCTEMBI; BO BCSIKOM CIIy4ae, Y HAC €CTh BCE OCHOBAHHS CUMTATh, YTO BCE
W3MEHEHHS TaKOro poJia KaKMM-TO 00pa30oM CBsI3aHbI C JpaMaTHYECKUMHU Tie-
PEeKUBaHUAMH, Kak popMaMn HHIUBHYAIEHOTO MPEIIOMIIEHUS COLIMATbHBIX
JpaMaTHYeCKUX COOBITHH. B 3TOM CMBICiIe YHUKaIbHAS apXUTEKTYpa CHCTE-
MBI BBICHIMX [ICUXHYECKUX (DYHKLUI SIBISIETCS CBOEOOPA3HBIM PE3yJIbTaATOM
TaKMX KayeCTBEHHBIX MPeoOpa3oBaHHi, TO €CTh PE3yJIbTATOM YHUKAIIBHBIX
UHTEP-TICUXUYECKUX KOJUTU3HM, POUCXOJUBIIMX C YEJIOBEKOM, BMECTE CO
CrIoco0aMM U CPeACTBAMH UX NPEONOTIECHHS. Y HUKAIBHOCTD CYABObI BOILIO-
aeTcsl B YHUKaJIBHOCTH TuaHocTH (Veresov, 2016).

[NoHsATHE OPaMaTHYECKOTo MEPEKUBAHKS MOXET CTAaTh MOLIHBIM TEOPETH-
YeCKUM MHCTPYMEHTOM aHaJIN3a PA3BUTHS C TOUKH 3PSHHs KaYeCTBEHHOTO IIpe-

125



o0pazoBanwus (transformation) cucteMsl icuxuueckux (QyHKIHH yenoBeka. Op-
HaKO HE KaXKJI0e TIPe00pa3oBaHKe SBISIETCS AUATEKTUUECKHIM T10 PHPOJIE; €CTh
npeoOpazoBaHus, KOTOPbIE OIPaHUYMBAIOTCS BHEIHEH peKOH(UIypaluen cy-
IIECTBYIOLIMX KOMIIOHEHTOB U yacteii. Cnemys [ ereto, Mbl MO)KeM 0003Ha4YNTh
HX Kak «MexXaHmdeckre» mpeodpazoBanus (mechanical transformations). Oana-
KO, 4eJIOBEYECKOE CO3HAHME — ITO HE MeXaHN4YecKas cucTeMa. Jlnanekruieckoe
npeoOpa3oBaHue — ITO HE PEKOH(QHIYpaLHs CYIIECTBYIOIIMX SJIEMEHTOB, 9TO
NPOLIECC PEOPraHMU3alMi BCEH CHCTEMBI, KOTJla HOBBIH OpraH, OPOXKICHHBIH
CHCTEMOH, PEOpraHu3yeT ee TaKuM 00pasoM, YTO CHCTEMa CTAaHOBHTCS CIHH-
CTBOM 00J1ee BEICOKOTO TIOPSIIKa M HaYWHAET paboTaTh 110 HOBBIM 3aKOHAM.

Takum o0Opazom, ApaMaTHYecKOe NEpPEeKHUBAHHE €CTh MOHSATHE, MO3BO-
JISIIOIEe Ha TEOPETHYECKOM YpOBHE aHallM3a CBs3aTh JBa BAKHEHIIMX JU-
QIEKTHYECKUX acrnekTa pa3Butus — (1) mpoTuBopeune U (2) KaueCTBEHHYIO
peopraHu3alHIo.
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Over the past two decades the concept of perezhivanie has attracted increas-
ing attention by various researchers working within the cultural-historical tradi-
tion (Antoniadou 2011, Chen 2015, Daniels 2008, Fleer 2013, Fleer & Hammer
2013, Mahn & John-Steiner 2002, Rieber & Wollock 1997, Smagorinsky, 2011).

The scientific program of 2014 ISCAR Congress in Sydney includes
three sections on perezhivanie; an Australia-Brazil ISCAR international
symposium on perezhivanie took place in Monash University, Australia in
February, 2015. International research in Early childhood Education journal
(IRECE) and Mind, Culture and Activity journal (MCA) are developing spe-
cial issues on perezhivanie to be released in 2016. International Springer Pub-
lisher is releasing a new book “Perezhivanie, emotions and subjectivity” to be
published in 2017.Even simple Google search indicates hundreds of sources
available showing a huge variety of understandings and interpretations.

With all my respect to post-modernist conception of multiple truth I do
not think that such a variety of understandings and interpretation is the state
we have to celebrate; I strongly believe that theoretical concepts have definite
theoretical contents, at least when we speak on the concepts of cultural-his-
torical theory of Vygotsky. However, as Veresov and Fleer claim “...an un-
derstanding of perezhivanie as a concept remains elusive” (Veresov & Fleer,
2016 in press). According to Smagorinsky (2011), “perezhivanie thus far re-
mains more a tantalizing notion than a concept with clear meaning” (p. 339).
The movement from a tantalising notion to a concept with clear meaning is
still a challenge; in other words the challenge is to clarify the meaning of pe-
rezhivanie and to identify methodological consequences of this clarification.

I believe it does not make any sense to repeat what Vygotsky said about
perezhvanie in different periods of his work as everyone who is interested can
easily find appropriate quotations in the Collected works and the Vygotsky
Reader. The challenge is to find new ways of advancing the understanding of
the content of this concept in relations with other concepts, yet to do this in
line with Vygotsky’s thinking and theoretical framework. My paper is (1) to
clarify this content and (2) to show possible ways of how to use this concept
as an analytical tool of analysis, as a theoretical lens to study the process of
development of human mind in its complexity.

From my point of view, two methodological distinctions are important.
The first is the distinction of perezhivanie as a psychological phenomenon
(P1) and perezhivanie as a theoretical concept (P2).
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Thus, on one hand, we can find the following definition:

Perezhivanie (nepexuBanue) is a common name for direct psycholog-
ical experience'. From a subjective perspective, every psychological
process is perezhivanie. In every perezhivanie we distinguish: firstly,
an act, and secondly, the content of perezhivanie. The first is an ac-
tivity related to the appearance of certain perezhivanie; the second
is the content, the composition of what is experienced (Varshava &
Vygotsky, 1931, p. 128).

On the other hand, perezhivanie as a concept has a different meaning:

...perezhivanie is a concept which allows us to study the role and in-
fluence of environment on the psychological development of children
in the analysis of the laws of development (Vygotsky 1994, p. 343).

The meaning here is radically different from the first one. Firstly, pere-
zhivanie here is presented as a concept, not a notion or a definition. Secondly,
this concept is related to the process of development. Thirdly, it is related to
the role of the environment on development. And finally, it has a strong ref-
erence to the psychological laws of development.

This is not a distinction of two meanings only, this is a distinction of
two levels of analysis — phenomenological and theoretical. When we study
contents of children’s perezhivanie as a phenomenon (for example, presented
in children’s drawings or play) it might bring a lot of data of how concrete
social environment influences child’s mind, how particular child interprets
and relates to certain situation. Perezhivanie as a concept has no phenome-
nological content, it is a part of the theory and its content is therefore com-
pletely theoretical. Using this concept as an analytical tool a researcher might
discover how social environment influences the whole course of child de-
velopment, what are developmental outcomes of social influences refracted
through child’s perezhivanie. In other words, perezhivanie is a concept to
study the process of development as a sociocultural genesis of mind.

The second important distinction is in advancing the theoretical endeav-
or on this concept. I introduce a concept of dramatic (critical) perezhivanie
because of several reasons. First, dramatic perezhivanie is related to con-
tradictory nature of human development. There is no development without
contradictions, and higher mental functions “can be most fully developed in
the form of drama” (Vygotsky, 1989, p.59); dramas, dramatic events being
refracted through dramatic perezhivanie do not only affect the child, but they
can create turning points in a whole course of child development. Here an
abstract dialectical idea of a contradiction as a moving force of development
obtains its concrete psychological content in the concept of the drama of life
as a moving force in the development of human personality (Veresov, 2016).

! Opyt (omsrt) in the Russian original text.
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Famous Vygotsky’s example of three children from one family is an
example of such dramatic perezhivanie where social drama in the family
affected childrens’ developmental trajectories in different ways (Vygotsky,
1994, p. 339-340).

Second, dramatic perezhivanie is related to development in such a way that
it is a theoretical tool for the analysis of development and qualitative reorga-
nization of the whole system of higher mental function. Dramatic perezhivane
bring changes to the whole system of child’s mental functions. The unique
architecture and hierarchy of higher mental functions of human beings is the
result of the unique dramatic interpsychological collisions that have happened
in their lives and of the process of that human being overcoming them.

This dialectical understanding orients research to focus on transformations
as an important aspect of the process of development. However, not every
transformation is of a dialectical nature, not every transformation is a qualita-
tive change of the whole system; there are transformations which happen with-
in the system as reconfiguration of existing components, parts and elements.
Following Hegel’s dialectical approach, we could call them “mechanical trans-
formations”. Human mind is not a mechanical system by its nature, and devel-
opmental transformation is not a recombination of existing components. De-
velopmental transformation is a qualitative change of the whole system where
a new organ brings reorganisation to the whole system in such a way that the
new (reorganised) system becomes a unit of a higher order and begins to act
according to new laws. Distinguishing two types of transformations allows to
study the process of social formation of human mind in two interrelated aspects
(1) as a quantitative change and 2) qualitative reorganisation.

There is no development without qualitative reorganization, there is no
reorganization of the system of higher mental functions without social dra-
mas refracted through the prism of dramatic perezhivanie. I think this is ab-
solutely in line with Vygotsky’s words that dynamics of personality is drama
(Vygotsky, 1929/1989, p. 67).

In other words, dramatic perezhivanie is a theoretical tool for analysis of
complex process of sociocultural genesis of human mind in two key dialecti-
cal aspects (1) contradictions and (2) qualitative reorganization.
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Pazsutue uaeii JI.C. Boirorckoro
B Teopum ILS. T'anbnepuna

Oédyxoea JI.®.
3asedyiowas kagedpoui 803pacmuoll ncuxoro2uu Gaxyivmema
ncuxonoeuu obpazosarust MI'TIITY, npogeccop (Poccus)
obuhovalf@mgppu.ru

B kpatkom Buze 1 OIM3KO K EPBOUCTOYHUKAM TPEACTABUM PSIII MHCH-
MeHHBIX BbICKa3biBaHui JI.C. BBITOTCKOTO, KOTOPBIE TpeAcKa3aiu MOsBIe-
HHE HOBOW TE€OpHUH, CO3JIaHHOM BO BTOpoil monoBune XX Beka [1.5. ["anbne-
PUHBIM, U HA MHOTO JIET OIIEPEANUIIH €€.

O Hay4HoIli cucreme.

B 1924 rony B npenucnoBun k kaure A.D. Jlazypckoro «Ilcuxomorwust
obmras u skcriepuMenTanbHass» JI.C. Berotckwii mucan: Tompko Ta Hay4HAS
cUCcTeMa, KOTOPAast pacKkpoem OuonoeudecKoe 3HayeHue NCUXUKYU 8 N08e0eHUU
yejo6exa, yKaxkeT TOUHO, YTO OHA GHOCUM HOB020 8 pearkyuu Op2aHusmd,
U 00vsichum ee Kax ¢hakm noeedenus, TOIbKO OHa MOXET MPETCHAOBATh
Ha UMs HAy4yHOW mcuxosiorum» Takas cuctema eue He cozgaHa. MOXKHO ¢
YBEPEHHOCTHIO CKa3aTh, YTO OHA M HE BO3HUKHET HU HA pa3BaJIMHAX SMIIH-
PpHUYECKOI MCUXOJIOTHH, HU B JabopaTtopusx peduiekconoro. OHa npudem
KaK Wupoxui 6UOoCOyUanIbHblll CUHMe3 Y4eHUs 0 NO8e0eHUU HCUBOMHO20 U
obujecmeenHozo uenogekd.... OHa Oyoem mecHeuwum o6paA3oM C8A3aHa C
@unocoghueii (kypcus Haml — JI®O), HO ¢ cTporo HaydHO# ¢unocoduei,
MIPEACTABISIONIEH 00bEIMHEHHYIO TEOPHIO HAyYHOTO 3HAHMS, a HE CO CIle-
KynaTUBHOM (hustocodueii, mpeaiecTBYOIeH HaydHpiM 00001eHusIM (BbI-
rorckuit JI.C. Cobp. Cou. 1.1, ¢.76)

Croyctst monBeka mocie myOnukanuu ctatbu JI.C. Beirorckoro, takas
nicuxosorus Obina co3nana. Ero crana teopus [lerpa SIkoBnesuua [ansnepu-
Ha. B ero Teopuu npencTaBieHbl: HOBOE IOHMMaHKE MTPEAMETa TICUXOJIOTHH;
MmoKa3aHa 00BEKTHBHAS HEOOXOIUMOCTh IICHXHKH, €€ JKU3HCHHOE 3HAUCHHE;
orpeziesieH 00bEKTHBHBINA MPU3HAK IICHXUYECKOT0; POaHaIN3UpOBaHa BO-
JIIOIMS TICUXUKH B )KHBOTHOM MHPE; PACCMOTPEHBI UTOTH aHTPOIIOreHe3a
MMOKa3aHO WX 3HAYeHHe JJISl CTAHOBJICHUS INCHXHUKHU YEJIOBEKa; J1aH aHalu3
TIepPBOOBITHOTO MBIIIJICHUS W TTOKa3aHa KaueCTBCHHAS TPaHb MEXKAY )KUBOT-
HOW M YeJIOBEYECKOW IICUXUKOHN; pa3rpaHHUYeHBl TIOHITHS OMOIOTHYECKOTO0,
OpPraHUYECKOT0 U COLUAIIBHOTO B IICUXUKE YeJIOBEKa; BBEIEHO HOBOE YUEHUE
0 METO/Ie UCCIIEIOBAHMS ICUXUYECKUX MPOIECCOB; IICUXMYECKUE TPOLIECCH
PaccMOTPEHBI C TOUKH 3pEHHSI UX KU3HEHHOH (YHKINH; TIOKa3aHa BO3MOXK-
HOCTb UX M3Y4EHHsI Ha OCHOBE IO3TaIHO-TNIAHOMEPHOTO (hOPMHUPOBAHHSI.

O npeamMere NCUX0JI0THU.

JI.C. BpIroTcKkuit 3aMeTHII, YTO Mbl MOXKEM ONPENENUTh CIIOCOOHOCTh K 00-
y4YeHHIO y peOeHKa No (hUKcaluy ero 1ias3a Ha npeamere. Y HIuoTa Takas Cro-
COOHOCTB OTCYTCTBYET. BOT mouemy uamoT He crniocobeH k o0ydeHuto. Mmbe-
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LIMJT B COCTOSIHMM (DUKCHPOBATh OOBEKT U TIO9TOMY TaKol peOeHOK B HEKOTOPOH
CTeneHu crocobeH Kk o0y4eHuro. J[eOui crnocoOeH K akTHBHOH (HKcaly Ha
00BeKTaxX B MOJIE ero BocipusAThs. Ho OH He B COCTOSIHIH aOCTparupoBaThCs OT
OKpy KaroIei ero curyauud. Jledexr nposBisieTcss B HeOPa3BUTHH (yHKYUU
U CmpyKmypul OpUeHmuposoyHoll oesimenvrocmu (kypcus Hai-JIDO), miucan
JI.C. Boirorckuii (Boirorckuii JI.C. Cobp.cod.T.5) .

[1.4. TampniepuH mOKazai, 9TO BCE ICHXWYECKHE MPOIECCH (HE TOIb-
KO BHHMaHHWE) €CTh pa3linuHble (JOPMBI OPHEHTHPOBOYHOH NESATEIFHOCTH
CyOBEKTa B pa3sIMuHBIX MPOOJIEMHBIX CHTYaIHsX, B Pa3lIMuHBIX 3aJadax C
pas3IMdYHbIMU CPEACTBAMU U OPYAUAMU UX PCHICHUA. On IMOCTOAHHO, B ITy-
ONMUKAISIX W B YCTHBIX BBICTYIUICHHUSAX, TIOAYEPKHUBAJ, YTO CTPYKTYypa OpH-
S€HTUPOBOYHOH AEATEILHOCTH €CTh HE UYTO MHOE KaK JEITeIbHOCTD B IIaHE
00pa3oB, BBIMOJHSAEMAsl C TIOMOIINBIO HJICaJbHBIX JICHCTBUHA B HACATLHOM
made. IMeHHO CTpyKTypa 3TO# AeSTEeIbHOCTH €CTh MOJUIMHHBIA MpeIMET
rcuxonorun (Famenepun I1.5., 2002).

O MeToae NCHX0I0THYECKOr0 HCCJICA0BAHHUS.

Wnes ¢opmupyromero skcHepuMeHTa KaKk METOAa ICHXOJIOTHYECKOro
uccienopanusa npuHamnexur JI.C. Beirorckomy. Ilpumensemsiii Hamu Me-
TOA, — IHcall OH B MoHorpaduu «/cTopust pa3BUTHSI BBICIIMX HCUXHYECKUX
(GyHKIMi», MOXeT OBITh Ha3BaH SKCIIEPUMEHTAILHO-TEHETHYECKHM B TOM
CMBICJIE, YTO OH MCKYCCTBEHHO BBI3BIBAET U CO3/A€T I€HETUUECKUI MPOLECC
NICUXUYECKOTO Pa3BUTHSL. .. 3a]ja4a MOJJOOHOT0 aHAJIN3a COCTOMT B TOM, YTOOBI
SKCHEPUMEHTAIBHO PEICTaBUTh BCAKYIO BBICIIYIO ()OpMy MOBEAEHUS HE KaK
BeIllb, @ KaK IPOIIECC, B3SITh €€ B ABWKCHUH, K TOMY, YTOOBI HATH HE OT BEIIN
K €€ 4acTsM, a OT mpolecca K ero oraensHelM MoMeHTaMm. I1.41. Tansnepun
pa3paboTai 3TOT METOJl B JIETasIX U MCIOJb30BaJ €ro B Pa3jIMUHbIX JKCIIe-
PUMEHTANBHBIX CUTYalUAX. EAMHCTBEHHBINH IyTh Ul OOHApY>KEHUSI HOBOTO
MEXaHN3Ma HOBBIX IICHUXWYECKUX IPOIIECCOB 3aKIIOYAETCS B TOM, YTOOBI ITPO-
CIIEITUTH UX (OPMHPOBAHKE, IPHYEM 00S3aTEIILHO C 331aHHBIMH CBOMCTBAMH.
B crpykrypy MeTona BXOIAT TpU NOJCUCTEMBI YCIOBUN — IIOJCUCTEMA YCIIO-
BUi U1 OPMHUPOBAHMS JEHCTBHS C €r0 BBICOKUMU 33/JaHHBIMU MOKa3aTels-
MH; IIOZICUCTEMA YCIIOBHH, KOTOpas 00ECIeUnBaET BBHIOJIHEHNE NEHCTBHS C
MIEPBOTO pa3a ¥ KaXIblil pa3 NPaBUIIBHO, T.€. HOCTPOSHHE IIOIHOM OPUEHTUPO-
BOYHOI1 OCHOBBI JI€IICTBUS; TOJICUCTEMA YCIIOBUI, 00OeCIIedrnBaroIasi epeBol
JIEACTBUS B YMCTBEHHBIH I1J1aH.

O Meroauke IBOMHON CTUMYJISILIMH.

B cratee «Opyaue u 31ak» JI.C. BBITOTCKUIN 1aT UETKYIO XapaKTepUCTH-
Ky MeToAuKe ABOIHON ctuMyisiuu. OH nucan: «XKenast U3y4uTs BHyTpEH-
HIOIO CTPYKTYPY BBICIINX IICHXUYECKHX MPOIIECCOB, MBI HE OTPaHUYNBAEMCS
OOBIYHO TIPEIBSBICHHEM HCIBITYyEMOMY MPOCTBIX CTUMYJOB (BCE PaBHO —
JIEMEHTAPHBIX PA3IPAKUTEICH WIN CIOXKHBIX 3a/1a4), Ha KOTOPBIE X/IeM He-
MTOCPEACTBEHHOT'O OTBETa. MBI OZTHOBPEMEHHO NPENBSIBISIEM HUCTIBITYEMOMY
1 BTOPOH PsAJl CTUMYJIOB, KOTOPbIE (YHKIIMOHAIBEHO JOJKHBI UTPATh 0COOYI0
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POJIb — CIIY’KUTH CPEJCTBOM OpPraHH3allMk €ro COOCTBEHHOTO ITOBEIICHHUS
(Berrorckwmii JI.C. CoOp. cou. T.6.)

Ota uzes Halula BOIUIONICHUE BO MHOTHX SKCIIEPUMEHTAIBHBIX HCCIIEHO0-
BaHusx [1.51. TanbriepuHa u ero cotpyHUKOB. «Paboyast kapTouka» B caMoM
MIPOCTOM BOIDIOMICHUH paccMaTtpuBanack 11.51. ['anpniepuHbIM Kak opyane
JIeHCTBUS B TIpoliecce GOpMHUPOBAHMS MOHITHIA. B skcriepuMeHTaIbHOM aHa-
n3e penomenos XK. [Tnaxe, B ucciie10BaHUM JJUBEPTEHTHOTO MBILICHUS U
IpyTux padorax mo (GOpMUPOBAHUIO YMCTBEHHBIX AEUCTBUHA CPEICTBO, XOTS
1 TiproOpesio Hoiee CI0KHYIO CTPYKTYPY, COXPAaHIIO CBOIO (DYHKITHIO.

CormocraBnenune uaeH, npeacTaBieHHbx B pabotax JI.C. Beirorckoro u B
teopuu I1.51. 'anpieprna crnemyer mpooinKUTh, 9TOO0K Benen 3a Jx. Bep-
YEM C YBEPEHHOCTBIO CKa3aTh, 4To I1.51. ["anbriepun — 3T0 y4eHbli, KOTOPBIi
mten 1o crornaM JI.C. Brirorckoro.

Cnucok numepamypul
1. Bwieomckuu JI.C. Cobp.cou. B 6-tu Tomax, 1980-1984.
2. Tanenepun I1.A. Jlexuuu no ncuxomnoruu, 2002.

Development of Vygotsky’s ideas in the theory of Galperin

Obukhova L.F.
Head of the Chair of Developmental Psychology of the Faculty
of Educational psychology, MSUPE, Professor (Russia)
obuhovalf@mgppu.ru

Briefly and close to the sources we will present a number of written state-
ments by Vygotsky, which predicted the emergence of a new theory devel-
oped in the second half of the twentieth century by Galperin.

About the scientific system

In 1924, in the preface to the book by Lazursky A.F. “General and ex-
perimental psychology “ Vygotsky wrote: “Only a scientific system that will
reveal the biological significance of the mind in human behavior,which will
exactly indicate what new it brings to the reaction of an organism, and ex-
plain its behavior as a fact, only that theory can claim itself to be scientific
psychology. Such a system has not been created yet. We can say with cer-
tainty that such system will neither appear on the ruins of empirical psy-
chology nor in the reflexologists’ laboratories. It will come as a biosocial
synthesis of teaching about the animal’s behavior and social man .... It will
be closely linked with the philosophy, but with the strictly scientific philoso-
phy, which represents a unified theory of scientific knowledge, and not with
a speculative philosophy, which comes before the scientific generalizations”
(Vygotsky L.S. Collected Works Volume 1, p. 76)

Half a century after the publication of Vygotsky’s article such psychology
was established. It was the theory of P.Galperin. In his theory the following state-
ments were presented: a new understanding of the subject of psychology; the
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need for an objective psyche and its vital importance; the objective sign of the
psychic was defined; the evolution of the mind in the animal world was analyzed,
the results of anthropogenesis were reviewed and their importance for the devel-
opment of the human psyche was shown; the analysis of primitive mentality and
qualitative distinction between the animal and the human psyche were shown;
the concept of biological, organic and social in the human psyche was delineated;
a new teaching method of the study of mental processes was introduced; mental
processes were examined in terms of their vital functions; the possibility of their
studies on the basis of stadial-planned formation was demonstrated.

About the subject of psychology

Vygotsky noticed that we could determine the learning ability of a child
by observing the way s/he fixed his/her eyes on an object. An idiot does not
have this ability. That’s why an idiot is incapable of learning. Imbecile is able
to fix eyes on an object so this category children can be taught to a certain
level. A moron is capable of an active fixation on objects in the field of his/
her perception. But s/he is not able to disregard the surrounding situation. The
defect is manifested in the underdevelopment of the function and structure of
orientational activity, wrote Vygotsky.

Galperin showed that all mental processes (not only attention) are dif-
ferent forms of the orientational activity of the subject in various problem-
atic situations and in various task-solving situations with different means
and tools to solve them. In his publications and oral presentations he con-
stantly emphasized that the structure of orientational activity is nothing else
but an activity in terms of images, performed with the help of perfect ac-
tions and ideally. It is the structure of this activity that is the true subject of
psychology (Galperin, 2002).

About the method of psychological research

The idea of the formative experiment as a method of psychological research
belongs to Vygotsky. Our method - he wrote in the book “The history of the
development of higher mental functions” - can be defined as experimental-ge-
netic in the sense that it artificially raises and creates a genetic process of men-
tal development ... the task of this analysis is to experimentally introduce any
higher form of behavior not as a thing, but as a process, to observe it in a prog-
ress to make it sure that we are going not from the thing to its parts, but from
the process to its specific moments. Galperin has developed this method in
details and used it in a variety of experimental situations. The only way for the
discovery of a new mechanism of new mental processes is to follow their for-
mation in their specific properties. The structure of the method consists of three
subsystems of conditions: conditions for the formation of a subsystem of action
with the high set of its indicators; subsystem of conditions that implements the
action at the first try and correctly each time it is performed, i. . construction
of a complete orientational basis for the action; subsystem of conditions, pro-
viding the shift of an action into its mental presentation.
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About the method of double stimulation

In his article “The tool and the sign” Vygotsky gave a clear description of
the method of double stimulation. He wrote: “In order to study the internal
structure of the higher mental processes, we do not limit ourselves to intro-
ducing ordinary stimuli to a subject and waiting for immediate response to
them. We simultaneously introduce the second series of stimuli to the subject
that functionally are supposed to play a special role — to provide a means of
organizing his\her own behavior “(Vygotsky Collected Works, Volume 6)

This idea turned into many experimental studies by Galperin and his colleagues.
“The Work Card” was viewed by Galperin as an action tool in the process of form-
ing concepts. In the experimental analysis of the phenomena by Piaget, in the study
of divergent thinking and other works on the formation of mental actions the means
has retained its function, though it acquired a more complex structure.

A comparison of ideas presented in the works by Vygotsky and Galperin
should be continued, so that after Werch we could safely state that Galperin
is a scientist who was walking in the footsteps of Vygotsky.

References
1. Wgotsky L.S. Collected works in 6 volumes, 1980-1984.
2. Galperin PY. Lectures on psychology, 2002.
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YyBcTBO COOCTBEHHOI AKTHBHOCTH
B POJ1eBOii NTpe A0LIKOJIbLHUKA

Anvkonunosa JI.H.

Cmapwuil nayunwii compyonux Hnemumyma 0oukonsno2o
obpaszosanus u cemetinozo socnumanus PAO, unen Medxcoynapoonoti ncuxonoeuueckoi
opeanusayuu ISSBD, doyenm ragpedpul sospacmnoi ncuxonoeuu MITIITY (Poccus),
Kkano. ncuxon.t., ooyeum MITIITY; ooyenm MBIIICOH
milaelk@gmail.com

PaccmarpuBaroTesi, a yCIoOBHA, B KOTOPBIX IICHXOJIOI MOXXET OBITh yBe-
PEH, YTO JIJIsL UTPAIOIIEro peOeHKa CMBICT JISHCTBHSA/YeTI0BEUECKHE OTHOIIIE-
HUSl 9yBCTBEHHO CYIIECTBYIOT, a Takke, O/ymadHble CIIOCOOBI BKIIOYCHUS
B3pOCIIOTO B POJIEBYIO UIPY, HHUIMUPYIOLIME IIPOYYBCTBOBAHUE PEOCHKOM
COOCTBEHHON aKTUBHOCTH.

Heobxooumvim ycnosuem, 0e3 KOMOPO2O HEBO3MONCHO NPOUZEOTLHO
VAPABAAMb C8OUM NOBEOCHUEM, 081A0ENb UM, AGIACCA OWYujeHue pebeH-
Kkom ceoeeo Oeticmeust (J1.C. Boiecomckuti, A.B. 3anopoocey u 0p.), oonaxo
COBPEMEHBIX UCCAe008AHUL IMOU CYOBEKMUBHOU CIMOPOHLL NOBEOCHUs CY-
wecmeyem Kpatine mano. Bmecme ¢ mem, xapakxmepnoe 05 cO8peMeHHO0
O0emcmea pasml8aHe 603pACTHbIX HOPM, A61Aemcs Olid NCUXOI0208 PA36U-
musi cepbe3HbiM 6b13060M. Heobxooumo nomous pebenxy soccozoams uode-
anvuylo opmy (HopmamusHull 0bpazey cnocoba Oeucmeus), opueHmupy-
ACb He CMOAbKO (U He MOJIbKO) HA pe3yabmam GOpMUposanus, CKOIbKO HA
nokasamenu 0OHAPYHceHUs pedeHKOM HOB020 Cnocoba Oelicmeus, a makice
€20 yOepIcaniisl, Ha e20 NONbIMKU NPeoooiemb NPULIUHOE, KHAMYPAILHOEY
nosedenues [2]. B makom ciyuae 8axcha 6HympeHHsas OUHAMUKA nepexood
om 00HOUL (hopMbl NOBEOEeHUsL K UHOU/BbICLUE.

B cnyuae «obyuenusay croxcemrno-ponesoil ucpe (HeobXooumoii peOeHKy
07151 ONPo0OBAHUA COOCMEEHHBIX HCENAHULL, HeNI08eHecKUX OMHOWEHUTL), Jma
300a4a Ype3sbIYAUHO OCIOHCHACTICA He MOLKO NOOMY, YIMo NOLYYeHue 0o-
CMOBEPHBIX OAHHBIX HAOIOOEHUS 3a USPOTL, U ee POPMUPOBAHUEM, ABTAMCA
MEXHUYECKU U BDEMEHHO C8ePX3AMPANIHO, HO U NOMOMY, UMo J0b0e HeoCmo-
POSACHOE 8MEUAMENbCMBO 83POCI020 cOusaem 3amvicell pebenka. Tpyonocms
0NOCPeOCmMBOBAHUs PA3GUMUS 6 COBMECINHOU Ugpe NCUxonoed ¢ pebGeHKoM
cocmoum 6 08YHANPAsIEeHHOCU padomuvl 63pOCcio20. OH 00NXHCEH OaAMb pe-
OEHKY 803MOMCHOCb USPAMb CB0OOOHO, NPOASUMD CEOI0 UHUYUAMUBY, UINO
B03MOICHO MONLKO M020a, K020a OH NO2PYHCAemcsl 6 CTUXUI0 COBMECTHOM
Urpsl, caM urpaet. Hapsimy ¢ 3TiM, OH He JOJDKeH 3a0bIBaTh PO CBOO ITOCpe-
HHUYECKYIO 3a]a4y, TIO3ULUIO TIOCPEIHHUKA, CIIEI0BATENBHO, ObITh BHE HIPHI.

Uto0B1 peOCHOK OTKPBUI M yAEp)Kal 4eJIOBEYECKHE OTHOIICHUS/CMBICI
JEUCTBUH Kak MPeIMeT Urpbl, HEJOCTaTOYHO MPOCTO OPHEHTHPOBATHCS Ha
OLICHKY B3pOCIIOTO, T.€. 3HAMb, XOPOLINE I OHU WIH IUIoxue. OH JOJDKEH
OTHOIIEHHS caM CO00H npouyscmeosamy, T.€. ISHCTBOBATH C TPaHUIIeH YyB-
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CTBYIO/HE UyBCTBYIO CMBIC]I OTHOIIEHHs. be3 4yBCTBEHHOTO ONBITa 3HAHUE
OTHOILIECHHUH SBIISIETCS YUCTO TOJIOBHBIM, (popMmaibHBIM. BrleckasanHoe
CTaBUT IepeJI ICUXO0JI0rOM Pa3BUTHS CIIEIYIONINE BOIPOCHL:

1. Kakum o0pa3oM nabmodamens/OuazHocm MOXKET U3 CiokeTa (OBEICH-
YECKOT'0 «TEKCTa») UTPBI «BBIUNTATHY €€ COAEPHKAHUE, T.€. ObITh YBEPECH-
HBIM, YTO CMBICT OTHOIIEHHMS U1 peOeHKa 4yBCTBEHHO CYIIECTBYIOT?
TpynHOCTs OTBETA CBSI3aHA C MHTEpPIpPETALECH HAOIIOATEIEM JIBYILIA-
HOBOCTH/CHMBOJIMYHOCTH UI'PI — peOCHOK AEHCTBYET B peaIbHOM MecTe/
BpPEMEHH, KOTOPOMY IIPUAAET BOOOpakaeMoe 3HaUEeHHE.

2. Kak pebenok 4epe3 CIOXKeT MPOPHIBACTCS K CMBICIY OTHOLICHHSIM, Kak
OTJIMYACT MOJHOTY/HEMOJIHOTY IPOYYBCTBOBAHUS OTHOLIEHHHA?

3. Kakum 00pazom ncuxonozy —anmponomexHuxy clieayeT BKIIOUUTHCS B
urpy pebeHka tax, 4ToObl MHUIMUPOBATH MPOXXUBAHWE OTHOLICHWI U
NPOYYBCTBOBaHHE PEOCHKOM CBOETO JieicTBHs? MHBIMH ClIOBaMH, Kak
JIOJDKHA CTPOUTHCS] COBMECTHAs Urpa (MHTepIicuXxu4eckas popma urper),
4YTOOBI OHA MMEJIa Pa3BUBAIOILYIO (DYHKIIHIO?

Jnst uccneoBaHUsS UIPhl 3TO HOBBIE BONPOCHL PaHbie ObUIO BaXkHO,
YTOOBI B UIPE BO3HHUKAIH HY)KHBIE COIIMAJILHBIC SMOILMH, CBA3aHHBIE C I10-
CTPOCHMEM KOJIJICKTUBHBIX OTHOIICHMH; ceffuac HaC WHTEPECYET GHYMpeH-
HA5 KapTUHA UTPbl — YyBCTBOBAHME/TIOCTPOCHUE PEOCHKOM 00pa3a rpaHMIl
1 BO3MOXKHOCTEH CBOEro JAEHCTBHS, T.€. CIIOCOO BOCCO3IAHUS M OCYIIECT-
BieHus oOpasa (A.B. 3amopoxen). Benp oBmagers cBonM noseaeHueM (00-
Pa3LOBBIM AECHCTBHEM) BO3MOXKHO TOI'/1a, KOT/Ia YENIOBEK YyBCTBYET, UTO OH
JieJlaeT, 3aMevaeT PasHUIly MEeXAy 0OpaslOBBIM M CBOMM peajlbHBIM JIeH-
cTBHeM. ['paHnIa Mex 1y AeHCTBUEM «Tak—He Tak» (B Urpe nmpobdyercs oopa3
MCTOKA M I10JIs1 CTPEMJICHUIT) B TOTOBOM BHJIE HUTJIE HE JlaHa, €€ He00XO0 MO
HaWTH. YHHUBEPCAIBHBIM CIIOCOOOM IPOYYBCTBOBAHUSI BHYTPEHHEW I'paHu-
LIbI SIBJISIETCSI MHOTOKPATHBIM BO3BPATHBIN MIEPEXOM OT ACUCTBUSL «HE TAK» K
«TaK», T.€. IOUCK TOYKH COMPOTHBIICHUS, COIPHUKOCHOBEHHUS CBOETO C MHBIM.
BeITamuTs HapyXy, «BOCHPHHATEY CMBICH AEHCTBUS (HE o0nanas mpupoa-
HBIM OpPraHOM €r0 YyBCTBOBAHMSA), BO3MOXKHO TOJBKO B TOM CIIydae, €CIn
OHO OOBEKTUBHPYETCS B MeTaOPHUSCKON MM CHMBOJIMIECKOi popme [4].
1. OyHKUMOHAIBPHBIM OpPraHOM IPOYYBCTBOBAHHWSI OTHOLICHHH SIBISETCS

JBYXTaKTHasi UTpa — OOIHI crioco0 MpoOBI CMbICHA JEHCTBYS, CBUCTEIb-

CTBYIOIIU# 00 akTe pa3Butus [S]. JleTr 4yBCTBYIOT CMBICH ACHCTBUS, KOT-

Jla CO3/1al0T B XOJIE UIPBI ee Hepblid TakT — posieBoil Bri3oB (cutyarro,

CJIEJICTBHEM KOTOPOH SIBIISIETCS IeWcTBUE; (PyHKIMS BEI30Ba — MPOOYKIaTh

JKeJIaHue JIeHCTBOBATh, MPUBOJIUTD K JACHCTBHUIO), @ TOTOM Pa3BEPTHIBAIOT

OtBert Ha Hero (BTOpo# TakT). OHM CTPOST MOJIIPU30BAHHOE UTPOBOE MPO-

CTPAHCTBO; NEPEXOJIST TPAHUILYy MEXKITY «CBOUM U KHHBIM», U pa3peraroT

POJIEBOM M BHYTPEHHUH KOH(IIHKT.

B nmepBoM TakTe peOCHOK «IIOACTABIIAETCS (HANPHUMEP, B POIM MaMbl
WZET B JIeC, T1e *KHUBeT bapmaeil), HaMepEeHHO PHCKYET: 4y»KOE MECTO OIac-
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HO, U BBI3BIBACT CTpax. JTO HMOIMOHANBHBIN MaTepuas WUIPbl, U UIPOBas
CHUTYyalHs 3aTparuBaeT pedeHKa IK3UCTeHIIMOHAIILHO. [{anee oH uiler oTBer-
HOE poJieBoe JieiicTBHUE, IPOOYET CHATh AMOLMOHAILHOE HAINPSDKEHHUE, CIIPO-
BOLIMPOBAaHHOE Pa3bIrPaHHBIM B MEPBOM TaKTe COOBITHEM (CIIacaeT JA0UKY).

B npouecce urpsl peGEHOK MHOTOKPATHO MPOOyeT HOOUTHCS Oomee TOUHOH

¥ MOIIHOH KYJIBMHHAIIH OJHOTO U TOTO K€ COOBITHSA (CIaceHust OT pa30oii-

HuKa). O TelxecHOM YyBCTBOBAHHH PEOCHKOM CBOETO JEHCTBHS CBHICTEIH-

CTBYIOT €TO IBIKCHUS, MTO3BI, MUMHKA (TIOXO/Ka B JieC Ha IBIIOYKAX THXO,

KpaJy4rCh, YTOOBI UyAMIIEC HE YCIBIIIANO, a U3 Jieca — BEIIPSMUBIIUCH, C

YIBIOKOI), TEMN JBIDKEHHUS (B JieC MEUICHHO, U3 Jieca — OBICTPO), Berera-

TUBHBIEC peaklMy (3a/IepXKKa WM ydallleHne JbIXaHMs, CIIe3bl, KpacHOTa Ha

JIMIIE), OCTAaHOBKH, Iay3bl B Urpe. Bce 3TO CBHIETENBCTBYET O NepeXnuBa-

HUSIX, CBSI3aHHBIX C BBI30BOM U OTBETOM (T.€. CKBO3HOM JICHCTBHW) UTPBHI).
«MexaHu3m» IPOYyBCTBOBAHHUS ICHCTBHS, KOTOPHIM PEOCHOK peain3yeT

CBOE HaMEPEHHUE, COCTOUT B MHOI'OKPATHOM TOHUKO-KHHETHYECKOM Hepexo-

ne (b.A. ApxurioB), mepexojie OT HAPSDKEHUS K €T0 pa3pelieHnio; peOeHOK

OIIYIIAET TAaKXKe M COMPSHKEHHE IBYX TAKTOB, TOCPEICTBOM KOTOPOTO «JIea-

€TCsD» POYYBCTBOBAHNE OTHOIICHHIH.

2. Korga peOeHOK HauMHAET WUTPaTh, OH, pa3yMeeTcs, He BHIOMpaeT, Ka-
KYIO UTPY €MY pa3bITpaTh — IBYXTAKTHYIO WX OAHOTaKTHYI0. OH X04eT
OBITH B3POCIEIM (3TO U €CTh Momue uepul, coriacao J.b. DnpkonnHy),
1, TIOCKOJIbKY OTHOIIECHUS JIIOJICH MOTYT OBITh CAaMMMHU Pa3HBIMH, CO-
Jiep’KaHne KOHKPETHON HMIphl 3aBUCHT OT HMOIMOHAILHOI'O MaTepuaa
urpsl, ahGeKTHBHOCTH KOTOPOTO SIBJISIETCS TOJIYKOM JJIsl Hadyajia Urpbl
U yJep)KUBAET €€ HampsDKEHUE.

To, cMbici yero Oyner npoboBatkest B Urpe (Momus 8 uepe), noJBiact-

HO TOJIBKO JIJAHHOMY PEOCHKY, 3TO €ro CIIOHTaHHbIA BbIOOp. OH HaMEpEeHHO

pa3BepTHIBACT CIOXKET TaK, YTOOBI HHTPUTA UTPOBOTO COOBITHSI BEICBETHIIA HE

TOJIFKO YeJIOBEYECKHE OTHOIICHHUS, HO M €TO CAMOT0: OH IepOi MIJIM HUYTO-

xkecTBo? Tak, IEBOYKA B CTPAIIHOM JIeCy HE IIOmajia B JIAllbl HU BOJIKY, HU

MEBEIIO, a CIIacaeT CBOETO IIEHKA U Jake 0OKpaapiBaeT bapManes — oHa He

TpycHxa, a Tepoi, KOTOPBIil HB4ero He boutcs!

PasBepHyTas nByxTakTHas (opMa UrpEl HE MOXKET IMOTyIUThCA y peOeH-

Ka cpasy: poJieBbIe JCHCTBHS, TIOIXO/sIIIee [T KOH(IIMKTA/BBI30Ba U OTBETA,

B TOTOBOM BHJIE HUTJE HE «IEXKAT», PEOCHKY MPUXOIUTCS CAMOMY HCKaTb,

ornpoOoBaTh, IPOBEPATh UX B3AHMMOCBS3b, IPOKUBas ee coboi. boee Toro,

CIIOHTaHHBIE YYBCTBA peOEHKa CONMPOTUBIISIOTCS KYJIbTYPHOH «IepeTlIaBKe»

(maxke B poJid TPYTHO OTAATH TO, YTO TeOC HE MPUHAICIKHT).

3. B urpe peOeHOK MOJHOCTHIO CBOOOJIEH B BBIOOpPE CIOKETa, POJIH, Iap-
THepa, MOCTPOSHUN UTPOBOTO MPOCTPAHCTBA, TO3TOMY B3pOCIOMY 3arpe-
IICHO yKa3bIBaTh PeOCHKY, KaK HY>KHO pa3bIrpaTh Kakoi-m1udo Be3oB u
OtBet. Kpome TOrO, BCE IETH MMEIOT CBOIO JIMYHYIO UCTOPHUIO TIEPEKHU-
BaHWH, COOCTBEHHBIH, B3POCIIOMY YacTO HEW3BECTHBIH HTPOBOU OIIBIT.
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BwMmecre ¢ Tem, pa3BHTHE OMOCPEICTBYET MMEHHO B3pPOCIHbIi, OH BKIIIO-

qyaeT pebeHka B HoBoe aeictBue. CortacHo JI.C. Beirorckomy, ncuxu-

Yyeckre (QYHKIHMU CTPOSITCS B MHTEPIICUXMYECKOH (opMme: Mbl HUUEro He

MOXKEM OTBETCTBCHHO CKa3aThb O BOBHUKHOBCHHH HOBOI'O ﬂeﬁCTBHﬂ (I/I (6]

€ro MPOYyBCTBOBAHWHU B TOM YHCJIE), €CIIH MBI €0 BMecTe C peOeHKOM

He nocTpomii. JIfoboe BMemaTeascTBO B CBOOOJHYIO CTHXHIO WTPHI, B

JIETCKYIO0 HHUITUATABY MOJKET MPHUBECTH TOJIBKO K €€ OCTAHOBKE, a TO M

nomke. Takum 00pa3oM, HAMUIO KOH(DINKTHOCTD, IIPOTHBOPEUYUBOCTE B

caMO¥ MCXOIHOM TOYKE OMOCPEICTBOBAHUS UIPHI.

Hauano Bcsikoro omocpencTBOBaHHWSI pa3BUsl B UIPE JIOJDKHO CTPOMTHCS
Kak IpHYalieHne K urpe pedeHKa, IIPUCOeIMHEHNE B3POCIIOro CBOCH UTpoi K
JICTCKOU Hrpe. 31ech TOXKE eCTh KOHMIUKT — C OJHON CTOPOHBI, HTpa B3pPOC-
JIOTO JIOJPKHA MaKCHMaJIbHO CIIOCOOCTBOBAaTH CBOOOAHOM HMIpe pedeHKa, Ho,
C JIpyroil CTOPOHBI, 3TO HE 3HAYMT, YTO B3POCIOMY CJEAYET JIUIIbL CBOOO/I-
HO UTpaTh HapaBHE C PEOCHKOM, U JKJIaTh, TIOKA TOT «JI03PEET» JI0 Pa3BUTOM
(opMbl Urpsl. B3pocnslii He JOJDKEH YIIYCTUTh M3 BUAY CO3JIaHUE MTPOCTPaH-
CTBa BO3MOXKHOCTH JETCKOW WHHIIMATHBEI, CIIOCOOCTBOBAHHE TOMY, YTOOBI
WTPOBasi CHUTYyaIWs BBIKPHUCTAIUIM30BAJIACh B MOJE€ BO3MOKHOTO/OYIyIETo
JIBYXTaKTHOTO AeHcTBUs. CHMBOIMYECKOE COIEpKAHME UTPHI B3pOCIOro Oy-
JIeT peOCHKOM «IIPOYHTaHO»: peOCHOK B CBOCH HTpe OMpoOyeT, MPUMEPHT K
cebe urpoBoe zeiictere B3pocioro. Ero mpoOsl CBUAETENBCTBYIOT O IIPOTHBO/
COIIOCTaBJICHNH PEOCHKOM HOBOTO M «CTaporo» UrpoBOTO JEHCTBHUS, U, Cie-
JIOBaTebHO, MPOYYBCTBOBAHUH PA3INYMS MEXTy HUMH. rpoBbie po0sI mo-
MOT'aIOT B3pOCIIOMY OPUEHTHPOBATBCS B TOM, YTO IIPOUCXOAUT MO XOY UIPBI,
OHH CUTHAIN3UPYIOT, «4yeT JI» peOCHOK HAMEUEHHYIO B3pPOCIIBIM TPaHUILY
MEXIy TNPHUBBIYHON M JBYXTaKTHOM Hrpoil. ConeprkaHHe MOCPEIHUYECKHX
JICUCTBUI B3pOCIIOr0 COCTOMT B IOJJIEP)KKE JETCKOW HWHHIMATHBBI 4Yepes:
a) O3HAYEHHUE TIPOCTPAHCTBA UTPHI peOCHKOM KaK CMBICTIOBO TIOJISIPU30BAHHO-
ro; 0) ompeneneHre pedEHKOM CBOETO peallbHOro MecTa B HeM. [Ipeomonenne
TPaHMI] MKy IPOCTPAHCTBAMH CIIOCOOCTBYET IPOUYBCTBOBAHUIO peOESHKOM
CBOETO JeHcTBHA. B3pociomy Takke ciemyer 0003HadYaTh HOBBIE CMBICTIOBBIC
MeCTa B UTPOBOM IIPOCTPAHCTBE, CO3MABATh U3 HHUX «CETh», IMPOUYCPUUBATH
MEXIy HUMH CBS3H («IIyTEBBIC KapThl»). HyXKHO HaTh peOCHKY BpeMs Uit
Tay3bl MEXIy UTPOBBIMH JICUCTBUSIMHU (OHA CITOCOOCTBYET IPOUYBCTBOBAHHIO
peOCHKOM CBOEro IEHCTBHSI), HO, BMECTE C TEM, BBIPA3UTEILHO OXKHIATH OT
peOeHKa OTKIIMK, UTpaTh B ONPEIeJICHHOM PUTME, YIEPKUBATh X0 UTPHI [6].

Takoro pona popMuUpOBaHHUE CIOKETHO-POJICBOM MIPHI CBSI3aHO CO CIEI-
UPHUYECKUMH TPYHOCTSIMH JIJIsl B3pOCIbIX. Mrpast ¢ pebeHKoM, He00X0 MO
NPUHUMATh OOJIBIIYIO0 N30BITOYHOCTD UTPOBBIX JEHCTBHUN, X OECKOHEYHYIO
YCITHOYHOCTH U MMOBTOPHI. Ecan B3p0CJ’[BII>i KACT TOJBKO OOHOI'O — KOrjaa xe
peOeHOK, HaKOHeIl, Pa3bIrpaeT ABYXTaKTHYIO UTPY, OH HE CIIOCOOCH CUHTHI-
BaTh JIETCKHUE ACWCTBUS KaK MPOOBI MPOIYBCTBOBAHUS peOSHKOM TOTO, YTO
oH nmenaer. B mpomecce GopMupoBaHHUS B3pOCIOMY HYXKHO YIEpKHBATh
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JIBOMCTBEHHOCTb CBOETO JEUCTBUS — OBITH OJHOBPEMEHHO B MIpE, U BHE
UTPbl, UHAYe OH HE CMOXKET BBIOpATh CIIeMYIOUIMI IIar/UrpoBoe JelCTBHE,
KOTOPBIH TOMOXKET MPUBECTH peOEHKA K HOBOMY TIOBOPOTY CIOXKETa.
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This paper considers: a) the conditions that makes a psychologist sure that the
meaning of action/ human relationships is processed through senses by a playing
child, and, b) successful methods for an adult to be included into a pretend play
that enable a child to have a sensory experience of his/her own activity.

The essential condition for a child to voluntarily manage and control his/
her behaviour is having a sensorial experience of his/her own action (Lev
Vygotsky, Alexander Zaporozhets and others). However, recently there have
been very few studies of this subjective element of behaviour. At the same
time, the blurring of age-specific norms common for today’s children be-
comes a serious challenge for developmental psychologists. It is important
to help a child reconstruct an ideal form (that would be a norm for the mode
of action) focusing not so much (and not only) on the result of developing a
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new mode of action as on the indicators of discovering a new mode of action

by a child, and maintaining it, while making an effort to overcome a habitual

«naturaly behaviour [2]. In this case the internal dynamic of transition from

one form of behaviour to another/higher one plays a pivotal role.

Teaching pretend role play, which a child needs to test his/her own de-
sires and human relationships, becomes increasingly difficult not only be-
cause getting reliable data on the observation of play and its development is
technically expensive and takes a lot of time, but also because any inadver-
tent interference of an adult makes a child’s idea crumble. The challenge of
mediating the development in a joint play between a psychologist and a child
is that adult’s work is bi-directional: the adult has to let the child play freely,
enable the child to take his/her initiative, which is possible only when the
adult gets immersed in the joint play and plays himself/herself. Along with
that, the adult must not forget about his/her mediation task, the position of an
intermediary, and, therefore, be out of play.

For a child, to discover and maintain human relationships/ meaningful ac-
tions as a subject of play, it is not enough to rely on adult’s assessment, i.e.
to know whether they are good or bad. The child should fee/ and experience
the relationships himself/herself, i.e. act while being aware of the boundary
«feel/ do not feel» the meaning/ relationships. Without sensory experience the
knowledge of relationships remains formal as it comes purely from one’s head.
All the aforesaid puts the following questions to a developmental psychologist:
1. How can an observer/ diagnostician extract the content from the story

(behavioural «text») of play, in other words, how can we be sure that

the meaning/ relationships are sensorily experienced by the child? It is

difficult to say as it is related to the observer’s interpretation of play’s
double-sidedness / symbolism — a child is acting in real place/ time, which
is imbued with imaginary meanings for him/her.

2. How does a child break through the story to distil the meaning/ relation-
ships? How does a child distinguish between fully and not fully experi-
enced relationships?

3. How should a psychologist — anthropotechnician get involved in a child’s
play to initiate the ‘living-through’ of relationships and emotional experi-
ence of action taken by the child? That is to say, how should a joint play (in-
ter-psychic form of play) be built for it to have a developmental function?
These are all new questions for play’s research. In the past, it was im-

portant that play aroused the required social emotions tied in with the de-

velopment of collective relations; we are now interested in the internal view
of play — feeling/ building the awareness (image) of boundaries and oppor-
tunities by the child for his/her action, i.e. the mode of reproduction and ac-
tualization of the image (Zaporozhets). In fact, it is possible to master your
behaviour (model action) only when a person feels what he is doing and sees
the difference between the model action and his real action. The boundary
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between the action «right — not right» (the image of source and the field of
aspirations is tried out in play) is not something given as a ready-made recipe,
it has to be found. The universal way of feeling the internal boundary is a re-
peated reciprocal transition from a wrong action to a right one, i.e. searching
for a point of resistance, when something of your own encounters something
else of different kind. Pulling it out, embracing the action’s meaning (without
having the natural organ to feel it), will be possible only if it has been objec-

tified in metaphoric or symbolic form [4].

1. The functional organ of experiencing the relationships will be a two-step
play — a general way to try out the action’s meaning, which indicates the
act of development [5]. Children make sense of action when they create
its first step during a play — a role Challenge (a situation that will re-
sult in action; the function of challenge is to encourage the desire to act
or lead to action), and then unfold a Response to it (second step). They
build a polarized play space; cross the boundary between «their owny» and
«something else» of another kind, thus, resolving both the role-related
and internal conflict.

In the first step, the child exposes himself/herself (for example, while
performing the role of mother, she goes to the wood where Barmalei lives),
deliberately taking risk: the strange place is dangerous and incites fear. This
is the emotional material of play that affects a child existentially. Then she
begins to look for a response role action, try to remove emotional tension
sparked off by the event played out in the first step (saving daughter). In the
process of play, the child repeatedly tries to achieve a more precise and pow-
erful culmination of one and the same event (saving from the villain). The
child’s bodily experience of her action is demonstrated by her movements,
postures, mimics (she walks to the wood on tiptoes silently, stealthily, so the
monster did not hear her, and on her way out of the wood she walks straight-
ened up, smiling), the pace (slow to the wood and quickly from the wood),
vegetative reactions (held-up or rapid breath, tears, red face), stops or pauses
in play. All this is indicative of emotional experiences related to challenge
and response (i.e. the pervasive effect of play).

The mechanism of experiencing the action taken by a child to carry out
his/her intention is in kinaesthetic and tonic transition (Boris Arkhipov), tran-
sition from tension to its release; the child feels the blending of the two steps
that makes him/her experience the relationships.

2. When a child begins to play, of course, he/she does not choose which play —
two-step or one-step — to act out. The child wants to be an adult (this is a
motive of play, according to Daniel Elkonin), and since people’s relation-
ships can be extremely different, the content of specific play depends on
its emotional material, whose affectivity gives an impulse for a play to
begin and maintains its tension.

The meaning of something to be tried out in play (a motive inside play),
lies within the hold of that particular child, it is his/her spontaneous choice. He/

142



she deliberately unfolds the story in such a way that the intrigue of a play event

highlighted not only human relationships but also himself/herself: is she/he a

hero or mere nobody? So the girl in a spooky wood did not fall into clutches

of neither a wolf, nor a bear, vice versa, she saved her puppy and even robbed

Barmalei — she is not a coward but a hero who is not afraid of anything!

The unfolded two-step form of play is not something a child can do
straight away: role actions appropriate for conflict/ challenge and response,
are not something ready-made and easily available, the child himself/herself
has to search for them, test them, check their interconnection, while living
though them. Moreover, spontaneous feelings of the child resist cultural “re-
casting” (it is difficult to give away something that does not belong to you
even while playing the role).

3. In play, the child is completely free to choose the story, role, partner, setup
a play space, therefore, an adult cannot specify to a child how some Chal-
lenge and Response must be acted out. In addition, all children have their
own personal story of emotional distress and their own, often unknown
to an adult, play experience. That being said, it is an adult who mediates
child development, an adult engages a child into a new action. According
to Lev Vygotsky, psychic functions are developed in inter-psychic form:
we cannot say anything about the emergence of new action (and experi-
encing it) if we have not worked it out together with a child. Any interfer-
ence in the free flow of play and child’s initiative can cause it to stop, or
worse, to collapse. Consequently, there is conflict and contradictoriness
right at the starting point of play mediation.

Any mediation of development through play should begin with commu-
nion in child’s play, when adult’s play joins child’s play. There is also con-
flict here because, on the one hand, adult’s play should encourage child’s free
play as much as possible but, on the other hand, it does not mean that an adult
should just engage in free play on equal terms with a child and wait until the
child matures to the fully-developed form of play. The adult should not over-
look a need to create a space for children’s initiative, encourage the play situ-
ation to crystallize within possible/ future two-step action. Symbolic content
of adult’s play will be ‘read’ by the child — the child will then test it in his play
and try adult’s play action out on himself. These try-outs imply that the child
compares/ contrasts ‘new’ and ‘old’ play action and, thus, feels the difference
between them. Such play tests help the adult see what happens in the course
of play, they signal if a child can detect the boundary between a habitual and
two-step play mapped out by the adult. The adult’s mediation actions are
designed to support the child’s initiative by ensuring that: a) a child takes
a play space as polarized in terms of meaning; b) a child identifies his/her
real place in a play space. Overcoming the boundaries between those spaces
help the child to emotionally experience his/her action. The adult should also
outline new meanings in a play space, make a network out of them and draw
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connections (“road maps”) between them. It is important to give a child some
time to pause between play actions (the pause helps the child to reflect on his/
her action) and, along with this, to expressively wait for a child’s response, as
well as to follow a certain rhythm, maintaining the course of play [6].

Such guiding of a story-based role play is associated with certain dif-
ficulties for adults. While playing with a child, it is crucial to embrace the
great redundancy of play actions, their infinite back-and-forth motion and
repetitions. If the adult is eagerly awaiting just one thing — when the child will
finally act out a two-step play — the adult will not be able to see children’s ac-
tions as try-outs that enable a child to feel what he/she is doing. While guid-
ing the play, the adult must maintain the duality of his/her action — remain
in play and out of play at the same time, otherwise he/she will not be able to
chose a next step/ play action that will take a child to a new turn in the plot.
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Cpenu uccienoBatelieii moIpoCTKOBOTO BO3pacTa BCE Yalle 3BYYUT MHE-
HHE O TOM, YTO MHOTOE M3 OMMCAHHOTO IICUXO0JIOraMHU HECKOJILKO IECITHIIE-
TUH Ha3aJ YaCTO OKAa3bIBACTCS HEAKTYaJIbHBIM, a TIOPOil M BOBCE HE MPUMEHH-
MBIM K COBPEMEHHBIM MOoApocTKaM. COBPEeMEHHOE MOAPOCTHHUECTBO Pa3BH-
BaeTCs B IIUPPOBYIO AMOXY, XapaKTEPU3YIOIIYIOCS HE MPOCTO HOBBLIMH CpEJl-
CTBaMH CBSI3M, HO NMPHHIUIIMAIHHO UHBIMUA BUJAMH KYJIbTYPHBIX OPYIUi U
(hopmMamu oTIOCpEIOBaHMS, KOTOPHIE ONPEACIIIOT OCOOCHHOCTH COIHAIEHO-
TO B3aMMOJICHCTBHS, a, CIEIOBATEIBHO, U CIICII(PHUKY PA3BUTHS PA3ITNIHBIX
TICUXUYECKHUX TPOIeccoB [6]. B 3Tol cBA3M HEOOXOIUMBIM MPEICTABISCTCS
M3yYEHHUE MOIPOCTKOBOTO BO3pAcTa BO BCEH MONHOTE COBPEMEHHOTO KYJIh-
TYypHO-HUCTOPUIECKOTO KOHTEKCTA, YTO MPEAIOIaracT IMOUCK TaKUX HHCTPY-
MEHTOB aHajm3a, KOTOphle OBl MMO3BOJSUIA pa3pabaThIBaTh MPEICTABICHUC
0 MOJPOCTHHYCCTBE B CBETC HOBBIX peanuii. Ha Haur B3risin, WHTEPECHBIN
PaKypc MOXKET OBITh HAWICH IyTEM aHaJIk3a MOJPOCTKOBOM UI'PEI U pa3Bopa-
YHUBAIOIIETOCS B HEH POJIEBOTO SKCIICPUMEHTAPOBAHHUS.

Ha CeFO}IHHIHHI/Iﬁ JCHb OTCYCCTBCHHAS IICUXOJIOTO-IICOarornycCkas Ha-
yKa OTBOJHUT UTPOBOM ACATEIBHOCTH BECbMa BTOPOCTEIICHHYIO POJIb B Pas-
BUTHH U COIMAIM3AIMH TOAPOCTKOB. BOIBITMHCTBO OTEYECTBEHHBIX aBTO-
POB TIPHIEPKUBAIOTCA TOUYKU 3PEHHS, YTO K IMOJPOCTKOBOMY BO3pACTy HIpa
yTpaunBaeT cBoe crenn(uieckoe 3HaUeHIE, yCTyas MeCTO JPyTUM BHAaM
nestenbHOCTH [5]. JleficTBUTENEHO, B TOJPOCTKOBOM BO3pacTe Urpa yKe Mo
OTIPENICIICHUIO HE MOJKET BBHITIONHATH T¢ (DYHKIUH, KOTOPBIE OHA BBITIONHS-
eT B IICUXUYECKOM Pa3BHTHH JAeTell Ooiiee MIIaJIINX BO3PACTOB, TOCKOIBKY
pedb UIeT O MPUHIMITAATEHO HOBOM YPOBHE Pa3BHTHs, HHBIX HOBOOOPA30-
BaHUAX U UHBIX MOTpeOHOCTIX. OTHAKO, €CIIM CUUTATh, YTO K HACTYIICHUIO
MTOJIPOCTKOBOTO BO3PACTa UTPOBAs IEATEIBHOCTh «UCUCPITLIBACTY) CBOU BO3-
MOXXHOCTH, TO KaK OOBSICHUTH TOT (DAKT, YTO 3HAYUTEIbHAS (€CIIU HE 0O0JIb-
I1as) 4acTh YBJICYEHUH M 3aHATHH MOJPOCTKOB, KOTOPHIM OHHU IOCBSIIAIOT
CBOOOIHOE BpeMs, UMEET XapakTep HMrpbi? 31ech MPAaBOMEPHO TOBOPHTH,
TIPEX]IE BCETO, O PA3IMYHBIX BUJaX KOMITBIOTEPHBIX UI'P, KOTOPhIE OyKBaJb-
HO «3aXBaTBIBAIOT» MOIPOCTKOBYIO ayIUTOPHIO U3 PAa3HBIX KOHTHHEHTOB U
CTpaH, ¥ KOTOPHIM ITOAPOCTKH C KaXKIBIM TOJOM IOCBSIIAIOT BCce OOJIBIIE
CBOOOTHOTO BPEMEHH. 3/eCh K€ HEOOXOIUMO BCIIOMHHTH O CIIOPTHBHBIX,
HACTOJIBHBIX, MHTEUIEKTYaIbHBIX HWIPaX TOAPOCTKOB, O pacCTyIIEH MOITy-
JSAPHOCTH Pa3HOOOPA3HBIX POJICBBIX JBIKCHHUN, aKTHBHOCTH KOTOPHIX Yallle
BCEr0 MPUHUMACT (POPMY TeaTPATU30BAHHOTO JCHCTBHSI H/FITH UTPHI (TOIKH-
CHUCTHI U JIp.). Henb3s He yIOMSHYTh M O COIIMATIBHBIX CETIX, BAKHEHIIINM
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3JIEMEHTOM KOTOPBIX SIBISETCS SIKCIEPUMEHTUPOBAHUE C PA3IUYHBIMU CIIO-
co0amMM caMOIIPE3EeHTAlluK B BUPTYaIbHOM peabHOCTH.

ITo cytu, Bce GpopMbl MOJPOCTKOBOTO JOCYra MMEIOT T€ WIIM WHBIE TPH-
3HaKH, CBOMCTBEHHBIE UTPE, YTO, II0 MHEHHIO pAJa aBTOPOB, MTO3BOJISET TO-
BOPUTH 00 UTPOBOW CYIIHOCTHU TOAPOCTKOBOM CyOKYJIBTYpHI B IesoM. Tak,
B.B. A6pocumoB, HanipuMep, YKa3bIBa€T Ha TO OOCTOSTENBCTBO, YTO JJIST MO-
JOAEKHON CyOKyIBTYpBI HE TIPOCTO XapaKTEPEH UTPOBOH 3JIEMEHT, HO 4TO B
OCHOBE €€ B IIPUHIUIIE JISKUT UrpoBas npupoza. [1o MHEHHIO aBTOpA, «B MO-
JIOAEKHON CyOKyIbType HEPEIKO CIUSHHUE TPAHHL MEXy UTPOH U IeATEIb-
HOCTBIO, UTO MPOSABISAETCA B TeaTpAIN3alluH, apTU3aLUH, KKAPHABATBHOCTI,
MMIPOBU3UPOBAHHOCTH KHU3HM» [1, ¢. 25]. Takum oOpa3om, oOIIenpUHATOS
B IICUXOJIOTMYECKOM HayKe IPEeACTaBICHUE O TOM, YTO UTPa B IOAPOCTKOBOM
BO3pacTe OTXOIUT Ha BTOPOI! IJ1aH, pe3K0 KOHTPACTUPYET C peaibHOIl mpak-
TUKOM monpocTkoBoil ku3Hu. Kak otmeuaer A.M. IlpuxoxkaH, KOHTpacTH-
pyeTt oHO U ¢ 3 HEeKTHBHBIM MENArOTHYECKUM OIBITOM, B KOTOPOM UMEHHO
WUTrpa OKa3bIBAETCS B IICHTPE JKU3HH CTAPIIUX MOAPOCTKOB [4].

C 4eMm ke CBSI3aH HHTEPEC MOAPOCTKOB K UIpe? MOXKHO MPETIONOKNTD, 4TO
TIPUBJIEKATEIFHOCTD NTPOBOM CUTYAIMH TSI TIOAPOCTKOB O0YCIIOBIIEHA €€ BapH-
aTUBHOCTBIO: 110 CBOEH CYTH, UTpa BCETA ABISETCS SKCIIEPUMEHTOM, B XOJIE KO-
TOPOT0 YYACTHUK UTPOBOTO TPOLIECCA IIOCTOSHHO ITOMAJaeT B CHTYALMIO BBIOO-
pa, OT KOTOPOTO 3aBHCHUT AanbHelIee passutue u ucxon urpsl (K.®. Moamsa
Ha3bIBa€T 3TO aKTUBHO (POPMOH IKCIIEpUMEHTAIBHOTO ToBeAeHus [2]). Onna-
KO JIJIEKO He BCSAKAsi Urpa NPEACTaBIseT HHTEpeC I HOAPOCTKOB. [Ipeamnoure-
HHE OT/JIaeTCsl JIUIIb TeM (pOopMaM UIpPbl, KOTOPBIE CBA3aHbI HE IPOCTO C BO3MOXK-
HOCTBIO 3KCIIEPUMEHTUPOBATh, HO, B IIEPBYIO OUEPE/Ib, IKCIIEPUMEHTHPOBATH C
pazIMuYHBIMK pOJsIMH U oOpazamu. Takoe «omnpoOoBaHME» SIBISIETCS BayKHEH-
1Ie COCTaBIIAOLLEH Mpollecca COUMAIN3alUi — T.€. TIO3ULMOHUPOBAHUS MO]I-
POCTKa B CUCTEME COLIMAJIBHBIX POJIEH 1 pOJIeBbIX OTHOIIEHUH. Peanu3anus nan-
HOI BO3pacTHOM 3a/ia4y HEBO3MOYKHA 0€3 OCYIIECTBICHHS IOIPOCTKAMH TOTO,
YTO MOXKHO 0003HAYHUTH TEPMUHOM «pPOJIEBasi MPoOa» MM «POJIEBOE HKCIEPH-
MEHTHPOBAHHUEY, 3aKITIOYAIOIINECS B MPOUTPBIBAHUY MOJPOCTKOM Pa3JINYHBIX
00pasIoB POIEBOTO B3aMMOJIEHCTBHSI, CYIIECTBYIOLINX B €TI0 KYJIBTYpE.

Ha nam B3rnsa, moTpeGHOCTE B POJIEBOM SKCIIEPUMEHTUPOBAHUH B TIOA-
POCTKOBOM BO3pacTe IMPHOOpETaeT XapakTep OCTPOW HEOOXOAMMOCTH, UTO
JIETKO OOBSCHSAET CTPEMJICHHE MOAPOCTKOB OIPOOOBATh Ce0sl KaKk MOXKHO B
00JIbIIIEM KOJIMYECTBE Pa3HOOOPa3HBIX 00Pa30B U poieit (CIOPTCMEH, UTPOK,
nuaep u Ap.). Kax ormedaer A.M. IlpuxosxaH, «poieBoe IKCIIEPUMEHTUPO-
BaHMe OYKBaJbHO MPOHU3BIBAET BCIO XKHM3Hb IIOJIPOCTKA — OT IIOMCKa rpa-
HUI JOITyCTHMOTO ITOBEACHUS» JI0 MOCTAaHOBKU M BUPTYaJIbHOTO PELICHUS
CMBICIIOKU3HEHHBIX 3a/1a4. [locneiHee Hanboee yacTo MpOsIBIISIETCS B MbIC-
JICHHOM «IIPOUTPBIBAHUM» OyAyIIMX MPO(YECCHOHANBHBIX M JMIHOCTHBIX
poxeit» [4]. JlorudHo, 94TO BaKHEHIIEH 3amadeil MOAPOCTKOBOIO BO3pacTta
craHoBuTca nouck Toro, uro K.H. ITonmmBaHOBa Ha3bIBae€T NMpPOCTPaHCTBOM

146



«1pobHOCTH» [3]. B GoNbIIMHCTBE CiTydaeB TAKUM MPOCTPAHCTBOM JUISI ITOJI-
pOCTKa CTAaHOBUTCS UIpa. AKTyaJbHBIM, B 3TOH CBSI3H, MPEICTABISICTCSA U3-
y4eHHEe pa3NUYHbIX aCIIEKTOB IMOAPOCTKOBON UTPHI KaK YCIOBHUS Pa3BUTHA U
COLIMAJIN3AIIUH COBPEMEHHBIX TIOAPOCTKOB.
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Experimenting with roles in adolescent play

Rubtsova O.V.
Head of the Center for interdisciplinary research of childhood, MSUPE (Russia)
ovrubsova@mail.ru

Today researchers of adolescence more and more often express the opinion
that many issues that have been pointed out by psychologists in reference to ad-
olescence a few decades ago are no longer relevant for contemporary teenagers.
Today’s adolescents develop in a digital era that is characterized not only by new
media, but by drastically new kinds of cultural tools and forms of mediation,
which determine the ways of social interaction and, therefore, the specifics of
the development of various mental processes [6]. Thus, it is extremely important
to study adolescence in the framework of the contemporary cultural-historical
context, which presupposes searching for such tools of analysis that could allow
elaborating the scientific representation of adolescence in the light of contempo-
rary realities. An interesting perspective could be found due to analyzing adoles-
cent play and experimenting with roles, which occurs in its process.

Today Russian psychology and educational science attribute a rather mi-
nor role to play activity in the development and socialization of adolescents.
The majority of Russian scholars argue that by the beginning of adolescence,
play loses its specific importance, giving way to other kinds of activity [5].
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Indeed, at the age of adolescence play by definition can not have the same
function as it has in the psychic development of children of younger age,
since this is a period of a completely different level of development, differ-
ent neoformations and different age tasks. However, if we argue that by the
beginning of adolescnce play “exhausts its potentialities”, then how can we
explain the fact that an important (if not the major) part of adolescent free
time activities have the form of a play? Here we could mention, first of all,
various kinds of computer games, that are literally “conquering” adolescent
audience from different continents and countries, and to which adolescents
devote more and more time every year. Here it is also necessary to mention
sports games, table and intellectual games, as well as various role play games
that have gained extraordinary popularity and which usually have the form of
a theatrical performance or/and of a game (e.g. tolkienists). We should also
mention social networks, an important element of which is represented by
experimenting with various kinds of self-presentation in virtual reality.

As it happens, all forms of adolescent leisure activities have certain traits
that are typical of play, which, according to a number of scholars, allows to
speak of the play nature of adolescent subculture in general. Thus, V.V. Abro-
simov points out, that teenage subculture is not only characterized by the ele-
ment of play, but that it is play per se which underlies this subculture. Accord-
ing to the author, «in teenage subculture, blending of play and activity often
occurs, which reveals itself in “theatralization”, “artization”, “carnivalization”
and improvisation of life» [1, p. 25]. Thus, the generally accepted in Russian
psychological tradition point of view that play in adolescence necessarily takes
second place, sharply contrasts with the real practice of adolescent life. A.M.
Prichozhan argues that it also contrasts with efficient educational practices, in
which play often becomes the center of late adolescent life [4].

What determines adolescent interest for play? We might suppose, that the
situation of play attracts adolescents by its variety: a play per se is always an
experiment, in the course of which the participant of the play is constantly
faced with the problem of choice that determines the course and the result
of the play (K.F. Ibashyan defines this as an active form of experimental
behavior [2]). However, not any kind of play is attractive for adolescents.
Teenagers give preference only to those kinds of play that not only allow
experimenting, but, in the first place, experimenting with various roles and
images. Such experimenting is an important part of the process of socializa-
tion — that is, of the process of the positioning of adolescents in the system of
social roles and relationships. The achievement of this age task is not possible
without something that could be coined with the term “role experimenting”
or “experimenting with roles”, which consists in adolescent trying on various
examples of role behavior that exist in his or her culture.

The need for experimenting with roles becomes acute at the age of ad-
olescence, which easily explains the desire of teenagers to try themselves
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in as many various roles and images as possible (sportsman, player, leader
etc). According to A.M. Prichozhan, “role experimenting literally penetrates
all adolescent life — starting with defining the boundaries of the acceptable
behavior and finishing with setting and virtual resolving of the life tasks. The
latter most often reveals itself in mental “trying on” of future professional and
personal roles [4]. Therefore, an important task of adolescent age becomes
searching for something that K.N. Polivanova defines as the “space of trying”
[3]. Usually, it is play that becomes this kind of space for a teenager. It is
thus important to study various aspects of adolescent play in the context of
development and socialization of contemporary adolescents.
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PeopranuzoBaHHbIii YHUBEPCUTETCKUI KypC 1JI51 MOAIEPKKHA
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npogeccHOHATBHBLIMHI CO00IIIECTBAMHU
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CryneHTaM yHUBEPCUTETa HEOOXOIMMO Pa3BUBATh OOIIINE HABBIKH, BAYKHBIC
B IIpoeCcCHOHATIBPHBIX KOHTEKCTaX. Y HUBEPCUTETCKUE KYPCHI 4aCTO OCHOBAHBI
Ha TEOPETHUYECKHUX 3HAHMSX, TAKAM 00pa30oM, yJaIrecst UMEIOT Majo IIIaHCOB
Ha Pa3BUTHE HABHIKOB HCIIOJIE30BAHUS MHU(POBBIX TEXHOJOTHI M TOCTATOY-
HY0 10 00BEMY MPOHM3BOACTBEHHYIO MPAKTHKY BO BpeMs OOYYCHHS B BY3€.
JlaHHOE MCClleOBaHME aHAIM3UPYET HOBBIM METOA OOYYEHHMS, HCIIONbB3Y-
eMBIli B paMKax yHHUBEpCUTETCKOro Kypca «llcuxonorusi oOpazoBaHus U
JIEKTPOHHOT'0 OOYUYEHUs», B OCHOBE KOTOPOTO JIEKUT HMPHHIMI TPEXKOMIIO-
HeHTHOrO monxoia k ooyuyenuro (Trialogical Learning Approach TLA).
TLA onuceiBaeT hopMbl 00YUEHHUSI, TIIE JIFOIH COBMECTHO IUIAHUPYIOT, pa3pa-
0aThIBAIOT U TPAHCHOPMHUPYIOT «COBMECTHBIC» (OOIIHE /IS BCEX) OOBEKTHI.
OCHOBHBIMH 3aa4yaMiU UCCIICAOBAHUS SIBJIAIOTCA:

1. Pa3BuTHE 0CO3HAHUS YYAITUMUCS UX COOCTBEHHBIX MPO(ecCHOHATBHBIX
meneit 3a cuer peiekcur, BRIOOpa W MPOSKTHPOBAHUS BOCIIPOU3BOINU-
MBIX 00BEKTOB, KOTOPBIE MOKHO yCOBEPIIICHCTBOBATE B Oy IyIIeM;

2. TloctpoeHne u YKpeIUIeHHE HABBIKOB PaOOTHI B CETH U MPO(eCcCHOHATBEHBIX
HAaBBIKOB, MOTUBHPYIOIINX CTYICHTOB LI PadOTHI HaJ OOIIMMH JUIS BCEX
00BEKTaMHM, B TOM YHCIIE TIOJB3YIOIIMMICS CIIPOCOM Y HaceJIeHH!s, 1 OpHEH-
THPYIOIINX UX Ha MCIIOIb30BaHNE CaMbIX Pa3HOOOpa3HBIX HHCTPYMEHTOB;

3. TNoanep:kka mepexoaHBIX MPOIECCOB MEXIY HAyUYHBIMH U NPOeccHo-
HaJILHBIMH COOOIIECTBAMHU M CO3JJaHUE CBSI3EH MEXLY HUMH;

4. CopeiicTBue KOMaHIHOI pa0oTe M pa3BUTHE JTUYHOW MHULMATHUBHI Y
cryaenroB. CouunanpHas ceth LinkedIn ucmonb3yercst kak TpexXKoMIIo-
HEHTHBIN HHCTPYMEHT JJId CO3JJaHUA CcBSI3eH MCXKIY HaYYHbBIMU U IIPO-
(eccHOHATBFHBIMU COOOIIECTBAMH M YIIYYIICHHS MPO(EeCCHOHATBHBIX
HABBIKOB, a TaKXe IMpoIiecca MPHOOpeTeHNS HaBbIKa paOOTHI B CETH.

35 cTyIeHTOB IepPBOT0 Kypca MaruCTpaTyphl MOCEIIANN YHUBEPCUTETCKIHA
Kypc, B KOTOPOM JOJDKHBI OBUTIH paboTaTh HAJ 3aJaHHMSIMHU PEabHBIX 3aKa3-
YHKOB. B MaHHEI POEKT OBLTH BOBJICYCHBI ISATh KOMITAHUHA AIICKTPOHHOTO
00yuenusi. OHM O3HAKOMMJIM CTYJICHTOB CO CBOEH OCHOBHOH JIESITEITBHOCTBIO
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Y TUIIMYHBIMH «00BEKTaMn», pa3padaTeiBaeMbIMH IS KIIMEeHTOB. Kommanun
00roBapuBajM CO CTYAECHTAMH T€ OOBEKTHI, KOTOpBIE OyIyT pa3paboTaHbl B
XOJIe Kypca; MpeAnoyarainoch, 4TO BCE OHU OYAyT MpPEAOKEHbI Ha PHIHKE
AJIEKTPOHHOTO O0YUYECHUSI.

Crynentsl B rpymme u3 4—5 demoBeK, MOTIHM BBIOpaTh OOBEKT IUIA
nanpHelnen padotel (M3yuenue oObekta packaapoBku (Learning Object
Storyboard), xommbeioTepHass aHuManus (Seriousgame), IEKTPOHHAS KHU-
ra u (kypc MOOCs) T.1.) ¥ BBIIIOJHUTE 3aKa3. Y BCEX TPyHI ObIIM o0mme
JIOKYMEHTBI, IUIaHbl IPOEKTOB, IIa0JIOHBI, ucroib3yemble B LinkedIn rpyn-
nax. CTyJeHThI co3/1alid MPO(EeCCHOHANBHBIA AIIEKTPOHHBINA MOPT(HOIHO Ha
LinkedIn. Onu o6cyxnanu cBou uaeu B LinkedIn rpynmax, ¥ HOCTOSHHO 10-
Jydasid oOpaTHYIO CBSI3b OT KOMIIAHHWIT-3aKa3uuKoB. KpoMe TOro, CTyneHThI
WCIIONIB30BAIN Pa3In4HbIC MYJIbTHMEINITHBIe HHCTpyMeHThI: Padlet muist Mo3-
rosoro mrypma, Doodle aist onpocos, Forumcommunity, 4To0b1 00CyX1aTh
cBou uzaen u GoogleDrive ans cozganus oomux 00bekToB. Kype ObUT HadaT
B HOs10pe 2015 roga u okonueH B ¢eBpaie 2016 roxa. beutn opraHu3oBaHbI
00y4aroIe MEpONPUATHS B CMEIIAHHOM (hopMaTte, KOTOPbIN BKIIFOYAI ayI1-
TOPHBIE 3aHSTHS, CEMUHAPBI, BEOMHAPBI, MacTEP-KJIacChl M Ipe3eHTanuu. B
KOHIIE Kypca Kak/asi IpyIa MpecTaBuia «00IMii» 00beKT Ha 3aHATHAX.
Koneunsle pe3ynbTaTsl OBUTH OIIEHEHBI 110 5—6 KpUTEpHsIM, pa3padOTaHHBIM
KOMIAHUSIMU BMecTe C TpenojaBateieM. CTyneHTamu ObUI MOJTOTOBJIECH
OKOHYATEIIbHBIN TOKJIA/I, TJE OHH OMKCAITH MPOLECC CBOCr0 00YUCHHS, a TaK-
xe kak LinkedIn u apyrue ncrnons3oBaHHbIe MU U(POBBIE HHCTPYMEHTBI,
TO/IJIEPIKUBATIA TPEXKOMITOHEHTHBII MOAXOI.

IInanupyeTcs npoBeeHne KOJIMYeCTBEHHOT0 M Ka4eCTBEHHOT0 aHA-
JIM3a NaHHBIX, COOpaHHBIX ¢ momoinsio LinkedIn, DnexrporHoro moprdo-
mmo, LinkedIn rpymim, HTOTOBEIX OTYETOB, OOMINX 0OBEKTOB, OOCYKICHUN U
OLIEHOK CO CTOPOHBI KoMItaHui. [ToyueHHbIe 1aHHbIEe Oy YT MPECTaBICHbBI
C LEJBIO TIOTyUeHHst 00PATHO# CBSI3H, IS YITyUIICHHS TUIAKTHISCKUX U HC-
CJIE/IOBATEIILCKMX METO/IOB.
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Re-designed university course to support boundary crossing
between academic and professional communities

Amenduni Francesca
University “Aldo Moro” (Bari, Italy)
amendoonia@gmail.com

University students need to develop generic skills, important in profes-
sional contexts. University courses are often based on theoretical knowl-
edge and students have a few chances to develop digital and professional
skills during their academic life.

This study is exploring a new teaching method applied to a university
course on “Education and e-learning Psychology” and based on the Design
Principles of the Trialogical Learning Approach (TLA).

TLA describes forms of learning where people are collaboratively plan-
ning, developing, and transforming “shared” objects.

The main aims of the study are:

1. To develop students’ awareness of their own professional goals through re-
flection, choice and design of re-usable objects to be improved in the future;

2. To build and to reinforce networking and professional skills encouraging
students to work around shared objects commissioned by real external
customers and using flexible mediating tools;

3. To support transitional processes across boundaries between academic
and professional communities and to create connections between them;

4. To promote team-working and personal agency in students.

LinkedIn is used as Trialogical tool to create connection between aca-
demic and professional communities and to improve students’ networking
and professional skills.

35 first year Master’s degree students attended a university course in
which they had to designed and developed assignments given by real custom-
ers. Five e-learning companies were involved in this project. They presented
to the students their main core business and the typical “objects” they develop
for their customers. Companies and students negotiated the “objects” to be
developed during the course; all of them meant to be offered to the e-learn-
ing market. Students, in group of 4-5 members, could chose the object to
build client (Learning Object Storyboard, Serious game, E-book and course
MOOCs) and conducted a realistic task for a real. All the groups shared doc-
uments, project plans, prototype onto LinkedIn groups.

Students created professional e-portfolio onto LinkedIn, they discussed their
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ideas in LinkedIn groups and they constantly receive feedback from the companies.

In addition, students used various multimedia tools: Padlet for brain-
storming, Doodle for surveys, Forumcommunity to discuss students’ ideas
and Google Drive to create the shared objects.

The course started at November 2015 and finished at February 2016.
Learning activities were organized in a blended format that included face-to-
face lessons, seminars, webinars, workshops and presentations.

At the end of the course each group presented the “shared” object in the
university classroom. The final products were assessed along 5-6 items defined
by the companies together with the teacher. Students wrote a final report in
which they reflected on and described their own learning processes and if and
how LinkedIn and the other digital tools used supported the trialogical approach.

Quantitative and qualitative analysis will be applied on the data col-
lected through LinkedIn E-portfolios, LinkedIn groups, final reports, shared
objects, discussions and companies assessment.

The data will be presented in order to receive feedback to improve didac-
tical and research methods.
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Peanu3anusi MeTOI010r14€CKOr0 MPUHIIANA
HAYYHOTr0 00001eHus1 BHITOTCKOro B COBpeMeHHOi
TPaHCIeHAeHTAJbHON MCHXO0JOTHH
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HanpaBieHne TpaHCIEHICHTANBHOW IICHXOJIOTHH IpeaiaraeT Crocoo
pewenust nocrapneHHon JI.C. BBIrOTCKMM Ba)KHOM 3ajjaun MOMCKa U pas3pa-
00TKM (hyHIAMECHTANBHBIX MPUHIUIIOB TICHXONOTHH. [IpencTaBieHsl moo-
KEeHHe 0 (POPMOIOPOXKIAIOIINX MPOIeccaX M KOHLEIIUS CTPYKTYPHO-IIO-
POKAAIOLIUX MPOLIECCOB.

B cBoe Bpems JI.C. BEITOTCKHM €O Bceit 04eBHIHOCTRIO OBLTa chopMy-
JTUpPOBaHA 3a7aya oOIIel ICUXOJIOTHH, CBSI3aHHASL C HEOOXOAUMOCTBIO «KPH-
TUYECKU COIJIaCOBaTh Pa3HOPOJIHBIE JaHHbIE, IPUBECTH B CUCTEMY Pa3po3-
HEHHBIC 3aKOHBI, OCMBICTIUTE H TIPOBEPUTH PE3YIIbTATHI, HIPOUYUCTUTH METOIBI
1 OCHOBHBIE MOHSATHS, 3aJI0KUTh (YHIAMEHTAJIbHbIC IPUHIIMIIBD), KOTOpPbIC
SIBJISIFOTCS TOAHBIMU JIJISl PYKOBOJICTBA U O0BSICHEHNSI MHOT OUMCIICHHBIX T1CH-
XOJIOTHYECKUX SIBJICHHH [2, ¢.41]. BMecTe ¢ TeM BeIroTckuM ObUTH HaMede-
HBI 1 O0II[HME ITyTH HAXOXKAECHHS THX IIPUHIIUIIOB: KIIOUCKH OOBSICHUTEIBHO-
ro MPHUHLUIA BBIBOAAT HAC 3a MpeJeNbl JaHHOW HayKH U 3aCTaBISAIOT HaXo-
JUTH MECTO MAaHHOM OOJIACTH SIBIICHUI B O0Jiee OOMIMPHOM KPYTY SBICHUI
[2, ¢.50]. HayuHOoe 0OBSICHEHHE B IICHXOJIOIMHA MOXKET OBITh IOCTPOCHO «HA
MIOYBE CBS3M AaHHOI Hayku 1) ¢ o0Ieil coluaibHO-KyIbTypHOH MOIIOYBON
AMOXH, 2) OOIIUMH YCIOBUSMH U 3aKOHAMH HAyYHOTO IMO3HAHUSA, 3) C TEMHU
O00BEKTHBHBIMH TPEOOBaHUAMH, KOTOPBIE MPEABABIACT K HAyYHOMY ITO3HA-
HUIO NIPUPOJIa U3YUAEMBIX ABJICHUN HA JAHHOU CTAJUM X UCCIEJOBAHUS. ..»
[2, ¢.52]. «CobcTBeHHas ke mpodieMa MCUXOIOTHH 3aKII0YeHa... B OTrpa-
HUYEHHOCTH HAIIETO HETIOCPEACTBEHHOT'O OIBITA, TIOTOMY YTO BCS IICHUXUKA
MIOCTPOEHA T10 THITY HHCTPYMEHTa, KOTOPBIH BHIOMpAET, H30JIUPYET OTAEIb-
HBIC YEePTHI SBJICHUH...». «Halr ompIT 3aKkimoueH MexXIy IByMs IOPOTaMH,
MBI BUIFIM JIMITh MAJIEHBKAN OTPE30K MHpa; HAIIM YyBCTBA JAIOT HAM MU B
BBIJIEP)KKAX, U3BJICUCHUSX, BKHBIX JUI Hacy. «[Icuxuka BeIOMpaeT ycToi-
YUBBIC TOYKHU JACHCTBUTEIBHOCTH CPEIU BCEOOIIETO ABIKCHID». «OHa ecTh
opras oTO0pa, perIeTo, MPOIEKMBAIOIIEE MUP U N3MEHSIOIIee ero Tak, 4To-
OBl MOXKHO OBLIO JIeHiCTBOBATh. B 3TOM €€ MOJIoKUTENbHAs POJIb — ... B TOM,
9TOOBI HE BCETZIa BEPHO OTPaXkKaTh, T.€. CYOBEKTUBHO HMCKaXKaTh JCHCTBH-
TEJIBHOCTH B TIOJIB3Y Opranuzmay [2, c.98].

Uepes noutu 70 1eT ocHOBATENb HOBOTO HANIPABJIEHUs TPAHCLIEHIEHTAIb-
HOM mcuxonoruu BocnpuAtust A.W. MupaksH npencTaBuil THIOTETHYECKUE
OOBEKTHUBHBIE MEXaHU3MBI 3TOTO «CYOBEKTHBHOTO MCKAKEHH», KOTOPHIE TI0
CYTH peajH3yI0T METOAOJIOTHYECKUN MPHHIUI HAyYHOro 00oO0meHus Bei-
TOTCKOTO H SIBJISIOTCSI CBOOOTHBIMH OT CyOBEKTHO-OOYCIIOBICHHBIX 00pa3-
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HO-TIPEIMETHBIX CBOMCTB 00BbeKTOB BoctpusiThs. [To MupaksiHy camo otpaske-
HHE KaK MPOLECC — ITO YNOPSJOUSHNE TOMOTEHHOCTH (€1l He OTPaKEHHOT0)
COOTBETCTBYIOIICH OTPaKaTeIbHOW CHCTEMOM, MMEIOIIEH BO3MOXHOCTh (PUK-
car MHOTroo0Opa3ust GopM MaTeprH B COOTBETCTBHHU CO CBOEH pa3peraromiei
crocoOHOCTRIO [4]. CucteMa oTpaskeHUs 37IeCh CTPOUTCS Ha OCHOBE IIPUHITUITA
00pa30BaHMsI aHU30TPOIHBIX OTHOIICHUH TaKUM 00pa30M, 4TO OHa OOBEKTHB-
HO OTHOPOJHOE CBOMCTBO 00BEKTa OTpakaeT B (hopMe HEOTHOPOIHOCTH, TEM
caMbIM 00eCTIeUrBas BBIICIICHHE W (PUKCAIMIO TAaHHOTO CBOICTBA MIIM OTHO-
[ICHUS B PA3JIMYHBIX MUKPOAKTaX MPOIIecca IICUXUYECKOTo OTpakeHws. Hero-
CPEJICTBEHHO-YYBCTBEHHOE BOCIIPUSITHE TPEICTaBIsIeT cOOOH MHOTOAKTHBIN
(YHKIMOHAJIBHO THOKHH Ipoliecc 00pa3oBaHUsl aHU30TPOIHBIX OTHOLIEHHH,
a aKT OTPaKEHHUs CO CBOEH NPOLIeCCyalbHO-COAEPKATEIBHON CTOPOHBI SIBJISI-
ercst (hopMooOpa3yIoIM, (HOPMOIIOPOKAAIONIMM ITpoLieccoM [4].
[TonoxeHue o HopMONIOPOKAAIOIIEM ITPOLIECCE BOCIIPUATHS Pe/Iioara-
€T HOBYIO OOBSICHUTENBHYIO MOJIENb CTPOSHHUSI BOCIIPHSTHS, KOTOPOE pasjie-
JISIeTCS] Ha JIBE CYIECTBEHHO Pa3Hble HEPAPXHUECKH U CTPYKTYPHO-IIPOLIEC-
CyaJbHO B3aHMMOCBSI3aHHBIEC YaCTH, OHA U3 KOTOPBIX (MeTaoprudIecKu mpe-
CTaBJICHHAA KaK «HAJABOIHAS) 0OCITyKMBaeT UACANbHBIC (PYHKIOHAIBEHBIE
BO3MOKHOCTH BOCIIPHSATHS, a ApyTas («IoaBoIHAsD) o0ecrednBaeT 6eccos-
HaTeNBHBIC MPOIECCH HEMOCPEICTBCHHO-IYBCTBEHHOTO BOCTIPUSTHSA, KOTO-
pBIe OCHOBAaHBI Ha HMEPApXUIECKOH cHcTeMe 0Opa3oBaHUs aHHU30TPOIHBIX
OTHOIICHUH W BKIIIOYAIOT, B YACTHOCTH, KOHTEKCTHYIO CaMOOpPTaHU3aIHIo,
MHOT'OYPOBHEBYIO TUCKPETHU3AIMIO BpEMEHH M HEPAPXUIECKOE INKINIECKOe
B3aumoiericTBue [1]. B uactHOCTH, 3Ta MOJIENh MO AEPKUBAET MIPEICTaBIIC-
HUE psAlla COBPEMEHHBIX 3apyOeKHBIX HCCIeAoBaTeNeii 0 TIIyOOKOM Hepap-
XMYECKOM CTPOCHUH 3puTeibHOU cucteMsl [5]. Wnes dopmonoposxaeHus,
BBIIBUHYTas B IMPOLECCE UCCICAOBAHUA ICUXUYCCKUX MPOLICCCOB BOCIIPUSI-
THSI, METO/IOJIOTMYECKH OKa3bIBACTCS TAK)Ke BYKHOM B IIaHe ee Oosee Iupo-
KOTO 00OOIIIEHNS U BBIICICHUS B OOIIEH CHCTEMOJIOTHH OTAEIBFHOIO Kiacca
CTPYKTYPHO-IIOPOKAAIONINX MPOIeccoB. MeXaHU3MBI ATHX IPOLECCOB HE
3aBHCAT OT CBOMCTB WX YacTei WIIM MPOAYKTOB M SBIAIOTCS XapaKTEPHBIMU
JUTS TIPOIIECCOB TIEpex0/1a MeXKIy CUCTEMOOOPa3YIOMUMHU CTPYKTYpaMH, H3-
y9aeMBIMHU pa3HBIMU HEePapXUIeCKH B3aNMOCBSI3aHHBIMA HaykaMH [3].

Cnucok numepamypbl

1. Apmemenkos C.JI. TpaHCUEHIEHTANbHAS TICUXOJOTHS KaK HM3MEHEHHE
obpasa MbiiuteHus // A.W. MupaksiH U COBpeMEHHasl TICHXOJIOTHS BOC-
MpUSTUS: COOPHUK MaTepuaoB HaydHoU koH(epenunu / pen. H.JI. Mo-
puna, B.1. I1anos, I'.B. Illykosa. — M.: IINPAO, 2010.

2. Beieomckuui JI.C. IcTOpHUYECKU# CMBICI TICHXOJIOTHYECKOr0 Kpusuca //
IIcuxonorus pa3sutus yenoseka. — M. : Cmbici, Dxemo, 2003.

3. Maeapwax IO.5. CtpyKkTypa sMIuprdeckoii peansHocTn // HezaBucumas
T'azera ot 10.10.2007. — URL: http://www.ng.ru/science/2007—-10-10/14
structure.html

155



4. Mupaxan A.J. KoHTypbl TpaHCUEHACHTAIBbHOM ncuxoniornu. Kuura 2. —
M.: ITIPAH, 2004.

5. KriigerN.,JanssenP, KalkanS., LappeM., LeonardisA., PiaterJ., Rodriguez-
Sanchez A.J., Wiskott L. Deep Hierarchies in the Primate Visual Cortex:
What Can We Learn for Computer Vision? // IEEE Transactions on

Pattern Analysis & Machine Intelligence, 2013, Vol.35, No.8.

Implementation of the methodological
principle of scientific generalization by
Vygotsky in modern transcendental psychology
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The direction of transcendental psychology offers a way of solving the
problem in search and development of the fundamental principles of psycho-
logy raised by L.S. Vygotsky. The provisions of form-generating processes
and concept of structure-generating processes are presented in this work.

Atthetime, L.S. Vygotsky clearly formulated the problem of general psycho-
logy which is connected with the need to “critically coordinate disparate data,
make a system out of uncoordinated laws, interpret and check the results, clarify
techniques and basic concepts, establish fundamental principles” that are able
to guide and explain the numerous psychological events (Psychology of human
development, p.41). However Vygotsky identified a common way of finding
these principles: “the search for an explanatory principle leads us beyond the
frames of this science and makes us find the area of the phenomena in a broad-
er range of phenomena” (ibid., p. 50). Scientific explanation in psychology
can be built “on the basis of connection of this science 1) with general socio-
cultural “subsoil” of the epoque, 2) with general conditions and laws of scien-
tific knowledge, 3) with the objective requirements that the nature of the stu-
died phenomena states at this stage of their studies to the scientific cognition ...”
(ibid., p. 52). “The problem of psychology lies... in the limited nature of our
immediate experience, because the whole mentality is based on the type of tool
that selects and isolates certain features of phenomena...”. “Our experience is
enclosed between the two thresholds, we see only a small segment of the world;
our senses give us the world in the excerpts, extracts that are important for us.”
“The psyche selects stable points of reality in the universal movement.” “It is
the organ of selection, a sieve filtering the world and changing it so that it was
possible to act. This is its positive role ... — not always to reflect correctly, i.e.,
subjectively distort reality in favour of an organism” (ibid., p. 98).

After almost 70 years, the founder of a new direction of transcendental psy-
chology of perception A.I. Mirakyan presented a hypothetical objective me-
chanisms of this “subjective distortion”, which basically implement the method-
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ological principle of scientific generalization of Vygotsky and are free from
subject-driven image-object features of objects of perception. According to
Mirakyan, “reflection as a process is the streamlining of homogeneity (not re-
flected) of the respective reflective system that has the possibility of fixing diffe-
rent forms of matter in accordance with its resolution ability...” (Constancy and
polyfunctionality of perception, p. 101). Reflection system is based on the prin-
ciple of formation of anisotropic relationship so that “objectively homogeneous
object feature reflects in the form of non-uniformity, thereby enabling selection
and fixation of the feature or relation in various microacts of mental reflection
process.” Directly-sensory perception is functionally flexible formation of aniso-
tropic relations in many acts, and “an act of reflection with its procedural and
substantive aspect is a form-generating process ...” (ibid, p.102).

Regulation on form-generating process of perception involves a new ex-
planatory model of the structure of perception, which is divided into two
substantially different hierarchically and structurally-procedural related
parts, one of which (metaphorically presented as “above-water”) serves the
perfect functional opportunities of perception, and the other (“under-water’)
is responsible for unconscious processes of direct sensory perception, which
are based on a hierarchical system of formation of anisotropic relations and
include, in particular, contextual self-organization, multi-level discretization
of time and hierarchical cyclic interaction. In particular, this model supports
the idea of a number of modern foreign researchers about the deep hierarchi-
cal structure of visual system. The idea of form-generation put forward in the
study of mental processes of perception, is also methodologically important
in terms of its broader generalizations and allocating in the general system of
a separate class of structure-generating processes. The mechanisms of these
processes do not depend on the features of their parts or products and are
specific to the process of transition between the system-generating structures
studied by different hierarchically interrelated sciences.
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B o0yuaromiem 3KcrepuMEHTE y AOIIKOIBHUKOB 4-5, 5-6 u 6—7 net
(o 10 4es. B KaXk10¥ TpyIIIe) BBISABISUIACH AMHAMUKA SMOILMOHAIBHOTO CO-
CTOSIHUS B IPOIlecCe BOCIPHUATHS MY3BIKU (IT0 6 MY3BIKAIbHBIX 3aHATHIN) U
€r0 CBA3b C PA3TMYHBIMU BO3PACTHBIMHU M JINYHOCTHBIMHU XapaKTEePUCTHKAMH,
BKJTI0Yasi ypOBEHb CAMOKOHTPOJIA, KakK J0, TaK U MOCJIe KaXKI0T0 3aHITHS.

HccnenoBanus BOCIpUATHS MY3BIKH aKTyallbHbI HE TOJIBKO B KOHTEKCTE
BJIMSTHUSL MY3bIKU Ha (PU3MOJIOrHYecKUe QYyHKINH, ICUXUUECKOE COCTOSIHUE
1 JIeSTENBbHOCTh YEJOBEeKa, HO M AJISI KOHCTPYHPOBAHUS NIPOTPAMM 3CTETH-
YEeCKOro BOCIIUTAHUs. DTH cepbl 0€3yCIOBHO CBSI3aHbI, U €CTh CMBICI pac-
CMAaTpUBaTh KaXIbli KOHKPETHBIN (DaKT BIWSHHS VIS TOTO, YTOOBI Oosree
TOYHO pa3o0paTbCsi B 3aKOHOMEPHOCTSIX COILMOKYJIBTYPHOTO, B TOM YHCIIE
9CTETHYECKOTO pa3BUTHS peOeHKa. biaromaps Takum mccienoBaHusaM Gop-
MHpOBaHHE 00pa30BaTENbHBIX METOJOB OYIET CTPOUThCS OoJiee TPaMOTHO,
C YYETOM HE TOJBKO OOLIMX TCHICHIMH, HO KOHKPETHBIX MEXaHHW3MOB U
BapUaHTOB BIMSHHS My3bIKH Ha pedeHka. Ocoboe 3HaueHHe UMeeT h3y4e-
HUE MEXaHH3MOB BIMSHHSA MY3BIKH Ha JIET€H JOIIKOJIBHOTO BO3pAcTa JUIs
NOHMMAaHHMs 3aKOHOMEPHOCTEH ()OPMUPOBaHHS CUCTEMBI LieHHOCTeH. 130u-
paTenbHOCTD BOCHPHSTHS, JIEKAIIasi B OCHOBE 3CTETHIECKOTO BKYCa, OCHO-
BaHa Ha LIEHHOCTHBIX NMPEANOUYTeHUsAX, a «OOBEKTUBHBIE CBONCTBA MY3BIKH
CO3JIAOT JIMIIb OOIIUE MPEOCHIIKH U W3MEHEHHS TICHXHTYECKOTO COCTO-
STHUS YeJIOBEKa B OMpPEJeNIEHHYI0 CTOpoHY» [4, c.7]. PasnuuHoe couetanue
OOBEKTHBHBIX CBOWCTB MY3BIKAJIBHOTO NPOM3BEACHNUS, BKIIOYAsl MCIIOTHE-
HHe, MIPUBOAUT K PA3INYHBIM K€ M3MEHEHHUSIM B ICUXHYECKOM COCTOSIHUU
BOCIIPUHHUMAIOIIETO, TPUYEM B 3aBUCHMOCTH OT HCXOJHOTO €T0 COCTOSHHS.
Kpome TOro, «...BOCHpHUATHE M ICHXOJOTMYECKOE BO3AEHCTBHE MY3BIKH
OIIOCPEZIOBAaHO CEMAaHTHUYECKOH OIIEHKOW MY3BIKAJBHOTO IPOM3BENICHNS,
0COOEHHOCTSIMHM IPOTEKAHUS MY3bIKaJIbHO-aCCOIIMATUBHOIO IIpoliecca, He-
OCO3HAHHOM 3HAYMMOCTBIO BOCIIPHHHMAaeMON My3BIKH» [4, c.6]. O600mas
U3JI0KEHHOE, MOXKHO CKa3aTh, YTO MEXaHU3MBI BOCIIPHUATHA MY3BIKH 4pe3-
BBIYAHHO CIIOXKHBI, B HUX TaK WM MHAYE COOTHOCSTCS OOBEKTHBHBIE CBOM-
CTBa MY3BIKAJILHOTO MPOM3BENCHNUS, 3aQUKCUPOBAHHBIC B KJIIACCHYECKUX U
COBPEMEHHBIX MY3BIKAJIBHBIX KAaHPaX, WHAWBHUIYaTbHO-TICHXOJOTHYECKNE
0COOEHHOCTH JIMYHOCTH, aKTyaJIbHbIE OCO3HABAaeMbI€ U HEOCO3HaBaeMbIe M10-
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TpeOHOCTH (LIEHHOCTH) M UCXOHOE IICUXUYECKOE COCTOSIHUE CITYILIAIOIIETo,
3Tanbl My3bIKaJIbHO-IIEPLIENTUBHOIO Ipoliecca. Bee nepedynciieHHoe B TOM
WM UHOW Mepe XapaKTepH3yeT KaueCTBO, aKTyalbHOE JJISl 3CTETHYECKOIO
pa3BUTUA HeTeﬁ — OMOINOHAJIBHYIO OT3bIBYMBOCTD.

«OMOIMOHAIBHAS. OT3BIBYMBOCTD HA MY3BIKY — CIIOKHOE IICHXOJIOro-Tiea-
TOTHUYECKOE MOHSTHE, B TPAKTOBKE KOTOPOTO HAOIONAFOTCS pa3iIiYHbIC BapHaH-
THI TIOAXOMOB ¥ onpeneneHuid [3, c.119]. SBmssichk «IapoM My3BIKATEHOCTI,
o MaeHMI0 b.M. TermoBa, sMOIIMOHAIBHAS. OT3EIBYMBOCTD OIICHIBACTCS M KaK
CIIOCOOHOCTD, M KaK MO3HABATENBHBIA MPOIECC, U KaK Ka4eCTBO JIMYHOCTH, U
KaK CKJIOHHOCTb. MHOTHE HCCIIe/IOBATENN CBS3BIBAIOT BOCHPHATHE MY3BIKH €IIIe
Y ¢ KOMMYHHKaTUBHBIMH TporieccaMul. B My3bIkanbHO# 1eiaroruke Heooxou-
MO YYHTHIBaTh YpOBEHb C(HOPMHUPOBAHHOCTH SMOLMOHAIBHOH OT3BIBYMBOCTH
Ha My3bIKY, Jutst yero 1.B. ['py3n0Boi#i ObuH NpeioxkeH KOMIUIEKC KPUTEPHEB,
06ecneqHBa}ome BBIABJICHUE €€ KaQYCCTBCHHBIX XapaKTCPUCTUK U BO3PACTHLIC
TOKa3aTeNn y AeTel TOUIKOJIBHOTO Bo3pacTa [3, ¢.122—123].

OMormoHanbHast cepa COBPEMEHHOro peOeHKa, UCIBIThIBAs MHOTOYHC-
JICHHBIE TOPMO3AIINE M NCKAKAIOIINE BO3ICHCTBUS, HYKIACTCSl B TPAMOTHOM
BOCIIUTATEITFHOM COIIPOBOKICHNUH [ 1; 2; 6], TIe HEOOXOANMO YUHUTHIBATh BO3-
pacTHBIe ¥ WHAWBUIyalTbHBIE OCOOCHHOCTH SMOIMOHANBHON OT3BIBUMBOCTH
JeTeil, 1 My3bIKallbHas TIeIaroTHKa UTPaeT 3/1ech KITI0YEeBYIO poib [3; 4; 5; 8].

B omHOM M3 Hanboee aBTOPUTETHBHIX METOAMICCKHIX ITOCOOUH MPOIIITBIX
net [1] GpakTel BIUSHUS My3BbIKH Ha IICHXUYECKOE (IMOIIMOHATIBHOE, (QYHKIH-
OHAJILHOE) COCTOSTHUE PeOCHKa CIIy’KaT BECOMBIM apryMEHTOM JUIsi 000CHO-
BaHM 33]a4 ¥ METOI0B My3bIKaJIbHOI'O BOCIIMTaHMs. B CBOMX paccyXIeHusIx
aBTOphl cchutatorcs Ha M.M. CeuenoBa, I1.H. Anoxuna, B.M. bextepeBa u
JIPYrUX Y4Y€HBIX, [IOKA3bIBAOT CBSI3b MEXIY MY3bIKOU U JBUKEHUEM, MEXK-
JIy My3bIKOi 1 9QpeKTHBHOI KOMMYHHUKAIKE, My3bIKOH 1 BOOOPaKCHUEM.
ABTOpPBI TOCOOHST OJTHU U3 TIEPBBIX B CTPAHE CTAIM Pa3INdaTh B CTPYKTYpe
MY3BIKaJIbHOCTH 3CTETHYECKOE OTHOIIEHHE K MY3BIKE M TEXHHYECKHE, TeX-
HOJIOTHYECKHUE CITIOCOOHOCTH pebeHKa.

B yue6HOM mocoOum Ooree MO3MHETO BEITyCKa [6] cTepKHEBOH mueeit
sIBIsIETCST (POPMUpPOBAHIE OCHOB MY3BIKAIIEHOW KYIBTYPHI, KOTOPOE HYKHO
HAYHMHATh B IOIIKOJIEHOM BO3pacTe. B 3ToM mporiecce [1ist aBTOPOB BasKHBI HE
TOJBKO OTAENbHBIC (haKThl BIMSHUS MY3bIKH Ha COCTOSIHUE YEJIOBEKa, aBTO-
PBI IOJJUEPKUBAIOT BAXKHOCTB TEX UJIEH, KOTOPBIE 3aJI0)KEHBI B IPOU3BEICHHUE
KOMITO3UTOPOM U MCIIOJHUTEIIEM, a IOTOMY HACTauBarOT Ha UCIIOJIb30BAHUN
B paboTe My3BIKAIEHOTO PYKOBOAUTESI CITOJHOIIEHHYIO B Xy I0XKECTBEHHOM
OTHOIIEHUH MY3BIKY» [6, c.3].

OnHO U3 HanOOJIEe COBPEMEHHBIX M HAN00JICe HHTEPECHBIX YUCOHBIX [TOCO-
ouii A. Torobepumze u B.A. JlepkyHCKOH CTPOHUTCS HA CEPbE3HON METOI0IOTH-
4ecKOU OCHOBE [2]. ABTOPBI 3TOTO MOCOOMS HE TOIBKO UCXOT U3 PUI0COhU
JIETCTBA, KaK TEOPETHIECKOH 0a3bI My3bIKaJIbHOTO BOCITUTAHHS, HO 00paIaroTcs
K COBPEMEHHBIM B3IJIIaM B TICHXOJIOTHH U TIEJATOTHKE, 9TOOBI CKOHCTPYHPO-
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BaTh 1IEJIOCTHYIO KOHIIEMIHIO. /17151 Hac B 9T0H paboTe Harbosee BayKHO TIOHMMa-
HHe peOeHKa Kak CyObeKTa JIETCKON My3bIKasibHOM esttesibHocTH (PI'OC), Kor-
J1a B KQY€CTBE OCHOBBI MY3bIKAJIbHOI'O BOCIIMTAHUA U PA3BUTHUA L[eTeﬁ JOIIKOJIb-
HOTO BO3pacTa 3asiBisSeTcss MY3HILHPOBaHUE, XYIOXKECTBEHHAs JIESTENbHOCTh
1 BOCTIPUSITHE MY3BIKAIBHOIO UCKYCCTBA Kak JAesiTeIbHOCTb. [Ipruem ocoboro
YBa)KEHHSA 3aCITy’KHBAET TOT (DaKT, 4TO 17151 0OOCHOBAHHSI CBOMX B3IJIAI0B aBTO-
PBI 00paTIIINCH K PEATTbHBIM MCCIIEIOBAHISAM: OHU OMHCAIN OCOOCHHOCTH J0-
IIKOJIbHUKOB KaK CITyIIaTesel, HX My3bIKaIbHBIC HHTEPECHl M IIPEAIOYTEHUS,
MECTO M POJIb MY3BIKH B >KM3HEAESTeNbHOCTH JeTei. [ToatoMy pekomeHnanin
aBTOPOB JIAHHOT'O 1TOCOOHS 10 0TOOPY penepryapa JIs CITYIIAHUs My3bIKH B JI0-
LIKOJIBHOM YUPEKJICHHH UMEIOT BBICOKYIO [IEHHOCTb.

Takum 00pa3om, B COBpEMEHHOI My3bIKaJIbHOHW Iegaroruke B pabore
C JIOIIKOJILHUKaMH OCHOBHOH 3ajaueil siBisieTcss GOpMHUpOBaHHUE XyJ0XKe-
CTBEHHO-CTETHYECKOT0 BKyCa KaK OCHOBBI MU30MpPAaTEIbHOW BOCHPHUHMYH-
BOCTH peOeHKa K My3bike. Peanmusarus 310 3agaun Tpedyer co3ganus 3¢d-
(EeKTHBHBIX POTPAaMM Pa3BUTHS, B KOTOPBIX OOJIBIIOE 3HAYEHHE TIPHIACTCS
aKTyallbHOCTH COJICpKaHHMsA M KadeCTBA MYy3bIKH, NpEIaracMou I BOC-
MIPUATHS, TPAMOTHON OpPraHU3aLUK CIYIIATEIbCKOM AEATEIBHOCTH, B KOTO-
POl YUHUTBIBACTCSl TEKYILEE M OKUIAEMOE IICHXHUYECKOE COCTOSHHUE JETei,
CHUTYalllH, B KOTOPOH MPOUCXOAUT CITyIIaHUE, HHANBUIYaIbHOMY OMBITY U
LICHHOCTHBIM CTPYKTYpaM Kaxjoro pedenka. Haneemcs, uro Harre nccneno-
BaHME BHECET BKJIAJ] B KOHKPETH3ALNIO AETCKHUX TPEIIOYTeHNH, Onaronaps
4yeMy MOXKHO OynieT OoJjiee TpaMOTHO YIPaBIISTh IPOLECCAaMU BIMSIHUSL My-
3BIKH Ha NICUXMYECKOE COCTOSIHUE JIETEH.

B Hamem sMIIIpHUECcKOM HCCIeIOBaHHUH (TT0 cXeMe 00YyJaIoIIero dKcIe-
pUMEHTA) BBISBIAINCH OCOOEHHOCTH M3MEHEHHs SMOLIMOHAIBHOIO COCTOS-
HU B IPOLECCE BOCIIPUATUA MY3bIKH Y JOIIKOJBbHHUKOB C PA3JIMYHBIMH BO3-
PaCTHBIMHA M JIMYHOCTHBIMU XapaKTCPUCTUKaMU.

Bribopka: netu 4-5 (cpemusis rpymma), 5—6 (crapmas rpymnmna) u 6—7 jer
(mogroroBuTenbHAs rpytma) Mo 10 genoBek B Kaxoi rpymme, JJOY r. MocKBEL

Jo m mocne 3aHATHA IWAarHOCTHPOBAIOCH 3MOIMOHAIBHOE COCTOS-
HHUe JeTeil ¢ momompio Metonukn «lBeroBoii Tect Jlromepay (amanranus
JL.H. Co6uux) [7].

JInqHOCTHBIE OCOOEHHOCTH BBISBILUIMCH C MTOMOIIBIO CXEMBI M3yUCHHUS
TEeMIIEpaMEHTa 110 >KU3HEHHBIM MOKa3aTesIM CBOWCTB HEPBHOM CHCTEMBI
(Mnbuna AWM., ITaneii 1.M.); nporpamMmMbl HaOJIFOJICHUS 32 SMOLIMOHAIbHBI-
Mu nposiBeHusvMu aeteii (IBannapa I.); METOMKY H3ydeHHs Pa3BHTOCTH
camokoHTpos (Penkuna I'B., 3aiika E.B.).

Ha obyuaromiem sTamne mpoBOIUINCH MY3bIKaJbHbIE 3aHATUS C MPOCIY-
IMUBaHUEM MPOM3BeACHHUM (10 6 3aHATHH B Kaxkmoi rpynme). Crapmas u
cperusist rpynmsl: 1) W.C. bax «Illytkay» (cu mMuHOp 1t QueiTsl ¢ opke-
ctpom); 2) U.C. bax «Becennss necas» (nerckuit xop); 3) K.B. ['mok «Me-
nomusi» u3 omnepsl «Opdeit m OBpuanKa» (MUHOpP, CKPHUIIKA, (popTenmano);
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4) JI. berxoBeH «SIpocTh 1Mo MOBOAY yTepsHHOro rpoiay (doprenuaHo,
Mmaxop); 5) JI. berxoBen «Cypok» (nerckuii xop); 6) @. lllonen «Banbcb»
(mo-nues, 15t MUHOP, HOPTEIHUAHO).

Cpenuss rpymma: 1) A. BuBanpmu «Ocenby (opkectp); 2) JI. Haken
«Kykymka» (xkmaBecun); 3) JI. Bokkepuan «MeHysT» (Maxkop, opkecTp); 4)
B.A. Momapt «Manenpkast HouHas cepeHana»; 5) B.A. Momapt «Xop» u3
orrepsl «BommmebHast dreiitay; 6) K. Cen-Canc «Kypsr u meTyxm».

Br16opsI 11BeTa M JUHAMUKA 3TOTO BBIOOpA ISl CHHETO U KPAaCHOTO IIBETa
OBLTH TPOAaHAM3UPOBAHBI TS KXKIOW TPYIIIHI, IPOBEACHO CPAaBHEHHE KO-
3¢ QUIICHTOB BETeTAaTHBHOrO 0ajaHca, pabOTOCIIOCOOHOCTH, CTpecca, Io-
JY4EHHBIX JI0 ¥ TOCJIE 3aHATHS.

st oOHapykeHusI 3aBUCHMOCTH BOCTIPUSITUSL MY3BIKH OT YPOBHS Camo-
KOHTpOJIA AeTel Obuia co3aHa 00beIMHEHHAs BEIOOPKA cTapiiell H MOAroTo-
BUTEJILHOM T'PYIII, B KOTOPBIX 10 IPOrPaAMME CIIYILLAETCS OJIHO U TO K€ MYy3bl-
KaJIbHOE IPOU3BE/ICHHE, CAENAHO CPaBHEHHE TOKa3aTeNeil SMOIMOHAIBHOTO
COCTOSIHUS lleTeI‘/’I C BBICOKMM M HU3KUM YPOBHEM CAMOKOHTPOJIA IO KPUTEPUTIO
ManHa-YuTHH, a TaKKE CpaBHEHHE NIOKA3aTENEeH UX SMOLMOHAIBHOIO COCTO-
SIHUSL IO ¥ TIOCJIE MY3BIKAIBHOTO 3aHATHSA 110 KpUTEpHio BrikokcoHa.

Koppemsmumonnsiit ananmns (o CrimpMeHy) POBOAMICS AT BEISBICHUS
CBsI3eH MEXIY TMYHOCTHBIMI OCOOCHHOCTSMH ACTEH M MX IMOIHMOHAIEHBIM
COCTOSIHUEM IO WU TIOCIIC 3aHSATHS.

PesynbTaThl ¥ BEIBOJKL:

B cpenneit rpynme Bce 3aHATHS MOJOXKUTEIBHO BIIMSIM HA BEreTaTHB-
HBII OanaHc, paboTOCOCOOHOCTD, cTpecc, HO menoanu JI. lakena «Kykymi-
ka» (knaBecuH), JI.bokkepunu «MeHyIT» (MaXop, OpKecTp) okaszaiiu Ooee
3HAYUTCIIBHOC BJIMAHUEC Ha CHUIKCHHC IOKa3aTelid CTpeCCa U MOBBIMICHUC
paboTOCTIOCOOHOCTH U TOHYCA CUMITATHUKYCA.

«Becennss necus» WN.C. baxa, «Menogusi» K.B. I'moka, «SpocTh ...»
JI. BerxoBena, «Cypok» JI. berxosen u, «Banscer» ®. Illonena okazanu Hau-
Oonee OmaronpusATHOE BIMSHHUE HA CHIDKEHHE CTpecca W MOBBIIICHHE pabo-
TOCIIOCOOHOCTH, Y AeTell MOATrOTOBUTENbHOM rpynmsl. Memomus 1.C. baxa
«IIlyTka» y mereit crapiell rpymibl TOBBICHIA pabOTOCIOCOOHOCTH, CMe-
CTHJIa TOHYC B CTOPOHY CHMIIaTHKyca W CHH3mWIa crpecc. Hamboiee BrIpa-
JKCHHOE BIIMSIHME Ha CHIDKCHHE TOKa3aTelied cTpecca B CTapIlel Tpyrre
okazano npoussenenue K.B. I'moka «Menoausp».

AHanu3 1aHHBIX, [TOJY4YEHHBIX IIPH CPAaBHEHHU YMOLMOHAILHOTO COCTO-
SIHUSL IETEH JI0 W TOCIIe KaXKI0TO MY3bIKaJIbHOI'O 3aHATHS (CIBUT) JUIs TPYI-
IIbI ¢ HU3KHUM YPOBHEM CaAMOKOHTPOJIA, IMMOKa3ajil, 4YTO 3HAYUMBIC CABUTHU (HO
T Bunikokcona) ObliIM OOHAPYKEHBI 110CJIE€ BTOPOTO U TPETHErO 3aHATHM 110
BCEM IIOKa3aTeNsiM — BEreTaTHBHOTO OanaHca (MHTEepBaJ U3MEHEHHUS IOKa-
3arens oT — 9,9 no + 9,9, monoxxuTeNnpHBIE 3HAYCHNS — IIPE0OIaiaeT TOHYC
CHUMITaTHKyca (aKTUBU3AIMs), OTPUIATENbHEIE — ITapacuMIaTuKyca (ycmo-
KOeHHe, TOPMOXKeHue)), paborococodHocTH (M3Mmensiercss oT 9 mo 20.9),

161



ctpecca (uaTepBan ot 0 1o 41.8). [Tocie BTOporo 3anaTus KO3GGUIMEHT Be-
reratuBHOrO Oanmanca mopbicwics ot 0,1 1o 4,2, paborocnocodbHOCTh ¢ 16,5
1o 18,4, ctpecc cHu3mics 3HauuTeNbHO — ¢ 7,7 no 2,3. Ilocne Tpersero 3a-
HATUS K03 (DHUIIMEHT BereTaTHBHOrO Oananca mosbicuics ot 0,1 mo 4,3, pa-
6orocriocobHOCTH ¢ 14,6—17,8, cTpecc cHU3mICS 3HaYuTenbHO ¢ 17,7 1o 5,4.
Takum 00pa3zoM, 3T My3bIKaJIbHbIEC IPOU3BEICHNS OUYCHB OJIATONIPHUSATHO O~
BIMSJIM HA AETEH C HU3KUM YPOBHEM CaAMOKOHTPOJIS.

B rpymnme nerei ¢ BBICOKMM ypOBHEM CaMOKOHTPOJISI 3HAUMMBIMH OKa3a-
JIMCh TTOKA3aTENH CIBHUTa 110 K03 (HUIMEHTyY cTpecca Iocie TPEThEro U MsIToro
3ansaTHs. Ha TperbeM 3anstuu capur Obut ¢ 11,1 10 0,8, a Ha maTOM 3aHATHH —
c 10,1 mo 4,1. Takum oOpaszom, My3biKaibHbIe ITpon3BeneHus K.B. I'moka
«Menonusi» u3 onepsl «Opdeit u IBpunuka» u JI. berxosena «Cypok» Hau-
GoJiee MOBJIMSUIN HA CHU)KEHUE CTpecca y JeTel ¢ BBICOKUM CaMOKOHTPOJIEM.

B o0ObeanHeHHOW TpyIIe MMpocieXuBaeTcs Haubosee CUIIbHOE U Onaro-
npusiTHoe BiustHue nponsBeaeHus U.C. baxa «Becennss necus», K.B. I'moka
«Menoaus» u3 onepbl «Opdeii u IBpuauKay. BereraTuBHbIN OanaHc Ha BTO-
poM 3aHs T TToBBICHIICS ¢ 1,3 o 3,7. Ha tpetbeM 3anstuu ¢ 1,9 no 5 B cTopo-
Hy CUMIIaTHKyca. PaboTOCIOCOOHOCTH Takke MOBBICHIACH B Tpymmax ¢ 16 mo
17 ma Bropom 3ansaTHH, 1 ¢ 15,7-18,4 Ha TpeTheM. Ha 5THX e 3aHATHAX TIpO-
M301LJI0 3HAUYUTENILHOE CHIKEHHE YPOBHS cTpecca — ¢ 8,7 1o 4,4 Ha BTopoM
3ansaTHU U ¢ 14,4 o 3,1 Ha TpeTheM COOTBETCTBEHHO. B 1emom 1mo BRIOOpKE
TIpon3BeIeHust «SIpocTh 1Mo moBoy yTepstHHOTo rpomray u «Cypok» JI. berxo-
BeHa, a Takke «Bambcby . [lloneHa ycmimim BereTaTUBHBIN OalaHC B CTO-
poHy cumnatikyca. Ha ueTBepTom 3aHATHHM [TOKa3aTesId U3MEHHIINCH C 2,5 110
5,1; Ha aTom 3aHsATHH OT 3,4 110 5,4; Ha mecToM 3aHsaTHH OT 3,3 10 5,8.

CpaBHeHMeE TPy C BEBICOKUM X HU3KHUM YPOBHEM CaMOKOHTpois (1o U-kpu-
TepHio MaHHa- Y UTHH) TTOKA3aJIo, YTO Y ATUX JeTel SMOIMOHATIBHOE COCTOSHHE
4acTo OBLIO Pa3HbIM elle 0 3aHAThi (2, 3 1 4 3aHsATHE), YTO BIOJIHE OOBSCHU-
MO JITYHOCTHBIMH ocoOeHHocTsIMU. 1 ecin «Becennsist necas» U.C. baxa cro-
coOCTBOBaIA BEIPAaBHUBAHUIO SMOIMOHAIBHBIX COCTOSIHHH, TO IPOCITYINBAHAE
MY3bIKaTbHBIX TIPOM3BEACHUH Ha 3, 4 11 6 3aHATHSX MPHUBEIH K 3HAYNMBIM pa3-
JIMYUSIM COCTOSTHUM B pa3HbIX rpymmnax. [IpociymmBanue «Menoaun» B. ['mo-
Ka MPHUBEJIO K TIOBBIIICHUIO 3HAYMMOCTH JKEIITOTO I1BeTa (IIOTPEOHOCTH B HOBBIX
OIIYIICHNSX) B 00EUX TPYIIax, COXPAHss TUCTAHIIHIO MEX/Ty HUIMH: B TPYIIIIE C
HHU3KAM CaMOKOHTPOJIEM JKEJITHIH IBET JaJIbLIE OT akTyaJIbHOro BbiOopa. Bere-
TaTUBHBIN OaaHc, KOTOPBIH /10 Hayasla 3 3aHsATHs ObLI 3HAYMMO BbIIIE (CHMITa-
THKYC) B TPYIIIE C BBICOKMM CaMOKOHTPOJIEM, BBIPOBHsUICS Tocie 3aHsTus. Ho
MIOKa3aTesH CTpecca Mocie 3 3aHATHS B TPYIIIE ¢ HU3KUM YPOBHEM CaMOKOHTPO-
JIs1 OKa3aJIMCh HAMHOT'O BBIIIIE, YeM B TPYIIIE C BRICOKUM CAMOKOHTPOJIEM, a BOT
nocite «SIpocti ... » JI. beTxoBeHa — HAOOOPOT. 4 3aHATHE TAKXKE MMPUBEIIO K BBI-
PaBHIBAHHMIO MOJOKEHUS 3€JICHOTO 1BeTa (MOTPEeOHOCTh B CAMOYTBEPIKICHHH )
1 K YBEIIMUYEHHUIO POJH (DPHOJIETOBOTO IBeTa (MTOTPEOHOCTh B AMOLMOHAIBHBIX
TIEPEKUBAHMSIX) B TPYIIIE C BBICOKUM CAMOKOHTPOJIEM.
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KoppensaiuonHuslii aHau3, BBITOTHECHHBIN JJIS KaXIO0ro 3aHSATHsS (s
Nokasatesel 0 U Mociie) MO3BOIMWI CAETaTh CIEAYIONINe HHTePIPETalliOH-
HBIE BBIBOJIBI: HA YMOLIMOHAILHOE COCTOSTHUE peOeHKa B 11eJI0M 1 Ha JTMHAMH-
KY 3TOTO COCTOSIHHS B TIPOIIECCE BO3JCHCTBHSA MY3BIKH 00JIee BCEro BIUSIOT
TaKue JTHIHOCTHBIE 0COOEHHOCTH, KaK BO30YINMOCTE M HAIPSKCHHOCTb.
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Educational experiment in preschoolers aged 4-5, 5-6 and 67 years old
(10 people in each group) outlinedthe dynamics of their emotional state during
music perception (6 music lessons). The influence of different age and personal
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characteristics, including the level of self-control, on the emotional state was
also examined. Observations were made both before and after each lesson.

Studies of music perception are relevant not only for research of music
influence on human physiological function, mental state and activity, but also
for creating aesthetic education programs. These areas are obviously connec-
ted, and it is reasonable to look into each case of influence as an independent
phenomenon, in order to understand more accurately the patterns of socio-
cultural development, including the aesthetic development of children. Such
studies will allow for development of more adequate educational techniques,
based not only on general trends, but also on particular mechanisms and types
of music influence on children. Studying the mechanisms of music influence
in preschoolers is especially important for understanding how a value system
evolves. Selective perception, underlying the aesthetic taste, is based on the
value preferences, while “objective characteristics of music create a general
background for changing the mental state of a person in a certain way” [4, p.7].
Various combinations of objective characteristics of a musical work, inclu-
ding the execution, lead to similarly various changes in the mental state of
a perceiver, and depending on the initial state as well. Moreover, “music
perception and psychological effect is mediated by semantic assessment of
a musical work, specifics of musical-associative process, and unconscious
significance of perceived music” [4, p.6]. Summarizing the above, we can say
that mechanisms of music perception are extremely complex, they somehow
comprise the objective characteristics of a musical work, fixed as classical
and modern musical genres, individual psychological characteristics of per-
sonality, current conscious and unconscious needs (values) and the initial
mental state of a listener, the stages of musical perceptual process. All of
these to a certain extent characterizes the quality relevant for the aesthetic
development of children, i.e. emotional responsiveness.

“Emotional responsiveness to music is a complex psycho-pedagogical
concept, interpreted using various approaches and definitions” [3, p.119]. As
“a core of musicality”, in opinion of B.M. Teplov, emotional responsiveness
is described as an ability, as a cognitive process, as a personal quality, and
as a aptitude. Many researchers also link music perception to communicative
processes. The level of development of emotional responsiveness to music
should be considered in music pedagogy. In this respect, I.V. Gruzdeva pro-
posed a set of criteria to identify its qualitative characteristics and age indica-
tors in preschool children [3, p.122-123].

Emotional sphere of modern children suffers numerous hindering and dis-
torting impacts, thus a proper upbringing is needed [1; 2; 6], which takes into
account age and personal characteristics of children’s emotional responsive-
ness; and music pedagogy has the key role here.

One of the most reputable study guides of previous years [1] deems music
effects on mental (emotional, functional) state of children as a strong claim
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to support the goals and methods of musical education. The authors specu-
late with reference to I.M. Sechenov, P.N. Anokhin, V.M. Bekhterev and other
scholars on the relationship between music and movement, music and effec-
tive communication, music and imagination. Authors of the study guide were
among the first in the country to distinguish within the structure of musicality
the aesthetic attitude to music and children’s technical, technological abilities.

In a later study guide [6] the core idea is to develop the basics of musi-
cal culture starting from the preschool age. Not only single cases of music
influence on a state of a person are important for the authors in this process,
they emphasize the significance of the ideas the composer and the performer
introduce in the musical work, and therefore insist on the use of “the truly
artistic music” by the musical mentor [6, p.3].

One of the most modern and most interesting study guides by A. Gogoberid-
ze and V.A. Derkunskaya is built on a serious methodological basis [2]. The au-
thors not only regard the childhood philosophy as a theoretical basis of musical
education, but also resort to modern ideas in psychology and pedagogy in order
to construct a comprehensive concept. The most important in this work for us is
the conception of a child as the subject of children’s musical activities (Federal
State Education Standards), claiming playing music, artistic activity and per-
ception of musical art as an activity to be the basis of musical education and de-
velopment of preschool children. Besides, the fact that for justification of their
views the authors turned to the actual research deserves special respect. They
describe features of preschool children as an audience, their musical interests
and preferences, the place and role of music in the life of children. Hence, the
recommendations for by the authors of this guide on selection of repertoire for
listening to music in preschool are of high value.

Thus, for modern musical pedagogy working with preschool children the
main objective is to create artistic and aesthetic taste as the basis for children
selective susceptibility to the music. In order to accomplish this task effective
development programs should be in place. The focus is to be placed on the rel-
evance of the content and the quality of music offered for perception; the com-
petent organization of the listening activity with consideration of the current and
expected mental state of the children; a situation when listening takes place; an
individual experiences and value structures of each child. We hope that our re-
search will contribute to the further detailing of children’s preferences, and there-
by improve the management of music influence on the children’s mental state.

In our empirical study (according to the scheme of the educational experi-
ment), the specifics of changes in emotional state of preschool children with dif-
ferent age and personal characteristics during music perception was studied.

Sample: children aged 4-5 (middle group), 5—6 (senior group) and 67
(preparatory group) years old; 10 people in each group, Children Education
Centre in Moscow.
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The children's emotional state was diagnosed before and after the lessons
using the method of “Luscher Color Test” (adapted by Sobchik L.N.) [7].

The individual characteristics were explored by the scheme of temperament
study through vital signs of nervous system properties (Ilyina A.L., Paley I.M.);
the monitoring program of children’s emotional manifestations (Shvantsara J.);
techniques of self-control level examination (Repkina G.V., Zaika E.V.).

At the educational stage, music sessions included listening to the musical
works (6 lessons in each group). Senior and middle-aged groups: 1) Bach “A
Joke” (in B Minor for Flute and Orchestra); 2) Bach “Spring Song” (children’s
choir); 3) Gluck “Melody” from the opera “Orpheus and Eurydice” (minor, vio-
lin, piano); 4) Beethoven “Rage over a lost penny” (piano major); 5) Beethoven
“Groundhog” (children’s choir); 6) Chopin “Waltz” (C-sharp, A Minor, Piano).

The middle-aged group: 1) Vivaldi “Autumn” (orchestra); 2) Daquin
“Cuckoo” (harpsichord); 3) Boccherini “Minuet” (major orchestra); 4) Mo-
zart “Eine Kleine Nachtmusik™; 5) Mozart “Chorus” from the “The Magic
Flute” opera; 6) Saint-Saens “Chickens and roosters”.

The color choices and the dynamics for this choice for the blue and red
colors were analyzed in each group. The vegetative balance, efficiency and
stress coefficients before and after the class were compared.

A combined sample of senior and preparatory groups was created to discover
the correlation between music perception and the level of children’s self-control.
In this group, the children were listening to one and the same musical work from
the program. A comparison by Mann-Whitney of the emotional state indicators
of children with high and low self-control as well as a comparison by Wilcoxon
test of their emotional state before and after the music lesson were conducted.

The correlation analysis (by Spearman) was performed to identify the
links between personal characteristics of children and their emotional state
before and after classes.

Results and conclusions:

In the middle-aged group, all lessons positively influenced the vegetative
balance, efficiency and stress, but the tunes of Daquin’s “Cuckoo” (harpsi-
chord) and Bokkerini’s “Minuet” (Major, Orchestra) had a significant impact
on the decline of stress level, and increase of the efficiency and the sympa-
thetic tonus.

“Spring Song” by Bach, “Melody” by Gluck, “Rage ...” by Beethoven, “Mar-
mot” by Beethoven and “Waltz” by Chopin had the most beneficial effect on
stress reduction and efficiency increase in the children of the preparatory group.
“Joke” by Bach increased performance in the children of the older group; it shif-
ted their tonus towards the sympathetic and reduced stress. The most prominent
effect on the decline in stress among the older group had Gluck’s “Melody”.

The analysis of the data from the comparison of children’s emotional state
before and after each music class (the shift) in the group with a low level of
self-control showed significant improvements (by Wilcoxon test) after the se-
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cond and third lessons. All parameters were affected — the vegetative balance
(changes in the range of -9.9 up to + 9.9, where positive values signify pre-
valence of sympathetic tonus (activation), and negative — of parasympathetic
(sedation, inhibition)), the performance (varies from 9 to 20.9), the stress (the
range of 0 to 41.8). After the second class the vegetative balance coefficient
increased from 0.1 to 4.2, performance improved from 16.5 to 18.4, the stress
decreased significantly — from 7.7 to 2.3. After the third class the vegetative
balance coefficient increased from 0.1 to 4.3, performance increased from 14.6
to 17.8, stress decreased significantly from 17.7 to 5.4. Thus, the musical works
had very positive impact on children with low self-control.

The group of children with a high level of self-control had a significant
shift in the indicators of the stress factor after the third and fifth sessions.
After the third lesson the shift was from 11.1 to 0.8, and after the fifth lesson —
from 10.1 to 4.1. Accordingly, “Melody” by Gluck from the “Orpheus and
Eurydice” opera and Beethoven’s “Groundhog” had mostly affected stress
reduction in children with a high self-control.

In the combined group the most powerful and beneficial effect was pro-
duced by the works of Bach “Spring Song” and Gluck’s “Melody” from the
“Orpheus and Eurydice” opera. The vegetative balance after the second les-
son increased from 1.3 to 3.7; after the third lesson — from 1.9 to 5 towards
the sympathetic. The efficiency in the groups also increased from 16 to 17
after the second session, and after the third one from 15.7-18.4. After these
sessions there was a significant reduction in stress levels — from 8.7 to 4.4
during the second session and from 14.4 to 3.1 during the third, respectively.
In total, the piece “Rage over a lost penny” and “Marmot” by Beethoven, and
“Waltz” by Chopin enhanced the vegetative balance towards the sympathe-
tic. After the fourth lesson the indicators changed from 2.5 to 5.1; after the
fifth lesson from 3.4 to 5.4; after the sixth lesson from 3.3 to 5.8.

The comparison of the groups with high and low levels of self-control (by
U-Mann-Whitney) demonstrated that these children’s emotional state was of-
ten different even before classes (2nd, 3rd and 4th lessons), which can be ex-
plained by their personal characteristics. If the “Spring Song” by Bach helped
to balance the emotional states, then listening to the music at the 3rd, 4th and
6th lessons led to significant differences of states in the different groups. Lis-
tening to the “Melody” by Gluck resulted in increase of the yellow color (a
need for new sensations) importance in both groups, while the distance be-
tween them remained: in the group with low self-control yellow color was
further from the actual choice. Vegetative balance that had been significantly
higher (sympathetic) before the 3rd class in children with high self-control, le-
veled off after the session. However, after the 3rd lesson the stress indicators in
children with the low level of self-control were much higher than in the group
with high self-control. Yet after the “Rage ...” by Beethoven the results were
the opposite. The 4" session also led to the improvement of the green color (the
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need for self-affirmation) and to the increase in the role of the purple color (the
need for emotional experiences) in the group with high self-control.

Correlation analysis (of indicators before and after each session) suggest-
ed the following interpretive conclusions: children’s emotional state in ge-
neral and its dynamics in the process of music perception are most influenced
by such personal characteristics as anxiety and tension.
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IonsiTust «00y4eHue» H «pa3BUTHE)
B KYJIBTYPHO-I€TeJIbHOCTHOW TEOpUH
MCHXO0JIOTUYECKOT0 B3aMMO/IeiiCTBHS YejI0BeKa ¢ MUPOM'

becnanoe b.H.
MIY um. M.B. Jlononocosa (Mockea, Poccust)
bespalovb@mail.ru

OO6cyxaercsi MOAX0/ K BBISICHEHHIO COJEP)KAaHHS U OTHOIICHHH MEX-
Iy TIOHATHSAMH «00ydeHue» U «pa3Butue». Ilpeanaraercs paccMOTpeTh 3TH
MIPOILIECCHI YEPEe3 «IIPU3MY» OCHOBHBIX TEOPETHYECKHX IMOHATHH KYJNBTYp-
HO-/ICSITETBHOCTHOM NCHXOJIOTHH, BBICTYIIAIONINX B POJIM 3HAKOBBIX CPEICTB
BBISIBJICHUS X CXO/CTBA M pa3auyuid. TeM caMbIM MOTYT OBITh PacKpBITHI UX
00IIMe W OTIMYHUTENbHBIE CYIIECTBEHHbIC NMPU3HAKK M YTOYHEHO MOHITHE
«30Ha OIMKANIIEro Pa3BUTH.

UYenoBek oOywaeTcs W pa3BHBAeTCA B IIPOIECCE CBOCH JKH3HH, KOTO-
PYIO MOXKHO TEOPETHYECKH paccMaTpUBaTh Kak ICHUXOJOrHYecKoe (T.e. oc-
MBICJICHHOE U 4yBCTBEHHO OINOCPE0BAaHHOE) B3aUMOJEICTBHE UEIIOBEKA C
mupoM. Ilcuxomormueckoe B3aMMOJEHCTBHE MOXKET OCYLIECTBISTHCS dUe-
JOBEKOM B (hopMme y4eOHOH mm npodecCHOHaTbHOW AEATEIHHOCTH, HEIIO-
CPE/ICTBEHHOTO OOIIEHMS C JPYTUMH JIIOABMH, B (hOpMe MO3HABATEIBHBIX
JefcTBU, epeXKUBaHUSA COOBITUIN U B IPYTUX aKTaX (aKTUBHBIX MPOIECCaX)
B3aUMOJEHCTBUS ¢ MUPOM. Takue B3aMMOCBSI3aHHBIC aKThl U UX PE3yJIbTATHI
00pa3yioT pa3nUyYHbIE TICHXOJOTHYECKNE CHCTEMBI, KOTOPBIE TAaKXKe Kak U
MOPOKAAIOLINE UX JIIOJU MOTYT Pa3BUBATHCSA WK CO BPEMEHEM JETpagupo-
BaTh. K ICUXOJIOTMYECKUM CHCTEMaM OTHOCSTCS, B YACTHOCTH, BbI/ICTICHHBIC
JI.C. BBITOTCKMM CHCTEMBI BBICIINX IICHXOJIOTHYECKUX (DYHKINH YeloBeKa,
pa3BUTHE KOTOPBIX MOKET OCYIIECTBIISITHCS B MPOIECCaX OCBOSHHS OOIIe-
CTBEHHO BBIPAOOTAaHHBIX U KYJIBbTYPHO-CIEUU(PHUUIHBIX MTPAaBWII TOBEJICHNUS,
croco00B yHOTpeOIeHHs OPYAU U 3HAKOB, B IIPOLeCCe IPUCBOCHUS CMBIC-
JIOB W IieJIe TIPIMEHEHUS] HHCTPYMEHTOB.

B pa6ote «IIpobmema kympTypHOTO passutis pederka» JI.C. Berorckuit
OTMeual, 4TO pa3BUTHE peOeHKa MOXKET UJITH OTHOBPEMEHHO M0 «/IBYM JIMHH-
SAM» — OpTaHN4YeCKON U KyJIbTypHON. OfiHa U3 HUX CBsI3aHa «C MpoIieccamMu 00-
IEOPraHUYECKOTO POCTa M CO3peBaHMs pedeHKa. [lpyrast — JIMHUA KyJIbTYPHOTO
COBEPIIICHCTBOBAHMS IICHXOJIOTHIECKNX (DYHKIHI, BRIPAOOTKH HOBBIX CIOCOOOB
MBIIUICHHSI, OBNAJICHHS KyJIbTYPHBIMH CpeaicTBaMu noBeaeHus» (2005, c. 191).
B Hauase 3T0i1 IUTaTHI peub UAET O MPOIECCEe OPraHHMYECKOTo Pa3BUTHUS (pocTa
1 co3peBaHMsI) peOeHKa, KOTOPBI HE COBIAIAeT C MPOIIECCOM €0 OOyUCHHSL.
3T0 OIMH N3 KOHTEKCTOB, B KOTOPOM TEPMHHBI «00yUIEHHE» M «Pa3BUTHE» HE
SIBISIFOTCS. B3aUMO3aMEHSAEMBIMU U [TOATOMY HE OJMHAKOBBI 110 CBOEMY 3Haue-
HHI0. BMecTe ¢ Tem, U3 Toil Jke UTaThI CIeayeT, 9TO MPOLECCHl 00YUEeHHS U pa3-
BUTHS YEJIOBEKA TECHO B3aMMOCBSI3aHbI X IMEIOT OOIIHE MPH3HAKH, TTOCKOIBKY

1

Pa6ota BrimonHeHa npu noppep>kke PITH® (mpoekt 16-06-50141)
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aKTBI COBEPILEHCTBOBAHMS (DyHKIIMIA, BRIPAaOOTKH HOBBIX CIIOCOOOB MBIIIICHUS
U JIp. BKJIIOYEHBI HE TOJIKO B IPOLIECCHI Pa3BUTHS, HO U B 00y4eHHe yenoBeka. O
TOM, YTO TEPMHHBI «OOYUEHHE» U «Pa3BUTHE» HE COBIAJIAIOT [0 CBOEMY MpE-
METHOMY 3HaYEHHIO CBHCTEIILCTBYET TAKKE TO, YTO PA3BUTHE CBOMCTBEHHO HE
TOJIBKO YEJIOBEKY, HO M IIOPOXKIAEMbIM UM IICHXOJIOTHYECKUM cCUCTeMaMm, 00 00-
YYeHHH KOTOPBIX TOBOPUTH BeChMa MpodiieMaTH4HO. MHade roBopsi, ICHXOJI0-
THYECKHE CHCTEMbI Pa3BUBAOTCS, HO HE 00YJArOTCs, TOT/Ia KaK MOPOKIAFOIITHE
HIX JIFOIA MOTYT KaK pa3BUBATHCS, TaK U 00Y4aThCSL.

B cBs13u ¢ 3THM BO3HHKAIOT BOIIPOCH! O TOM, IT0 KaKUM IMPHU3HAKaM IIpo-
IIECChl OOYYCHUS W Pa3BUTHS UYCIIOBEKA CXOJHBI, a MO KaKUM Pa3JIUYHBI?
Kak MOKHO OmpesienuTh U COOTHECTH APYT C APYTOM IOHSATHS «Pa3BUTHE,
«oOy4eHune» (a TakxKe «BOCIIUTAHUE»), COXPAHSISL U YTOUHSS IIPH 3TOM TO HX
CYIIECTBEHHOE cojiepXaHue, KoTopoe 0buto copmymnuposano JI.C. Beiror-
ckuM, A.H. JIeOHTbEBBIM M JPYTMMH OCHOBOIOJIOKHHKAMH KYJIBTYPHO-/€5-
TEJILHOCTHOW TEOPHHU MCUXOJOIMYECKOr0 B3aMMOJICHICTBHS YEIIOBEKa C MH-
poM? DTH BONPOCHI HUMEIOT HE TOJILKO TEOPETUYECKOE, HO M MPAKTUYECKOE
3HAa4YCHHE, MTOCKOIBKY OT UX PEIICHUS BO MHOTOM 3aBUCHT 3((eKTuBHOCTH
MPAKTHYECKUX METOIOB YIPABJICHHS YKa3aHHBIMH IPOIECCAMH, a TaKKe
BaJIMIHOCTh METOJVK WX JUATHOCTHKH. BhIHECEHHAs B Ha3BaHWE OJHOW U3
CEeKIMI CUMIIO3WyMa TIpo0JIeMa BEIICIICHIUS U U3YyUCHUS «HCXOIHBIX eOuHUY
pazéumusl, ISKAIINAX B OCHOBE KYJIBTYPHO-UCTOPUIECKOIN TEOPHI» TAKXKE HE
MOXeT OBITh 000CHOBAHHO pEIIeHa JI0 TEeX IOp, II0Ka B TAHHOW TEOpHH HE
OyZyT JOCTaTOYHO YETKO ONpE/ENICHBI TOHATHUS «Pa3BUTHE», €r0 «eIUHHU-
ub» U «kieroukw» (cMm. becnasnos, 2014).

JeranpHas pa3paboTKa CONEp)KaHUSI M OTHOIICHWH MEXAy MOHSATUSIMU
«00y4eHHe» M «Pa3BUTHE» MO3BOJUT TAK)KE YTOYHUTH BAXKHOE YISl ITPAKTH-
YECKOM MMeIarOruKy MOHATHE «30HbI OJrKaiiniero passutus» (3bP) pedenka.
B pab6ore «IIpobaema Bo3pacta» (qarupyemoit 1932—-1934 rogamu) JI.C. BoI-
TOTCKHH THcall, 9To «O06JIacTh HECO3PEBIINX, HO CO3PEBAIOIINX MPOIECCOB U
COCTaBJISIET 30HY Onmrkaiirero pa3sutus pedenka» (1984, c. 264). Ilpu stom
00JIaCTh «yXe CO3PEBIINX CIIOCOOHOCTEH M (DYHKIHID OH COOTHOCHII C TEM,
«4TO peOCHOK MOXKET CAeIaTh caM, 0e3 BCIKOW IOMOIIHN CO CTOPOHED. BrIsic-
HSS TO, «4TO PeOCHOK CIIOCOOEH BBHIITOJIHUTH CAMOCTOSATEIFHO, MBI HCCIIETyEeM
pa3BHUTHE BUCPAIIHETO JHS», TOTAA KaK «HCCIENys, YTO peOCHOK crocoOeH
BBITIOJIHUTE B COTPYAHUYECTBE, MBI OIIPE/ICIISieM pPa3BUTHE 3aBTPAILIHETO JTHSD»
(tam xe). [IpumeyarenbHO, YTO B MPUBEACHHOM OIpeeiacHUH MoHsITHs 35P
HE UCIIOJB3YETCsI TEPMHUH «O0YUCHHE», a pedb HJET O TOM, YTO PEOEHOK «MO-
KET CcOeamsb cam» WIH «CNOCoOeH BBITIOIHUTD B COTPYIHHYECTBEY.

C.I. KacBuHOB B cBoell (yHIaMEHTaJbHOW MOHOrpaduu Takke oTMe-
4aeT, uTo «B 3BP pebenka (noopocmxa) HaxoO0umcs ece mo, ymo OH euje
He Moocem cOenams camoCmoAmenbHO, HO Yoce MOXCem 0enams 8 COmpyo-
Huyecmee ¢ 6onee komnemenmuvimu moovmuy (Kacsunos 2013, c. 24). Uz
3TOTO CJIEeMyeT, YTO ecr peOeHOK HE MOXKET CaMOCTOSTENIFHO MPOeXaTh Ha
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BEJIOCHUIIC]IC WJIH PEIIUTh apu(PMETHUCCKYIO 3a/1auy, HO MPH TOMOIIU B3POC-
JIOTO JIeNIaeT 3TO, TO JaHHKIC akThl BXoaT B 3bP mannoro pedenka. Ho cra-
HOBHTCS JTU peOCHOK IPU OCBOCHUM TEX UM WHBIX aKTOB 0OJiee pa3BUTHIM
win Ooniee 00y4eHHBIM? UeM CTeleHb W YPOBEHB pa3zsumusi peOCHKa MO-
JKET OTIMYATHCS O CTETICHU €T0 00y4eHHOCMU BHITIOHATh HEKOTOPHIC aKThI?
MOXHO TPEIIONIOKUTh, YTO MPU BBITOJHEHUH JTIO00TO aKTa 6 mou Ui
unou cmeneny (M3MEHSIOIICICSA MEX Iy HYJIEM U €INHUIICH ) TIPOUCXOANUT CTH-
XHHHOE, OPraHN30BaHHOE WM JIpyroe 00ydeHue YelioBeKa ToMy akTy. Kpome
TOTO, TIPH OOYYCHHWH HYeIOBEKa HEKOTOPOMY akTy B TOH WJIM MHOW CTEICHH
MIPOUCXOUT Pa3BUTHE ATOTO YeJIOBEeKa M pa3BuThe camoro akra. (Mcmoms3o-
BaHHE BBIPAXKEHUSI «B TOW MJIM MHOW CTETIEHW» 03HAYaeT 3/IeCh [IePeX0/1 K «He-
YETKUM» MOHATHAM M CY)KICHUSIMH 00 OTHOIICHHUSIX aKTOB OOYYCHHS M Pa3-
Butus). M3 3T0r0 ciemyer, 4To pa3BUTHE YENIOBEKA U €ro MCUXOJIOTHIECKUX
U (PU3UOJIOTUYECKUX CHCTEM HE MOXKET OCYIIECTBISTHCS O3 CIeraIbHOrO
00yYeHUS YETIOBEKa WIA TPOCTOTO BEIMOTHEHUS UM KaKWX-THOO akToB. Ha-
TIpUMeEp, OpraHbl MO3Tra MPU MX OHOJIOTHYECKOM POCTE HE pa3BUBArOTCS Oe3
BEITTOJTHEHUS YETIOBEKOM KaKUX-THO0 akToB. [Ipr 3TOM pa3nudHbIC aKThHl HMe-
FOT pa3HbIC TI0 BEIMYMHE 00yYaroe U pa3BUBAONIIE Y(PPEKTHI, 3aBUCAIIHIE
OT CTENIEHU OCBOEHHOCTH U IPYTHX XapaKTEPUCTHK aKTOB.
[Ipomeccer oOydueHms yemoBeKka JTIOOBIM aKTaM B3aMMOJCHCTBHS C MHPOM
caMu SIBJIAIOTCS. OHUMHU M3 TakuX akToB. IIo3ToMy npu onucaHuu U BbIsIC-
HEHUU Pa3INyuii akTOB OOYYEHHUs U Pa3BUTHS MOKET OBITH MCIIOJIb30BaHA
o0111ast KyJIbTypHO-AEATSIbHOCTHASL TEOPUsI TaKMX akTOB. B 3TOH Teopuu
0COOEHHOCTH M OTHOILIEHHUS aKTOB (IIPOLIECCOB) O0YUEHHS M Pa3BUTHS MOTYT
OBITh OITUCAHBI ITYTEM BBISICHCHHUS CXOJICTBA M PA3JIMYHsI KX BO3MOXKHBIX «HO-
curtenein» (JIFoeH 1 TICUXO0JIOIMYSCKIX CUCTEM ), YbH U3MEHSIOIINECS BO Bpe-
MEHH COCTOSHHS U TIEPEXO0JIbI MEXKITy HUMH 00pa3yroT 3TH mporecchl. Mox-
HO OITKCATh TAKXKE Pa3NIUIUs MPEIMETOB U PE3yIbTATOB, CTPYKTYp U (HyHK-
[UH ATHUX MPOIECCOB, 0COOCHHOCTH CIIOCOOOB U CPEIICTB UX PETYIISALNH, Pa3-
JIMYUS B YCIOBHSIX, LEJIAX U MOTHUBaX UX OCYLIECTBIIEHUSA. TeM caMbIM 3TH
MPOLIECCHl PACCMATPUBAIOTCS YEPE3 «IPU3MY» OCHOBHBIX TEOPETHUUYECKUX
MOHATHH, BBICTYIAIOIIMX B POJIM 3HAKOBBIX CPECTB BBIABICHUSI UX CXOACTBA
" paznmuund. B pesympTare MOryT OBITH COPMYIHPOBAHBI TEOPETUIECKUE
MOHATHUS O JAHHBIX MPOIIECCaX, BKIOYAIONIHE UX OOIINE U OTIHYUTEIILHBIC
CYIIIECTBEHHBIC TIPU3HAKH, & TAK)KE€ YTOUHEHO MOHATHE «30HA OJIMKAMNIIero
passutus». Eciu ipy 5T0M HEKOTOPBIE OTIIMYUTENIbHBIE TPU3HAKU 00YUIESHHSI
U Pa3BUTUA OKAXKYTCS MPOTUBOIOJIOXHBIMU WIIH JIOTUYECKU OTPUIAIOITIMH
JPYT APyra, TO BKJIFOYAIOIINE UX ITOHATUS MOKHO OYJIeT pacCMaTpHBaTh KaK
MPOTHBOIOJIOKHBIC TTONIOCH OUIOJIIPHOTO TEOPETHYECKOTO KOHCTPYKTA
«00y4eHHUE <> pa3BUTHE», BBEICHHE KOTOPOTO MO3BOJIUT OIUCHIBATH B3aH-
MOINEPEXO/Ibl ITUX MPOLIECCOB U JUANEKTUYECKHE OTHOLIECHUSI MEKIY HUMH
(X eMUHCTBO W BHYTPECHHHUE IPOTHBOPEUHS).
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The concept of «learning» and «development»
in the cultural-historical theory of man’s
psychological interaction with the world!

Bespalov B.1.
Lomonosov Moscow State University (Moscow, Russia)
bespalovb@mail.ru

The approach to determining the content of and relations between the con-
cepts «learning» and «development” are discussed. It is proposed to exam-
ine these processes through the lens of basic theoretical concepts of cultural-
historical psychology that serve as symbolic means to identify their similarities
and differences. Thus their common and distinctive essential features can be dis-
closed and the concept of the «zone of proximal development» can be refined.

The person is learning and developing during the whole life, which can
theoretically be viewed as psychological (i.e. meaningfully and sensually
mediated) interaction with the world. Psychological interaction can be per-
formed by a person in the form of learning or professional activities, direct
communication with other people, in the form of informative actions, expe-
riences, events, and other holistic acts (active processes) of interaction with
the world. Such interlinked acts and their results form different psychological
systems, which as well aspeople generating them, can develop or degrade.
Psychological systems,highlighted by Vygotsky, includesystems of higher
psychological functions, whose development may occur in the processes of
behavior development mediated both socially and culturally , and also ways
of using tools and signs, in the process of acquisition of meanings and the
purposes of tools’ application. In «The problem of the cultural development
of the child» by L.S. Vygotsky it is noted that the child’s development can
go simultaneously in «two lines» — organic and cultural. One of them is con-
nected with «the processes of organism development and maturation of the
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child». The other is the line of cultural improvement of psychological func-
tions, development of new ways of thinking, of mastering cultural means of
behavior» (2005, p. 191). The beginning of this quote is about the process of
an organic development of a child, which does not coincide with the process
of learning. This is one of the contexts in which the terms «learning» and
«development» are not interchangeable and therefore are different in their
effects. Keeping in mind this quote we can say that the processes of learning
and human development are closely interrelated and have common features,
since the acts of improving functions, developing new ways of thinking,
etc. are included not only in the development process, but also in learning
process. The difference in the substantive value of “learning” and “develop-
ment” is also indicated by the fact that development can be observed not only
in humans, but also in psychological systems generated by them, which is not
typical for learning. In other words, psychological systems develop, but not
learn, whilepeople, generating them, can both develop and learn.

In this regard, it might be reasonable to ask what features of human learn-
ing and development are similar and which ones are different? How can we
identify and relate to each other the concepts of «development», «learningy (as
well as «education»), maintaining and updating them with the essential content
which was formulated by L.S. Vygotsky, A.N. Leontiev and other founders of
the cultural-historical theory of human psychological interaction with the sur-
rounding world? These questions have not only theoretical but also practical
importance because their solution depends largely on the efficiency of practices
aimed at managing these processes, as well as the validity of existing diagnos-
tic methods. The problem of identification and study of “source development
units that underlie the cultural-historical theory” indicated in the title of one of
the symposium sections, also cannot be solved until the notions like “develop-
ment”, “unit” and “cell” are clearly defined (see. Bespalov, 2014).

Detailed analysis of the content and relations between the concepts of
«learning» and «development» might help to clarify the concept of «zone
of proximal developmenty) of a child which is important for pedagogical
practice. In the work «Problem of age» (Dating back to the years 1932—-1934)
L.S. Vygotsky stated that «the area of immature, but maturating processes
calls into existence the zone of proximal development of a child» (1984, p.
264). In this case he correlated the area of the «already matureabilities and
functions» with «what the child can do all by himself, without any support
from outside». Figuring out «what the child is able to perform independently,
we examine the previous development (geared to yesterday)» while «explo-
ring what the child can do in cooperation, we determine the development of
tomorrow». It is noteworthy that in this definition of the zone of proximal
development the term «learning» is not used and we are talking about what
the child «can do himself» or «able to perform in cooperation.»

S.G. Kasvinov in his fundamental monograph also notes that «in the zone
of proximal development of a child (teenager) we can find what he cannot yet
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do alone but can do in collaboration with more competent people» (Kasvinov
2013, p. 24). So, if a child can’t ride a bike or solve a math problem, but with
the help of an adult does this, these acts are included in the zone of proximal de-
velopment of a child. But does the child become in the development of those or
other acts more developed or trained? How does the degree or level of a child’s
development may differ from how he learned how to perform certain acts?

We can assume that in the process of performing any act (in the range be-
tween zero and one) spontaneous , organized or other kinds of learning occur. In
addition, when teaching a person to act in this or that way the development of the
person and the development of the act occur.(The use of the expression «in this or
that way» means here the transition to a «fuzzy» concepts and judgments about
the relationship of training acts of and development). This implies that human
development and its psychological and physiological systems cannot go without
special training or simple performance of any act. For example, the organs of
brain during their biological growth do not develop without the person’s perfor-
ming any act. Different acts have different educational and developmental effects
which depend on the degree of development and other characteristics of the acts.

The processes of learning to perform any kinds of human acts of inter-
action with the world are in fact these very acts themselves. Therefore, in
describing them and clarifying the differences between acts of learning and
development we can use common cultural-historical theory of such acts. In
this theory, characteristics and relations of acts (processes) of learning and
development can be described by revealing the similarities and differenc-
es of their possible «carriers» (persons and psychological systems), whose
time-varying states and transitions between them set up these processes. We
can also describe the differences between subjects and results; structures and
functions of these processes, especially the ways and means of their regula-
tion; differences in conditions, goals and motives of their implementation.
Thus, these processes are viewed through the «prism» of the main theoretical
concepts that act as symbolic means of identifying their similarities and dif-
ferences. As a result theoretical concepts of the processes can be formulated,
including their common and distinctive essential features, and also the con-
cept of «zone of proximal development» can be clarified. If some distinctive
features of training and development would be contrary or logically denying
each other, than the concepts they include can be seen as the opposite poles of
a bipolar theoretical construct of «learning-development», the introduction of
which will allow us to describe the transitions of these processes and the di-
alectical relationship between them (their unity and internal contradictions).
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O HeKOTOPBIX MEXaHU3MAX MCUXOTEPANEBTUYECKOTO
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PaccmarpuBaioTcs ICHXOTEpaneBTUYECKUE MEXaHW3MBbI, BBI3BIBAIOLINE
JIMYHOCTHBIC U3MCHCHHA B cy61>eKTe YUTaATEJILCKOM JACATCIbHOCTH, SBJISAB-
mumecs npeameroM uccienosanus JI.C. BBITOTCKOro B CBSI3M € IICUXOJIOTHEN
HCKYCCTBA, U CTaBIINE B ITOCIEICTBHE 0A30BBIMU TIPH aHAIN3€ (PyHKIMOHH-
poBaHus MeTozIa OHUOITMOTEePAITHH.

Bubnnorepanus sBIsSETCS OJHUM U3 BOKHBIX KIMHUYECKUX UHCTPYMEH-
TOB, UCIIOJIb3YEMBIX B IIPAKTHKE PAOOTHI CIEIHAINCTOB B LIEJIAX ONTHMH3a-
U mmpouecca JMYHOCTHOIO pa3BUTHA MHAWBHU/IA, @ TAKKE B XOA€ IMCUXOTC-
paneBTHYECKOro BO3JCHCTBHS MPH PA3INYHBIX AUCHYHKIIMOHAIBHBIX COCTO-
SIHUAX (Aerpeccuu, PoOusax, 3aBUCUMOCTSIX U T.10.).

Tepmun Oubnuorepanust (0T rpedeckux ciaoB ‘“biblion” kuura wu
“therapeia” seuenue) BrepBele wucnonb3oBand SamuelMcChordCrothers
(1916), monpasymeBas MpUMEHEHHE JTUTEPATYPHBIX MPOU3BEACHUN IS Jie-
yeHHUs ncuxudeckux 3aboneBanuil. [lo3mnee, B 1961 romy, ompenencHue
JTAHHOTO MOHSATHS OBIIO NMPHUHATO Accoluanned aMepuKaHCKUX OMOIHOTEK
(ALA). Ono BKITIO4aIO B ce0sl HE TOJNBKO yIIOMHHAHHE 00 MCIIONB30BAHUN
METO/Ia B MCHXOTEPAIEBTUYECKUX LENAX, HO M JIENIAJI0 aKLEHT Ha acIeKTe
pelIeHns IMYHOCTHBIX MTPo0JIeM Yepe3 HarpaBIeHHOE YTECHHE.

Vcropust pa3BuTHA METOZA BKIIOYAET B ceOsl HE OHO THICSUYENETHE, HO
OypHoe pa3BuTHEe U (akThdeckoe 00OCHOBaHME OH MOJNYYMJI JUIIb B XX
BEKe, KOTJla Hayalll pa3padarhiBaThCs TaKWUe €ro o0NacTH, KaK TepamreBTH-
YEeCKHH ANAIIOT, 00CYKIEHUE BOCIIPHATHS JINTEPATypPHOTO TEKCTa TOJ PyKO-
BOJICTBOM OOY4YEHHOT'O CIICIHAJIHNCTA; 00eCleYeHUE MAIEHTOB CIIeUaIbHO
o00OpaHHBIMH JIUTEPATyPHBIMH TIPOU3BE/ICHUSMI; BOSHUKHOBCHHUE XKaHpa
self-helpbooks, uii KHAT caMOTIOMOIIIH.

WccnenoBarenu mpemiararoT BBIACIATH PSI MOABUAOB OHMONMHOTEpariuu
B COOTBETCTBHUHM C IPEIMETOM M LieNsiMH ee paboTsl. beps 3a ocHoBy crio-
co0 BO3IeicTBHS HACYOBEKTa YTCHUS U HAJIMYKE TOCICAYIOMIeH TPyIImOBOH
paboTHl ¢ JUTEPATYPHBIMH NPOU3BEIACHUSMH BBIACIAIOT PEAKTUBHYIO OH-
6nmorepanmio (reactive bibliotherapy) n mHTEpakTHBHYI0 OHOIMOTEpAITHIO
(interactive bibliotherapy). B mepBoM u3 ykazaHHBIX MTOJTHIIOB TE€PAIIEBTH-
YecKHe U3MEHEHHs 00eCIeYnBalOTCs Yepe3 YTeHHE KaK TaKOBOE, TOrIa Kak
BO BTOPOM aKIIEHT CMEIIACTCsl B CTOPOHY HAINpaBJIEHHOM THCKYCCHH IO MO-
THBaM IIPOYUTAHHOTO MaTepHaa.

BaxueHmum BOIIpocoM, KOTOPBIH KOraa-In00 BO3SHUKAI TEepel Uccieno-
BareysIMU OMONMOTEpANNy, SIBIAETCS BOIIPOC MEXaHWU3MOB, BBI3BIBAIONINX B
yutarene JudHocTHoe uaMeHenue. JI.C. Brirorckuii, paccmarpuBas B CBOEH
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pabote «Ilcuxonorus ucKyccTBa» (pOpMHUPOBAHUE SMOIIMOHAIBHOTO OTKIIMKA
Ha JIMTepaTypHbIA TEKCT, MHUIIET: « OIMOIMH UCKYCCTBA CYTh YMHBIE SMOIIHH.
BmecTo Toro 4ro0BI MPOSIBUTHCS B CKMMAHHUU KYJIAKOB U B APOXKH, OHU pas3pe-
AIOTCS MPEUMYIIIECTBEHHO B 00pa3ax (aHTa3uu.<...>BCAKOE XYI0KECTBEH-
HOE€ TIpon3Be/ieHne — OacHs, HOBEJUIa, Tpareaus — 3aKiIroyaeT B cebe Hempe-
MeHHO aQeKTHBHOE TPOTHBOPEUNE, BBI3HIBACT B3AUMHO IPOTHBOIIOIOKHBIE
PSABI 9yBCTB U MIPHBOIHT K MX KOPOTKOMY 3aMBIKAaHHIO W YHUUTOXKECHHUIO. DTO
¥ MOXKHO Ha3BaTh UCTUHHBIM 3(P(eKToM XyI0KeCTBEHHOTO TIPOU3BENCHHUS, U
MBI TIPH 3TOM MOAXOIMM COBEPIICHHO BIDIOTHYIO K ... IIOHATHIO KaTapcuca. ..»

Hemnoro nozanee, B 50-x rr. XX Beka, OAHUM U3 MEPBBIX ICUXOJIOIOB,
OITMCABIIMX OCHOBHBIE MEXaHWU3Mbl — WACHTU(HUKALMUIO, MPOEKIUIO, HH-
TPOEKIHMIO, KaTapCUC W WHCAWT, JeJIAloIie BO3MOXKHOM peasn3aiuio McH-
xorepareBTrdeckoro 3¢ ¢exra oudbnuorepanuu, crana C. Shrodes (1951).
OHa B3su1a 32 OCHOBY PAacCCMOTPEHHE TeX )K€ IPOILIECCOB, O KOTOPBIX MUCAT
JI.C. BbIroTCKHii, KOHKPETU3UPOBaB M O0O3HAUYMB MX B TEPMHHAX ICHXO-
quHaMudeckoi mapaaurmel. Benen 3a C. Shrodes momo0HOTO B3Misiaa mpu-
JIep>KMBATNCh TaKue MCcleaoBaTenn OnbnuoTtepanuu, kak Zaccaria (1968),
Afolayan (1992), Bernstein (1989), Farkas u Yorker (1993), Kramer u Smith
(1998), Morawski (1997), Pardeck (1998).

UccrnenoBarenn yTBEpKOAIOT, YTO YHTATENb IOA BIUSHHEM XyHOXKe-
CTBCHHOW ITUTEpaTyphl BIIEPBBIC MEPEKUBACT NICHXOIOTHICCKHUE MPOIECCH
HUAEHTH(UKAINH 1 TIPOSKIMH B TOT MOMEHT, KOT/Ia pa3/iesisieT CBOIO Ipooiie-
MYy U ee 00CTOATENILCTBA C TepoeM Mpou3BeeHus. B cBOI0 ouepens, oTpearu-
POBaHME U KaTapcuc UMEIOT MECTO OBITh TOT/IA, KOIJa CyObEKT YUTATEIILCKOH
JIeITeIbHOCTH 3HAKOMUTCS C T€M, KaK repoi TEeKCTa pa3peliaeT BO3HUKIINE
TpyaHocTH. To ecTh BHYTPEHH:SA paboTa 10 NPOXKUBAHHUIO CJIOKHBIX UYBCTB,
OCYIIECTBIIsIEMAasl YUTaTENIeM, Ha JTale 3HAKOMCTBA C JINTEPATYPHBIM IIPO-
W3BE/ICHUEM MOXKET ObITh COBEPIICHHO HE BH/HA BHEITHEMY HAOIIOATEINIO,
TEM HE MEHee OHa WIET W MOATOTABIMBACT €ro K BaKHEHIIUM 3TamaMm Ou-
OIHOTEepaneBTHYECKOTO MPOIecca — BOSHUKHOBEHUIO KaTapcuca M WHCANTa.

[o stomy moBoxy JI.C. BeiroTckuii mucan: «...HUKaKOW Ipyrod TEpMUH
73 YHOTPEOIABIIAXCSA A0 CHX MOP B TICHXOJIOTHH HE BBIpa)kaeT C TaKOU TMOJ-
HOTOH M SICHOCTBIO TOTO LIEHTPAIBHOTO JJISL 3CTETHICCKOHN peakimu (paxTa,
YTO My4HTEIbHBIE 1 HETIPUATHBIE ah(heKTHI MOABEPratOTCSl HEKOTOPOMY pa3-
Py, YHUYTOXKEHHIO, IIPEBPAIICHHUIO B IIPOTHBOIIOJIOKHBIE U YTO 3CTETHUC-
CKasl peakLys KaK TakoBasi B CYIIHOCTH CBOJHTCS K ... KaTapCHUCY, TO €CTh K
CJI0OKHOMY TIPEBpAIEHHIO YyBCTB.<...>0T OACHHU M JIO0 TpareIuu 3aKOH JCTe-
THUYECKOW PeaKIlMy OJIUH: OHA 3aKJIF0YaeT B ceOe adekT, pa3sBUBAIOIINICS, B
JIBYX IPOTUBOIIOJIOXKHBIX HAIPaBIEHUSAM, KOTOPBIM B 3aBEPILIUTEIBHON TOY-
K€, KaK OBl B KOPOTKOM 3aMbIKaHHUH, HAXOAUT CBOC YHUYTOXCHHUC) .

JefcTBUTENBFHO, KaTapCUC TTO3BOIISIET CyObEKTY YNTATEIbCKON IeATelNb-
HOCTH HCTBITaTh a(()EeKTUBHYIO DPa3psAAKY, MOIYUHTH OIBIT IPOKHBAHUS
JIPYTUX IO MONAIBHOCTH SMOLMH B paMKaxX CHTYAIlHH, KOTOpas BRI3Baja 3a-
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TPYAHEHHS B peajibHOM >KM3HU. MHCAlT ke BO3HMKAET B TOT MOMEHT, KOT/Ia
YHUTATENbh CTAHOBHUTCS CIIOCOOHBIM OCO3HATh KaK HOBBIH CIIOCOO JEUCTBUS
MOKHO IPUMEHHTH Ha MPAKTHKE U HHTEPHAJIM3UPOBAThH OMIMCAHHOE B IPOU3-
BE/ICHUH PEIICHHE ITPOOIEMBI.

Bbubnuorepanus JenaeT BO3MOXKHBIM MIPOIECC PACMO3HABAHUS, KOTOPBIN
MMeeT MeCTO OBITh, KOTJa YHTaTeNb HASHTH(UIIUpPYET cels ¢ repoeM Ipo-
W3BE/ICHHS], WJIM BHJHUT CXOJCTBO CBOCH CHTyallUU C CUTyallMel, B KOTOpOH
OKa3bIBAIOTCS JACHCTBYIOIINE JIUIA JTUTEPATypHOro TekcTa. OmbIT camopac-
KpBITHSI, CaMOIIO3HaHUs, oOecleunBaeMblii YTCHHEM OUOIMOTeparneBTHYe-
CKOTO TPOW3BENICHUS, MOXKET OBITh BHIJAIOLIMMCS WM PSIOBBIM, MHOTOE B
3TOM MPOIECcCe ONPEessIeTCs] CAaMUM MAIMEHTOM WM yYaCTHHKOM, KOTO-
PbIif KOHTPOJHMPYET CTENeHb CBOCH MICHTH(UKAIIMU C COJCPIKAHUEM TEKCTa
(Lawrence 1.Silverberg, 2003).JIn4HOCTHBIN HHCANT 11O TTOBO/LY NPOOIEMHOI
CHUTYAI[MU MOXET HACTYIAaTh C Pa3IMYHON YACTOTON M CKOPOCTBIO, BCE 3aBHU-
CHT OT XapaKTePOJIOTHUECKUX 0COOCHHOCTEH U IPYTHX XapaKTePUCTHK CyOb-
€KTa YNTaTeILCKON IeSITeTbHOCTH.
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The therapeutic mechanisms causing personality changes in the reader
were a subject of Vygotsky’s research in connection with the psychology of
art, and, as a consequence, they became basic in the analysis of functioning
in bibliotherapy method.

Bibliotherapy is an important clinical tool used in the professional practice
in order to optimize the process of individual personal development, as well
as in the course of psychotherapy in various dysfunctional states (depression,
phobias, dependencies, etc.).

The term bibliotherapy (from the Greek words “biblion” book and
“therapeia” treatment) was first used by Samuel McChord Crothers (1916),
implying the use of literary works for the treatment of mental illness. Later,
in 1961, the definition of this concept was adopted by the Association of
American Libraries (ALA). It included not only a reference to the use of
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the method for psychotherapeutic purposes, but also placed emphasis
on the aspect of solving personal problems through directed reading.
The history of method development counts for more than one millennium, but
the rapid development and the actual study was gained only in the XX century,
when it began to develop such areas as therapeutic dialogue, discussion of the
perception of the literary text under the guidance of a trained professional
as well as providing patients with specially selected literary works and the
emergence of the self-help books genre.

The researchers propose to allocate a number of subtypes of bibliotherapy
in accordance with the object and goals of its work. Starting from the method
of influence on the reader and the presence of subsequent group work with
the literary works, reactive bibliotherapy and interactive bibliotherapy are
pointed out. In the first of these subtypes the therapeutic changes are provided
through reading as it is, while in the second one the emphasis shifts towards
targeted discussions based on the material read by the subject.

An important question ever arisen before the bibliotherapy researchers is the
question of the mechanisms that cause the reader’s personal change. Vygotsky,
considering the formation of an emotional response to a literary text in his
“Psychology of Art”, writes: “Emotions of art are clever emotions. Rather than
appear in the making fists and trembling, they settle mainly in fantasy images.
<..>All the artwork — a fable, short story, a tragedy — contains necessarily
affective contradiction, causing mutually opposite rows of feelings and, thus,
causes them to destruct. This can be called the true effect of a work of art, and
we, thus, come quite close to the concept of catharsis ... ... «“

A little later, in the 50s of the XX century, it was Shrodes (1951) who
first described the basic mechanisms — identification, projection, introjection,
catharsis and insight — making it possible to implement the psychotherapeutic
effect of bibliotherapy. As a basis for the consideration she took the same
processes, which were described by Vygotsky, specifying and marking
them in terms of psychodynamic paradigm. After Shrodes this view on
bibliotherapy was held by such researchers as Zaccaria (1968), Afolayan
(1992), Bernstein (1989), Farkas and Yorker (1993), Kramer and Smith
(1998), Morawski (1997), Pardeck (1998 ).

The researchers argue that the reader under the influence of fiction
literature for the first time experiences the psychological processes of
identification and projection in the moment when he/she shares his/her
problem and its circumstances with the character of the book. In turn,
abreaction and catharsis take place when the reader gets acquainted with the
way the character of the book solves the difficulties. That is, the inner work
of complex feelings carried out by the reader, at the stage of exploring the
literary work can be quite invisible to an outside observer, however it goes
and prepares him/her for the most important stages of the bibliotherapeutic
process — the emergence of catharsis and insight.
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On this occasion, Vygotsky wrote: “... no other term used until now in
psychology expresses with such completeness and clarity the central fact for
aesthetic response that painful and unpleasant affects are exposed to destruction
and transformation into the opposite, and that aesthetic response as such
essentially boils down to ... catharsis, that is, to the complex transformation of
feelings. <...> from fable and to tragedy the law of aesthetic response is one and
the same: it embodies the passion, developing in two opposite directions, which
in its final point, as if in a short circuit, finds its destruction”.

Indeed, catharsis allows the reader experience an affective discharge, get
the experience of living on the other modality of emotions within a situation
that has caused difficulties in real life. Insight arises at the moment when the
reader is able to realize a new mode of action which can be applied in practice
and internalize the solution described in the book.

Bibliotherapy enables recognition process that takes place when the
reader identifies with the character of the book or sees the similarity of their
situation to the situation in which the characters occur. The experience of
self-discovery through Bibliotherapeutic reading may be outstanding, or
ordinary, much of the process is determined by the patient or a participant
who control the degree of their identification with the content of the text
(Lawrence 1. Silverberg, 2003). Personal insight about the problematic
situation may occur with varying frequency and speed; everything depends
on the personality traits and other characteristics of the reader.
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CaMOKOHTPOJIb KaK (popMa HHTEPHOPU3ALUH
JApaMbl KOHTPOJISA MPU pelieHN U y4eOHoM
3a/1a4d B Pa3BUBaIOIIEM 00y4eHUH

I'ypysrcanoe B.A.
Mockoeéckuii 2ocydapcmeeHnHblil NCuxon02o-nedazocuyeckutl ynusepcumem (Mockea, Poccus)
otdel-m@yandex.ru

B nokmane paccmarpuBaeTcs IeHCTBHE CAMOKOHTPOJIS B YUEOHOU Jie-
SITEIFHOCTH B Pa3BHUBAKOINEM OOyYECHHUH. BBIIBUHYTO MPEIIONIOXKEHUE O
TOM, YTO Pa3BUTHE TCOPHH YICOHOUW NMEATEITHHOCTH MOXET OBITH CBS3aHO
C U3yYCHHEM MEXaHH3MOB HHTEPHOPHU3AINH B yUeOHON IesATEIbHOCTH KaK
JIpaMbl, B OCHOBE KOTOPOW JIGKUT KOH(MIUKT Pa3HbIX CIIOCOOOB Mpe3eHTa-
nuu o0ImIero crocoba pereHns yaeOHo 3ana4qn. 1o TpedyeT paccMaTpH-
BaTh MPOIIECC MPOSKTHPOBAHMS YUEOHOH 3ajaun HE TOJIBKO Kak pa3paboT-
Ky CIICHapUs MOCTAHOBKH U PEIICHUS yU4eOHOM 3a7a4u, HO MPOTyMBIBAHUS
peXHCCYpHI IpaMbl y4eOHOU ACSITETFHOCTH.

KiroueBrle cioBa: mHTEpHOpHU3aIus, yaeOHas 3a1a4ya, KOHTPOIb U CaMo-
KOHTPOJITh B YYCOHOH EATSILHOCTH,

Wnes JI.C. BeIroTckoro o couuaibHON A€TEpMHUHAIIMN MOBEAEHUS Ue-
JIOBeKa Haiuia o0pa3Hoe ompe/elieHre B 3HAMEHUTOH (opmyie: «Bcesikas
(GyHKIUS B KYJIBTYPHOM Pa3BUTHU PEOCHKA MOSBIISCTCS HA CIICHY JIBaXKIBI,
B JIBYX IIaHAX, CTIEPBA — COITHAIBHOM, ITOTOM — IICHXOJIOTHIECKOM, CIIepBa
MEXIY JIFOJAbMH, KaK KaTeTOpHsI HHTEPIICUXUIECKas, 3aTeM BHYTPH peOeH-
Ka, KaKk Kareropus uHTpancuxuueckas» [1, 145]. DTo nosoxeHue craio
HACXOTHBIM TIOJIO)KEHHEM BO MHOXECTBE HCCICIOBAHUM B TCHUXOJOTHH U
MeJaroTuKe, B YaCTHOCTH, B MCCIIEJJOBAHUAX KOJUIEKTHBHBIX (QopM yued-
HOM IeATEIBPHOCTH B Pa3BUBAIOIICM OOYYCHHUU.

Tak Mmomy4miioch, 94TO MPOIECC MHTEPUOPU3ANUN BO MHOTHX OTEUe-
CTBEHHBIX HCCJIEIOBAHUSIX PACCMAaTPUBAETCS B OCHOBHOM KaK JBYXCTYTICH-
YaThId: OpraHU3yeTCs y4eOHOE B3aMMOJCHCTBHE, a 3aTEM MpPOBEpPsICTCS,
KaK 9TO MOBIHUSJIO HA T€ WIJIM MHBIE OCOOCHHOCTH Pa3BUTHUS y4eHHUKa. [Ipu
9TOM yIycKaeTcs ogHO BaxHoe 3amedaHue JI.C. BRIroTrckoro oTHOCHTENb-
HO HMCCIIEIOBAaHUS 3aKOHOMEPHOCTEH Mpolecca HHTEPUOPU3ALNH, 3 UMEH-
HO O HEOOXOIMMOCTH «IKCIIEPUMEHTAIBFHOTO Pa3BepPTHIBAHUS BBICIICTO
MICHXHYECKOT0 MpoIecca B Ty ApaMy, KOTOpasi MPOUCXOIUT MEXKITY JTHOAb-
Mu» [Tam ke]. DTO 3HAUUT, YTO MEXKIY IBYMS YKa3aHHBIMHU dTalaMu McC-
CJIeTOBaHMS €CTh IIPOMEKYTOYHBIH, U OH TPEOYET CIIeUATBHOTO H3yUCHUS
€ro Kak JIpambl, Y KOTOPOH €CTh CBOW OCOOBIH CIIeHAPH.

3agaya 3aKiI04aeTcsi B TOM, YTOOBI ONPEIEIUTh, KaKOi KOH(IUKT MO-
JKeT OBITh TIPE/ICTABIICH B CIICHAPUH 3Toi pambl. B.B. /laBrIoB 3Ty 3amady
paccMaTpuBal ¢ TOYKU 3PEHUS MIPUPOIBI MHANBUAYAIBHOTO CO3HAHUS U Te-
opetnyeckoro MeiuieEna. O mucan: «Co3HaHHE — 3TO BOCIIPOU3BEICHUE
YeIIOBEKOM HJCaTbHOTO IUIAHA CBOCH IIEJIETIONArafouleil AeATeIbHOCTH U
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HJIeaTIbHOTO NPEICTABUTENbCTBA B HEM mo3unuu apyrux jrojaei. CozHaTens-
Hasl IEATebHOCTh YeJIOBEKa OMOCPEICTBOBAaHA KOJUIEKTUBOM — IIPH €€ OCy-
IIECTBJICHUU WHAMBH] YIUTHIBAET MO3HUIIMU IPYTUX €ro WIeHOB» [ 3, c. 43].
Taxum 06pa3zom, B Ipe3eHTAlNN yYaCTHUKaMHU B3aUMOJICHCTBHS HIEaTbHOTO
IUTaHA IEATENIFHOCTH MOKET BOSHUKHYTh KOH(IHUKT. B yuebHoii aesrensHO-
CTH B pa3BHBAIONIEM OOYYCHHH 3TOT KOH(MJIMKT BO3HHUKAET, B YACTHOCTH, B
MOMEHT pealn3alii yYeHHKaMH1 JeHCTBUS KOHTPOJIS TIPH PEIIeHUH YIeOHOH
3amaun. JleficTBre KOHTPOJIS MIPH PEIICHIH YIeOHOH 3a1a4i — €CTh OIpee-
JICHHE TOT0, HACKOJBKO JEHCTBHUE MPH PEIICHUN KOHKPETHOH MPaKTHYECKON
3aJ]a4 COOTBETCTBYET 00IIEeMy CcIIoco0y pelIeHHs 3a/1ad JaHHOTro THra [2].

PaccMoTpuM, Kak peajbHO NMPOMCXOAWUT Y4eOHOE B3aMMOAEHCTBHE Ha
ypOKe MaTeMaTuKH B 1 Kiacce Npu pelIeHHH 33ja4id Ha COOTHECEHHUE OT-
HOIIICHW BEJIMYMH YacTel 0OBEKTa U €ro MOJCNH (YepTeka). YUUTeb Ha-
MEpEHHO OUIMOAeTCs NPH BBINOJHEHUH AaHHOTO NEWCTBHS, HANPUMEp, He-
BEPHO YKa3bIBaeT PaBEHCTBO BEIWYHH Ha YepTeKe, HAMEPEHHO MIPOBOLIUPYS
YUEHHWKOB Ha JEHCTBUE KOHTPOJIS. [10CKONBKY YYEHHKH YK€ MMEIOT OIBIT
COOTHECEHHs OTHOIICHWH BEIMYMH W MX MOJEIBHOTO H300paXKeHHS, TO
OHH 3aMEYar0 «OIINOKY» YUUTENs M IPOTECTYIOT MPOTHB TAKOTO JEHCTBUS.
[Mocne HECKONBKUX HEYAAYHBIX MOIMBITOK «OOMaHYThY» YYEHHUKOB, YIUTEIh
TpejIaraeT BRITOTHUTD JCHCTBHE OAHOMY M3 HUX Ha KIIACCHOM JOCKe. Yue-
HUK, BBITIONHS JEHCTBUE IO ONPEACTICHUIO PABEHCTBA BEJIMYUH, OJTHOBpE-
MEHHO JIEMOHCTPHPYET, KaK OH MOT OBI JOKa3aTh PABEHCTBO BEJIMYHH, IIPEa-
CTaBJICHHBIX B YEPTEKE — MPOBOIUT HEBHIUMYIO JIMHUIO, 0003HAYAIOIIYIO
PaBEHCTBO OTPE3KOB, COOTBETCTBYIOLIMX JaHHBIM BeIMYMHAM. TeM cambIM
OH JIEMOHCTPHPYET BCEM CBOUM COyUEHHKaM, YTO KOHTPOJIUPYET CBOU JeH-
cTBHs. OH BBHITIONHAET JIefiCTBHE CAMOKOHTPOJIS.

DTOT MOMEHT y4eOHOT'0 B3aUMOAEHCTBHUS MOKHO XOPOIIO PACCMOTPETh
Ha BHIEO (parMeHTe OJHOTO ypoKa MaTeMaTHKe B 1 Kiracce mikosl Ne 91
r. MockBel. Takue cuTyanuu MOCTOSHHO IPOSBISIOTCS B MPaKTHUKE y4ueb-
HOM NeATEeIHHOCTH IO MPOTrpaMMaM Pa3BHUBAIOIIET0 OOYYEHHS B CHCTEME
J.b.Onprornna- B.B.[laBeinoBa. KoHGIHUKTE yaeOHOTO B3aUMOIEHCTBUS
M3y4aJIiCh MHOTHMH IIPEACTABUTEISIME HaydHOU mikonbl B.B.JlaBeimoBa
(B.B. Pyonos, I'.A. llykepman, FO.A. ITomysHoB, T.A. Matuc, I'. KpaBmos
1 MHOTHE Apyrue). Bmecre ¢ TeM 0cTpo omrymaercs HeXBaTKa HcciIe10Ba-
HUll (PEHOMEHOIOTHN y4eOHOH AeATeNbHOCTH, KOorJa ydeOHbIe neiicTBus
MOTYT OBITh NPEJCTaBICHbI KaK CBEpHYyTas (opMa IpamMbl y4eOHOH nes-
TEJIbHOCTH, HAIPUMeEp, KaK B cllydae c AelicTBUeM caMOKOHTpois. Teope-
THKH U IPAKTUKH Pa3BUBAIOIIET0 00yUeHHsI TOCTOSHHO (PUKCUPYIOT (haKThl
HECOBMAJICHHsI UCaIbHOTO U MPEIMETHOTO IUIaHa Y4eOHO JesITeIbHOCTH.
Ho onucanus KOHKpETHBIX ()OPM MPOSIBICHUI 3TOr0 HECOBMACHUS SIBHO
HEJ0CTaTOYHO. JTO HEO0OXOJUMO, MPEXAE BCEro, IS IMCUXOJIOTHIECKON
MTOATOTOBKH COBPEMEHHOTO YYHTENS B IIaHE OBIAICHHS JOCTIKCHUSIMHU
MIPaKTUKX pa3BUBaIONIETro o0ydeHus [4].
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MokeM TPEAnoNoKUTh, YTO PA3BUTUC TCOPHU YUCOHOM NEATEIHHOCTH
MOJXKCT UATH 1O JIMHUU U3YUYCHUSA MCXaHU3MOB MHTECpHUOPU3alIUN B yqe6H0171
JEeSITeTbHOCTH KaK JPaMbl, B OCHOBE KOTOPOU JIC)KHUT KOH(MIMKT Pa3HBIX CIIO-
cO0OB MpEe3eHTAIMK OO0IIEro crocoda peuicHus yueOHoM 3a1adu. DT0 Tpe-
OyeT paccMaTpuBaTh MPOLECC MPOSKTUPOBAHUS YUeOHOM 33a/]a4K HE TOJIBKO
KaK pa3paboTKy ClieHapusl IOCTAHOBKH U PeLIeHUsI y4eOHO 3a/1a4u, HO Po-
JYMBIBaHUS PEXKUCCYPBI ApaMbl yueOHOI nesitenbHoCcTh. [lo9TOMY HaIo0 Ha-
YUUTHCS OMUCHIBATH ATH ()EHOMEHBI KOH(MIMKTOB MPE3CHTALNH YICHUKAMU
UICATLHOTO TUIAHA CBOEH NESITENbHOCTH, TaK Kak pasBuBatoiiue 3ddexts
VYUTEITI0 PeaTBHO MPECTaBICHB HIMEHHO B 3TOH (hopMe.
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Self-control as a form of interiorization of drama control
when solving training tasks in developing education

Guruzhapov V.A.
Moscow State University of Psychology and Education (Moscow, Russia)
otdel-m@yandex.ru

The idea of L.S. Vygotsky about the social determination of human
behavior found figurative definition in the famous formula: «Every function
in the cultural development of the child appears on the scene twice, in two
plans, first in social, then — in psychological, first between people as an
inter-psychic category, then inside the child as an intra-psychic category»
[1, 145]. This provision became the source position for numerous studies
in psychology and pedagogy, particularly in studies of collective forms of
educational activity in educational training.

Ithappened so that the process of internalization in many national studies is
considered mainly as a two-step one: first educational interaction is organized,
and then it is followed by testing of how it affected the features of students’
development. But one important remark of L.S. Vygotsky concerning the
study of regularities of process of interiorization is not considered, to be more
precise, the remark about the need of «experimental deployment of higher
mental process into the drama which takes place between people» [ibid]. This
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means that between the two stages of the study there is an intermediate one
that requires special study as a drama which has its own special scenario.

The task is to determine how the conflict may be represented in this
drama scenario. V.V. Davydov considered this problem in terms of the
nature of individual consciousness and theoretical thinking. He wrote:
«Consciousness is the reproduction by man of the ideal plan of his goal-
setting activities and the ideal representation of the position of other
people in it. Conscious human activity is mediated by the collective — in its
realization the individual takes into account the positions of other members»
[3, p. 43]. Thus, in the participants’ presentation of the interaction of ideal
plan of action there may arise a conflict. In learning activities in developing
education this conflict arises, in particular, at the moment of realization of
the controlling actions in solution of educational problems. The action of
control in the solution of educational tasks is determining how the action
in the process of the solution of specific practical tasks corresponds to the
general method of solving problems of this type [2].

Let’s consider how in reality the training interaction at the math lesson in
the 1st grade happens, when students are solving the task on mapping relations
of measurements of the objects’ parts and of its scheme (drawing). The teacher
deliberately makes a mistake when performing this operation, for example,
incorrectly indicates equal values on the drawing deliberately provoking
students to perform action of control. As the students already have experience
in correlating the relationship of the measurements and their model image,
they notice the «mistake» of the teacher and protest against such an action.
After several unsuccessful attempts to «trick» students, the teacher asks one of
them to perform an action on the board. The student performing the action of
determination of equality of measurements at the same time demonstrates how
he could prove the equality of the quantities represented in the drawing — draws
an invisible line representing the equality of segments corresponding to the
given measurements. Thus, s/he demonstrates to all his/her classmates that he
controls his/her actions. So, s/he performs the action of self-control.

This moment of educational interaction can be seen in the video fragment
of a lesson of mathematics in the 1st class of school No. 91 in Moscow.
Such situations constantly occur in practice of educational activities based
on the program of developing education elaborated in terms the system
by D.B.Elkonin — V.V. Davydov. Conflicts of educational interaction
have been studied by many representatives of the scientific school of
V.V. Davydov (V.V. Rubtsov, G.A. Tsukerman, Y.A. Poluyanov, T.A. Matis,
G. Kravtsov, and many others). However, the acute shortage of studies on the
phenomenology of training activities when training activities can be presented
as a minimized form of drama of educational activities , for example, as in the
case of the action of self-control. Theorists and practitioners of developmental
education constantly record the facts of a discrepancy between the ideal
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and the objective plan of training activities. But the descriptions of specific
forms of manifestation of this mismatch are obviously insufficient. This is
necessary primarily for the psychological training of a modern teacher in
terms of mastering the practices of developmental education [4].

We can assume that the development of the theory of educational
activities can go in the direction of the study of internalization mechanisms
in educational activities like drama, which is based on the conflict of different
ways of presentation of the general method of solving educational tasks. This
requires considering the process of designing educational tasks not only as
the development of a scenario of formulation and solution of educational
problems, but thinking of directing the drama of educational activities.
Therefore, it is necessary to learn to describe the phenomena of conflict of
students’ presentations of ideal plan for their activities as the developmental
effects are really presented to the teacher exactly in this form.
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KoMneTeHIMH MCHX0JI0T0OB-KOHCYJIbTAHTOB
U TICHXOTEPANneBTOB B 00J1aCTH pPellieHNs JTHYHOCTHBIX
npooJieM B pogeccuoHaILHOI AesiTeTbHOCTH'

Manuna M.M., I'onsuyxaa A.A., /lasposa E.B.,

Kymunckaa E.A., Kucenvnuxosa H.B., Mapkosa C.B.
Tcuxonozuueckuii uncmumym Poccuiickoti Akaoemuu Obpasosanus (Mocksa, Poccus)
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Pemenue mMUHOCTHON MPOOJIEMBI B MPOGECCHOHATBHON NEATEIBHOCTH
TICUXOTEpareBTa UK ICUX0JI0Ta-KOHCYJIbTaHTA MPE/CTaBIIAETCS KaK J[Ba He-
3aBHCHMBIX aCIIeKTa: PelIcHrne MpoOIeMbl KIIHEHTa CIICIIHATUCTOM M CO3/a-
HUE YCIIOBHU ISl PEIICHUS MPOOIeMbl KIMEHTOM. ATIpOOHPYIOTCS pa3innd-
HBIE HHCTPYMEHTHI UCCIIEIOBAaHUA 000MX (DEHOMEHOB B KOMITETCHTHOCTHOM
U TIpoIieccyanbHOM moaxonax. IlpeaBaputensHoe MccaeoBaHne T0Ka3ao
Hed(pPeKTUBHOCTh HAOJIOACHUS 32 €CTECTBCHHBIM XOJOM PabOThI CIeIHa-
JFCTa C Pa3HOIUIAHOBBIMHE 3aIIPOCaMHU KITHSHTOB.

Ha ceronusiirauii 1eHp BBIAEISIOT ABa MOAX0A K PEIICHHUIO TOBCETHEB-
HBIX JKU3HEHHBIX Mpo0aeM (KOTOpble MOTYT OBITh JTUYHOCTHBIMH): KOMIIE-
TEHTHOCTHBIH W IeneopueHTUpoBaHHBIN [Verhaeghen, Hertzog, 2014]. B
MIEPBOM ClTy4yae COCOOHOCTh peliaTh MPOOJIEMbl pACCMAaTPUBAIOT B TOM Ke
KITFOY€, YTO ¥ HHTEIUIEKT, BBEIICISISI pa3IMYHbIe KOMIOHEHTHI M CHOCOOHOCTH,
CIIOCOOCTBYIOIIME BHICOKOW MPOIXYKTUBHOCTU B JJAHHOM Borpoce. [ljist BTo-
pOro MmoaXo/a XapakTepHO paccMOTpeHue problemsolving B mpomeccyaib-
HOM KJII0Ye, IPY KOTOPOM BapbUPYIOT IIEPCOHANBHBIE e PEIIaTessl, YTO
ObKe K IOHMMaHHIo problemsolving kak crienuuIecKoi AesTeIbHOCTH.

Br1ensroT Tpr OCHOBHBIX KOMITETEHIINH, CBI3aHHBIX C MTPOIIECCOM pellre-
HUS IPOOJIEMBI. DTO COOCTBEHHO HABBIKH PEIICHUS IIPOOJIeM, OPHCHTAIIMS Ha
npobnemy u cTmb pemenus [Shewchuck, Johnson, Elliott, 2000]. OpuenTa-
sl HA TIPOOJIEMy — 3TO MOTHBAIIMOHHBIM KOMITOHET, KOTOPBIH BKIItodaet 1)
BUJIeHHE TPOOJIEMBI KaK BBI30Ba, @ HE YIrPpo3bl, 2) MO3UTUBHOE BOCIIPHUSITHE
CBOEH CIIOCOOHOCTH peIIaTh MPOOIEMBI, 3) OXKUIaHUE ITOIOKUTEIFHOTO pe-
3yJIbTaTa OT Mpollecca petieHus npobiemsl, 4) xexaHue pemarth npoodiemy,
BMecTO TOro uto0wl m3berats ee pemenus [Chang, D’Zurilla, 1996]. dus
pEeLIeHus JINYHOCTHOM Mpo0IeMbl HEOOXOANMO YUUTHIBATH SMOLIMOHAIILHOE
¥ MOTHBAIIMOHHOE OTHOIIIEHHE K MPOOIeMe U HABBIKH UX PEIICHHS.

B nurepatype mpeacTaBieHO MHOKECTBO JIOKA3aTEIbCTB MOJIOKUTEIb-
HOM CBSI3M MEXAY CIIOCOOHOCTSIMH K PELICHHUIO JITYHOCTHBIX MPOOJIEM U Ta-
KHM KOHCTPYKTOM, Kak SMoUroHaNbHE HHTEIEKT [Cooper, Sawaf, 2000;
Goleman, 2005; Guler, 2006]. Cy1iecTByeT IeJbliA Psii KOTHUTUBHBIX, 3MO-
OMOHANBHBIX W MOBEICHYCCKUX TPOSIBIICHUHA B MPOIIECCe PEIICHHS JINIHOC-
HBIX ITPOOJIEM, TOMOTAONINX MPEOIOJIETh CIOXHOCTH M CTPEcC, co3/1aBac-
MbI€ €10 10 OTHOMICHHIO K pemratento [Heppner, Krauskopf, 1987]. Camo-

' IIpu npauepxxke PTH® Ne 15-36-01359
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KOHTpPOJIb, YBEPEHHOCTh, TOOPOCOBECTHOCTh, aJaNTHBHOCTh, CTpPEMIICHHE
K JOCTI)KEHHIO ¥ MHUIMATHBA, BEPOATHO, HaOOIee BAXXHBIE KOMIOHEHTHI
SMOILMOHAIBHOT0 MHTEIJIEKTA JJIsl IpoLiecca pelieH s IpodiieM, 0COOEHHO B
cilydae KooTlepaluy ¢ IpyrumMu iroapmu [Boyatzisetal., 2000].

Pemenne MTMYHOCTHBIX MPOOIJIEM pacKphIBaeTCsl IBOSKUM 00pa3oM, KOraa
MBI TOBOPUM O IICHUXOJIOTHYecKoH MmpakThke. C OfHON CTOPOHBI, Pedb HUIET
O CO3JJaHWHU YCIIOBHH IUIA YCHEITHOTO PEmIeHUS COOCTBEHHOH JMYHOCTHOMN
MIpOOJIEMBI KIIMEHTOM IICHXOTepanuu. [Icuxudeckoe 30poBbE M IICUXOJIOTH-
Yyeckoe OJIaronorydne CBsI3aHo ¢ YMEHUEM pemaTh IpoOiIeMbl U caMo-3(dex-
tuBHOCTBIO [Parto, 2011]. C apyroil CTOpoHBI, peleHne TMYHOCTHOM IpPO-
0JIeMBbl JIPYTroro 4ejaoBeKa MOXKET BBICTYIIATh OCHOBHBIM IPEIMETOM pabOThI
TICHXO0JIOTa-KOHCYIJIBTaHTA WM NICHXOTeparnesTa. B nccnenosannn Bacuioka,
3apenkoro u Monocrooii [2008] noka3aHo, 4To B Mpolecce NCUXOTEpanuu
JUTsL yCIIETITHOTO pa3pelIeHNs KIIMEHTOM JINYHOCTHOH Mpo06iIeMbl HeoOXoanma
KaK aKTHBHOCTb, HAIIPaBJICHHAs] Ha YMOIMOHAJIBHYIO MOAJICPIKKY, TAK M KOT-
HUTHUBHAS JAEATENLHOCTD, HAIIPABJICHHAS Ha PEIICHUE TIPOOIIEMBI.

WurepecHo, 4To B npodeccHoHaNbHOM AesSTeNbHOCTH NICUX0TeparieBTa u
KJIMEHT, ¥ CIIELMAIIICT CTAHOBATCS 00a M TI03HABAEMOM CUCTEMOH U ITO3HA0-
MM CyOBEKTOM, YTO PAANKAIBLHO OTIIMYACT JTAaHHYIO MPAKTHKY OT KJIacchde-
CKOT'0 IIPOIiecca peleH s JITYHOCTHBIX mpobieM. [Icuxomnor He nmeeT nocry-
1a K “HGOpPMaNUK O pPeaabHOM )KU3HN KIMEHTa, O3HABAEMON CHCTEMOM Ui
HETO SBJIACTCS] PENPE3CHTANs MPOOJIEMHON CUTYall B CO3HAHWH KIIMCHTA,
a BOBCE HE caMa IpoOseMHas cuTyanus. Takast penpe3eHTanust CTpOUTCS Ha
OCHOBAHHH TIO3HAHMS KJIMEHTOM MHpA C YYETOM JOCTYITHBIX €My CIOCOOOB.
KOF}Ia MbI TOBOPUM O PCIICHHUH l'IpOGJ'IeMBI KIIMCHTA TICUXOTCPAIICBTOM, MbI
UMeeM B BUJLYy TPAaHC(OPMAIHIO PEIPE3EHTAIMH TPOOJIEMbl B CO3HAHUH KJIH-
eHra. Korzia Mpl TOBOpHM O CO3/1aHUH YCIIOBUIT AT peIIeHHs KIMEHTOM CBOeH
JIMYHOCTHOM IMPOOJIEMBI, MBI ITOJJpa3yMeBacM pacIIMpeHUE WM U3MEHEHHE
CII0COOOB MTO3HAHUSI ¥ BO3JEHCTBUS Ha pealbHbIA MUpP CaMOro KJIMEHTA.

JesTenbHOCTh 10 PEIIeH IO ICUX0JIONOM JITYHOCTHOM Ipo0OJIeMbl KIIMeHTa
TIPaKTHYECKH He M3ydeHa. Ee BhIpaKeHHOCTh B IICUXOJIOTMYECKOH KOHCYIIbTa-
LMY WM TepareBTHIeCKOr ceccrn BapbupyeT. IlonckoBas u ynpasisitonas ee
CTOPOHBI MOTYT OBITH CBEZICHBI K HYITIO 32 CUET PEAYKIIMN HEONPEICITCHHOCTH B
paboTe ¢ KIMEHTOM, MPEJOCTABICHHUS TOTOBBIX aJTOPUTMOB M CKpUNTOB. CaM
CTICIUAINCT TAKXKe MOXKET MPOSBITh HU3KYIO TOJIEPAaHTHOCTh K HEOIPEETICH-
HOCTH M CO371aBaTbh I ceOsl Takue IIAOJIOHBI CAMOCTOSITENIBHO, IIOATOHSSDY
(akThI TI0J] CBOM UCXOJIHBIE perpe3eHTali. B 00oux ciyuasx peds He Oyaer
UJITH O PEIICHHUHU JIMYHOCTHO#H POOJIEMBI B ITOJIHOM CMBICIIE CJIOBA, U, BEPOSTHO,
9TO OyIeT cHIKATh AP HEKTUBHOCTH PabOThI ¢ HEKOTOPHIMH KITMCHTAMH.

B pamkax mmioTa)xHOro MccreoBaHHMs Hamu ObUta paspaboTaHa Ipolie-
Jlypa HaOJIIO/IeHUs 32 PellieHHeM JIMYHOCTHOH MpOo0JIeMbl KIIMEHTa B PealIbHBIX
YCIIOBHUSX TCUXJIOTMYECKOTO KOHCYJIBTHPOBAHMS, MOAPa3yMEBAIOIIETO aHaIn3
TICHXOTEPIACBTHYECKAX CECCHH TPYIIOH 3CIEpTOB B O0JACTH IICHXOJIOTHH

187



MBIIIIEHNS U PEIISHNS 3a/1a4 C OCIEAYIOIMM HHTEPBBIO C BETYIIUM IICUXOJI0-
roM. MBI aJanTUpOBAIN YCIIOBHS U CTaIMH PELIEHNS] KOMIUIEKCHBIX MPOOJIeM K
peanusM ICUXOIOTMYECKON NTPAKTUKU. J{J1s BBITOMTHEHHS aHATIM3a KaX[as IICHU-
XOTepaneBTHIecKas ceccust Obla pacimdpoBaHa B TEKCT, TIOCIIE YETO SKCIIep-
THl AaHAIM3UPOBAIM €ro Ha IPEAMET ITAIOB PEIIEHHS JIMIHOCTHBIX MpoOiIeM,
OTMeuast KaK/10€ TPOSIBIICHHE TOTO WIIM MHOTO 3Tara B IIPOTOKOJIE HAOMIOACHUS.
PecrionzienTy 3a1aBaich BOIPOCHL, KACAIOIIUECS TOCTAHOBKH LIENEH U COOTHE-
CEHUSI CBOMX IPO(ECCHOHATBHBIX ACHCTBHI (PETUIHK) C STUMH LEIISIMU.

Ha naHHBIN MOMEHT B HCCIIEIOBAHUH MPUHSIIO Y4acTHe 12 HCIBITYeMbIX
Pa3HbIX IIKOJ M HallpaBleHUH ncuxorepanuu. IIpensapurenbHblii aHAIN3
CBOOO/IHBIX TICUXOTEPANIeBTHUECKUX CECCHU I0Ka3al TPYAHOCTH B COMO-
CTaBJICHUH JIAaHHBIX TIPH U3Y4YE€HHH PabOTHI ICUXOJIOTOB Pa3HbIX HIKOJI M HU3-
KYIO COTJIACOBAHHOCTh B ONPEEICHUN PEIUIMK IICUXOTEPaneBTOB K TeM WIN
WHBIM CTaJIMSM PEIICHHs IMYHOCTHON npoOuieMbl. JlaHHOE 00CTOATENBCTBO
MIPUBEJIO K HEOOXOJMMOCTH BHJOM3MEHEHHSI NPOLEAYpHl IyTeM yHU(HKa-
LU KEeICOB, HCMOIB3yEMBIX AN aHanu3a. CTano 04eBUIHO, UTO B KA4ECTBE
MOJIETIH AJIsI MCCIEAO0BaHUs IIPOLEecca PEeIIeHNs] TMYHOCTHBIX IPOoOIeM He
TIOJIXOJJUT MCIOJIb30BaHUE CJIa00 CTPYKTYPHPOBAHHOTO KIIMEHTCKOTO 3aIpo-
ca. OnHako pa3nuuus MOAXOJAX ICUXOTEPANEBTOB XOPOIIO MPOSBISIOTCS
IIpYU aHaJIK3€ CIy4aeB OU€Hb ONPEJENICHHON M XOpOLIO U3yuYeHHOH U OIu-
caHHOM Ho3osoruu. Ha ceroguamHuii JeHs HaMu pa3paboTaHa IpoLexypa
MOJICIUPOBAHMSI KIIMEHTCKOI CeCCHM Ha OCHOBE MOCTEMEHHOTO PACKPBITUSA
uH(pOpMaLK O KIMEHTCKOM Cliy4yae, KOTOPbIA YUUThIBAET BCE MEPEUUCIICH-
HBIE paHee BBIBOJBL. J[aHHBIN BapHaHT MPOIEYPHI €Ille He NCTI0Ib30BajIcs B
MOJOOHBIX UCCIIEIOBAUSX U HAXOANUTCS B PEKUME TECTUPOBAHNUS.
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Counselor and psychotherapist competences
in solving personal problems in a professional activity'
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Solving personal problems in the therapist or counselor’s professional ac-
tivity appears as two independent aspects: the problem solving by the client and
creating conditions for clients to solve their problems. Various research tools
are being tried out to investigate both phenomena in the competency and proce-
dural approaches. A preliminary study showed the ineffectiveness of monitor-
ing the natural course of professional work with the diverse demands of clients.

Nowadays there are two approaches to solving everyday life problems
(which may be personal): the competence approach and the goal-oriented
one [Verhaeghen, Hertzog, 2014]. In the first case, the ability to solve prob-
lems is regarded in the same vein as intellect, and is treated by differentiating
the various components and the ability to facilitate high productivity in this
matter. The second approach is characterized by consideration of problem
solving in a procedural manner in which personal goals vary, which is closer
to understanding a problem solving as a specific activity.

There are three core competencies related to the process of problem solv-
ing. These are actually problem-solving skills, focus on problem solving and
solving style [Shewchuck, Johnson, Elliott, 2000]. Focusing on the problem
is a motivational component, which includes 1) a vision of a problem as a
challenge, not a threat, 2) positive perception of their ability to solve prob-
lems 3) the expectation of a positive result from the problem solving pro-
cess, and 4) the desire to solve the problem, rather than to avoid its solution
[Chang, D’Zurilla, 1996]. In order to solve personal problems emotional and
motivational attitudes and skills to solve them must be considered.

In the literature there is a lot of evidence of a positive link between the ability
to solve personal problems and the construct of emotional intelligence [Cooper,
Sawaf, 2000; Goleman, 2005; Guler, 2006]. There are a number of cognitive,
emotional and behavioral manifestations in the process of solving personal prob-
lems to help overcome the difficulties and the stress caused by it in relation to the

' With the support of Russian Humanitarian Science Foundationnumber 15-36-01359
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decision maker [Heppner, Krauskopf, 1987]. Self-control, confidence, integri-
ty, adaptability, and the pursuit of the initiative are probably the most important
components of emotional intelligence in the process of solving problems, espe-
cially in the case of co-operation with other people [Boyatzis et al., 2000].

Solving personal problems is revealed in two ways, when we talk about
psychological practice. On the one hand, it is about creating conditions for the
successful problem solutions in the process of the client’s own personal psy-
chotherapy. Mental health and psychological well-being are associated with
the ability to solve problems and self-efficacy [Parto, 2011]. On the other hand,
solving personal problems of another person can be a main focus of the work
of psychologist-counselor or a psychotherapist. Vasilyuk, Zaretsky and Mo-
lostova [2008] study showed that in order to solve the clients’ problems in the
process of psychotherapy, both personal activity, aimed at emotional support,
and cognitive activity, aimed at solving the problem, are equally important.

It is interesting to notice, that in the professional therapist's activity both the
client and the therapist become thecognoscible system and the cognizing sub-
ject. This practice is cardinally different from the classical process of solving
personal problems. The psychologist does not have an access to the information
about the real life of the client. The cognoscible system for him/her is a repre-
sentation of the problematic situation in the mind of the client, and not the last
one itself. This representation is based on client’s cognition of the surrounding
world by means of available tools. When we talk about solving clients’ prob-
lems by the therapist, we mean the transformation of the representation of the
problem in the mind of the client. When we talk about creating the conditions
for solving client’s personal problems, we mean the extension or modification
of the cognizing methods and their impact on the client’s real world.

Activities to address clients’ personal problems by the therapist have not
been thoroughly studied yet. Its expression in psychological counseling or
therapeutic sessions varies. Its exploring and control sides can be reduced to
zero due to the reduction of uncertainty in the work with the client, providing
ready-made algorithms and scripts. An expert may also exhibit low tolerance
to uncertainty and create these templates him/herself, “adjusting” the facts to
fit their original representation. In both cases, we will not go about solving
personal problems in the full sense of the word, and probably it will reduce
the effectiveness of the work with some clients.

As a part of the pilot study the procedure of clients’ personal problem solving
in real conditions of psychological counseling was designed including the analy-
sis of psychotherapeutic sessions by a group of experts in the field of psychology
of thinking and problem solving, and an interview with a leading psychologist
afterwards. We have adapted the conditions and the stage of solving complex
problems to the realities of psychological practice. To perform the analysis each
psychotherapy session was transcribed into a text, after which the experts ana-
lyzed it for the stages of personal problems solving, noting every expression of
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a stage in the minutes of the observation. The respondents were asked questions
concerning their goal setting processes and their answers were then correlated
with psychotherapists’ professional activities (replica) with these objectives.

So far, the study has involved 12 subjects from different schools of psycho-
therapy. Preliminary analysis of their free psychotherapeutic sessions showed
the difficulty in comparing the data of psychologists belonging to different sci-
entific schools and low conformity in the definition of the therapists’ replicas
to the different stages in the problem solving process. This fact necessitated
modification of the procedure by means of unification of cases, used for the
analysis. It became clear that loosely structured client request as a model to
study the process of personal problems solving is not adequate for running .
However, the differences in the approaches of psychotherapists are well mani-
fested in the analysis of cases with a well-known and well described nosology.
Up to the present moment, we have developed a procedure for modeling client
sessions on the basis of gradual disclosure of the client’s case, which takes into
account all the findings mentioned above. This variant of the procedure has not
yet been used in similar research and is currently in a test mode.
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B3anmocBsi3b 0co0eHHOCTel COMATBHOM CUTYalul
pa3BuTHs (OTHOLIEHUE POAUTE/Iel K pedeHKY)
U pa3BUTHE BOOOPaKeHHs TOIIKOJIbHUKA

[Menucenxosa H.C., Axcenoea E.C.
MITTIITY (Mockea, Poccus)
nataliya-denisenkova@yandex.ru

B Te3ucax oTpaxkeHbl pe3yJIbTaThl UCCICIOBAHUS B3aUMOCBSI3U 0COOEH-
HOCTEH COLMANbHOM CUTyalluu pa3BUTHs (CEMEHHOro BOCIMTAHUS) C pas-
BHUTHEM BBICIINX TICHXHYCCKUX (YHKIUH (BepOalbHOTO M HEBEpOAIbHOTO
BOOOpakeHHs) B JOIIKOJILHOM JETCTBE. Y POBEHb Pa3BUTHS HEBEPOATLHOTO
BOOOpayKeHUs BBILIE Y JETEH, YbH POJAUTEIN IPUHUMAIOT peOCHKA, aKTHBHBI,
HaTIpaBJICHBI HA aMIUTH(UKAINIO pa3BUTHS. [leTeli ¢ BEICOKUM YPOBHEM pa3-
BUTHS BepOATLHOTO BOOOPAXKEHHUS POIUTEIH CKIIOHHBI MH(PAHTHIM3UPOBATb.

OOIIEeNpUHATHIM SBIISIETCS TIOJIOKEHUE O KIIIOYEBOM BIHMSHUHM POAH-
TeNel Ha pa3BHTHE NICHXUKH peOcHKa. B pycie KymbTypHO-HCTOpPHUYECKON
kxonuerniuu JI.C. Beirorckum [5], a 3aTeM U €ro mocieoBaTeIsIiMu PacKpbl-
BalOTCS MEXaHU3MBI 9TOTO BIIMSHHS Yepe3 KOHIENT COUUaIbHOW CUTYaIMN
pazsutus (boxxosmu JILU. [2,3], Kapabarosa O.A. [8], Koyn M. [9], Dnbko-
wul B.J1. [14], Dnekonun J[.B.[15], Valsiner J. [23], Wertch J.V. [24] u ap.).
Kax oTeuecTBeHHBIE, TaKk U 3alajgHbIC y4eHbIE IOJAratroT, 4TO HE MPOCTO
OKpY’>KEHHE, a OTHOIICHHUS B3POCIOTO ¢ PEOCHKOM OIPEIEISIOT TO, KaK OH
Oynet passuBathcs (AnexceeBa O.C. [1], Bypmencras I'B. 3axaposa E.1.,
Kapabanosa O.A., Jlebeoesa H.H., Jluoepc A.I' [4,7], Jlucuna M.W. [10],
HBanosa A.U., Cobkun, B.C., Crobensrmnaa, K.H., [12], Ditnemumnep 3.1,
IOcrtumkuc B.B.[13], Bandura A.[16], Berry J., Poortinga Y.H., Segall M.H.,
Dasen P. [17], Guérin V. [20], Stan M.M. [22] u MHOTHE IpyTHE).

Cpenu CymecTBEHHBIX XapaKTEPUCTHK THX OTHOIICHWH W BCEH COLH-
AIBHOM CUTYaIlMH Pa3BUTHS AOIIKOIBHUKA B IIEJIOM, MOTYT OBITH Ha3BaHBI
IIpeAcTaBieHus poauTene o passurun pedenka (Iloponxkas E.JI., Ciupuno-
HOB B.®. [11]) m ponuTensckoe oTHOMIeHHE K pedeHKy (Bapra A.B., 3axapo-
Ba E.W., Kapa6anosa O.A., Jlunepc A.I'., Cronmun B.B. [4] u mp.).

I'oBOps 0 HOIIKOIBHOM IEpUOJE, IPEACTABISIETCS 3aKOHOMEPHBIM IIpeI-
TTOJIOKUTh, YTO OTHOIICHHUS MEXIY POAUTEISIMHI U peOCHKOM OYyIyT oTpese-
JICHHBIM 00pa30M BIUATH Ha Takue HanOOJee CEH3UTUBHBIE B JTOUIIKOIHFHOM
BO3pacTe ncuxuyeckue QyHKIMU Kak BooOpakenue [6, 18, 19, 21].

Takum 00pa3oM, HUCCIEAOBATEIHCKIM BOIIPOCOM JAaHHOW pabOTHI cTal
BOIIPOC O CYIIECTBOBAHHH B3aMMOCBS3U MEXIY CEMEWHBIM BOCIHTAHHEM
(npencraBiieHUSIMH POIUTENIEH O Pa3BUTHH JIE€TEH, POAUTEIHCKUM OTHOIIIE-
HHEM) U YPOBHEM Pa3BUTHS BOOOpaKEHUEM JIeTeH TOIMIKOIEHOTO BO3pPACTa.

Hamu 6putH MCTIONB30BaHbI CIEAYIOMINE METOABI HCCIICTOBAHUS: METOAU-
ka O.M. [Ipsiuenko «JloprucoBeiBanue puryp» [6] A M3ydeHUs ypOBHS pas-
BUTHS HEBepOATEHOTO BOOOPAKEHHS Y TOMIKOIGHUKOB; MeTouka O.M. [Ips-
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yenko «[IpumymbIBanue cka3km» [Tam jke| Ui U3y4eHHs] YPOBHS pa3BUTHS
BepOaIbHOTO BOOOPAKEHHS Y JOIIKOJILHUKOB; onpocHuk E.JI. IToporkoit u
E.®. Cnupunonosa [11], HarpaBiaeHHBII HA THATHOCTUKY MO3UIIUM POAUTE-
JIel TI0 OTHOIICHHUIO K IICHXHYECKOMY Pa3BHTHIO JIETEH JOIIKOIFHOTO BO3pac-
Ta C JOTIOJHUTENbHBIMU BONIPOCAMH 00 Y4acTHM pOAWTENEH B pa3BUTHH BO-
00pakKeHHs U HHTEIUIEKTA IETEHl; TECT-ONPOCHNUK POAUTEIHCKOTO OTHOIICHNUS
(OPO) A 4. Baprm, B.B. Cromuna [4]. HccienoBanne TpoBOIUIIOCE B TeUe-
Hue 2012-2015r.r. Ha 6a3e MockoBckux JIOO (merckux canoB). B nccienona-
HUY TpUHSITH yyacte 234 peOeHKa B BO3pacTe 5—7 JeT U UX POIUTEIH.

WzyueHne ceMeifHOro BOCITUTAHMS BKJIIOYANO /1BA ITapaMeTpa: TIO3UIHI0
pOIMTENEH 110 OTHOLIEHUIO K Pa3BUTHIO (HAIIPABIEHHOCTh Ha aKCEJIEPaIHIo
WM aMIUTH(UKAIHMIO, aKTHBHOCTB WIIM TACCUBHOCTH) M TAKIKE POJIUTEIBCKOE
OTHoIIeHHe (TI0 [IKaJaM: IPUHITHE-0TBEPKEHHE, THIIEPCOHaTN3aIHs, KOO-
nepanusi, CAMOHO03, «MaJICHbKHH HEYIauHHK ).

AHaIN3 O3UIMU COBPEMEHHBIX POAUTEIICH 110 OTHOIIEHHIO K Pa3BUTHIO Je-
TeH, B IIEJIOM, UX BOOOPaXXEHHS M MHTEIUICKTa, B YACTHOCTH, JAaeT HaM BO3MOXK-
HOCTb TOBOPHUTH O TOM, YTO TOJABJISIOLIECE OOJNBIIMHCTBO CUUTAIOT HY>KHBIM
MIPHUHIMATh AKTHBHOE y9IacTHE B Pa3BUTUH JETEH, M HACTPOCHBI yUUTHIBATH OCO-
OEHHOCTH JIOIIKOIBHOTO Bo3pacTa. Ha amrumidukaryto HacTpoens! 75 % poau-
Tenei, a akcenepanuro — 25 %. AKTUBHYIO HO3HIHIO [0 OTHOLICHHUIO K PEOCHKY
3aHMMAIOT 65,3 %, a maccuBHYO — 32,7 %. PaccmaTtpuBas KapTuUHy B LEIIOM,
MOXKHO CKa3aTb, YTO OOJIBIIMHCTBO (IBE TPETH) POJUTENCH 3aHMMAIOT aKTHB-
HYIO ITO3HULIMIO, HAIIPaBJICHHYIO Ha y4eT 0COOCHHOCTEH JOMIKOIBHOTO BO3pacTa
1 pa3BuTHE peOeHKa Yepe3 paclIMpeHHs IETCKUX BOBMOXKHOCTEH, a He (opcu-
poBaHMe B3pocieHUs. MeHee TpeTH He YAEISIIOT OOJBILIOro 3Ha4YeHHs! BOCIIH-
TaHHWIO ¥ Pa3BUTHIO CIIOCOOHOCTEH peOeHKa, MepeKiaibiBas OTBETCTBEHHOCTh
Ha BOCIHTATeNeH B JETCKOM Cajly U APYTHX CHeHHaIncToB. /laHHbIe TIpeacTaB-
JISTFOTCS] UHTEPECHBIMU TP COTMOCTABICHUHU X C PE3YJIbTaTaMH, MOTyYeHHBIMA
E.JI. TToponkoit u B.®. Crimpuaonosoii 15 et Hazan [ITopornkas E.JI. Mccie-
JIOBaHHE OCOOEHHOCTEH TO3UIMH POJUTENEH MO OTHOIICHHIO K IICHXHIECKOMY
pazsuTHio omkonsHEKA // [Icrxomnor B nerckom camy. 2000. Ne 2-3.C.22-30].
Oxkazanocsk, gro B Hagane 2000-x garie BCTpedanach HalpaBJICHHOCTh POJHTE-
JIeil Ha aKceNeparyio, 4eM Ha aMILTH(HUKALIHIO.

CTHin IeTCKO-POJIUTENIECKUX OTHOLIEHHH PACTIPEEIIOTCs CIIEAyIOIINM
o0pazom. Yarie Bcero B BBIOOPKE BCTPEUYAFOTCS CUMOMOTHUYCCKUAC OTHOIIICHUS
(78,03 %). Ilpunstue nemonctpupyrt 70,86 % pomutenecit. KoomepaTus-
HBIH, IEMOKPAaTH4YECKHI CTHIIb CBOWCTBEHEH MOYTH TTOJIOBHHE PECTIOH/ICHTOB
(45,73 %). «ABTopHTapHas TUIEepCOLMATH3ANMD), KOHTPOJIb U aBTOpHUTAp-
HOCTh OTMeUeHa TaKKe MOYTH y TTOJIOBUHBI onpoleHHbIX (53,17 %). PeGenok
BOCTIPUHUMAETCS KaK «MaJIeHbKH HeyaauHuK» 57,84 % poauterneit.

C menplo comepKaTeabHOTO aHaIN3a CEMEHHOT0 BOCIIUTAHMSA OBLIO MPO-
BE/ICHO HCCIIEA0BAHNE, BBIIBHUBIIEE CBSI3M MEXKIy MO3UIHEH COBPEMEHHBIX
poauTenei Mo OTHOMIEHHUIO K Pa3BUTHIO JIOMIKOJIBHUKOB M CTHJIEM POIUTEIIb-
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CKOTO OTHOLIEHWs. B pe3ynbraTte oka3anock, 4TO aKTHBHOCTh POJIUTEIICH I10
OTHOILCHUIO K Pa3BUTHIO CBS3aHA C TAKUMH CTHISIMH JETCKO-POANTEIBCKHX
oTHomeHnH, kak «Cnmomnos3» n «Kooneparws». Poqurenu, cauraroniye Heoo-
XOIMUMBIM aKTHBHO y4aCTBOBAaTh B Pa3BUTHH PEOCHKA, Jallle yCTaHABINBAIOT C
HUM CUMOHMOTHYECKHE OTHOLICHHS, TyBCTBYIOT Ce0s1 €AMHBIM LIENIBIM C PeOeH-
KOM, CTPEMSITCS] IOHMMATh U yJIOBJIETBOPATH ero norpednoctu. [Ipu sTom oHn
TIPOSIBIISIIOT HCKPEHHIOK 3aMHTEPECOBAHHOCTD B €T0 JIENaX, CYUTAIOT HYKHBIM
CTUMYJIMPOBATh aKTHBHOCTH, PAa3BUTHE CIOCOOHOCTEH 1 MHUIINATUBEI.

[Ipn comnocraBneHNH IIKan «AMIUTHQHUKAUSI-aKceaepanus» U «ABTO-
pHUTapHas TUIIEPCONHATN3ansh ObUTH BBISIBICHBI 3HAYMMBIC CBSI3H. MOXXKHO
CKa3aTb, YTO POJHUTENH, TPpeOyIOIHe OT JeTell 6e30roBOPOYHOrO MOCITyIIa-
HUA U AUCHUILIMHBI, )KECTKO KOHTPOJIHUPYIOIINUE UX MOBCACHUE, Yalll€ Ha-
MIpaBJIeHbl Ha YCKOPEHHOE Pa3BHUTHSI, MEHBIIIE YYUTHIBAIOT BO3PACTHBIE 0CO-
OEHHOCTH M UHTEPECHI JOIIKOJIILHUKOB.

WzyueHne B3aMMOCBS3H CEMEHHOTO BOCIIMUTAHMS U YPOBHS Pa3BUTHS JIET-
CKOTO BOOOpa)KEHHMS TTOKa3a0, YTO MO3MIHUS POAUTENECH MO OTHOMIEHUIO K
Pa3BUTHIO U CTHIIH AETCKO-POIAUTENBCKUX OTHOUIEHHH NMEIOT 3HAUCHHE [UIS
Pa3BUTHsI KaK BEpOAIBbHOTO, TAK U HEBEPOAIBHOI'O BOOOPAXKEHUS JIOLIKOIb-
HukoB. [Ipu 3TOM HeBepOabHOE BOOOpa)keHHE OKa3zayioch ropasjao Oojee
YyBCTBUTEIILHO K OCOOCHHOCTSIM CEMEHHOTO BOCIIMTaHMSI.

PazBuTre HeBepOaIbHOTO BOOOPaKEHHS 0Ka3ajJoCh 3HAYNMO CBSI3aHO C
aKTHBHOCTBIO POJUTENEH, TPEKAE BCETO MX CTPEMJICHHEM YJacTBOBAaTb B
COBMECTHBIX WIpaX, pa3BHBaTh (haHTa3UI0 peOCHKa, €ro TBOPUYECKUE CIO-
cobHoctH. B GonbimuncTBe ciydaes (64,7 %) y nereil, 1eMOHCTPUPYOLIUX
Cpe/IHUI YPOBEHb pa3BUTHS HEeBEPOAILHOTO BOOOPAXEHUS! POAUTENH, MIPHU-
JICp>)KUBAIICh MTO3ULMK aMIunduakuuy, 1 B 21,6 % — akcenepanuu. [Ipn
HU3KOM M CpPEJHEM YPOBHE Pa3BUTHS BOOOpakeHHs y peOeHKa, MO3WIMN
aKceJepannuy ¥ aMIUTH(UKAINKA OBUIN BBISIBICHBI y POIUTENEH MPUMEPHO B
PaBHOM KOJINYECTBE CiTydacB. VIHBIMHU ClI0BaMU HeBepOalIbHOE BOOOpakeHHE
pa3BHBaeTCsl B COOTBETCTBUH C BO3PACTHBIMH HOPMaMH B TOM CIIydae, ecilu
POJMTENN OPHEHTHPYIOTCS Ha BO3MOXKHOCTH BO3pacTa, HalpaBJIeHbl Ha 000-
raiieHue, a He yObICTpeHne pa3BUTHs peOCHKa.

[ToyueHs! TaHHBIE, CBUICTENBCTBYIOIINE O 3HAYUMOH B3aNMOCBSI3H YPOB-
HS Pa3BUTHS HEBEPOATBHOTO BOOOPAXKEHNUS 1 TTOJIOXKUTEIFHOTO OTHOILIEHHS K
pebenky. Eciu pogureny nprHUMAOT CBOETO pebEHKa, SMOLMOHAIBHO MOA-
JACPKUBAIOT €T0, CTPEMATCA MTPOBOJAUTH C HUM 60.]'[])]]16 BPEMECHU, IIPU3HACT €TI0
WHJIMBU/Ty ATEHOCTB, OJJOOPSIIOT €r0 MHTEPECHI, TO JIyYIlle Pa3BUBACTCS HEBEP-
OanpHOE BOOOpaXKEHHE, BO3PACTACT YPOBEHb TBOPUECKUX CIIOCOOHOCTEH.

CrienoBatenbHO, MOXHO CJIEJIaTh BBIBOJ, YTO OOJiee BHICOKUH YPOBEHb pas-
BUTHSI HEBEPOATFHOTO BOOOPaXKEHHMS BCTPEUAeTCsl Yallle B CEMBSIX, TI€ POUTE-
JIM IPUHUMAIOT PeOCHKA, aKTHBHO BKJIFOUCHBI B Pa3BUTHE JETCKOTO BOOOpaxe-
HU, HAIIPaBJICHB! Ha 00OTaIeHIE Pa3BUTHS U yIET BO3PACTHBIX 0COOCHHOCTEH.

Bormpekn oxxumaHusaM, 0Ka3aioch, YTO YPOBEHb Pa3BUTHUS BEpOAILHOTO
BOOOpaKEHNUS 3HAYMMO CBSI3aH C BBIPAKEHHOCTBIO TAKOTO CTHIISI IETCKO-PO-
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JUTEIbCKUX OTHOIIEHMH Kak «MajeHbkuil HeynauHuk». MHTepnperupys
3TY CBA3b, MBI IPEAIOIOKIIN, YTO JI€TH C XOPOIIO Pa3BUTHIM BepOaTbHBIM
BOOOpaXEHHUEM MMEIOT PSiJ] JMYHOCTHBIX OCOOCHHOCTEH, KOTOpBIE OYEBUI-
HBI U poautensM. HaOmroneHus mokas3ainy, 4To Takue AETH JIOOSAT IeMOH-
CTPATUBHO NPUBJIEKATh K cc0€ BHUMAHUE, PAaCcCKa3blBasi HCTOPUH, COTHHSIS
pacckasbl. CKopee BCero, 3T0 IPUBOAUT K TOMY, YTO B3POCIIbIE BOCTIPHHU-
Malo UX KaK MaJICHBKUX ()aHTa3epoB, OTIACTH HH(PAHTIIN3UPYIOT, CIUTAIOT
HEIOCTaTOYHO B3POCIIBIMHU, HE OTBEYAIOIINMHE OXKHIAHUSM.

[Nomy4eHHbIe pe3ybTaThl MO3BOJIMIM T'OBOPUTH O TOM, YTO KaK CTHIIb
POIUTENBCKOrO OTHOLIEHHS, TaK M MO3UILMS POJUTENEH MO MOBOJY Pa3BH-
THsI peOeHKa CBSI3aHbI C YPOBHEM Pa3BUTHS €TI0 BOOOpakeHHUs. MOKHO mpea-
MIOJI0KUTh, YTO PA3BUTHIO BOOOPAKEHUSI CIIOCOOCTBYET IPHHATHE peOeHKa,
aKTHBHOCTb POJUTENEH, y4eT BO3PAaCTHBIX OCOOCHHOCTEH, POAUTEIbCKUE
OXHJaHUsl. AKTHBHOCTh CAaMOT0 peOeHKa, B CBOIO 04Yepe.lb, MOXKET Mo pu-
IIUPOBATH OTHOILIICHHE K HEMY POJUTETICH.
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Correlation between the peculiarities of the social
situation of development (parents’ attitude to a child)
and the development of the preschooler’s imagination

Denisenkova N.S., Aksenova E.A.
MSUPE (Moscow, Russia)
nataliya-denisenkova@yandex.ru

The study analyses the correlation between the features of the social
situation (family education) and the development of higher mental functions
(verbal and non-verbal imagination) in preschool children. The level of non-
verbal imagination is higher for children whose parents accept the child, who
are active and focused on the development of amplification. Parents tend to
infantilize the children with high levels of verbal imagination.

There is a common knowledge of the parents’ essential influence on
child mental development. In the context of cultural and historical concept
the mechanism of this influence is revealed through the concept of social
situation of development (Bozhovich [2,3], Vygotsky [5], El’konin[14],
Lisina [10] and others). It is not the environment itself, but child’s relations
to it determines how she/he will develop at a particular age. They are parental
beliefs about child’s development that are essential characteristics of this
relationship (Porotskaya, Spiridonov[11]) as well as the parental attitudes to
the child (Lisin, Varga, Stolin [4], et al.).
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Speaking about the preschool period, it seems logical to assume that the
relationship between a parent and a child will affect a lot the preschooler’s
most sensitive mental functions like imagination. Thus, the research question
of this study was the question of the existence of the relationship between
family education (parents view on child’s development, parental attitude) and
the level of imagination development in preschool children [6, 18, 19, 21].

The following research methods were used: a technique by Dyachenko
“Finish drawing a figure” [6] aimed at the study of the level of non-verbal
imagination development in preschoolers; a technique by Dyachenko
“Devising a fairy-tale” aimed at the study of the level of verbal imagination
developmentinpreschoolers;aquestionnairebyPorotskoyand Spiridonov[11],

aimed at (testing the parents’ stance on psychological development of
preschool children and including additional questions about the participation
of parents in imagination and intellect development of children; a
questionnaire to test parents’ relationships by Varga and Stolin [4]. The study
was conducted during 2012-2015 in Moscow-based kindergartens. The study
involved 234 children, aged 57 years, and their parents.

The study of family education included two parameters: the position
of the parents on the development (focus on acceleration or amplification,
active or passive), and also parents’ attitudes (based on scales: the adoption-
rejection, hypersocialization, cooperation, symbiosis, “little loser”).

The analysis of the present-day parents’ position on child development
in general, and their imagination and intelligence in particular, gives us the
opportunity to say that the vast majority of parents consider it necessary to
take an active part in the development of their children, and are ready to take
into account the features of the preschool age. 75 % of parents are ready to
take into account the amplification, 25 % are ready for acceleration. 65.3 %
of parents hold an active position towards a child and 32.7 % of them hold
a passive one. Considering the whole picture, we can say that the majority
(two-thirds) of the parents take a proactive approach aimed at keeping the
features of preschool development through the enhancement of children’s
capabilities, rather than forcing the process of getting older. Less than the
third part of them do not consider upbringing and development of the child’s
abilities of much importance, directing this responsibility to the teachers in
the kindergarten and other professionals. The data seem to be interesting
when compared to the results obtained by Porotskaya and Spiridonova 15
years ago. It turned out that in the early 2000s parents were more frequently
focused on acceleration than amplification.

The following styles of parent-child relationships were found. Symbiotic
type of relationships is the most frequently found one (78.03 %). Acceptance
is typical for 70.86 % of parents. Cooperative, democratic style is observed in
almost half of respondents (45.73 %). “Authoritarian hypersocialization”, control
and authoritarianism is prominent in almost half of the respondents (53.17 %)/
Perception of a child as a “little loser” is demonstrated by 57.84 % of parents.
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For the purpose of meaningful analysis of family education, a research has
been conducted to identify the relationship between the present-day parents’
belief about the development of preschool children and parental styles. As a
result, it was found out that the activity of the parents with regard to development
is associated with such styles of parent-child relationship as “symbiosis” and
“cooperation”. Parents who feel it is necessary to actively participate in the
development of the child, often establish symbiotic relationships with them, have
a feeling of integrity with a child, seeking to understand and meeting their needs.
At the same time they show a sincere interest in children’s affairs, considering it
necessary to stimulate activity and development of abilities and initiatives.

When comparing the scales “amplification-acceleration” and “‘authoritarian
hypersocialization we found significant links between them. It can be said that
parents of children requiring absolute obedience and discipline or strictly controlling
their behavior, are often centered on accelerating the development and are less
inclined to take into account age- related peculiarities and interests of preschoolers.

The study of relationships between family education and the level of
development of child imagination has shown that the position of the parents,
with respect to the development and styles of child-parent relationships, is
important for the development of both verbal and non-verbal imagination in
preschoolers. This non-verbal imagination was much more sensitive to the
characteristics of family education.

The development of non-verbal imagination significantly correlated with
the activity of the parents, particularly with their desire to participate in joint
games, to develop the children’s imagination and their creative abilities. In
most cases (64.7 %) the parents of children, demonstrating the average level
of non-verbal imagination, stick to the position of amplification, and 21.6 %
of parents — to the position of acceleration. In case of low and medium level
of child imagination development, both the position of amplification and
acceleration have been identified in about an equal number of parents. In
other words, non-verbal imagination develops in accordance with age-related
norms if parents are guided by the age specificity of their children, and are
centered on enriching rather than quickening the child’s development.

The data obtained display significant correlations between the level of
non-verbal imagination and a positive attitude towards the child. If parents
accept their children, emotionally support them, tend to spend more time with
them, recognize their personality, approve of their interests, it increases the
development of a non-verbal imagination and the level of creativity.

Therefore, we can conclude that the higher level of non-verbal
imagination is more common in families where the parents accept the child
and are involved in the development of children’s imagination, and are aimed
at enrichment of age-appropriate capabilities.

Contrary to expectations, it was found out that the level of verbal
imagination is significantly influenced by the severity of such style of child-
parent relationship as “little loser.” Interpreting this link, we hypothesized
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that children with a well-developed verbal imagination have a number of
personal characteristics that are evident to their parents. Observations have
shown that these children love to draw attention to themselves, telling and
writing stories. Most likely, this leads to the fact that adults perceive them as
little day-dreamers, partly infantilize them and believe that they are not big
enough and do not meet their expectations.

The results obtained allowed to conclude that the style of parents’ attitude as
well as parents’ position about the child’s development associate with the level
of imagination development of children. It can be assumed that acceptance of
a child alongside with parental activity, their verification of age-related norms
and age-appropriate expectations contribute to child imagination development.
The activity of the child, in turn, may modify the attitude of parents.
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HcKyceTBO M CONMAILHAN, CEMHOTHYECKAA MPUPoAA
Mepe;XKMBaHUsI: peabHbI MUP MapaJuieliei

Jocyzu 3.
Llxona «Arts of the Earth Learning» (Cuneanyp, Cuneanyp)
Jjoosa@singnet.com.sg

Mzl xuBeM B CJIOKHBIC, HO YAUBUTCIILHBIC BPCMCHA. HaCyHIHbIMI/I BO-
MPOCaMH CTAHOBSATCS OBICTPBIC TEXHOJIOTHYECKUE OCTHKEHUS, MCHSIIO-
IIrecs MPeACTaBICHHUS O TPAMOTHOCTH W HEOOXOIUMOCTh ydeTa MHEHHH
OTAEJBHBIX KYJBTYpP M MaprHHAIBHBIX COOOIIECTB, CTpEMsIIIUXCS obecrie-
YUTH CBOM MOTPEOHOCTH B YCJIOBUSX IIOOATBHOTO MHpa M HEOIPEHACICHHO-
ro Oynymiero. Bece Oomnpiie BHUMaHHA YAETAETCS HEOOXOANMOCTH MOWCKA
TaKuXx BOSMO)KHOCTCI‘/II, KOTOpbIC CHOCO6HI)I 066CHC‘II/ITI) CBs3b OTACJIBHBIX
MHPOB U KOHTEKCTOB. Y MEHHE BBICIYIINBATh UHAUBUAYAIbHBIE HCTOPUU U
MPEeIIPUHIMATE OeHCTBUS TpeOyeT MOUCKa ONpPeIeTICHHBIX BO3MOKHOCTEH.
IloBLIlIEHHOE BHUMaHUE HayKH K BU3YAJIbHBIM TCXHOJIOTUAM U MYJIBTUMO-
JATHOW TPaMOTHOCTH JeJaeT BO3MOXKHBIM IPOBEICHHE Pa3HOOOPa3HBIX
HCCIIEOBAaHNH B NaHHOM oOnactu. [Tpn 3TOM Bce yaie fenaercs akieHT Ha
cOOJTI0ZICHUH OTIpeIeTICHHBIX HOPM, OCOOCHHO B OTHOIIIEHUH MCCIIEJIOBaHUN
TPaMOTHOCTH M MIPAKTUKU PaOOTHI C YI3BUMBIMHU IPYIIIAMA HACEICHUS.

OmnbIT J10A€¥ ¢ KOTHUTUBHBIMU HApYIICHUSIMU HE CTall MPEIMETOM HC-
CJIeI0BaHMil, B KOTOPBIX OCHOBHBIM METOJIOM SIBJISIETCSI BBIIIOJIHEHUE Kpea-
TUBHBIX (OIHMPAIOLIMXCS Ha pa3Hble BUJBI UCKYCCTB) 3ananuil. KonndecTBo
Hay4HBIX paboT, pacCMaTPUBAIOIIUX BO3MOXKHOCTb Y4aCTH JIIOJeH NaHHON
IPYIIbI B TOAOOHBIX 3KCIIEPUMEHTAX, KpaiiHe Majo. JlaHHOe uccieIoBaHue
paccMaTpuBaeT 0COOEHHOCTH TBOPYECKOTO BOBJICUSHHUSI IIIECTH MOJIOJIBIX CO-
BEPIIEHHOJIETHHUX, WieHOB OpraHn3aui, 00beIUHSIONEH JTro1ei ¢ CHHIPO-
Ma Jlayna B CuHramype, a Takke T€ MHOTOYHCIICHHBIE CIIOCOOBI, KOTOPHIE
HCTOIB3YIOTCS IMH JJISL OOpaIIeHUs] K COOCTBEHHOMY OIIBITY.

OCHOBHOE TOJIOKEHHUE JAHHOTO HCCIICIOBAHUS 3aKII0YAeTCS B TOM, UTO
HCKYCCTBO CO3JaeT KOHTEKCT JJIs IIOCTPOCHUS KOMMYHHUKATHBHBIX HABBIKOB
u (GOpPMHPYET KOMICTCHIIMH CaMOBBIpakeHUs. OCHOBOIIOJIATAIONINM ISt
HACTOSIIETO MCCICIOBAHUS SIBIIETCS «IEPEKUBAHUCY, TOHATHE KYIBTYp-
Ho-uctopudeckoir Teopuun JI.C. BBITOTCKOTO, WM, UHBIMU CJIIOBaMH, s
MEPEKUBAHUS KaK KIIFOUCBOTO OCHOBAHUS I OOBSCHCHHS TBOPYECKOTO
BOBJICUCHHUS YIACTHUKOB, U BIUSHIS )KU3HEACSITCIIPHOCTH TPYIIIIHI HA Pa3BH-
THE JTUIHOCTH. JIaHHOE MCCIIE0OBAHUE HCIIOB3YET MPUMEPHI dTHOTpaduye-
CKOr'O Keilc-ucciae10BaHus TPyIIbl IECTH MOJIOABIX JIIOAEH, Y4aCTBYIOLIUX
B nporpamme CooOmiecTBa MCKyccTB. McciemoBanne OCHOBaHO Ha aBTOP-
CKOM MHTepHpeTanuu KyJabTypHO-ucTopuueckoi Teopun JI.C. Brirorckoro.
HccnenoBanue HaxoqUTCsl B paMKaxX aBTOPCKOW OHTOJIOTMM U UCIOJIb3YET
COBPEMEHHBIE COITUAIBHO-KYJIbTYPHBIE U CEMUOTHYECKUE TIEPCTIEKTUBBI AJIs
JIOCTHXKEHUS TOHUMAaHHUS CIIOKHBIX B3aUMOCBSI3€M MEXKTy IMOLUSIMH, ITO3HA-
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HHUEM yYaCTHHUKOB, U ONOCPENYyIONIeH ponbio conuansHoi cpeasl. KiroueBas
KOHLETILIUS, ONPE/ICNISIONIasi HalpaBlIeHNe U aHAJIN3 UCCIIeIOBaHMS 3aKIIIO-
4yaeTcs B TOM, YTO UCKYCCTBO — 3TO 3aBUCHMasi OT YE€JIOBEKa JIESITeNbHOCTD,
KOTOpas MO0y aaercs SMoIusIMu. KapTHHbI 00pETaroT CMBICT, KOTJIa OHHU
OOBSACHSIIOTCSI B KOHTEKCTE WHAWBHUYaIbHOTO ONbITA M COLHAIbHBIX OTHO-
LIEHUH y4aCTBYIOIINX XyI0XKHUKOB B COBOKYITHOCTH C OTIBITOM TPYIIIIBI.

HUccnenosanne (oKycHpyeTcsi Ha TOM, KaK COIMAIBHBIA U CEMHOTHYCCKUI
aHAM3 TIPOM3BEACHMI MCKYCCTBA MOXKET OOBSICHUTH NEpeKHBaHWE. Meron
HCCIIeIOBAHMS MOKET OBITh BBIpaXKEH CIIEAyIoLIel (hopMyJIoif: HauaabHOE BOC-
TIPUATHE, PAcTyIlee OCO3HAHNE, ONMCAHNE W aHAIN3 WHIMBUIYaJIbHOTO CTHIIS,
BBISIBJICHHE 3aKOHOMEPHOCTEH M N3MEHEHNE, SKCIUTMKAIHS TEM U PAa3BUTHE B Te-
YeHHe BPEMEHH, a TAKOKE TO3ULIUS MHIUBH/A B JAHHOM KOHTEKCTE. JTa «I10clie-
JIOBaTEJILHOCTBY aHaJIN3a U UCIIONB30BAHUE HECKOJILKUX YPOBHEH COTJIacyroTCs
¢ nosioxkerneM JI.C. BBIrOTCKOro 0 MOHMMaHWH MHUKPOT€HETHYECKHX IIpoLiec-
COB Pa3BUTHsI ¥ 3HAKOBBIX OIEPAIINiA B IIPOLIECCE POCTA OCO3HAHMSI.

Jannast pabota uACHTU(GUIMPYET NPOU3BEACHHS UCKYCCTBA YYaCTHUKOB
KaK YHUKAJIbHbIE KYJIbTYPHbIE CHMBOJIMUYECKHE CHCTEMBI, KOTOPBIE OIIOCPE0-
BaHbI BPEMEHEM, OTBETHBIMHU PEAKIMSAMH, BOBJICIEHHOCTHIO B KM3HB IPYIIIIBL,
xyaoxxectBeHHEIME CMU u pacniopsiakoM B Tpymre. [lonydeHHbIe TaHHBIE
OOBSICHSIOT INEPEXMBAHNE KaK Pa3BOpAYMBAHHWE CEMHOTHUYECKOTO IpoIiecca,
KOTOPBIH CBSA3BIBAET XYHOKECTBEHHBIE IPOU3BE/ICHNS aBTOPOB C 3MOLMSIMH,
KacaloNMHUCS UX WJICHTHUYHOCTH, UX YICHCTBOM B TPYIIIC W B3POCICHHCM.
B 1enom, 3T0 MccnenoBaHKe MPU3BIBAET yBaKATh M IPU3HABATH CIIOXKHOCTH
TBOPYECKOTI'0 IIpoIiecca B CHEHaIbHOM 00pa3oBaHHUU. XyJ0)KECTBEHHBIE pa-
0O0TBI BOILIOMIAIOT COOOH YIiTyOJIEHHBIH MPOIECC OCO3HAHUS Pa3BUTHUS UJICH-
THYHOCTH MOJIOABIX HIO]IGﬁ C KOTHUTHBHBIMH HapyHICHUSIMMU. KyJ'H:-TypHO-
UCTOpUYECKasi TEOPHsl OIpeNelsieT KOHLEMIHIO MEePeKUBaHUs M 3HAKa Kak
KJII0YCH K TOHUMAaHUIO TOro, Kak 1<a>1<)11)1171 YCJIOBCK BOCIPUHUMACT UCKYCCTBO
Y MHAUBHIyaJIbHOE BIMSHHE TPyNIoBoi auHamuku. [loanmas, uro tpeOyroT-
cst Oosee yriyOneHHbIe NabHEHINE UCCIIeIOBAaHNUS, MBI TOAYEPKUBAEM, UTO
nmaHHas paboTa oOpamaeT BHUMaHHE Ha TO, KaK TEOPUS MOXKET 00JIaIaTh I10-
TEHIIAJIOM OpPOCaTh BBI30B IEAArOTHYECKIM U HCCIIEIOBATEIECKIM BOIIPOCaM
1 OKa3bIBaTh BIMSIHUE Ha HUX. TpeOyroTCs TUanor U pyKOBOJCTBO IS Iepe-
OIIpe/IeNICHHUs MHMBU I JIbHBIX MPE/ICTABICHUH YS3BIMBIX MOJIOJIBIX JIFOJIEH,
a TaxKe TepeonpeieNIeHus IPAKTHKK U UCCIIJOBaHUH B 00JIaCTH CKYCCTBA.

BaxHoii 0coOeHHOCTBIO JaHHO paboTHI SBISIETCSI 000CHOBaHUE HEO0XO-
JMMOCTH JIJIS HCCIIE/I0BATENILCKOM TPAaKTHKY — BHECEHHMS BKJIaJa B IPE/ICTaB-
JeHHS O KeJaeMoM OyIyIieM Ul JIoAeH pa3Horo I01a, COLHANbHO-IKOHO-
MHYECKOT'0 CTaTyca U 00JIaJaroliX Pa3IMuHbIMH CIIOCOOHOCTSIMH.

HecMoTpst Ha TO, YTO ellle MHOTOE MPEJACTOUT CleaTh B Pa3BUTHH Me-
TOJOJIOTUH, AaHHAs paboTa MpelylaraeT psii HACH O TOM, KaKk MOJOOHBIE
HEeOONBIINE MCCIEIOBAHNS MOTYT 00eCIIeunThs 0ojiee TIIy00Koe TOHUMAaHKe
KyJbTypHO-HcTOpHieckux mnepcnektuB JI.C. BeiroTckoro, mpensarasi BbI-

202



XOJ1 32 paMKH «(pHUKCalW» Ha WHIMBHUYAIbHON NAaTOJIOIMU HaBCcTpedy 0o-
JICC IIUMPOKOMY NMOHUMAaHHIO HH}II/IBI/I[{}’&HLHOﬁ HCIMOBTOPUMOCTH JIMYHOCTH.
HccnenoBanue npenaraeT BO3MOXKHOCTH JUISI U3YYEHHUS CBSA3U MEXIy OT-
JACITBbHBIMA DMOIUAMU, TBOPUYECCKUMHU CPEAAMU U KU3HBIO YCJIOBEKA B MUPE.
JanHas paboTa paccMaTpuBaeT MOTCHIUAN MEPEKUBAHNSA U OCOOCHHOCTEH
COIIMATBHO-CEMHOTHYECKOTO AN3aifHa Ul MPOBEICHUS OOiee NEeTalbHOTO
aHanM3a QYHKIMU SMOLMHA B HCKYyCCTBE M MHANBHUIYaIbHBIX CTPYKTYpPaX.

Hacrosmee uccnenoBanne odpamiaeT BHUIMaHWE HAa Ba)KHOCTH JTUajora
0 KyJIbTypHO-HcTopudeckoil Teopun JI.C. BBITOTCKOrO kKak OCHOBE pa3BH-
THUSI KAUECTBEHHBIX METOAOB HUCCIEAOBAHMs, a TAKXKE JUAIOTa O COLUAIBHO
CIpaBeUIMBOM NMPAKTHUKE B 00JIACTH T'yMaHWTapHBIX HAyK M MCCIEAOBaHUI
MHBaNUIHOCTH. HecMOTpst Ha TO, YTO COLMANIBHBINA U CEMUOTHUYECKHUI aHa-
JIU3 U METOJI B JAHHOM HCCJIeIOBAHUU HY>KAAI0TCA B AaJIbHEHIIIEM pa3BUTHH,
PE3YIbTAThI UCCIICAOBAHNSA OTKPBIBAIOT BO3MOXHOCTH JJId COCPCAOTOUCHUS
BHUMAaHHSA Ha UCKYCCTBE U COIHAJIBHO-CEMUOTHYECKOM OIOCPEIOBAaHUH C
LIeNTBI0 JAJTFHEHIIIETO COBEPIICHCTBOBAHUS B Pa3pabOTKH Ka4eCTBEHHBIX Me-
TOJIOB CIIEIIHAIEHOTO 00yUYeHUSI.

The arts and the social and semiotic nature
of perezhivanie: a real world parallel

Joosa E.
«Arts of the Earth Learning» School(Singapore, Singapore)
Jjoosa@singnet.com.sg

We live in challenging yet exciting times. Issues at stake are rapid tech-
nological advancements, a changing face of literacy and the need to include
the voices of individual cultures and marginalised communities who are in
search of ways to meeting the demands of a global context and uncertain
future. There is a growing focus on the need to create opportunities that can
create connections to individual worlds and contexts. Learning to listen to
individual stories and to take action requires a search for opportunities. In-
creased attention to visual technology in research and attention to multimodal
literacy practices allow research practices that promote diversity. Yet, too
often, there appears to be too often a focus on adherence to norms, especially
in literacy research and practices with vulnerable populations

The experiences of individuals with a cognitive disability have not re-
ceived strong attention in arts-informed research. Few research studies have
addressed the capacity of these individuals to be engaged in such research.
This study features the artistic engagement of six young adult members of
a Down syndrome organisation in Singapore and the many ways in which
these individual artists address their experiences. A principal claim of this
study is that the arts create a context for building communicative skills and
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nurturing expressive competence. An important contribution of this study is
Vygotsky’s cultural-historical notion of perezhivanie, or the idea of the lived
experience as the key source to explain the artistic engagement of the partici-
pants, and the influences of group life on the development of self.

This presentation uses the examples of an ethnographic case study about a
group of six young adults participating in an arts community program. The re-
search is informed by the author’s interpretation of Vygotsky’s cultural-histor-
ical theory. The study is placed within the author’s ontology and uses contem-
porary socio-cultural and semiotic perspectives to bring understanding about
the complex relationship between emotions and cognition of the participants,
and the mediating role of the social environment. A key construct that informs
the direction and analysis in this research is that artworks are human signifying
practices, which are driven by emotions. The artworks take on meaning when
explained within the context of individual experiences and the social relation-
ships of the participating artists in the totality of the group experience.

The research question focuses on how social and semiotic analysis of
the artworks can explain perezhivanie. The method can be expressed by the
following formula: initial perception, growing awareness, description and
analysis of individual style, identification of patterns and change, explication
of themes and development over time, and position of the individual within
the context. This “sequence” of the analysis and the use of multiple levels
correspond to Vygotsky’s focus on understanding the microgenetic processes
of development and sign operations as a growing awareness process.

This presentation identifies the participants’ artworks as unique cultural sym-
bol systems that are mediated by time, responses and engagement in group life,
the artistic media and the routines of the group. The findings explain perezhivanie
as an unfolding semiotic process that link their artworks to emotions about their
identity, group-membership and adult life. Overall, this study brings respect
and recognition to the complexity of arts in education. The artworks embody
a deepening process of awareness of the identity development for young adults
with a cognitive disability. Cultural-historical theory exposes the concept of pe-
rezhivanie and the sign as key to understanding how each person has a different
perception of the arts and the influence of group dynamics. While more in-depth
research is needed, this study draws attention to how theory has the power to
challenge and inform a range of pedagogical and research issues. Dialogue and
leadership is required to redefine individual representation of these vulnerable
young adults and to redefine practice and research in the arts.

An important feature of this presentation is the need to for practice based
research to contribute towards ideas about desired futures for individuals in-
cluding those with differences in abilities, gender and socio-economic back-
grounds. Although much more needs to be done in the development of the
methodology, this presentation provokes some ideas how small studies like
this can provide deeper awareness of Vygotsky’s cultural-historical perspec-
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tives provide ideas to move beyond “fixing” individual pathology towards
a future that includes a more broad understanding of individual uniqueness.
It proposes the opportunities of learning the relationship between individual
emotions, creative environments, and the individual’s being in their world.
This presentation makes a case for the potentiality of perezhivanie and social
and semiotic design features to provide an in-depth account of the function of
emotion within the artwork, individual structures and themes.

This study looks at the importance of dialogue about Vygotsky’s cultural
historical theory as possible the advancements of qualitative research meth-
ods, as well as socially just practices in the field of humanities and disability
studies. Although the social and semiotic analysis and method in this study
needs more development, the findings provide opportunities to focus on the
arts and social and semiotic mediation, to further advance methods, and to
develop qualitative methods courses with such a focus.
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7Ku3HeHHbIH ONBIT B MO3IHEH 3pesiocTn
KaK BbICLIAS ICMXHYecKasi GyHKIust

Epmonaesa M.B.
Mockosckuil ncuxonozo-coyuanvuwii ynusepcumem (Mocksa, Poccust)
mar-erm@mail.ru

ABTOp paccMaTpHBaeT )KM3HEHHBIH OIBIT KaK BBICIIYIO TICHXUUYECKYIO (QyHK-
LHI0, (hOPMUPYIOLILYIOCS B TIO3HEH 3pEeIOCTH | IT0XUIIoM Bospacrte. [ Ipoananizu-
pOBaHa POJIb MEUATOPOB (CIIOBA, APYTOTO YEIIOBEKa, MHU(]a M CKa3KH, CMBICIIA).
[NokazaHbI ICHXOTEXHUYECKUE BO3MOYKHOCTH TPEIUIOKEHHOT'O MTO/IXO/I.

KyneTypHO-HcTOpHYecKas TeopHs, NpUMeHsieMasi K N3yYeHUIO pa3iny-
HBIX BHIOB TICHXOJIOTHYECKOH PEANbHOCTH, OTKPHIBAET BCE HOBBIC 3BPHUCTH-
4ecKHe BO3MOXKHOCTU AT Hcuxoioros. OqHON U3 001acTell ICHXO0JIOrHY,
I7le BO3MOXXHOCTH 3TOW IapagurMbl IIOYTH HE PEasM30BaHbI, SBISETCS Ie-
POHTOIICUXOJIOTHs. MBI HAMEYaeM KyJIbTypPHO-HCTOPUYECKYIO MEPCIIEKTUBY
HCCIIeI0BAaHNUS BayKHEHIIIEro ICUXO0JI0rMYeCKOr0 HOBOOOPA30BaHHS TOKUIIO-
r'0 BO3pacTa M CTapoOCTH — KU3HEHHOTO ONbITa. B MHOrOUNCIIeHHBIX paboTax,
TIOCBSIIEHHBIX MO3JHEN 3PENIOCTH U MOXKHUIIOMY BO3DPAaCTy, IOAYEPKHYTO, Ha-
pAay € MHBOJIOOHUOHHBIMU U3MCHCHUAMH, BOSHUKHOBEHUEC NIPOTrPECCHUBHBLIX
HOBOOOpa30BaHMH, IIOMOTAIOIIUX MTPEOJIOIETh AECTPYKTUBHBIC SIBICHUS T'e-
ponTorenesa (JI.W. Anneideposa, H.®@. [IlaxmaTos, I[1.banrec, 3.3puxcon u
ap.). Toapko B MO3HEH 3pEJIOCTH U IOXKHIIOM BO3pAacTe JUIs 4elIOBeKa CO3-
JIAfOTCSI BO3MOXKHOCTH HOHSTBH CBOIO JKM3Hb KaK 1IEJI0€.

«/pama pa3BUTHI» B CHIy OCOOCHHOCTEH COIMANTbHON CHUTyalnu pas-
BUTHS B MO3HEH 3pEJIOCTH U CTAPOCTH CTAHOBUTCS ocoOeHHO ocTpoi. Ho
TIOXKUJION YeJI0BeK B OOJIbIIEH Mepe 0CTaeTCsl IMYHOCTHIO, €CIIH OH COXPaHs-
€T MIPOCTPAHCTBO ISl CAMOIIPOSIBIICHUS M caMopeanu3anni. B cBsi3u ¢ aTum
HE0O0XOZMMBI HCCIIeJOBaHUS TeX CPECTB, O1arofapst KOTOPBHIM OCYIECTBII-
eTcsl IMYHOCTHOE Pa3BHUTHE B MOXWIOM Bo3pacte U crapoctu. C.JI. Pyoun-
mreiH (1997) paccmarpuBai JTMYHOCTHOE Pa3BUTHE KaK pean3aIlfio Io-
TpeOHOCTH CaMOBBIpayKeHHUs B (popMax »KHU3HHU U Tpoliecce KHU3HU. MHorue
JJaHHBIC TIO3BOJISIIOT YTBEPXKIaTh, YTO CAMOPEAIH3ALMsl B CTAPOCTH MOXKET
OCYIIECTBIIATHCSA 3a CUET Nepefadn >KU3HEHHOTO OTIbITA.

JKM3HEHHBIH OIBIT KaK CMBICIO00pa3yolias CTPyKTypa JUYHOCTH — HE
1r000H OIBIT BOOOIIE, @ OIBIT CAMOIIO3HAHUS U camoco3unanus. OH npeno-
CTaBJIIET BO3MOXKHOCTh OOPETEHHS SK3UCTCHIIMAIBHOTO CMBICIIA U MIPE00-
JICHUA CTpaxa KOHCYHOCTHU CBOCTO 6I)ITI/IH. JKu3HEHHBIN OMBIT CKJIaJAbIBACTCA
Ha MPOTSHKEHUH BCETO KM3HEHHOTO IYTH, HO €r0 3HaUeHNE KaK HHTeTrPaTHB-
HOHW CMBICTI000pa3yIoIieii CTPYyKTYpPhl IMIHOCTH HanOoJee OUYEBUIHO HMEH-
HO B TI03/IHEM Bo3pacTe. B mcuxosioruu ucciieoBanust )KU3HEHHOTO OIIbITa
MIPOBOASATCS] HA Pa3HbIX METOOJIOTHYECKHX OCHOBAaHMSX. 32 OCHOBY IIpea-
JaraéMoro B CTaTbe MOAXOJA MPHHATO MOJ0KEHHE O CHCTEMHOM CTPOCHHHU
BBICHIMX TICUXWYECKUX (PyHKIHi (K KOTOPBIM MOXXHO OTHECTH M KU3HEHHBIN
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OTIBIT) U UX CUCTEMHOI opranuzanuu. C mo3uiuil KyJIbTypHO-UCTOPUIECKO-
r0o HOAXO0/a MPAaBOMEPHO PacCMaTpPUBATh )KU3HEHHBIN OMBIT KaK CBOe0Opas-
HYIO BBICIIYIO TICUXUUYECKYIO (YHKIHIO, KOTOpas 00ECIeYrBaeT OCMBbICIIe-
HHE KU3HU U CaMOpealIh3aliIo MOXKUJIOTo YesloBeKa. Ero »KM3HEeHHbIN ONbIT
OCO3HaH, OIIOCPECTBOBAH, 00JIaaeT CBOMCTBOM CHCTEMHOCTH KaK IEIOCT-
Has, HE pa3jiokuMasi Ha DJIEMEHTHI MICUXUYecKas peaJbHOCTh. B pa3BuToit
(hopMe KU3HEHHBIA ONBIT SBJSETCS MPOU3BOIBHON (QYHKIHEH — ero akTya-
Tu3anus U30upaTeabHa U MOJIMHEHA 33aadaM IepeJadn OmbITa TeM, KOMY
OH HEOOXOIINM, a TAK)KE OCMBICIICHUS ITOKIIIBIM YEIIOBEKOM CBOCH JKU3HU.

[Ipouecc pa3BuTHs BBICIIEH ICHXUYECKON (QYHKIIMH — 3TO NMPHOOIIECHHE
K KYJNbType, KOTOpas BBICTYHaeT Kak ujaeanbHas ¢opma. B 3penbix Bo3-
pacrax, B OTJIMYME OT AETCTBA, YEJIOBEK BIPaBE CaM pEIIaTh, BXOAUTH JIH
€My B KyJIbTYpy (WM KyJbType BXOJHUThH B HET0), TMOO OCTAaBAaTHCS BHE €e.
B.IL. 3unuenko (1997) ormeyar, 4yTo KyJbTypa — 3TO MPUTIIAIAIOIIAs Cpe/a,
YEJIOBEK [JI HEE BEPOATHOCTH; KyJIbTypa BECbMa YyBCTBUTEJIbHA U HEyYa-
CTHE B HEll Jia)Ke OJIHOTO YelioBeka ecThb opma ee paspyienus. [Ipuooriie-
HHUE K KyJbType B X0l (GOPMHUPOBAHUS KU3HEHHOTO OIBITAa MPEIONaraet
OpPHEHTAINIO YeJIOBEeKa IPH OIEHKE JKM3HM Ha BBICIINE [IEHHOCTH M CMBIC-
761, ¥ popMUpOBaHIE HHTEHIINK K CAMOTBOPYECTBY M CAMOOCYIIECTBICHHIO.
WneanpHas GpopMa uMeeT CBOUX HOCHUTENIEH, BBICTYIIAIOMINX TTOCPEAHUKAMHA
pasButui. [locpenHuk, MeamaTtop HEOOXOIUM YTOOBI HIealbHBIE (DOPMBI
KYJIBTYPBI PacKpbUIHCh B CBOEM UEJIOBEYECKOM COJIEPKAHUH, YTOOBI CTAJIO
BO3MOXKHBIM Tiprobrienne K HuM. JI.C. BeIrorckuii B kauecTBe MEMATOPOB
pacMaTpHBai B3pOCIIOro (B Iape HHTEPICUXUIECKON eI TeIbHOCTH), 3HAK U
cJIOBO. 3HaueHHEe cuMBOJIAa M MH(pa Kak MeauatopoB oTMedanoch A.D. Jlo-
CEBBIM, NO37HEE K HUM J0OABUIICS CMBICI. PaccMOTpUM pojib HEKOTOPBIX U3
psila MpeacTaBIeHHBIX MEIUATOPOB B (JOPMHUPOBAHHUH KU3HEHHOT'O OIIBITA.

Caogo. JI.C. Beirorckutii (1983) yka3piBai, 4TO CIOBO, HAIIPaBICHHOE HA
paspernieHne mpobaeMbl, OTHOCUTCA HE TOJBKO K BHEITHUM OOBEKTaM, HO U
K ITOBEIEHUIO caMoro 4ejoBeka. C IMOMOMIBI0 peud MOKHO OOpaTHUThCS Ha
cebs camoro, Kak ObI CO CTOPOHBI paccMaTpuBas ce0sl, Kak BHEITHUN 00b-
ekxT. Takum 00pa3om, CIIOBO (KaK U IPyTHe MEIUATOPHI) BHI3BIBAIOT K JKU3-
HU AyXOBHBIE ()OPMBI JICIATEIHHOCTH. B 3TOM 3aKirodaeTcs mepBoe yCcIoBHe
(dopMupoBanus ceds, cCaMOCTPOUTENECTBA. B Xozne pedeBoro oOmieHus u B
X0ie 00paleHus K IeYaTHOMY CJIOBY, BIICUATIICHUS U COOBITHS KU3HU TIPH-
BOJSITCS B JBMIXKEHHUE, OCMBICIIMBAIOTCS, 03HAYMBAIOTCS, CTPYKTYPHPYIOTCS,
o0orarmarTcs ¥ TPaHCIUPYIOTCS.

Hpyroit yenosek (B coBMecTHOM aestenbHoctH). 1o JI.C. Beirorckomy,
OTKpBITHE BHYTpPEHHEH (OpMbI MEAMATOPOB HAYMHAETCSI B COBMECTHOM (T10
cioBaM JI.b. DnbKOHNHA — COBOKYTIHOMN) JIESITEIEHOCTH PeOEHKa C B3POCITBIM.
Pa3BuTHe BRICIINX NMCUXHYECKUX (YHKIMHA HAECT OT MHTEPCYOBEKTHBHON Jie-
SITEIFHOCTA K MHTPAcyObeKTHBHOW. OIOMH CYOBEKT OESATENFHOCTU JAEIUTCA
CBOEH TpeIMeTHOHN AESTePHOCTRIO U €€ CPEeICTBAMH — MEINATOPaMH C Jpy-
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MM cyObeKTOM. Tak MPOUCXOAUT MEPBOE POXKACHUE BBHICIICH NCUXUYECKON
¢yHnkumy. Ha onpeneneHHoi cTaany pa3BUTHs (CaMOpa3BUTHsI) YeJIOBEK CTa-
HOBHTCSI CIIOCOOHBIM CJIeIaTh BBIOOp CBOEil CynbObl, CAMOMY HECTH OTBET-
CTBEHHOCTD 3a CJEJaHHBIN BBHIOOP. DTOT OMBIT CO3JAET «IPOCTPAHCTBA BHY-
TpeHHero u30bITok» (O. MaHaenpiTaM), KOTOPBIA UINET CBOSH pean3aiiun
B peaJbHOM IPOCTpaHCTBE W BpeMeHH. OMBIT pacmmpseTcs U yriayoisercs,
B XOJIE TPAHCIIAILIUH OIBIT COOTHOCHTCS C CaMOi KU3HBIO, (OPMHUPYETCS KaK
BEICIIas ricuxmdeckas Gpyakuus. CymectBeHHO, uto uaes JI. C. Berorckoro o
«30HE ONIKANTIIEro pa3BUTHD) TPAHC(POPMHUPYETCS B IEPCIIEKTHBY OECKOHEY-
HOTO Pa3BUTHSI YeJIOBEKa U ero (PYHKIHHA, B TOM YHCIIE )KU3HEHHOTO OITBITA.

Mud u ckazka. DopMupoBaHue KU3HEHHOTO OIBITa — 3TO HE MpeKparia-
IOLIMICSI TBOPYECKUH aKT CO3/1aHHsI HOBOM (pOPMBI, HOBOTO SI3bIKA OIMCAHMUS
MHUpa. DTOT SA3BIK HE IMOIAAETCS KOHIENTYyalH3alnuH, HO ycTynaer MeTtagdo-
pusaunu. Bo MHOrom mu¢ u cka3ku CyniecTBYIOT KaK HOCHTENHU KYJIBTYDBI
JIPEBHUX HapoJoB. B cka3zkax oTpakaeTcsl KU3HEHHBIN CMbBICT U Ba)KHEU-
1IMe HPABCTBEHHbIE IEHHOCTH. [IpOCTPaHCTBO CMBICIIOB )KU3HEHHOT'O OIBITA
(MM «IpOCTPAaHCTBO BHYTPEHHETO U30BITKAY), OTIOCPEAYSICH S3BIKOM CKa3K1
(Mua) HHUTIIHUPYET AesTeIBHOCTHBIN Iporecc B Aymie pebenka. Bommeo-
Has CKa3Kka paccMaTpUBAaeTCsS B KOHTEKCTE 3HAKOBOTO OIIOCPEICTBOBAHUS
KaK MOJICNIb CHUTyallu! «IPUHATHS PEHICHUS», HHUIINATHBA TepOs B TPUHS-
THU Ha ce0s U OCYIIECTBICHUH TPEeOOBaHMIA M BEI30BOB 3TOT0 Mupa (JI. Dib-
koHUHOBA, b./1. Dnpkonun, 1993). [IpaBoMepHO yTBEpXKIaTh, 4TO Nepeaada
JIETSIM OIIBITA MOCPEJCTBOM CKAa30K TAKXKE aKTyaJM3HMPYeT NPHHATHE BBI3O-
BOB OKPYKEHUS M HHUIIMATHBY y MOXHJIOTO YEJIOBeKa.

Cwmbicn. JKM3HEHHBIH OMBIT — 3TO OCO3HAHUE, MEPEKUBAHKE, CTPYKTY-
pUpOBaHME >XU3HEHHOTO IYTH, KOTOPOE IMOCTOSHHO IEePEOCMBICIMBAETCS.
B xozme pacumpeHus u yriryOlieHHs] )KU3HEHHOTO OIbITa B HEM HaXOMST
OTpaKeHHE JBIDKEHHE OT XHU3HEHHOTO CMBICTA K SK3HCTEeHIHMaIbHOMY. [1o
cnoBam /J[.A. JleontreBa (2005) >KU3HEHHBIH CMBICI, ONPEISISIEMBIN JKH3-
HEHHBIM MHPOM, CIY>KUT aJalTallid B H3MEHSIOMEMCS MHIpe. DTOT CMBICI
MOJKET CTaTh CTaTHYHBIM, 3aJaHHBIM, 3aBEPIICHHBIM, HaBsA3aHHBIM. OH BEI-
CTyIaeT cKopee Kak HeoOXOAMMOCTh, YeM KaK BO3MOXKHOCTh. Ha ypoBHe
SK3UCTEHIIMATHHOTO CMBICIIA YeTIOBEK MPHHUMAET PEIICHUs 0OCO3HAHHO, €T0
BEIOOP HOCHUT OTBETCTBEHHBII XapakTep, OH CONPSDHKEH C MOHITHEM pHCKa
u Heonpenenaennoctu (JI.A. Jleontsen, 2005). Ha Ham B3misn, coneiicTBre
BCTpeue 4YeloBeKa ¢ ero >ku3HeHHbIM onbiToM (M.B. Epmonaesa, /I.B. Jly-
60Bckui, 2015) cozpaeT NpeANOCHUIKH JJIsl Iepexo/ia OT YPOBHS )KU3HEHHO-
T'O CMBICJIa K YPOBHIO 3K3HCTEHIIMAIBHOTO CMbICIa B Ipouecce (opMupoBa-
HUS )KU3HEHHOTO ONBITA KaK BBICIICH IICUXUYECKON (PyHKINH.

Wrak, nmpuMeHeHHe KyJIbTypHO-UCTOPHYECKOTO IOAXO0Ja K Ipobiieme
JKU3HEHHOTO OIIBITA TO3BOJISICT HAMETUTH IIYTH U CPEICTBA TIOMOIIN MOXKH-
JBIM JIFOSIM, 3aKITIOYAIOIICHCS B MHTETPAIlMA M TPAHCIAUH KU3HEHHOTO
OTIbITa KaK TJIaBHOH IIEHHOCTH BO3pacTa.
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Life experience in late adulthood as a higher mental function

Ermolaeva M.V.
Moscow Psychological and Social Institute (Moscow, Russia)
mar-erm@mail.ru

The author considers the life experience as a higher mental function
emerging in late adulthood and old age. The role of mediators is analyzed
(the words of another person, myth or tale, sense). Psychological potential of
the proposed approach is shown.

Cultural-historical theory applied to the study of various kinds of psycho-
logical reality opens new heuristic opportunities for psychologists. One of the
areas of psychology where the possibilities of this paradigm are almost never
implemented is gerontopsychology. We propose a cultural-historical per-
spective in the study of major psychological newformations in late adulthood
and old age, namely, life experience. In numerous works concerning the late
maturity and old age the emergence of progressive newformations that help
to overcome the destructive phenomena of gerontogenes along with involu-
tional changes is emphasized (L.I. Antsyferova, N.F. Shakhmatov, P. Baltes,
E. Erickson and others). Only in late adulthood and old age a person gets the
opportunities to understand life as a whole.

“Drama of development” due to the peculiarities of the social situation
of development in late adulthood and old age is particularly acute. But old
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people largely remain to be personalities if they save the space for self-man-
ifestation and self-realization. Therefore, the research of the tools, enabling
personal development in old age, is necessary. S.L. Rubinstein (1997) con-
sidered personal development as realization of the needs of self-expression in
forms of life and in the process of life. The data suggests that self-realization
in old age might manifest itself through the transmission of life experience.

Life experience as a sense-forming structure of personality is not any kind
of the experience, but the experience of self-knowledge and self-creation. It
allows to find an existential meaning and to overcome the fear of the finiteness
of one’s existence. Life experience develops throughout life span, but its val-
ue as an integrative sense-structure of personality is most evident in the later
age. The research of life experience is conducted on various methodological
grounds in psychology. The approach, suggested in the article, is based on the
systematic structure of higher mental functions (including life experience as
well ) and their systematic organization. From the perspective of cultural-his-
torical approach it is reasonable to consider experience as one of the higher
mental functions, which provides the understanding of life and self-realization
of a person in late adulthood. His/her life experience is understood, mediated,
has attained the quality of systematicity as an integral, not decomposable psy-
chic reality. In its developed form life experience is an arbitrary function: its
actualization is selective and subordinated to the task of transferring experience
to those who needs it, as well as the elderly person’s understanding of his/her
life. The process of development of higher mental functions is an introduction
to the culture, which acts as an ideal form. In adulthood, unlike childhood, the
person has the right to decide whether to enter the culture (or let the culture
enter his/her life), or to remain outside it. V.P. Zinchenko (1997) noted that
culture is an inviting environment, a person is a possibility for it; culture is very
sensitive and non-participation of even one person in it is a form of destruction.
An introduction to the culture during the formation of life experience involves
the orientation of a person on the higher values and meanings when assessing
the life, and the formation of intention to self-creation and self-fulfillment. The
ideal form has its mediators acting as agents of development. A mediator is
required to reveal perfect forms of culture in its human content, to enable in-
clusion. L.S. Vygotsky considered an adult, a sign and a word as mediators in
joint interpsychic activity. The significance of a symbol and a myth as media-
tors was noted by A.F. Losev, later a meaning was added to them. Further we
consider some of these mediators in formation of life experiences.

The word. Vygotsky (1983) pointed out that the word, aimed at the solu-
tion of a problem, can be applied not only to external objects, but also to the
behavior of the person. Using speech a person can refer to him/herself as if
looking from the outside, to regard oneself as an external entity. Thus, the
word (as well as other mediators) gives rise to a spiritual form of activity.
This is the first condition for the formation of oneself, i.e. self-building. In
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the course of verbal communication and circulation of the printed word, the
impressions and events of life are set in motion, are comprehended, realized,
structured, enriched and translated.

Other person (in joint activities). According to L.S. Vygotsky, the opening
of the inner form of the mediators starts in a joint (according to D.B. Elkonin —
cumulative) activity with an adult. The development of higher mental functions
goes from intersubjective activity to intrasubjective. One subject of activity
shares its subject activity and its means — mediators — with the other subject.
That is how the first birth of higher mental function occurs. At a certain stage
of development (self-development) a human becomes able to make a choice of
his/her destiny and to take the responsibility for his/her choice. This experience
creates “‘excess of internal space” (O. Mandelstam), which looks for its imple-
mentation in real space and time. The experience is broadening and deepening
during its transmission, it gets related to life itself, and shapes as a higher men-
tal function. It is essential that L.S. Vygotsky’s idea of “zone of proximal devel-
opment” is transformed into the infinite perspective of human development in
general and his/her functions in particular, including life experience.

Myth and fairy tale. The formation of life experience is the never-ending
creative act of constructing a new form, a new language of describing the
world. This language is not amenable to conceptualization, but it is inferior
to metaphorization. To a large extent a myth and fairy tales exist as carriers
of the culture of ancient peoples. Fairy tales reflect the meaning of life and the
major moral values. The space of meanings of life experiences (or “internal
excess space”), through language of the tale (myth) initiates the activity pro-
cess in the soul of the child. Fairy tale is discussed in the context of symbolic
mediation as a model of “making decision” situation, the hero’s initiative in
accepting and implementing the requirements and challenges of this world
(L. Elkoninova, B.D. Elkonin, 1993). We can assert that the transfer of chil-
dren’s experience through tales also actualizes the acceptance of the chal-
lenges of the environment and the initiative of an elderly person.

Sense. Life experience is knowledge, experience, structuring of the path
of life that is being constantly overthought. In the course of broadening and
deepening of life experience a movement from the life sense to the existen-
tial one is reflected. According to D.A. Leontiev (2005) life sense, deter-
mined by the life world, is adapting to a changing world. This meaning may
be static, defined, completed, imposed. It acts more as a necessity than as
an opportunity. At the level of existential meaning people make decisions
consciously, the choice has a responsible nature, it is associated with the
concept of risk and uncertainty (D.A. Leontiev, 2005). In our view, facili-
tation of the meeting of a person with his life experiences (M.V. Ermolae-
va, D.V. Lubowski, 2015) creates the preconditions for the transition from
the level of the life sense to the level of existential meaning in the process
of formation of life experience as a higher mental function.
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So, the implementation of cultural-historical approach to the problem of
life experience allows identifying ways and aid means for elder people that
integrate and translate life experience as the main age value.
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Cy0bekTHasi MO3UIMS 110 OTHOLIEHUIO K y4eOHoii
JesITeJIbHOCTH Y IIKOJIbHUKOB B Pa3HBIX BO3PACTHBIX MEPHOIAX

3apeyxuii 10.B.
MITIITY (Mockea, Poccus)
yzar86@yandex.ru

MHorue uccneoBaTeIn U NMPaKTUKU U3 Pa3IudHbIX 00JacTeid, u3ydaro-
X [ICUXUKY, 14 ¥ YSIIOBEKA B IIEJIOM, CXOJIATCS B TOM, YTO KIIFOUCBYIO POJIb
B TOM, HACKOJBKO YEJIOBEK YCIEUICH, CYaCTINB, AKTUBEH WM YCTOWYHB IO
OTHOIIICHHUIO K CTPECCY, UTPAIOT €ro YOEkICHUs, YCTAHOBKH U TO, KaK OH
BOCIIPUHHUMAECT JKu3HeHHBIe cutyanuu (A. bek, M. Cenmurman u np.). Takum
00pa3oM, MOXHO TOBOPHUTb, YTO BEAyIIee 3HAUYCHHE UMEET OTHOIICHUE WITH
MO3HIINS, KOTOPYIO 3aHUMAET YCJIOBEK OTHOCUTEIIBHO MPOUCXOIAIINX COOBI-
Tuii. B Hammem uccieoBaHUH MBI paCCMaTPHUBAEM OJHO U3 TAKUX MOHITHH —
CYOBEKTHYIO MO3UINIO YUaIerocs, KOTopas, C Halle TOYKH 3pPEHHUs, OKa-
3bIBa€T OIPOMHOE BIIMSIHUE Ha KauecTBO oOpazoBaHue. B pamkax peduek-
CUBHO-JesATeNnpHOCTHOTO Togxoaa (PIII) k oka3aHuio momomu peOeHKy B
MIPEOIOJICHNH YIeOHBIX TPyAHOCTEH, conmeiicTytomelt passuruio (B.K. 3a-
peukuii, 2013), MBI onpesienisieM ee Kak OCO3HAHHYIO U aKTUBHYIO TTO3HUIIHIO
IO OTHOILICHUIO K ocymiecTrisieMoit aesitenpHocTd (FO.B. 3apenkwit, 2014).

B npaktuke P/II1 MbI CTONIKHYJIUCH C TEM, YTO UMEHHO U3MEHEHHE OTHO-
IICHUS K CBOMM OIIMOKaM ¥ CBOUM BO3MOXKHOCTSIM OKa3bIBAJIO OTPOMHOC BITU-
SIHME Ha YCIICIIHOE MPEOI0ICHUE yueOHbIX TpyaHOCTei. [IpakTrka opranu3sa-
I[MH JICTHHUX IIKOJ B 1990-¢ rofbl [Is yYanuxcst ¢ TPy THOCTSIMHU 00 YyUCHHS BbI-
SIBUJIa 0COOYIO IICHHOCTh JTMYHOCTH KaK YUUTENIs], TAK M YUCHUKA, M 3HAUCHHE
OTHOIIIEHUHA COTPYAHUYECTBA, B KOTOPHIX peOEHOK U B3POCIIBIN SBIISIOTCS PaB-
HOIIPaBHBIMH CyObeKTaMH. DTO BO MHOTOM Oim3Ko wjesiM JIbBa CemeHoBHYA
BrIroTckoro o corpyaHUYeCcTBE peOeHKa U B3POCIIOTr0, B KOTOPOM IIPOUCXOIHT
MIPUCBOEHUE PeOSHKOM OIIBITAa WX COBMECTHOM AEATEIHHOCTH (MHTEPHOpHU3a-
un) (1982). OmHako B camom Hauaie paktuku PJIIT momoOHOE oTHOIICHHE
OBLITO CKOpee MPOAUKTOBAHO HEKOTOPHIMHA MOPATEHO-3THUYCCKAME TIPUHIINTIA-
MH, U TOJIBKO TI0 Mepe HAOIIOACHU 3a pab0TOi MHOTUX YUHTEICH, 1 IpOaHa-
JU3UPOBAB COTHU YPOKOB, MBI OOHAPYKUITH, YTO TaKas MO3UIIHS B3POCIOTO,
a, caMoe IIaBHOE, CyOBEKTHAS MO3UITUSI CAMOT'0 YYAIIErocs, SIBIICTCS OJJTHIM
U3 CaAMBIX TJIABHBIX YCJIOBHI YCIICITHOCTU OKa3aHHs IOMOIIH B TPEOA0JICHUN
y4eOHBIX TPYAHOCTEH, CONEHCTBYIOIIEH Pa3BUTHIO.

Eie ogHuM BakKHBIM OCHOBaHHMEM PAOOTHI C YUYAIIUMHUCS C TPYIHOCTS-
MU B 00ydeHHH, ObLI MPHUHIIUII, YTO HEOOYyJaeMbIX JeTel He CYIIeCTBYET.
B nomeiTKe 0Ka3aTh 3Ty HACO U OblIa opranu3oBana «JleTHss mkoma» Ne 1
B marepe «l arapmuery mox ropomom HeitBa B Ilepmckom kpae (B.K. 3a-
peuxuii, M.M. Topnosn, 1996). Torna B 1996 roxy 3T0 ymanoch mokaszaTh Ha
MPaKTHKE, KOTJa ICTH, CYMNTABIIHECS «HEOOYyJaeMBIMIY, IEMOHCTPUPOBAIIN
sIBHBIE Y4eOHbIe ycrexu. M mosBuiacs HoBas 3a1ada — MOHATh, KaK IMEHHO
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HYXKHO TIOMOTaTh TaKUM JIETSM, KaK CO31aBaTh YCIOBUS /IS UX YCIIEHIHOTO
o0yueHwus 1 pa3putusi. OJHUM U3 OCHOBAHUI TaKOW MOCTAHOBKH 3a1a4H CTa-
JI0 TMOHSITHE «30Ha Ommwkaiiiero pasputus» (JI.C. Beirorckuii, 1982, 1984),
13 KOTOPOTO BBITEKAJIO, YTO Y JII000Tr0 pedeHKa ecTh 30Ha, B KOTOPOI OH He
MOXET JICHCTBOBATh CAMOCTOSATENIBHO, HO MOJKET YCIIEIIHO JNEHCTBOBATh C
TIOMOIIBIO B3pociioro. Bompoc B ToM, kak TO, YTO peOCHOK MOXKET JenaTh
COBMECTHO, TIOMOYb CJIETIaTh €r0 COOCTBEHHBIM JIOCTOSIHUEM, NIEPEBECTH M3
30HBI OJIMDKAHMIIET0 pa3BUTHS B 30HY €TI0 aKTyaJbHOT'O Pa3BUTHS.

Oxkaszanocsk, 4TO IO3UNKS, KOTOPYIO 3aHNMaeT peOeHOK B mporecce 00y-
YeHUs], KpaliHe BayKHA, O/THAKO, HE CEKPET, YTO OOJIBIIMHCTBO AETEeH C TPyA-
HOCTSIMA B OOYYECHUM JIEMOHCTPUPYIOT HHU3KYIO MOTHBALMIO, OTCYTCTBHE
BEpbI B TO, YTO OHU MOTYT CIIPaBUTHCSI CO CBOUMH yUEOHBIMU TPYAHOCTSIMH.
AHanu3upysl ycrexu yduTelei, kotopbie padoranu B P/II1, MbI 3ameTnin,
4YTO 3Ta MO3UILUA MOXKET MOABJIATHCA U PA3BUBATHCA NAXKE Yy TEX peGﬂT, KTO,
Ha TePBbIi B3I, ObUI MOJHOCTHIO YOEXK/AEH B CBOGH HEKOMIETEHTHOCTH.
MMeHHO ¢ 3TOro MOMEHTa MBI CTaJIH 3a1aBaTbCd BOIIPOCOM, KAaKUEC YCIIOBUSA
HEOOXOAWMBI IS TOTO, YTOOBI CyOBEKTHAs MO3UIHS pa3BUBanack. B mpo-
Liecce aHalM3a YPOKOB MbI OOHAPYKMIIM, YTO KJIFOYEBBIMHU YCIOBHAMH Pa3-
BUTHSA CyOBEKTHOH MO3UIINH SBIISIOTCS: OTHOIIECHUS COTPYJHAIECTBA MEXKIY
B3pOCIJIBIM U PeOEHKOM, COBMECTHAs paboTa B 30HE ONMKAMIIEero pa3BUTHA,
pedrexcust COBMECTHOH AesATeIbHOCTH. TakuM 00pa3oM, CyObeKTHAs MO3H-
1S M3 HPABCTBEHHOT'O TIPHHITHIIA ITPEBPATHIIACH B IPEMET aHaIu3a U pabo-
TBI YUHTENS, a 3aTEM U B IPEAMET HAYIHOTO MCCIICTOBAHUSL.

Korna Hamu Obun chOpMyIHpOBaHbI YCIIOBHSI Pa3BUTHSI CyObEKTHOW T10-
3UIIMH, BO3HUK JIPYTOM BOIMPOC. A UYTO MPOUCXOIUT C CyOBEKTHOW TO3MIMEN
pebenka B mkose? [Tockonbky B 0011€00pa30BaTeNbHON IKOJIE HE YIEIeTCs
J0CTaTOYHO BHHUMAHUA BCEM TPEM YCJIOBHUAM, HGOGXO)II/IMBIM U pasBUTHA
CYOBEKTHOI TIO3UIIMH, MbI TIPEATIOIOKHUITH, YTO Ha TIPOTSHKEHUH 00y4eHus CyOb-
€KTHas! TIO3UIIMS CTAHOBUTCS MEHEE BBIPAXKEHHOM. J[j1st TOro, 4ro0bl N3MEpUTh
BBIPAXEHHOCTh CYOBEKTHOM TO3HIINH, MBI pa3padoTamn onpocHUK «CyOBeKT-
Hasl TIO3UIIMSD, B KOTOPOM OBLITO TPH HIKAIBIL: CyOBEKTHAS TIO3HIIHS, OOBEKTHAS
mo3utms u HeratuBHas nosunust (FO.B. 3apenxwit, B.K. 3apenxwit, 1.1O. Kyma-
ruHa, 2014). Takum 00pa3om, MBI paccMaTpUBAJIH HE TOJIBKO CyOBEKTHYO MTO3H-
LIMIO, HO U JIPYTHE BO3MOKHBIC BAPUAHTHI OTHOIICHUS K yIeOHOH e TeNbHOCTH.
OMnpoCHUK NpoIIe arpoOayio 1 IpeTepIeN cepbe3HbIe N3MEHEHUSL.

Hcnonk30BaB METO CPe30B, MBI CPAaBHIIIN BBIOOPKH U3 3-UX, 7-bIX 1 10-
BIX KJIACCOB MEX/1y COOOM IO MMOKa3aTessiM TaHHOTO ONpPOCHUKA. Pesynbra-
ThI MOATBEPANUIIN HAIIX TUIOTE3BI O TOM, YTO BBIPAXKCHHOCTDH Cy6’beKTHOI‘/II
MO3MIHKK ocilabeBaeT K 7-My Kiaccy. Pasmuumii Mexay 7-biMd U 10-biMu
KJIACCAMU TI0 TIOKA3aTeIsIM CyObEeKTHON MO3UITUHN MBI HE OOHAPYKUJIIH.

Kpowme Toro, B iporiecce 00paboTKH Mbl 0OpaTHIM BHUMaHHUE, YTO COUe-
TaHKE IIKaJ 10 OIPOCHUKY CyOBEKTHOM MO3MIUH JAaeT pasHble Mpoduin 1o
npyrum Metoaukam (FO.B. 3apenkuit, 2014). Tak, HanpuMmep, y MIIQIIINX
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IIKOJIEHUKOB Tpeo0iiaaronell sSBIseTcs MO3UIHs, KOTOPYI0 MBI Ha3Balu
“IMCUUTUTMHAPOBAHHBIN CyOBEKT”’, KOTia BBIPAXKEHBI KaK CYyOBEKTHas, TaKk
¥ 00bEKTHAs MTO3UILINH, K TOJPOCTKOBOMY BO3PACTY KOJIMYECTBO YUAIMXCSI C
CyOBEKTHOM Mo3uIMell 3aMeTHO YMEHbIIaeTcs (TI04TH B 3 pas3a), HO U HOsB-
JISIeTCs TPYyINa, B KOTOPOH HE BBIPa)KEHA HU OJHA MO3MIMSI, MBI €€ Ha3BaJH
“maccuBHOW”. B crapmieil mkone «maccuBHas TO3HWIUS CTAaHOBUTCS HaW-
6ousiee pactpocTpaneHHOH, mouTH 30 % OT 00mIETr0 KOIUIECTBA yUALTHXCS.
VYyamecss ¢ «IIacCHBHOW» TO3WITMEH 00JaJaloT CpeqHed MOTHBAaLUEH K
yuebe, 0THaKO OCMBICIICHHOCTh U MHTEpeC K 00YUEHHUIO Y HUX OTCYTCTBYIOT
MIPAaKTHYECKH TOJHOCTHIO, OTHOIICHHUS C YUUTEISIMH B TUIOXHE, KOH(QIIMKTOB
JoMa HeT (MBI IpejrojiaracM, 4To MPOCTO HUKTO JIOMa HE MHTEpecyeTcs
yueboit). [Iporyssl mis JaHHOW TPYNIBI TAK)Ke HE CIMIIKOM XapaKTEpHBI.
Takum 06pa3om, B HallleM HCCIIEAOBAaHUH MBI HAOJIIO1aeM HETaTHBHYIO TCH-
JICHIMIO U3MEHEHHUS OTHOLICHHS K YUSHHIO 00111e00pa30BaTeIbHbIX MIKOJIAX.

MO’KHO TOBOPUTH O 3HAYUTENBHBIX BO3PACTHBIX H3MEHEHUSIX, 0COOCHHO,
Kacalolmxcs oHomeckoro Bo3pacta. Ecnu 50 et Ha3aa B MCCIIEIOBaHIIX
JL.W. BoxoBUY IOHOIIECKUI BO3pACT XapaKTepU30BaJICs HALICIIEHHOCThIO Ha
oOydenwne, BEIOOp Tpodeccuit U caMooNpeAeIeHre, TO B HaIlle BpeMs, BO3-
MOYKHO, 10 TPETH IOHOIIEH 1 IeBYIIEK HE MPOSABIISIIOT BOOOIE HUKAKOTO OT-
HOLICHUSI K CBOEMY 00pa3oBaHMIO. TeM He MEHee, yUUThIBasl, YTO HCCIEI0-
BaHME MPOBOAWIOCE METOJIOM CPE30B, IIOJIyUCHHBIE TaHHbIE TPEOYyIOT Aajb-
HEHIIEero OCMBICIEHHSI M IPOBEPKH B PaMKax JIOHTUTIOHOTO HCCIIEIOBAHMS.
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Many researchers and practitioners from different areas, who study the psy-
che and human in general, agree that beliefs, attitudes and perception of life situa-
tions plays a key role in how people become successful, happy, active or resistant
to stress (A. Beck, M. Seligman, and others). Thus, it is possible to say that the
attitude or position, occupied by the person in relation to current events, plays the
leading role in this process. In our study we consider one of the concepts — sub-
jective position of a student, which, from our point of view, has a huge impact on
the quality of education. In the framework of reflective-active approach (RAA)
to child assistance in overcoming learning difficulties as contributing to the de-
velopment (V.K. Zaretsky, 2013), we define it as a conscious and active position
related to performed activities (Y.V. Zaretsky, 2014).

In the practice of RAA, we faced the fact that a change of attitude towards
mistakes and person’s possibilities had an enormous impact on success in over-
coming educational difficulties. The practice of organization of summer schools
in the 1990-ies for students with learning difficulties has identified the special
importance of the personality of the teacher and the student, and the importance
of the cooperative relationship in which a child and an adult are equal subjects.
This is in many respects close to the ideas of Lev Semenovich Vygotsky about
the cooperation of the child and the adult, in which the assignment of the child’s
experience happens in their joint activity (interiorization) (1982). However, at
the beginning of the application of the RAA, such an attitude was probably in-
fluenced by some moral and ethical principles, and only after review of the work
of many teachers, after analyzing hundreds of lessons, we found out that this po-
sition of an adult, and most importantly, the subjective position of the student, is
one of the most important conditions for the success of assistance in overcoming
educational difficulties that contribute to development.

Another important basis of working with students with learning difficul-
ties was the principle that children who are not able to learn do not exist. In
an attempt to prove this idea was the “Summer school” No. 1 in the camp
“Gagarinets” near the city of Nytva in Perm Krai was organized (V.K. Za-
retsky, M.M. Gordon, 1996). In 1996 it was shown in practice that children
who were considered “uneducable” showed clear educational success. Then a
new task was set out — to understand in what way we can help such children,
how to create conditions for their successful learning and development. One
of the bases for the formulation of the problem was the concept of the “zone
of proximal development” (Vygotsky, 1982, 1984) from which it followed
that every child has a zone where he cannot act independently, but can oper-
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ate successfully with the help of an adult. The question is, how something that
child can do in cooperation can help to make it his private domain, transfer
from the zone of proximal development in the zone of actual development.

It turned out that the position of the child in the learning process is very
important, however, it is not a secret that the majority of children with learning
difficulties suffer from low motivation, lack of belief that they can cope with
their academic difficulties. Analyzing the success of teachers who worked in
RAA, we noticed that this position can appear and develop even in children
who were fully convinced in their incompetence. From that moment we began
to wonder, what conditions are necessary for the development of the subject’s
position. In the process of analysis of the lessons we found out that the key con-
ditions for the development of the subjective position were: the relationship of
cooperation between an adult and a child, joint activity in the zone of proximal
development, and reflection of this joint activity. Thus, the subjective position
shifts from the moral principle into an object of analysis and the work of the
teacher, and then becomes a subject of scientific research.

When we formulated the conditions for the development of the subjective
position, there appeared another issue. What happens to the subjective position
of the child at school? As in the secondary school not enough attention is paid
to all three conditions necessary for the development of the subjective position,
we suggested that during learning the subject position becomes less expressed.
In order to measure the expression of subjective position, we designed the
questionnaire “Subjective position” in which there were three scales: subjec-
tive position, objective position, and negative position (Y.V. Zaretsky, V.K. Za-
retsky, Y.I. Kulagin, 2014). Thus, we considered not only a subject position,
but also other possible relationships to learning activities. The questionnaire
has been tested and has undergone substantial transformation.

Using the cross-sectional method, we compared the samples of students
from the3rd, the 7th and the 10th grades and assessed them according to one
of the determinants of the questionnaire. The results confirmed our hypothe-
sis that the expression of a subject position was weakening by the end of 7*
grade. We have not found the differences between the 7th and the 10th grades
in terms of subject position.

In addition, while processing the data, we noticed that the combination
of scales for the questionnaire of subject position provides different profiles
in other methods (Yu.V.Zaretsky 2014). For example, the predominant po-
sition for primary school children was the one we called “a disciplined per-
son,” when subjective and objective positions are expressed. By adolescence
the amount of pupils with a subject position significantly reduced (almost
in 3 times), but there appeared a group, in which not a single position was
expressed, and which we called a “passive” one. In high school, “passive”
position becomes the most common one among almost 30 % of students. Stu-
dents with a “passive” position have an average motivation to learn, but they
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almost completely lack a meaningful and interested attitude to learning, they
have poor relationships with teachers, and no conflicts at home (we assume
that no one at home is interested in child’s education). Cutting school is not
very characteristic for this group. Thus, in our study we observe a negative
tendency in the change of the attitudes to education in secondary schools.

It is possible to speak about significant age-related changes, especially con-
cerning adolescence. If 50 years ago in studies of L.I. Bozhovich youth age
was characterized by focus on training, career choice and self-determination,
in our time, perhaps up to one third of young men and women do not show any
interest in their education. However, considering the fact that the study was
conducted by the cross-sectional method, the findings require further contem-
plation and verification in the framework of longitudinal research.
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AHAaJIM3 TBOPYECKOI0 mpouecca
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Cucrtema ceMeMHOM IpynIoil JIOroncuxoTepanuu — JICYeHHE HapyllIeH-
HOTO pedeBoro obmeHus B hopMe JTOroHeBpo3a (3auKaHus), B OCHOBE KOTO-
Ppoii 1ieTIeHanpaBIeHHas TBOpUecKasi paboTa ¢ IICHXUYECKHUMHU COCTOSHUSMH
MAIEHTOB U UX POACTBEHHHKOB, — PACCMATPUBAETCS B CBETE Psi/ia ITOJIOXKE-
HUH Teopun ncuxonorun uckyccrsa JI.C. Brirorckoro.

OnuceiBas 1ENM U METOMABI CBOEH HEOMyOJIMKOBAHHOW MOHOTpa(uu
«IIcuxomnorus MCKyccTBa», TAe UL aHaNW3a OBUIM B3STHI 0OHA HOBEIIA,
oona tparenus u 6acuu, JI.C. Beirorckuii momuepkuBa: «M camviii noodsa-
2071060K «AHanu3 scmemudecKkoll peakyuuy yKazvléaem Ha mo, ymo 3adauell
uccnedosanus AGIAEMcs He CUCIMEMAMUYeckKoe U3N0dCceHue NCuxonouye-
CK020 yueHusi 00 UCKYcCmee 80 8ceM e20 obbeme U 8cell WUpome cooepicd-
HUS ... A UMEHHO aHAIU3 npoyeccos 8 e2o cyugHocmu. ObbeKmueHo-aHa -
mudecKutl Memoo 6IU30K, MaKum oOpazom, K IKCNEPUMEHmMy, e2o 3Ha4eHue
wupe obaracmu nabarodenus. Pasymeemcs, u npuHyun uckyccmea 20860pum o
peaxkyuu, Komopas Ha oejie HUK020d He 0CYWeCMBIANACH 8 YUCTOM 6ude, HO
ecez0a co ceoum «koagppuyuenmom cneyugpuxayuu» [1, 1.1, ¢.405].

...Ha onnoii u3 BcTped ¢ Hamiel rpynnoi ceMeiHoON J0roncuxoTepanuy,
TJIe pa3roBOp LIEJ O TOM, KaK M3MEHSIETCSl B3IJIs HA MUD U OTHOILIIEHHE K MUPY
y JIFOJEH B IIPOLIECCE TBOPUECKOTO CAaMOU3MEHEHUS, U3BECTHBIN TeaTpabHbII
kputuk U TearpoBea H.A. KpbiMoBa ckazana: «3TO OTHOCUTCS HE TOJBKO
K JIIOASM TBOpYECKHUX npodeccuil. BoT Bbl, HanpuMmep, JIeUUTECh U B TO XKe
BpEMsI UTO-TO JIENIaeTe AJIsl CBOETO N3MEHEHUST; TPYAUTECh — M B TO )K€ BpEMs
yunrechy. — W momuepkHyna: «Y Bac ToXe Tearp, HO 0coOblil — 371ech Jpa-
MaTyprusi, pexuccypa U aKTepCTBO OCYILECTBIISIOTCS OJJHOBPEMEHHO». MBI
6marozmapHbl MacTtepy 3a CTOJIb TOYHOE M EMKOE OTpEJIeNIeHIE Hallel padoThI.

OnHUM U3 CIIOKHEHIINX HEBPOTHYECKUX PACCTPOIMCTB JIMUHOCTH, MMe-
IOIIMX KOMMYHHKATUBHYIO MPUPOJY, SIBISIETCS JIOTOHEBPO3 — HapylIeHUE
peun B ¢dopMe 3amKaHMA, KOTOPBIM cTpamaeT 2,5-3 % Hacenenus. Benen-
CTBHE 3TOTO HeJlyra Y YeJ0BeKa HapyIlaeTcsl IIOJIHOLEHHOE OOIIEHHE C OKPY-
YKAIOIIUMHU JIOJIBMU U C COLIMYMOM, UTO BBI3BIBACT OIpPEC/ICHHBIC H3MEHe-
HUS B JINYHOCTHOW c(epe 3aMKAIOMIEroCsl M ABJSIETCS MPErpajoi Ha IyTH
€ro TOJIHOLIEHHOTO Pa3BUTHS, HECMOTPS Ha COXPAaHHOCTb MHTEIUIEKTYaJlb-
HO-TBOPUYECKOTO TOTeHIHana. B To jxe Bpems MpaKTHKa MOKAa3bIBA€T, YTO
oOpalneHre K TBOPYECKOMY Hadally 3aHKafOLIINXCsS BO MHOTOM CIIOCOOCTBYET
MIPEOJI0JIEHHIO HEYTa, B OCHOBE KOTOPOT'O — CTPaxX peueBoro oOIIeH s 1 He-
CIIOCOOHOCTH K CBOOO/IHON CMEHE TICUXUYECKUX COCTOSTHHM.
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1O.b. HekpacoBa, aBTOp METOAUKHU IPYNMOBON JIOTONCUXOTEPAINH, ¢ Ha-
yaja 1960-x ro/10B BEICTpanBajia BECh COIUOPCAOMITNTAITMOHHBIH TPOIIECC KaK
CHUCTEMY MHOTOIUIAHOBOH TBOPUECKOW KOMMYHUKANWH [3]. MBI mpomomkaeM
pa3BUTHE JTaHHOU CHCTeMBbI ¢ KoHIa 1980-X B HaNpaBIeHUH CEMEHHOHN TPyIIIo-
BOM JIOTOTICXOTEPAINH, BKJIIOUYHB B HEE POAUTENEH U POACTBEHHUKOB 3aUKa-
ronmmxcs [2; 4]. Y omHa U3 OCHOBHBIX PEHIaeMBIX POOIIEM — «IIPEBPAILICHHE)
YeJI0BEKa C IIIOXOH PEedbio B XOPOIIIO TOBOPSIIETO, YBEPEHHOTO B OOIICHHH.

MHorue 31eMeHTbI JIOTONICUXOTEpaIii IPOHN3BIBAIOT apTTEPAIIEBTHYECKHE
METO/IBI, @ CaM CJIOKHBIH IIPOIECC COLMOPEadIINTaLN PACCMATPUBACTCST KaK
(opMHpYIOINH SKCHEPUMEHT. JTO J[aeT HaM OCHOBAaHHWE IPOAHAIM3UPOBAaTh
JIaHHBIH MPOLIECC B CBETE HEKOTOPBIX IOJIOKEHNH TEOPHH TICHXOJIOTHU HCKYC-
cra JI.C. BrIroTckoro ¢ yuerom Haiero «kod(duimenra crieluduKarmm.

B ocHoBe paspaborannoii FO.b. HekpacoBoil cucTeMbl TpyIIIOBOM JI0-
TOINCUXOTEPaNuu — padoTa ¢ ICUXUYECKUMU COCTOSIHUSIMHM IIPU COOJTIOJICHUN
NPUHIMIIOB COTBOPYECTBA MAl[MEHTa M TPYIIIBI C JIOTONCHXOTEPANEBTOM,
€IUHCTBA TICHXOJIOTO-NIEJJATOTHYECKUX M TICUXOTEPANEeBTHYSCKHX BO3JIEH-
CTBUH M PaCCMOTPEHUsI COLMOPEAOMINTALIN KaK IIEI0OCTHOTO mporecca. Lle-
JIbI0 PabOTHI SBJIAETCS BBI3BIBAHKE, IIPOJIOHTUPOBAHNE U 3aKPEIUICHHE CaHO-
TeHHBIX (03mopaBnmBatonmx, mo FO.M. OprioBy) ICHXHUYECKUX COCTOSIHUIM,
CITOCOOCTBYIOIIHX YCHEIIHOMY ITPEOAOJICHUIO Heyra peueBoro oomienus [3].

OOparumest k oo w3 mocnenunx padot JI.C. BeiroTckoro mo mcuxo-
JIOTHH MCKycCTBa — cTaThe «K BOIMpPOCY O ICHXOJIOTHH TBOPYECTBA aKTEPay.
311eck TOBOPUTCS O HEJJOCTATKE MCCIIEIOBAHUI aKTEPCKOTO TPy la CO CTOPOHBI
CLICHHYECKHMX CHUCTEM, HJIYIIMX OT aKTepa M TeaTpaJlbHOM IeIaroruku, Korua
«cmasAm 6o 2nagy yana cheyuguueckue, c60eodpasuvle, NPUcyujue moabko
axkmepy 0coOeHHOCMU Nepelcusanusl, 3abbleas 0 MoM, 4mo Imu 0CobeHHO-
cmu QONHCHbI ObIMb NOHAMYL HA POHE OOWUX NCUXOTOSUYECKUX 3aKOHOMED-
Hocmell...». Takxke oTMeJaeTcs, YTO TICHXOTEXHUYECKHE NCCIICOBAHNS, «HA-
npomue, ynyckaiom u3 uoy 6clo cneyuguunocms, 6ce ceoeobpazue akmep-
CKOU NCUXON02UU, BUOSI 8 MBOpYECmEe akmepa Jullb 0coboe couemanue mex
CambIX NCUXUHECKUX KAYeCm8, KOMopble 8 OPY2OM COYEMAaHuUu 6CMpedaiomcs
6 110001 npogheccuu. 3abvisas, umo desmenrbHOCHb AKmepa Camd echb c8oe-
00pasHoe meopyecmeo ncuxuyeckux cocmositui...» [1, T. 6, ¢.320-321].

Kpurnueckn ananu3upys 06a HalpasJIeHHUs B TOJX0/I€ K ICHXOJIOTHH aK-
Tepa, BrIroTckuil nbITancs «npeodonens paoukanbHbiil IMRUPUIM OOHOU U
Opy20il meopuu u NOCMUSHYMb NCUXOI02UI0 aKmepa 80 6CeM KA4eCmBeHHOM
€80e06pasu e2o npupoovl, HO 6 ceeme boJiee OOUUX NCUXONOSUHECKUX 3aKO-
HoMepHocmell [TaM ke, c. 322].

J11151 5TOTr0 OH OOPATHIICS K TTOJIOKEHUIO O HEMPOU3BOJIBHOCTH 4yBCTB CTa-
HHUCIIaBCKOT O, TIOAYEPKUBAsL: « Hy8cmay Henb3s npukassviéams ... Toavko Koc-
eenHo (ckopee, 1o CTaHNCIIaBCKOMY, «BBIMaHUBasH» Hy>KHOe 9yBcTBO, —H.K.),
€030a8as CILONCHYIO CUCeMY NpeO0CagieHull, NOHAMuUL U 0opasos, & co-
CmMag KOmopbslx 6X00Um U36eCMHAsL IMOYUS, Mbl MOICEM BbI3bIBAMb U HYIHC-
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Hble Yy8Cmed U mem CambiM Npuoams c80e00PA3HbIll NCUXOTIOSUYECKUL KO-
JOpUm 6cell OAHHOU cucmeme 8 YeioM U ee GHeUHeM) GbIPANCEHUION . .. [TaM
xe, ¢. 327]. OTMeTHM 31€eCh, YTO U CHUCTEMA JIOTOTICUXOTEPAH UCIIONIB3YET
MpHUEMBI apTTepanuu (OnOIHO-, KHHE3U-, CHMBOJIO-, BHICO- KHHOTEPAIHs) B
WHAWBUIYyaTbHONW W TPYIIOBOH (hOpME € ILENBI0 OIMOCPEIOBAHHOTO BO3/EH-
CTBHS HA CUCTEMY NIPEICTaBIICHUH 1 TIOHATHH MAIFeHTa I BBI30Ba HYKHOTO
YyBCTBA, HEIUTENHHO IMPe00pa3yroIIero MOBEICHUE 1 )KH3HEHHBIE YCTAHOBKH.

Ho BriroTckmii momuepkuBaeT cienyromee: «/Jo moeo, Kak oHu (3MO-
wun — H.K.) cmanu npeomemom axmepckoeo gonnowjenus, OHu nowyuuiu iu-
mepamypnoe ogpopmaeHue, OHU HOCUTUCH 8 B030YXe, 8 0OUJeCMBEHHOM CO3HA-
Huwy» [TaM xke, ¢. 323]. B moroncuxoTepaneBTHIECKOM Mporiecce, 0codo Ha 3a-
HATHSX TPYIIIOBOM OMOIHOTEpAInH, IPKOEC MEPEKUBAHNEC BCEMH YUACTHUKAMHU
6JII/I3KI/IX YYBCTB U 3MOLIPII7[ CTAaHOBUTCA BO3MOKHBIM B PE3YJILTATE IMTPOXOKIC-
HH BCCMH TOATOTOBUTCIILHOT'O 3Talla, A€ BBIMTOJIHAINCH 3a1aHUA — ITPOYCCTh
M HaImMCaTb MUCbMCHHBIC OT3bIBbI HA OAHU U TC KE€ XYHOKCCTBCHHBIC IIPO-
W3BEACHMUS, CIICNMAIFHO MTOJO00paHHBIE VI JaHHOW KaTErOPHHU MAIlMEHTOB U
WX POJICTBEHHHUKOB. Ha 3aHATHSX LiesieHanpaBiIeHHO GOPMHUPYIOTCS CHTYaIHuN
3HAYAMOTO MEKIIMYHOCTHOTO OOIICHUS, B KOHTEKCTE KOTOPOTO POXKAACTCS
HOBOE, MAJIOZOCTYITHOE paHee IS TMAIIMEHTOB «COCTOSHHE BMECTE», TIEPEKH-
BAaIOTCS YyBCTBA CO-TBOPUYECTBA, CO-yUaCTHsI, CO-TpyaHNIecTBa. 1 BriroTckmit
3aMEUacT, UTO «NEPediCUBAHUs aKkmepda, No CUACMIUBOMY HEMeYKOMY 8blpd-
HCEHUI0, — DMO He CMOJIbKO YYy8CME0 «41», CKOJIbKO 4Y6CmeEe0 «Mbl).

[Ipu sToM OH mUIIET: «AKmep cozoaem Ha cyere De3nuUHbLe YYECNBOBA-
HUS, YY8CMEa U IMOYUU, CIMAHOBAYUEC IMOYUAMU BCE20 MEAMPAIbHO20
sana» ...[Tam xke]. Ita ppa3a oueHb TOYHO MEPEAET U CYyTh CEAHCA IMOIIHO-
HAJTbHO-CTPECCOBO# TEPAIHH, C KOTOPOTO HAYMHACTCSI 3Tl AKTUBHOM pabOTHI,
KOT/1a MPHJIFOIHO, MIEPE/T 3pUTEIBHBIM 3aJI0M, JIOTOIICHXOTEPAIIEBT «CHUMACT)
CHMITTOMOKOMIUIEKC 3aWKaHHS y TPYIIIBI JTIOJIEH, BBI3BIBAS MOJOKHUTEIHHYIO
«3MOIMOHAIBHYIO BOJIHY CEaHCa» Y 3pUTENEH, UTO CITIOCOOCTBYET COCTOSIHUIO
KaTapcuca ¥ y MaIlieHTOB, U Y BCETo 3pHTeNsHOro 3a1a [3, c. 98—100].

Oco00 ocranosumcst Ha 3amedanud JI.C. BEITOTCKOro 0 TOM, 4TO «KaK
u 8ce Opyeue svicuiue ncuxuyecKue QyHKyul, IMOYUU He OCMAaomcs 8 mou
C8531, 8 KAKOU OHU OaHbl NEPBOHAUANILHO 8 CULY OUOI0SUYECKOU OP2aHU3A-
Yyuu ncuxuxku. B npoyecce O6W€Cm6€HHOIZ HCU3HU Yyecmea pa3zeuearomcs u
PAacnacaiomes 9mu npesicHue Ces3U,; SIMOYUY 6CTYNAIOM 8 HO8ble OMHOULe-
HUSL ¢ Opy2uMu dJieMeHmamu OYUeHOU JHCUZHU, BO3HUKAIOM HOBble CUCMEMb,
HOBble CNABbL NCUXUYECKUX QYHKYUL, 603HUKAIOM eOUHCTNBA bICULE20 NO-
PAOKA, 6HYMPU KOMOPBIX 20CNOOCMBYION 0C0Oble 3aKOHOMEPHOCTU, 0CODble
opmbr cesasu u dsudcenusiy [1, 1.6, c. 327-328]. [TomoOHOE pOCICIKUBACT-
CS M B IIPOIIECCE JIOTOIICUXOTEPAIHH: CUCTEMA €KEIHEBHBIX MHTEHCHBHBIX
Pa3HOIUTaHOBBIX TPYIIIIOBHIX 3aHATHIA — BCE BHIIICHA3BAaHHBIC BU/BI apTTEpa-
WY, CTICIATIbHBIC peUYeIBUTaTeNIbHBIC, IPIXaTeIbHBIC H TOJIOCOBEIE YIIPaXK-
HEHWSI, ICHXOTePareBTHUECKUE Oece/Ibl, a TaK)Ke MOATOTOBKA U MPOBECHIE
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€KEHEJICTIbHBIX TBOPUECKHUX «IK3aMEHOBY, B KOTOPBIX yYacTBYIOT POJHUTEIN
U POJICTBCHHUKH MAIMEHTOB M JAXKC BBIMYCKHHUKH MPEABIIYINUX TPYII, —
M03BOJISICT OBIBIIMM 3aMKABIIMMCSI TTOCTEIIEHHO IIPEOJIOJIEBATh IIPEKHHE
YYBCTBA U COCTOSIHUS HEYTA4X PEUCBOTO OOIICHIS M BBICTPAaUBATh M KOPPEK-
THUPOBATH OJIMKHIOKO U JATIBHIO0 TIEPCIIEKTHUBY, IIPOBEPATH CBOU BO3MOXKHO-
CTH B 3HAYMMBIX CHUTYAIUsIX OOLICHHUS U OTBETCTBEHHBIX BBICTYIUICHHH. DTO
TaK)Ke CIIOCOOCTBYET BHICTPANBAHUIO a/ICKBATHOTO YPOBHSI MPUTA3aHU.

PesynbraTsr paboTsl yxe 6onee 80 pasHOBO3PACTHBIX TPYHI CEMEHHOI
noroncuxoTepanuu B Mockse, Taranpore, BraguBoctoke, Camape n Ca-
MapcKoi 00J1acTH MOATBEPKIAAOT dPPCKTUBHOCTDh JAHHOW CHCTEMBI COIH-
opeadbuiurauui. OCMBICIICHHIO, OPraHU3alKM U Pa3BUTHUIO MIpollecca TBOp-
YecKoro npeodpazoBaHus JuyHOCTH nomoraroT Teopun JI.C. Beirorckoro B
o0mact eeKTONOTHH [5] U TICUXOJIOTHU UCKYCCTBA.
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Analysis of the creative process of
logopsychotherapyaccording to L.S. Vygotsky

Karpova N.L.
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The system of family group logopsychotherapy, the treatment of disor-
ders of speech communication in the form of logoneurosis (stuttering), based
on a targeted, creative work with mental states of patients and their relatives,
is considered in the light of certain provisions of the theory of psychology of
art by L.S. Vygotsky.

Describing the purposes and methods of unpublished monograph “Psy-
chology of art”, where one story, one tragedy and fables were taken for the
analysis, L.S. Vygotsky emphasized: “And the subheading “Analysis of aes-
thetic reaction” indicates that the objective of the study is not a systematic
exposition of the psychological theory of art in all its scope and the width of
the content ... but the analysis of the processes in its essence. Objectively-an-
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alytical method is close, therefore, to experiment, its value is wider than the
field of research. Of course, the principle of art tells about the reaction, which
in fact is never implemented in pure form, but always with its “coefficient of
specification” [1, V. 1, p. 405].

...At one of the meetings with our group of family logopsychotherapy,
where we talked about the ways in which the view of the world and the peo-
ple’s attitude to the world changed in the process of creative self-transforma-
tion, a well-known theatre critic and expert N.A. Krymova said, “It is true not
only to people of creative professions. You, for example, get treatment and at
the same time do something for your modification; work and at the same time
learn.” Then she stressed: “You are also in the theatre, but in the special one —
here the dramaturgy, directing and acting are carried out simultaneously”. We
are grateful to Master for such a precise and succinct definition of our work.

One of the most difficult neurotic personality disorders, having a communica-
tive nature, is the logoneurosis — a speech disorder in the form of stuttering, which
affects roughly from 2.5 to 3 % of the population. Due to this ailment a normal
person’s communion with others and with society is not possible, which causes
certain changes in the personal sphere and stuttering is an obstacle on the way to
full development, despite the preservation of intellectual and creative potential.
At the same time, practice shows that addressing creative resources of stuttering
people can help them overcome the disease, which is based on the fear of verbal
communication and the inability to freely change the mental states.

Y.B. Nekrasova, the author of the method of group logopsychotherapy, from
the beginning of 1960s has built the sociorehabilitation process as a system of
multi-faceted creative communications [3]. We continue the development of this
system since the late 1980s in the direction of family group logopsychotherapy,
involving parents and relatives of the people who stutter in the process [2; 4]. And
one of the main problems, being solved here, is “the transformation” of a person
with a bad speech in a good speaker, confident in communication.

Many elements of logopsychotherapy transfuse the art therapy methods,
and the complex process of sociorehabilitation is considered to be a forma-
tive experiment. Thus it provides reasons to analyze this process in the light
of certain provisions of the theory of psychology of art by L.S. Vygotsky,
taking into account our “coefficient of specification”.

The work with mental states underlies the system of group logopsycho-
therapy developed by Y.B. Nekrasova, taking into account the principles of
co-creation of a patient and a group with logopsychotherapist, unity of psy-
cho-educational and psychotherapeutic influences and consideration of so-
ciorehabilitation as a holistic process. The aim of this work is the induction,
prolongation and consolidation of sanogenic (health-improving, according
to Y.M. Orlov) mental states contributing to successful overcoming of the
disease of verbal communication [3].
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Let’s turn to one of the last works of L.S. Vygotsky in psychology of
art — to the article “On the psychology of actor’s art.” It refers to the lack of
studies of actor’s work from the point of view of the stage systems, going
from actor and theatre pedagogy, when” specific, peculiar, features of expe-
rience inherent only to the actor are put in the forefront, forgetting that these
features should be understood from the point of view of general psycholog-
ical laws...”. It is also noted that psychotechnical research, “on the contrary,
lose all specificity, all the originality of the actor’s psychology, seeing in the
art of the artist just a specific combination of those mental qualities which in
another combination can be met in any profession. Forgetting that the activity
of the actor itself is a kind of art of mental states...” [1, vol. 6, pp. 320-321].

Critically analyzing both directions of approach to the psychology of the ac-
tor, Vygotsky tried to “overcome the radical empiricism of one and another theo-
ry and to comprehend the psychology of the actor in all the qualitative uniqueness
of its nature, but in the light of more general psychological laws [ibid., p. 322].

For this he appealed to the provision of involuntariness of feelings of Stan-
islavsky, emphasizing that: “the feeling could not be ordered ... Only indirectly
(or rather, according to Stanislavsky, “coaxing” your own feeling, — N.K.),
creating a complex system of ideas, concepts and images, which include well-
known emotion, we can invoke needed feelings and thus provide a kind of
psychological touch to the given system as a whole and to its external expres-
sion”... [ibid., p. 327]. It should be noted here that a system of logopsychother-
apy uses the techniques of art therapy (biblio-, kinesi-, symbol-, video — cine-
matherapy) in individual and group form for the indirect impact on the system
of concepts and terms of the patient to invoke the desired feelings, the healing
transforming behavior and attitudes.

But Vygotsky emphasizes the following: “Before they (emotions — N. K.)
became the subject of the actor’s incarnation, they received a literary form, they
floated in the air, in the public consciousness” [ibid., p. 323]. In the logopsy-
chotherapy process, particularly in the group bibliotherapy, a vivid experienc-
ing of the close feelings and emotions by all participants is possible after pass-
ing all the preparatory stages, where they were asked to read and write reviews
on the same artwork, which was specially selected for this category of patients
and their relatives. The situations of meaningful interpersonal communication
in the context of which a new, previously inaccessible for patients “being to-
gether state” is born, feelings of co-creation, co-participation, cooperation are
experienced. And Vygotsky notes that “the experiences of the actor, according
to German expression, are not so much a feeling of “I” but a feeling of “we”.

He also writes: “the Actor creates impersonal feelings or emotions on the
stage which then become the emotions of the whole theatrical audience... “ [ibid.].
This phrase accurately conveys the essence of the emotional-stress therapy, from
which the stage of active work starts, when in public, in front of the auditorium,
logopsychotherapist “relieves” the symptoms of stuttering in a group of people,
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causing a positive “emotional wave of the session» for the viewers that leads to
catharsis of patients, and of the entire auditorium [3, p. 98—100].

I would like to especially focus on the observation of L.S. Vygotsky that
“like all other higher mental functions, emotions do not remain in the connec-
tion in which they are given initially because of biological organization of the
psyche. In the process of social life, feelings develop and former connections
disintegrate; emotions come into new relations with other elements of the inner
life, new systems appear, new alloys of mental functions, the unity of the high-
est order appear, inside of which special laws, special forms of connection and
movement dominate” [1, V. 6, p. 327-328]. This can also be observed in the
process of logopsychotherapy: the system of intensive daily group practice of a
diverse character — all the above mentioned types of art therapy, special speech,
motor, respiratory and vocal exercises, psychotherapeutic conversations, and
preparation to and passing weekly creative “exams” that involve parents and
relatives of patients and even graduates of previous groups, — all this allows
the former stutterer to gradually overcome the old feelings and states of failure
of verbal communication and to build and to correct near and far perspective,
to test capabilities in important situations of communication and important
speeches. It also helps to establish an adequate level of aspiration.

The results of more than 80 different age groups of family logopsycho-
therapy in Moscow, Taganrog, Vladivostok, Samara and the Samara region
confirm the effectiveness of this system of sociorchabilitation. Vygotsky’s
theory in the field of defectology[5], and psychology of art contribute to the
conceptualization, organization and development of the process of creative
transformation of a personality.
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OOcyx1atoTcsi BO3MOXKHOCTH IIPUMEHEHHSI HIei COLMAIbHOTO KOHCTPYKTH-
BH3Ma, Oepyiux Hadano B paborax JI.C. Beirorckoro, k pa3paboTke TeopeTH-
YEeCKOH MOJIENM CTPYKTYPHI perpe3eHTanuy JMIHOCTHON mpobiembl. OmrChHI-
BaIOTCS JaHHBIC UCCIICIOBAHUI PA3IMIHBIX IIPOOIIEM, BBIIOIHEHHBIX Ha OCHOBE
9TUX UAEH NpeICTaBUTESIMH UTAJIbIHCKOH LIKOJIBI CTPATErHYeCKOH IcuxoTepa-
ITHH. Hpezmar aCTCA MHTErpalusa MOJIOKEHUH COHAJIBHOI'O KOHCTPYKTHBU3MA U
TIPE/ICTABIICHUH O CTPYKTYpe MPOOIeMBI B ICUXOJIOTHH MBIIUICHHSL.

C mmenem JI.C. Beirorckoro [1960] u ero KyIbTypHO-HCTOPHYECKOM
TEOpUEeH pa3BUTHS IICUXUKH CBSA3BIBAETCS BO3HHKHOBEHHE COLMAIBbHOIO
KOHCTPYKTHBHU3Ma, B PaMKax KOTOPOro Jr000e 3HaHWE, a TaKKe 3HAuCHHUs
Y CMBICTIBI Pa3IMYHBIX aCIEKTOB JEHCTBUTEIFHOCTH PACCMATPHBAIOTCS Kak
MIPOAYKTHI COIHO-KYIBTYPHOTO B3aUMOJCHCTBUS W BCTYIUICHHS B COIHAIh-
HBIE OTHOILICHUS] HHANBHUJIOB.

Ot uaeu, Oyyuu pa3BUTHIMH B paMKaxX CTPATErHUEcKOro MoaxoJla K
aHAJIN3Y JINYHOCTHBIX M CONMAJIBHBIX MPOOJIEeM, TOCTYIHUPYIOT TOCIEeIHNE
TakKe MPOIYKTOM B3aMMOICHCTBHS CyOBEKTa C pealbHOCTHIO, MIPHUEM B
MoJIIep>KaHUK POOJIEMHOM CUTyalluu OJHY W3 KJIIOUEBBIX POJEH MrparoT
T€ YCHJIMsI, KOTOPBIE YEJIOBEK WIJIM €r0 COLHaJIbHOE OKPY)KEHHE IpHUKIa-
JIIBAET, YTOOBI e pa3pemnTh (T.H. «HeQYHKIUOHAIbHBIC TPEATPHHSTHIC
monbITKH pemeHus») [Hapmons, BammaBuk, 2006;Hapmons, Canbpunm,
2014]. B utore ckianpiBaercsi ocodasi «IeplLenTUBHO-PEAKTUBHASL CUCTE-
Ma», BKJIIOHaroulas XapaKTCpHBIC CHOCO6])I BOCIIpUATHA ﬂeﬁCTBHTeHbHO-
CTH, pearnpoOBaHIs Ha HEE, ¥ BRIPAYKAIOMIASICS B TPEX TUIAX OTHOIICHUN —
¢ caMHuM 000, IPYTUMH JTFOJBMHU M OKPYKAIOITIM MHPOM.

D¢ dexTrBHOE pelieHre MpodiIeMbl B paMKax 3TOrO IMOJX0J]a Hpeano-
jaraet: a) NMOHMMaHHe 3aKOHOMepHOCTel (pyHKIMOHUPOBAaHHS MEPLETITHB-
HO-PEaKTUBHOW CHCTEMBI; 0) OJIOKHpOBaHHE HE(DYHKIIHOHAIBHBIX MTOMBITOK
peuIeHus mpoOIeMbl; B) OCYIIECTBICHAE BMENIATENbCTBA, HAIPABICHHOTO
Ha TpaHC(OPMAIMIO 3JIEMEHTOB, COCTAaBIISIOIIUX CTPYKTYpPY HPOOIEMBI.
Takumu 3jeMeHTaMU MOXKHO CUUTATh CIIJIaB KOT'HUTHBHBIX (((MI)ICJ'II/I 0») u
SMOIMOHANBHBIX («IMOIIMU K») MPOSBIICHNH, 00BEAMHEHHBIX B PyClIe CTpa-
TErMIeCKOr0 KOHCTPYKTUBUCTCKOTO ITOAX0/Ia CIIOBOM «BOCTIPHSITHEY, A TaK-
KE «PEaKIum» — pa3HOOOpa3HBIe CIIOCOOBI B3aMMOICHCTBHSA C IPOOIEMHON
PeaNbHOCTRIO, B T.4. U ITOBEICHUECKUE.

! CraTbs OAroTOB/IeHa Ipu nofaepxke rpanta PITH®, mpoext Ne 15-36-01037.
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B uranesHCKOH MIKOJIE CTpaTerHYecKOi MCUXOTepanyi, Ha OCHOBE aHa-
JIU3a PUTHIHOTO B3aMMOJEHCTBHS CyOBEKTa C JEHCTBUTENBHOCTBIO IMpPU
pa3IMuHBIX BHIAX HPOOJIEM, OMHMCAHbl MX THIWYHBbIE CYyObEKTHBHBIE pe-
Mpe3eHTaIi. JTO CAENaHO Ha MpUMepe 00CECCUBHO-KOMITYJILCUBHBIX pac-
CTPOMCTB, HAapyLIEHWH IHIIEBOTO MOBEICHUs (aHOPEKCHs, OyJIMMHS, BbI-
3BaHHAS PBOTA), IEMPECCHH, CEKCYalbHBIX pacctpoiicTB [Hapmoms, 2008;
Hapmon», Bep6un, Munanesze, 2010]. IlomeiTka aHaMIOTHYHBEIM 00pa3oM
HCCIIeI0BaTh OCOOCHHOCTH B3aMMOCHCTBHS MHIMBUIIA, CTPAJAIOIIETO 3au-
KaHHEeM, C COLMAIBHOI Cpefoi U CKOHCTPYHPOBATh KIIFOUEBEIE, CTPYKTYPH-
pyromue ero npooiaeMy, cMbICIbI pearnpuHsTa B padote H.B. KucensHuko-
Boit, M.M. Jlanunoii [2015].

HecMoTpst Ha NpOAyKTHBHOCTH OMBITA IPUMEHEHUS] TEOPETUUECKUX I10-
JIO)KEHUH COIMAIILHOTO KOHCTPYKTUBU3Ma K KOHKPETHBIM HpoOJieMaM, BbI-
CTyNaromuM NpeaMeToM ACATCIbHOCTU IICUXOTEPAINIEBTOB U KOHCYJIbTAHTOB,
0CTaeTCs OTKPBITHIM BOMPOC O pa3paboTKe 0000IICHHON TEOPETHIECKOM MO-
JIETA CTPYKTYPBI perpe3eHTAIINH TUIHOCTHON TIPOOIIEMBI.

AHanM3 CyIIECTBYIOIIMX KOHLETIIMI M HCCIICNOBAHMI IOKa3bIBACT, YTO
MPOAYKTHBHBIM ITOJXOO0M UL PEIISHHS 3TOH 3aladyl MOXKET CTaTh UHTEIpa-
LU Uel COIMATIBbHOTO KOHCTPYKTHBH3MA O TeHe3e U (DYHKUHOHHPOBAHUH
Npo0JIEeM C MPEICTABICHUSIMEI O KOMIIOHEHTaX MPOOJIEMBI H HX B3aHMOCBS3SIX,
CJIOKMBILMXCS B ICMXOJIOTUH petieHus mpodsieM 1 3anad [ CrimpuaoHos, 2006].
B pycie nocnennei cunraercs, 4TO B COCTaB NMPOOIEMbI BXOJAT: a) yIpaB-
JIsieMble TIEpEeMEHHBIC, T.€. YCIOBHS, OXBaThIBAEMBbIC MPOOJIEMOM, KOTOPBIMH
MOXET YIPaBIATh JIMLO, [IPUHUMAIOIIEE pelieHue; 0) HeynpaBiisieMble Ie-
pPEMEHHBIE, T.€. YCJIOBHS, OXBaThIBaeMbIE MPOOIEMOI, KOTOPEIMH HE MOXKET
YIIPaBIIATH JIMLO, TPUHUMAIOIIEE PELIEHHE, HO KOTOPbIe COBMECTHO C YIpaB-
JISIEeMBIMH [IEPEMEHHBIMU MOTYT BIIMSITH Ha PE3yJIbTaT ero Beidopa ((hoH mpo-
O1eMbl); B) menieBoe cocTosiHue (rcxo/ mpodnemst) [Axohd, 1982]. CootHo-
LICHUS. ME&KAY 3THMH TPeMs KOMIIOHEHTaMH BapHATUBHBI U OTPayKalOTCs Ha
crienuduke mporecca penieHns. He Bce ameMeHTHI IpoOIeMbl B SBHOM BHIE
PacKpBIBAIOTCS ITepe] ee CyObEKTOM, H HEITOIHOTA PENPe3eHTALNH [TPOOIEMEI
BBICTYIIAeT OJHUM H3 0aphepoB K ee penreHuto. [1oaToMy 1enecoobpasHo ro-
BOPHUTBH Kak 00 3JIeMEHTax, pelpe3eHTHPYEMBbIX SBHO, TaK U JJATCHTHBIX.

WnTterpanus naeit, npeacTaBiIeHHbIX COUAaIbHBIM KOHCTPYKTHBU3MOM 1
TICUXOJIOTHEH pelIeHHs TPoOJIeM, TI03BOJISIET BOCCO3/1aTh HanOoJIee IMOTHYI0
CTPYKTYPY pelpe3eHTalny JIMYHOCTHON NPOoOJIEMBI, B COCTaB KOTOPOH BXO-
JUIT: JINYHOCTHBIE CMBICIIBI, SIBJISIOIINECS TPOJIYKTOM HE(YHKIIMOHAIBHOTO
B3aUMOJICHCTBUS MHIMBHIA U PEATBHOCTH M COCTABIIOLIME SO MmpoOiie-
MBbI; LIEJIEBOE COCTOSIHUE, OTPAXKAIOLEECs B IPEICTABICHUHN UHIUBHIA O XKe-
JJa€MOM HallpaBJICHUU U Ka4YE€CTBE TpaHC(i)OpMaHI/II/I JIMYHOCTHBIX CMBICJIOB,
yIpaBiisieMble U HEyNpaBisieMble, SIBHbIE U JIATCHTHBIC NIEPEMEHHBIC IPO-
0J1eMbl, KOTOPBIE MOT'YT BKJIIOYATh B ce0s1 KaK COCTABIISIOIINE BHYTPEHHETO,
MICHXHUYECKOT0, TaK U COLHAIFHOTO MUpA YeTIOBeKa.
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The study of personal problem representation
in the light of Vygotskian ideas of social constructivism
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This paper discusses the possibility of applying the ideas of social construc-
tivism, originated by Vygotsky, to develop a theoretical model of the structure
of personal problem representation . It describes the data of several researches,
carried out on the basis of these ideas by the representatives of the Italian school
of strategic psychotherapy. It suggests integrating of the concepts of social con-
structivism with ideas of problem structure in the psychology of thinking.

The emergence of social constructivism is associated with the name of
Vygotsky [1960] and his cultural-historical theory of the psyche develop-
ment. In it any knowledge, as well as the values and meanings of various
aspects of reality are seen as products of socio-cultural interaction and entry
into social relations of individuals.

These ideas being developed in the framework of a strategic approach to
the analysis of the personal and social problems, postulate the latter also as
a product of the interaction between the person and the reality. What’s more,
in the maintenance of the problem situation one of the key roles is played by
the efforts that the person or his/her social environment applies to solve it (
the so-called “non-functional undertaken attempts to solve) [Nardone, Wat-
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zlawick, 2006; Nardone, Salvini, 2014]. In the end, a special “perceptive-re-
active system” is formed, which includes specific ways of perceiving reality
and responding to it and it is expressed in three types of relationships — with
oneself, with other people and the surrounding world. The effective problem
solution in this approach involves: a) understanding the laws of perceptive-re-
active system functioning ; b) blocking non-functional attempts to solve the
problem; c) the implementation of interventions aimed at the transformation
of the elements that make up the structure of the problem. These elements can
be considered as an alloy of cognitive ( “thoughts”) and emotional ( “emotions
to”) reactions, integrated in line with the strategic constructivist approach in
the words “perception” and “reaction” — which are a variety of ways to interact
with the problematic reality, including the behavioral ones.

In the Italian school of strategic psychotherapy, based on the analysis of
the rigid interaction of the subject with various types of problematic reality,
their typical subjective representations are described. This is based on an
example of obsessive-compulsive disorder, eating disorders (anorexia, bu-
limia, cause vomiting), depression and sexual dysfunction [Nardone, 2008;
Nardone, Verbits, Milanese, 2010]. A similar attempt to explore the features
of the interaction of a stuttering individual with the social environment and to
construct key meanings, structuring his/her problem was made by Kiselniko-
va N.V, Danina M.M. [2015].

Despite the efficient experience in the application of theoretical positions in
social constructivism to the specific issues, the main subject of psychotherapists
and counselors’ activities is an open question about the development of a gener-
alized theoretical model of the personal problems structure representation.

Analysis of the existing concepts and researches shows that productive
approach to solve this problem may be gained through the integration of the
ideas (formed in the psychology of the problems and challenges [Spiridonov,
2006]) of social constructivism on the genesis and functioning of problems
with the concept of the problem components and their relationships. In a line
with the latter it is considered that the structure of the problem includes: a)
the controlled variables, i.e.conditions covered by the issue, which can be
controlled by the decision-maker; b) uncontrolled variables, i.e. conditions
covered by the issue, which can not be controlled by the decision-maker, but
which, together with controlled variables can affect the outcome of his/her
choice (background of the problem); c) the target state (outcome of a prob-
lem) [Ackoff, 1982]. The relationships between the three components are
diverse and affect the specificity of the decision process. Not all the elements
of the problem are explicitly disclosed to the subject, and the incompleteness
of the problem representation is one of the barriers to its solution. It is there-
fore advisable to speak about the elements represented clearly and latently.

The integration of the ideas presented by social constructivism and problem
solving psychology allows recreating the most complete representation of the
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structure of a personal problem, which includes: personal meanings that are the
products of a non-functional interaction between the individual and reality, mak-
ing up the core of the problem; target state, reflected in the individual’s perception
of the desired direction and quality of the transformation of personal meanings;
managed and unmanaged, explicit and latent variables of a problem that may
include both components of the internal, mental, and social world of a person.
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Hnemumym ncuxonozuu u o6paszosanus, Ynuseepcumem Heewamens,
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laure.kloetzer@gmail.com

Merononorust Kimmauku estensHoctr (TheActivityClinicapproach) 6a3u-
pyercs Ha KyJlbTypHO-uctoprueckoil neuxonoruu JI.C. Beirorckoro. Mel pac-
CMaTpHBAaeM JIEATEIbHOCTh MHMBH/IA KaK 3aBICHMYIO OT COLILYMa U OTIOCPEIO0-
BaHHYIO KYJIbTYPHBIMHU apTe(hakTaMu, KOTOPHIC OJHOBPEMEHHO HCIOJNIB3YIOTCS
¥ TPAaHC(POPMHUPYIOTCS] HHAUBHIAAMI. JTOT MOAXO/ TAK)KE WHCIIHPHPOBAH TICH-
XOIATOJIOTHEH Tpyaa ¥ (PPaHIy3CKOH IPrOHOMUKON C €€ BHUMAHHEM K Jesi-
TENBHOCTH PAaOOTHUKOB. BBIpakasich KpaTKo, 3TO METOIOJIOTUSl HHTCPBEHIIUY,
HAaIpaBJIeHHas Ha TpaHC(OPMAIIHIO PabOThL, TO €CTh, METOIOJIOTHSI PA3BHUTHSL.

KimHUKO-IesITeTbHOCTHRIN TOIX0/ CBA3aH C HCIONBb30BaHUEM IHAajo-
THYECKUX METOJIUK B KOPPEKIMOHHOW pabore. IIpencTaBieHHBINH B JaHHON
paboTe MeTon HOCHT Ha3BaHHWE MEXIIMIHOCTHOTO MpoTHBOCTOSHUS (Cross
Self-Confrontation). Meron paspabarsiBancst MBom Kito u ero komanmoii B
IMapmxe B KoHcepBaTOpHM MCKYCCTB M peMecesl B TEYCHHUE MOCIeAHUX 15
ner. OH TpebyeT y4acTus TOOPOBOJIBIEB, KOTOPHIE XOTAT MOBBICHTH CBOIO
CIOCOOHOCTB JeMCTBOBATh MHAMBHIYATbHO M B KOJUIEKTUBE B XO/I€ aHATU3a
OTIPEJICICHHBIX MOMEHTOB UX JeATeNbHOCTU. VccnenoBarenu Havamu pabo-
Ty HaJ JAaHHBIM MPOCKTOM, T.K. OBLIHM IONy4YeHB 0OOCHOBAHHBIC JaHHBIC O
HaJWM4uu TpoOJieMbl, TpeOyromel pemieHus. Y4eHble TOOpPOBOIBHO 00be-
JIUHWIACH, CO371aB «OOBEIMHCHHYIO HCCIICIOBATEIBCKYIO TPYIITY», YTOOBI
M3YYUTh JaHHYIO TpoOieMy. OHH BMECTE IPUHUMANN PEIICHUE O TOM, Hall
KaKMUMH KOHKPETHBIMH MOMEHTaMH OHH XOTAT paboTaTh, M BIIOCICICTBHU
CHHMAJIA UX Ha BHIEO Ha pabodeM MecTe. AHAIN3 IPOBOAUTCS IyTeM HEOJ-
HOKPATHOTO MPOCMOTPa COTPYIHHUKAMH CJIICIAHHBIX BHIICOKJIMIIOB, KOTOPBIC
OHHU KOMMEHTHPOBAJIH B X0/I€ IPOCTHIX ¥ KPOCC JINYHOCTHO-KOH(PPOHTAIIMOH-
HBIX MHTEPBbIO. Takue HHTEPBbIO (JOKYCUPYIOTCS HA CPABHEHUH MHIMBUJLY-
AIBHBIX CIIOCOOOB BBIMTOTHEHUS 3a1a9. OcoOBIii aKIIEHT Ha BBISBICHHBIX pa3-
JIUYUSX OTKPBIBAET ITyTh K HOBBIM BOIIPOCAM H Pa3MBIILUICHASAM. JTOT JHATIOT
OpraHu3yeT CUCTEMATHYEeCKOE CPAaBHEHUE KOHTPACTHBIX CIIOCOOOB JICHCTBHIA,
TaKuM 00pazoM, SKCTEPHOPHU3HUPYS UX B KadecTBE OOBEKTOB IS IPHUMEHEHHUS
IIPU TIOATOTOBKE HOBBIX BO3MOXKHOCTEH IUIS AEATENFHOCTH. JlesSTeIpHOCTh
OJTHOTO MOXET OBITh OTpaKeHa B AEATCIHFHOCTH Ipyrux. Hakonern, uccie-
JIOBAaTEIIM U JOOPOBOJIBI[HI COBMECTHO BHIOMPAIOT BUACOKIIUIIBI C JICHCTBH-
SAMH ¥ MHTEPBBIO, OTPAKAIOIINE AUCKYCCHH O BaKHBIX acHEKTax padoThl U
BO3HHUKAIOIUX B HEH KOH(MIMKTaX. B OKOHUATEIbHOW pEemakiMy 3TH BHIIEO

231



BBICTPaMBAIOTCS, U MOJTy4YaeTcst (pUIbM Ha OCHOBE MHOT'OTOJIOCHOTO JIOKJIajIa,
KOTOPBIN TpecTaBisieTcs: Ooyiee mMMpoKor ayautopun. Mccnenosarenu co-
CPEAOTOYEHBI, IPEXKIE BCET0, HA JEUCTBHUIX, KOTOPHIE TIOMOTYT Pa3BUTh Y CO-
TPYJHUKOB CIIOCOOHOCTH JISHCTBOBATh B paMKax CBOeil mpodeccuoHaIbHON
Cpelibl, Ha X OpraHU3alM1 U Ha HUX CaMUX. AHaIIN3 TPYAOBOH IESITEIbHOCTH
1 po(hecCHOHATBHON MOJIEMHKH TAKKE OTKPBIBAET HOBOE TOJIE AT Pa3MBIIII-
JEHUS U JEATENBHOCTH. B MEXIMYHOCTHOM NMPOTHBOCTOSIHUM U MOCIIEAYTO-
X JAUCKYCCHSIX B OOBEIMHEHHON MCCIE0BATEIBCKOM IpyIIe, pabOTHUKN
MOTYT IPUATH K «BUACHUIO Bellel mo-pasHoMy» (Berorckuii, 1999) u ot-
KPBITH HOBBIE CIIOCOOBI OTHOIIECHHS K cBOel pabore. B maHHOM cityyae aHa-
JIM3 UCTIOB3YETCS VTS «TpaHC(hOpManny IPHOOPETEHHOTO OIBITA B KAYECTBE
HMHCTPYMEHTa JIsl paboThI ¢ rocneayoummM omnbirom» (Ko, 2008, c.148).

OrmcanHas 31ech paboTa MPOBOMIIACH Ha MPOTSDKEHUH MOCIEIHUX JBYX
JIET BO (DpaHIly3CKOM MEIULIMHCKOM yupexxJieHuu. B naHHo# pabote mpoaHa-
JIM3UPOBAHBI HEKOTOPHIE ACTICKTHI AUAJIOTMYECKOW AMHAMHKU 3TOM MHTEPBEH-
un. B gacTHOCTH, /ieaeTcs TMOMBITKa MPOCIIEIUTh MyTh Pa3BUTHS B MBIIILIC-
HHHU YJaCTHUKOB BO BPEMsI KPOCC JIMYHOCTHO-KOH(POHTAIOHHBIX 1HaIOroB. B
HEKOTOPBIX THAIOraX Mbl MOXEM MPOIEMOHCTPHPOBATh YKPEIUIEHHE OOBEKTOB
JIMaJIora 4epe3 pa3sBUTHE UX MHCTPYMEHTAPHS U aJPECHOCTH. DTOT JMAJIOT CBsI-
3aH ¢ Pa3BUTUEM 3HAHNH PaOOTHUKOB 00 00BEKTAX, MHCTPYMEHTAX, M aipecaTax
HX TPYJOBOMH JeATENbHOCTH. B TaHHOM ciTy4yae quanor ciryXHT HHCTPYMEHTOM
JUISL pa3sBUTHS MPEJICTaBICHUN O TPyJIOBOM JAEATENBHOCTH. B pamkax kpocc
JIMYHOCTHON KOH(POHTAIMH, CaM JUAJIOT MpeJCTaBIsieT coO0 MPOCTPaHCTBO
MOTEHLIHAILHOTO Pa3BUTHSL. [10pOOHBINH U CpaBHUTENBHBIH aHaIN3 TPYAOBOU
JIESATEITILHOCTH PabOTHUKOB MOXET 00OTaTHUTh PEYeBOM OOMEH, YTO IMpHBENIET
K BOHHKHOBEHHUIO CIIOPOB,00CYKICHHH C LIEBIO NOHATh TOUKY 3PEHHsI CBOMX
KOJUIET ¥ 3allUTHTh CBOM COOCTBEHHBIE CIIOCOOBI BBIMOIHEHMs 3a1a4. Heobxo-
JIMMOCTh YECTHO 00CY)KIaTh MPOTUBOPEUMBBIC aCTIEKThI TPYIOBOH JIESTENbHO-
CTH MOJKET BBI3BATh (DyHKIMOHAIBHBIC U3MEHEHUS B IUAJIOTE.

Cornacao JI.C. BeiroTckomy, pa3sBUTHE NPOHCXOAWT, KOrna CyOBeK-
TBl HAUMHAIOT NPUMEHSTH (POPMBI AEATETHHOCTH, KOTOPHIE H3HAYAIBHO
OBLTM UCTOJL30BaHbl B OoTHomeHWH uX camux (JI.C. Beirorckumii, 1997,
c.105 [mep.c ¢panHmy3ckoro]). ITOT HepeHOC C MEXIMYHOCTHOTO IIIaHa
Ha BHYTPHJIMYHOCTHBIN SIBIISICTCS BR)KHBIM IIAroM IJIsi 00ECHEeYEHUS MbIC-
JIUTENBHBIX ITIPOLECCOB HCIBITYEMbIX HOBBIMH HWHCTPYMEHTAMH Pa3BUTHA
(JI.C. Boirorckuit, 1997). Takas auHaMuKa «OT BHEITHETO K BHYTPEHHEMY»
(JI.C. Boirotckuit, 1997, c.134) Takxke sBIsieTCSl LIEHTPAJILHOMN 1J1s MpoIiec-
coB 00y4eHUs ¥ pa3BUTHUS B TCUCHHUE BCel KN3HHU. KOJUIEKTHB MOXKET OBITh
«HCTOYHHMKOM, II0JIEM, KOTOPOE MUTAET Pa3BUTHE BBICHIMX (YHKIHMH» WU B
3penom Bozpacte (JI.C. Beirotckui, 1997, ¢.167). B Hamem uccnenoBaHumn
Ha JaHHBIH MOMEHT CyOBEKTHBHBIE, KOJUIEKTUBHbIC, 1 OpPraHU3aI[IOHHBIC
WN3MEHEHHS OINOCPEAOBAHBl Pa3BUTHEM (PYHKIUI TPYIOBBIX KOJJIEKTHUBOB.
Cornacuo JI.C. BrIroTcKOMY, MBI TIpH3HAEM, YTO KOJJICKTHBHEIC ()OPMBI HE
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TOJIBKO CO3J1al0T BHCHIHUC OTpaHUYCHUA IJId UHAWUBUIO0B, HO U CTAHOBATCA
UX BHYTPCHHUM 3HAHUEM, TEM CaMbIM obOecreunBas MOJHOE Ppa3BUTHUC UHIU-
BHUIOB: Konnextusuoe I[CﬁCTBI/ITCJ'[BHO CTaHOBUTCA MHAUBUAYaJIbHBIM.
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Crossing Vygotsky’s concrete psychology and dialogism:
social innovation through an intervention in cross self-
confrontations within a French healthcare institution

Kloetzer L.
Institute of Psychology and Education, University of Neuchdtel,
(Neuchdtel, Switzerland)
laure.kloetzer@gmail.com

The Activity Clinic approach is grounded in Vygotskian cultural-
historical psychology: We consider the activity of individuals as inherently
social and mediated by cultural artefacts, which are at the same time used
and transformed by individuals. This approach is also inspired by French
ergonomics, with its attention to activity as it is performed by workers, and
by work psychopathology. In short, it is an interventionist methodology
aimed at transforming work : a developmental methodology. Activity Clinic
uses dialogical methodologies in an intervention perspective. The one
presented here is called Cross Self-Confrontation, and has been created by
Yves Clot and his team in Paris, at CNAM, in the last 15 years. It requires
the full participation of volunteers who want to increase their power to act
as individuals and collectives by analyzing chosen moments of their activity.
The researchers begin a research project because there is a shared awareness
of some interesting problem to solve. The volunteers form a group of
participants to explore this problem, called an “associated research group”.
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They collectively decide on which specific moments they want to work.
which are subsequently filmed in the workplace. The analysis is conducted
through repeatedly confronting the workers with these video clips, which
they comment on during simple and cross self-confrontations interviews.
Simple and cross self-confrontation interviews focus on the comparison of
individual ways of performing tasks. With special focus on their variations,
they open the door to new questions and reflections. This dialogue organizes
a systematic comparison of contrasted ways of operating, thus exteriorizing
them as objects for use in preparing new possibilities for action. The activity
of one can be mirrored in the activity of others. Lastly, the researchers and
volunteers jointly select video clips of the activity and of the interviews
featuring debates about important aspects and conflicts of the work. These
videos are arranged in a final form, a film-based multi-voiced report, which is
presented to a wider audience. Researchers focus primarily on actions to help
develop the workers’ power to act within their professional milieu, on their
organisation, and upon themselves. Analysis of work activity and professional
controversy also open new possibilities for thinking and action. During the
Cross Self-Confrontation interviews and the subsequent discussions in the
associated research group, the workers may come to “see things differently”
(Vygotsky, 1999) and discover new ways to relate to their own work. This
time for analysis is thus dedicated to “transform past experience into an
instrument for dealing with future experiences” (Clot, 2008, p.148).

The intervention reported here has been conducted in the last two
years within a French healthcare institution. The paper will analyze some
dialogical dynamics in this intervention. In particular, it will look for traces of
developmentin the thinking of participants during the Cross Self-Confrontation
dialogues. In some dialogues, we can demonstrate an enhancement of objects
of the dialogue, through the development of its instruments and addressees.
This dialogue is related to the development of workers’ knowledge about the
objects, tools, and addressees of their work activity. Here, dialogue serves as a
tool to develop thinking on the work activity. In the Cross Self-Confrontation
framework, dialogue itself constitutes a space of potential development. The
detailed and comparative analysis of their work activities workers perform
can enrich the conversational exchange, leading them to raise arguments,
debate them to understand the point of view of their colleagues, and defend
their own ways of performing tasks. The need to argue honestly on conflicting
aspects of the work activity may induce functional migrations in the dialogue.

As stated by Vygotsky, development takes place when subjects begin to
use for themselves the forms of action that have primarily been used with
them (Vygotsky, 1997, p.105 [from French trans.]). This transfer from the
interpersonal plane to the intrapersonal plane is a critical step to provide
subjects’ thought processes with new tools for development (Vygotsky,
1997). Such dynamics “from outer to inner” (Vygotsky, 1997, p.134) are
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also central to lifelong learning and development processes. The collective
happens to be “the source, the field nourishing the development of higher
functions” — also in adulthood (Vygotsky, 1997, p.167). In our research to
date, subjective, collective, and organizational developments are mediated by
the development of the functions of work collectives. Following Vygotsky,
we acknowledge that collective forms not only constitute external constraints
for individuals, but inform them internally, thus enabling the full development
of the individuals: The collective is truly active within the individual.
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JleTcKasi HTPOBAasi IMJIOIIAZKA B KOHTEKCTE
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IlonsaTHiiHBIN anmapar KyJbTypPHO-UCTOPUYECKOM IICUXOJIOTUU MOXKET
OBITH HCIIOIB30BAH HE TOJIBKO AJSI OOBSICHEHHUSI MEXaHU3MOB U ()OPM IICHXHU-
YEeCKOro pa3BUTHUS, HO U JUIS aHAIM3a KOHKPETHBIX YCIOBUH IICHXUYECKOTO
pa3BuUTHS pebeHKa 1 NpoeKTUpoBaHus UrpoBbIX cpex ([1], [4], [5]). B namem
COOOILEHUN MBI IPOAHATH3UPYEM TaKOH (pEeHOMEH COBPEMEHHOH KyJBTYpPbI
KaK JeTCKas UrpoBas IUIOLIAKa.

JleTckast urpoBasi IJIOIIaKa — SIBJICHHE KYJIbTYpPbI, CO3[aBaEMOE B3POCIIBIMU
JUTs pa3BOpayMBaHus AesTeIbHOCTH pedeHKa. C Mo3nIMK KyIbTYpHO-HCTOpUYe-
CKOM TICUXOJIOTHH MICHXOJIOT0-TIeAaTOrMYECKHI aHAIN3 TUIOIIAAKHA OCHOBBIBACT-
CsI Ha BBIABJICHUN YPOBHS HTPOBOM LIEHHOCTH M COOTBETCTBUH 3a/[adaM BO3pac-
Ta. B 0OCHOBE aHaM3a ¥ MPOEKTHUPOBAHNS — IIOHNMAaHHE IUIOMIAIKN KaK eIMHOTO
MIPOCTPAHCTBA, TJIe KaKIIbIA AJIEMEHT HeceT MMOTSHIMAN TSl KaKoH-ITH00 pa3Bu-
BAIOIIEH JIEATEIBHOCTHU ACTEH — UTPBI, OOIIEHNSI, SKCIEPUMEHTHPOBAHUSL.

[osiBneHne meTckux Iomanok Ha pyoesxke 19 n 20 Beka cBA3aHO C H3Me-
HEHHEM MecTa pebeHKa B o0ecTBe. B 3TOT epros; BO3HHKIIA CHCTEMa CIEIH-
TBHBIX YYPEXKIECHHUH, IETCKUX CaJI0B, B KOTOPBIX JUIsl MpeObIBaHUS JIeTei Ha
CBEXEM BO3/lyxe ObUIM BBIACIEHBI CIelHalbHbIe BpeMs U Mecto. OJHOBpe-
MEHHO C 3TUM IIPOUCXOAMI OBICTPBIN POCT TOPOIOB, YBEIMUEHUE U yCKOPEHHE
JBIKEHHSI TPAHCIIOPTHBIX TTOTOKOB II0 YJIMIIAM M, KaK CIEICTBHE — COKpa-
IIEHUE OTKPBITHIX 0€30IacHBIX MECT JUIsl CBOOOIHOM MI'PHI U MEpEIBHIKECHHS
nereid. OTUM 0OBSCHSETCS IBOsIKAs Mpupoja JeTckoil miomaaku. C oqHon
CTOPOHBI OHAa — CBOETO PoJia KOMIPOMHCC MEXIy MOTPEeOHOCTAMHU ropoja u
MOTPEOHOCTSIMU JIETEH, a C IPYTOH — MPOCTPAHCTBO AJISI AETCKOTO Pa3BUTHSL.

JnurensHoe BpeMs IPOSKTHPOBAHUEM JICTCKHX IUIONIAJIOK 3aHUMAJINCh
naHJadTHRIE apXUTEKTOPHI M M3aiiHEPbl, OPHEHTUPYSICh Ha paboThl J[Xk.
I'mbcona u pa3pabaTbiBa€MbIil UM U €TO MOCIEI0BATEIAMHU SKOJOTHICCKHII
noaxon [2]. B mociennee aecsTuieTne K aHaIU3y U MIPOEKTUPOBAHHIO JIET-
CKUX IIJIOIIA/I0K 00PaTHIINCh U ICHXOJIOTH.

OCHOBHBIE TOJNIOXKEHHUS pa3padaThbIBAEMOT0 HaAMH IMOJIX0/Aa K NMPOEKTHU-
POBAHMIO NETCKHUX cpex jexar B Teopuu nestenbHoctH A.H. JleonTtsesa,
paborax [I'II. lllegposunkoro, A.I. Acmonosa, B.B. Pyounosa, B.M. MyHu-
nosa, B.JI. I'ma3piuena [3].

B ocHoBe nmpoekTHpoBaHUS — MOHUMAaHKE IUIOLIAJKH KaK €JUHOIO IIpo-
CTPaHCTBA, TJ€ B KaXJIOM DJIEMEHTE 3aJI0KeH MOTEHIUAN JUIl KaKOoH-In0o

' VccnenoBaHue BHIIIOMHEHO 1py (uHaHCOBOI mopepkke PITH® B pamMkax Hay4HOTO Ipo-
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pa3BHUBaIOLIEH AEATEIHLHOCTH IETEH — UTPBI, OOILCHHUS, IBUTATEIILHOW aKTHUB-
HOCTH, 3KcTlepuMeHTHpoBaHus. Ha neTckoit momaake pacnpeiMedrBaHue —
9TO YMEHHE ONEepPHPOBATH C MPEAMETaMH B COOTBETCTBUH C NMPHUCYIIUMH UM
GYHKIMSIMU 1 POPMHUPOBAHHE ONEPALMOHATIBHBIX CIOCOOHOCTEH, HTPOBBIX
JEWCTBHUI MM YMEHHE BCTPANBATh CBOE JIBI)KCHHE B COOTBETCTBHH C JIOTH-
KOM 00beKTa IUIOMIAIKH WX €€ JIaHmadTa.

JearenbHOCTh peOCHKa Ha IUIOIIAJIKE TIPEICTABIACTCS TAKXKE BO3ZMOXKHO-
CTBIO TI0 paclpeAMEYNBaHNIO OOBEKTOB HTPOBON CPEJIbI, KOTOPHIE OTKPhIBA-
10T peOCHKY pa3InYHbIE aCTIEKThl YEIOBEUCCKOM AESTEIbHOCTH U OTpeIMe-
YMBaHHIO UX Mpoliecce ero (GpaHTa3nitHoi 1 3aTeM CO3UAaTeIbHOW aKTHBHO-
CTH U BSaHMOHeﬁCTBHH C IpYIr'MHU Yy4aCTHHUKaMU.

IIcuxomnoro-negarorndeckuil aHanu3 MIOLIAJKH OCHOBBIBA€TCS Ha BHI-
SIBIICHMH YPOBHSI MI'POBON LIEHHOCTH Pa3JIMYHBIX O0BEKTOB M MX COOTBET-
CTBUHU 3aJjauaM BO3pacTa.

Jetckas niomaka J0KHA YUUTHIBATh BO3PACTHBIE OCOOEHHOCTH JIeTel —
nX (U3NYECKHE BO3MOKHOCTH, YMEHHE OLEHHBATh PHCKH M KOHTPOJIHMPOBATH
ce0s1, TOTpeOHOCTH B UTpe, B SKCIIEPUMEHTHPOBAHNH 1 IO3HAHUH, B TIpeoOpazo-
BaHUH, OOIIICHHUH, aKTHBHOM ABIKCHHH, OTJbIXE. B KaXk1oM Bo3pacTe miomaxa
MO>KET BBICTYIIATh YCJIOBHUEM JUTs CIIOHTAHHOTO, CAMOCTOSTEILHOTO 00y IEHHSI.

OpmHUM W3 TTIaBHBIX KPUTEPHEB BEIOOPA 00BEKTOB 11 KOHKPETHOM UTPo-
BOM IJIOIIAJKHU SBJIAETCS OLIEHKA UTPOBOI EHHOCTH KaXKIO0T0 OOBEKTa WiIn
aneMeHTa naHamadra. Urposas IeHHOCTh 00BEKTa WM MaTepuana — 3TO
pa3Hoo0pa3ue U MPOAOJIKHUTEIBPHOCTh BO3MOXKHBIX UTPOBBIX JICHCTBHUH, KO-
TOPOE MOXKHO COBEPUINTH C ero nomomsio. Hanbosnee BBICOKYIO UIPOBYIO
LIEHHOCTh UMEIOT HEO(QOpMIIEHHbIE NONMN(YHKIIMOHATIBHBIE OOBEKTHI U Ma-
TepHUajbl — IIECOK U JIPYTUE CHIITyYHe MaTepualibl, BOJa, Oymara 1 ee mpous-
BosHble. Takue Marepualibl OTKPBITHI U CAMBIX Pa3HBIX JCHCTBUI AeTeH.
Ha nmerckoii miomanke 3T0 — MECOYHUIBI, CUCTEMBI TIEPECHINaHus TalbKN
WIN ILETbl, BOAHBIE OOBEKTHI, JIa3aTelbHbIe CTPYKTYyphl. Huskas urposas
LICHHOCTb — Y 3aKPBITHIX 0OBEKTOB € KECTKO 33JaHHOM TEMaTHKOH, orpeze-
TSFOIIEH OJMH CcItoco0 MecTBUS AeTel M He OITyCKAoIeil BApHAaTHBHOCTH
(marmpumep, GUTYpPBI UTPOBBIX EPCOHAKEN).

Bricokoii UrpoBO#l IIEHHOCTHIO O0MafaeT Takke caM JaHAmadT JEeTCKOM
TUIOIIA/IKK B OCOOCHHOCTH CIOXHbIH penbed. [1o cpaBHEHHIO ¢ KOHKPETHBIMU
UTPOBBIMU OOBEKTAMH (JOMHKH, TOPKH U T.I1.) 3JIeMEHThI JaHmadTa (X0JIMbl,
JIO)KOMHBI, BOZOEMBI, KyCThI U JIEPEBbs) MPEIOCTABIIAIOT YHUKAIBHYIO BO3MOXK-
HOCTB /sl OECKOHEYHOTO BaApUAaTHBHOTO UTPOBOTO HCIIONB30BaHMs. [ paMOTHO
CIIPOEKTUPOBAHHBIN UTPOBOH JIaHAIIA(T MOXKET CYILECTBEHHO YBEINUHUTH UTPO-
BYIO LICHHOCTH JICTCKOM TUIOIIAIKH U C/IeNIaTh ee 00JIee SKOJIOTMYHOM.

B pazHbIX Bo3pacTax CymIecTBYeT pa3indHasi HOTPEOHOCTH B KOJIMIECTBE
1 KaueCTBE OTKPBITHIX U 3aKPBITHIX 00beKTax. Tak, B paHHUX BO3pacTax BHIIIE
MOTPEOHOCTH B 3aKPHITHIX 00BEKTAX C MPEIETIHHO SCHOM JIOTHKOH HCIIONB30-
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BaHUA. B To Bpems Kak B JOIIKOIBHOM M MIIAJIIEM IIKOJBHOM BO3pacTax
BBILIE MOTPEOHOCTH B OTKPBITHIX 00BEKTaX, B ITOJPOCTKOBOM BO3pacTe, Ile
Ha MepBBIH IUIaH BBIXOJUT OOLIEHHUE, 3Ta MOTPEOHOCTh HE TaK aKTyasbHa.

[Ipu MpoeKTHPOBAHNHM IETCKHX IUIOMIAI0K aKTyaIbHOM SBISETCS podiieMa
pHCKa, KOTOpast akTUBHO pa3pabaThIBacTCs B 3apyOexHOIl pakTuke. B mocnen-
HHE ACCATWIETHS OOIIETPHHSITHIM CTAIO PA3ACICHUE IBYX TOHITHH — «PHCK»
U «OIACHOCTBY, TA€ BTOPOE TIOHUMAETCS KaK MOTEHIMANBHBIM HCTOYHHK Bpea,
TIOCTIEACTBUSL KOTOPOTO TPYIHO IPOTHO3UPOBATH, a TEPBOE — JIEHCTBHE CYOh-
€KTa B CUTYyalluy HEOIPeAEeIeHHOCTH. UTNTEbHOE BPEMS CUMTATIOCh, UYTO PUCK
9TO HEYTO HEHY)KHOE, HETATHBHOE, TO, Yero He0OX0MMO n30eKaTh JI000H 1ie-
HOI. OfHaKo yMEHHE OLICHUBATh PUCK, A TAK)Ke COOCTBEHHBIE PECypChl HE00-
XOJIIMBI JUISl COBPEMEHHOT0 uesioBeka. Ho 3T ymeHust MoryT OBITh HOyYeHBI
TOJBKO B PEAIbHOM OIBITE, IPU HAXOXK/ICHUH B PeabHBIX PUCKOBAHHBIX CUTY-
alUsIX WK B OCOOBIX MTPOBBIX CUTYAIUSIX, IIe peOCHOK MOXKET IEPEIKHUTh OITBIT
NPEOJIOJICHHS! B YCJIOBHBIX CUTYaIMSIX «Kak Oyaro». Jlerckast ruiomaika B CBOeM
MOTEHLIMAJIE HE ONIACHA, HO PUCKOBaHHA. [Ipy 3TOM pHcKH 1U1s1 AeTel pa3IMyuHbIX
BO3PACTOB HE OJIMHAKOBBI U 3aBUCAT OT MHOXKECTBA (JaKTOPOB, IIPEK/IE BCETO OT
YPOBHsI MOTOPHOTO Pa3BUTHS U CAMOKOHTPOJIA.

Hawm npencrasnseTcs, 4To mpu 00CyKASHUN MTPOOIEMBI PHCKOB HA JIET-
CKOH IUIOIIAJKE LIeJIeCO00pa3HO IPHBIICUCHHE IOHATHS «OIMPOOOBaHUEN,
BBenenHoe b.J[. DnpkonunsM [6]. [IpobHOE neticTBre, B crly CBOSH OTKpPBI-
TOCTU M HE3aBEPIIEHHOCTH pHCKOBaHHO. Ha merckod miomaake AOJKHBI
OBITH CO3JaHbI YCJIOBUS JUISL TOTO, YTOOBI IETH MOTJIM PUCKOBaTh, HO IPH
9TOM KOHTPOJIUPOBATh CUTYallUH PHUCKa.

Kak moxa3zan Ham aHanu3, Ha COBPEMEHHBIX MIPOBBIX IUIOIIAJKaX Ipe-
001aar0T 3aKphIThIC OOBEKTHI U KpaiHe Oemubli nanamadT. KoamuectBo
OTKPBITBIX OOBEKTOB U CJIOXKHBIA UTPOBOH JIaHIIIA)T HAXOIATCS B SBHOM
nedunute. [IpoekTHPOBaHNE NETCKHUX IUIOIIA0K C BHICOKOM HIPOBOM ICH-
HOCTBIO TPEOYIOT y4acTHs IICUXOJIOTOB.

B ocHOBe MpOEeKTHPOBAHUS NETCKOI IUIOMAIKH JOJKHA CTaTh OPUEHTA-
M HA CO3/IaHUe YCIOBUH T OCHOBHBIX JICTCKUX JesATeNbHOCTEH. B o0mem
BUJI€ TIPUHIUITEI MOTYT OBITH CHOPMYITHPOBAHBI CIIEAYIONIIM 00pa3oM:
® COOTBETCTBHE IICUXOJIOTMYECKHM 337a4aM BO3pacTa;
® OpHEHTalUs HAa YPOBEHb JOIYCTHMOIO PUCKa;
® [IPUHIMWI UTPOBOH IEHHOCTH M OTKPBITOCTH O0BEKTOB;
® TapMOHMUYHOCTb UTPOBBIX 30H M JaHAIIadTA.

B Hacros1iee BpeMst JaHHbIE IPHHLUIBI YK€ UCTIONIB3YIOTCS B IPOEKTHU-
POBAaHUU JIETCKUX IUIOLIaI0OK HOBOT'O IIOKOJICGHUS B HAIllel CTpaHe.
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The conceptual system of cultural-historical psychology can be used not
only to explain the mechanisms and forms of mental development, but also to
analyze the specific conditions of the child’s mental development and design
of play environment (Asmolov A., 1996, Rubtsov V., 2008 Smirnova E. et
al., 2008). In our report, we will analyze children’s playground as a pheno-
menon of contemporary culture.

Children’s playground is a cultural phenomenon created by adults for the de-
ployment of child’s activity. From the perspective of cultural-historical psycho-
logy, psycho-pedagogical analysis of a playground is based on the identifi-
cation of its play value and the tasks relevant to a particular age. Underlying
the analysis and design of playgrounds, there is an understanding of the play-
ground as a whole space, where each element carries the potential for one of the
child’s developing activities - game, communication, experimenting.

The emergence of children’s playgrounds at the turn of the 19th and 20th
century was due to the change in the child’s place in society. During this peri-
od, there was a system of special institutions, kindergartens, where the special
time and place were allocated for children to stay in the open air. At the same
time there was a rapid growth of the cities, the increase and acceleration
of traffic flow through the streets and, as a consequence, reduction of the
safe public space for free play and movement of children (see, for example,
Hart R., 2002). This explains the dual nature of the playground. On the one
hand it is a kind of compromise between the needs of the city and the needs of
children, and on the other hand it is a space for a child’s development.

For a long time those who were engaged in designing children’s play-
grounds were landscape architects and designers, who were mainly focusing
on the works of Gibson G. and the ecological approach (1988) developed

' The study was funded by Russian Humanitarian Science Foundation in the context of a

research project number 15-06-10627
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by him and his followers. In the last decade psychologists also turned to the
analysis and design of playgrounds.

The main ideas of our approach to design the children’s environments rest
upon the theory of activity by Leontiev A., Shchedrovitsky G., Asmolov A.,
Rubtsov V., Munipov V., Glazychev V.

Underlying the analysis and design of playgrounds, there is an under-
standing of the playground as a whole space, where each element carries the
potential for one of the child’s developing activities - game, communication,
experimenting. At the playground desobjectivation is the ability to operate
with objects in accordance with their inherent features and formation of op-
erational ability, game activity or the ability to embed their motion in accor-
dance with the logic of the playground or its landscape.

Child’s activity at the playground also presents an opportunity for the
desobjectivation of the play environment objects which offers children vari-
ous aspects of human activity and their objectivation in the process of his/her
imaginary, and later creative activity and interaction with other participants.

Psycho-pedagogical analysis of the playground is based on the identifi-
cation of play value in different objects and the tasks relevant to a particular
age. Playground for children should meet requirements of children’s age —
their physical abilities, the ability to assess the risks and to control them;
their need to play, experiment and cognize; their interest in transformation,
communication, active movement and rest. Playground can be a prerequisite
for the spontaneous, self-directed learning in any age.

One of the main criteria for choosing the objects for a particular play-
ground is to assess the play value of each element of an object or a landscape.
Play value of the object or material is the variety and the duration of possible
game actions that one can do with the help of it. Unformed multifunctional
objects and materials, such as sand and other bulk materials, water, paper
and its derivatives have the highest game value. Such materials are open to
a variety of children’s actions. On the playground they are: the sandbox, the
system of oversleeping pebbles or chips, water objects, climbing structures.
Closed facilities with hard-coded theme, defining a course of action and not
allowing variability (e.g. shaped fictional characters) possess low play value .

Playground landscape, particularly its difficult terrain, also possess a
high play value. In comparison to specific game objects (houses, slides,
etc.), elements of the landscape (hills, ravines, ponds, shrubs and trees) offer
a unique opportunity for a big variety of games. A well-designed gaming
landscape can substantially increase the play value of the playground and
make it more environmentally friendly.

There is a different need in the quantity and quality of unclosed and closed
facilities in various ages. Thus, in early age the need of closed objects with clear
logic of how to use them s higher. While in pre-school and primary school age the
need for unclosed c facilities is higher, whereas in adolescence, where commu-
nication comes to the fore chat, this need is not as urgent.
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There is an issue of the risk that is actively developed in international practice
for designing playgrounds. The general separation of the two concepts — “risk”
and “hazard” became more common in the recent decades, the second concept is
understood as a potential source of harm, the consequences of which are difficult
to predict, and the first is an action of a subject in the situation of uncertainty.
For a long time it was believed that the risk is something unnecessary, negative,
something to be avoided at all costs. However, the ability to assess the risk, as
well as one’s own resources is needed for the modern human being. But these
skills can only be obtained in actual experience, in actual risk situations or in spe-
cific game situations where the child can live through the experience of overcom-
ing standard “as if”” situations. Playground in its potential is not dangerous, but it
is risky. The risk for child-ren in different age is not the same and it depends on
many factors, primarily on the level of their motor development and self-control.

We believe that it is necessary to mention the concept of “testing” intro-
duced by Elkonin B. (2004) to discuss risk issues in the playground. Because
of its openness and incompleteness a test action is risky. It is important to
create the necessary conditions to enable children to take risks, but at the
same time monitor the risk situations at the playgrounds.

As our analysis shows, modern playgrounds are dominated by closed
objects and very poor landscapes. Open objects and complex gaming land-
scapes are in obvious deficiency. Designing playgrounds with high play value
requires the participation of psychologists.

Creating conditions for major childhood activities should be in the basis
of the playground design. General principles can be summarized as follows:
e compliance with the psychological problems of children;

e focus on the level of acceptable risk;
o the principle of the play value and open objects;
e harmony of game zones and landscape.

Currently these principles are used in the design for a new generation of

children’s playgrounds in Russia.
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Jannas pabota mpencraBiseT coboi TeopeTndeckoe oocyxaeHune Gpopmu-
POBaHMS TOHATHUSI C CONMATBHO-KYJIBTYPHOI TOUKHM 3pEHHS, KOTOPAsi CTPEMHT-
Cs BKITIOYAaTh aHAIUTHUUYECKYIO CTPYKTYPY CHCTEMBI JEsTENbHOCTH JleoHThEeBa
B pamkax cucremsl nosstuii JI.C. Berorckoro. Paspaborka xoHuenumu Qa3
JlyHbl, B JaHHOH paboTe, UCTIONB3YeTCs B Ka9eCTBE WILTFOCTPATHBHOTO ITPUMEPa.

Konnenuun, KOHIeNnTya/IbHasi CHCTEMA M CHCTEMA AesITeIbHOCTH

Bo muormx pabdotax JI.C. BeIroTckuii yka3pBaeT Ha TO, 9TO T€HE3UC MEIC-
JIMTENIBHON JIeATENPHOCTH (MHOTIa 0003HAYaeMbIii B Ka4eCTBE CO3HAHMS HIIN
BBICIINX TICHXWYECKUX (DYHKIMI) OCHOBBIBAETCSA Ha OOOOIMICHWH M OMOCpE.-
CTBOBAHHMH, C TIOMOINBIO SI3bIKA KAaK 3HAKOBOM CUCTeMbL. Tak, OH momdep-
KHMBaeT, 4TO «BCE TMOHATHS SBILIIOTCS 00oOImenuem» (Bororckmii, 2010, C.
359), u cuutaer, uTo «(HOPMHUPOBAHUE MOHATHS» U IIPUOOPETEHHE CMBICIA
yepe3 CJIOBO» SBJIAIOTCA aHAIOTWYHBIMH TPOIECCAMH: «PE3yJbTaT CIIONKHON
WHTEHCUBHOM JIEATENILBHOCTH (COBMECTHAsi pabdoTa CO CJIOBOM HJIM 3HAKOM)»
(Beirorckuii, 2009, C. 168). BeIroTckuil oTaemnsieT MOBCEIHEBHBIC MOHATHS
OT Hay4HbIX, B YAaCTHOCTH, MEPBHIC Pa3BUBAIOTCS Yy JETEH B IIPOLIECCE OTHO-
LIEHUH C JIIOJbMU, HaXOAAIIMMHUCS B UX HEMOCPEICTBEHHOM OKpYXKEHHH, a
BTOpBIE, B CHTYallMH, KOTZa JIETH J0OPOBOJIGHO M CO3HATENHHO MO3HAIOT WX
B CHCTEMaTH3MPOBAHHOM KpYTy OOINEHMS, TaKMX Kak IIKoia. [, HakoHer,
camoe TIJIaBHOE, BBITOTCKMI JaeT AMAIEKTHYECKOE OIPEAETICHUE, B KOTO-
POM «IIOHSITHE 3allOJHEHO OIPECICHMSIMI OOBEKTa» U <GIBISIETCS PE3yllb-
TaTOM JIOITOTO M TITyOOKOro Imo3HaHUs 00bekTay. (Berorckuii, 1998, C. 53).
B cBounx paboTax, OH TakXke IMpUAaeT 0co00e 3HaUCHNE TIOHATHIO CHCTEMBI, «Ka-
JKJI0€ TIOHATHE BO3HUKAET Y)KE CBSI3aHHBIM CO BCEMHU JAPYTHMH W, BO3HUKHYB,
HO-BUIUMOMY, OIIPENIeNIsieT CBOE MECTO B CHCTEME paHee MPH3HAHHBIX MOHS-
THI», YTO U IPUBOJUT K NMO3HaHUIO Mupa (Berorckuid, 1998, C. 48). Takum 06-
pasoM, HepapxXu4eckasi KOHLETITyaIbHasi CHCTEMa MOYKET OBITh ITOHSITa KaK CBSl-
3aHHas cepysl OMYMHEHHBIX ApYT Apyry nousaTuit (Berorckuii 2009, C. 292).

B 1o Bpems kak BriroTckunii 0003HaYaeT NOHATHE B Ka4eCTBE ITOCPEIHHIKA
MEXIy 4enoBeKoM u o0bekToM, JleonTseB (1981, C. 46) paccmarpuBaer nes-
TETBHOCTD M €€ COOTBETCTBYIOIHE YCIIOBHSI, 1NN M CPEACTBA B KAUECTBE CPEI-
Hero 3BeHa. C Toukn 3perus [aBernosa (1999), nestenm-HOCTh MOXKHO paccMa-
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TPUBATH KaK MPOIIECC, B KOTOPOM OKPYIKAFOIIasi peabHOCTh TpaHCHopMupyeTcs
TBOPYECKIMH YCIJIHSAMH YeJI0BEKa, TIIe TPY/ SBILICTCS CBoeoOpasHo (hopMoit
Takoro mnpeodpazoBanus. TakuM oOpa3oM, JTr00as JeITeIbHOCTD SBISETCS IIe-
JICHAIIPABIICHHOM Ha 0OBEKT, UTO ABIISICTCS CYIICCTBEHHBIM aCIICKTOM, KOTOPBIN
OTJIMYAeT OJHY JNESATENBHOCTH OT Apyroii (JIeonTseB, 1981). OCHOBHBIM KOM-
TIOHEHTOM JICSITEIBHOCTH SIBISIETCS JEHCTBHE, «JEIOBEYECKask NEATeIbHOCTh
CYILIECTBYET TOJIHKO B (hopMe AeicTBys win 1ienu jaeiicTui»y (JIeontses, 1981,
C. 61). Ha 3ToM ypoBHE HHIMBH BOCTIPHHIMAET HETTOCPEICTBEHHYIO 11€JTh CBO-
UX JNEHUCTBUM, 1 UIMEHHO 110 3TOM NPUYMHE, €r0 MOXKHO CUMTATh HAJICIIEHHBIM
BBICOKMM YpOBHEM co3HaHus. C JIpyroil CTOPOHBI, CYIIECTBYET OMEPaTUBHBII
YPOBEHB, KOTOPHII 3aBUCHT OT BHEIIHHUX YCIIOBHI U KOHKPETHBIX YCIIOBUH Jie-
ATETBHOCTH. DTOMY YPOBHIO JIESITETIHHOCTH HE BCETJa CBOMCTBEHHA OCO3HAH-
HOCTb BBITOJIHSAEMBIX JICHCTBHIA T.K. PEINIONAraeTcsl, YTO YEJIOBEK YKE YCBOMI
OIIepalliy ¥ BBITIONHSACT X aBToMatudeckd (JIeoHtrses, 2009).

JIeoHTBEB MCHONB3YeT MMEHHO 3Ty CTPYKTYpY AJIS OOBSCHCHHS TEHe-
3UCa U POCTa CO3HaHUs deNoBeKa. Ero ocHOBHas uzest COCTOUT B TOM, UTO
“IeATeNIbHOCTh YEIIOBEKAa COJCPKHUT B ceOe OIMBIT YEIIOBEUECTBa”, YTO 03-
HAYaeT, YTO MCHUXUIECKHUE IIPOIECCHl YeIoBeKa “IpHOOpETaroT CTPYKTYpY,
00513aTeNIbHO MPUBSA3aHHYIO K COIUAIBHO H UCTOPUICCKH CHOPMHUPOBAHHBIM
CPEICTBaM M METO/IaM, TIepeAaHHBIM €My IPYTUMH B TIPOIIECCE COBMECTHOTO
TpyAa U counanbHoro B3aumopeicteus» (Jleontses, 1981, C. 56). bynxyun
YBEPEHHBIMU B 9TOM MPETIOKEHNH, MBI TOMPOOOBAIN COBMECTUTH KOHIIET-
TyaJTbHYIO CHCTEMY BBITOTCKOTO ¢ crcTeMOl nesaTensHOCTH JIeoHTheBa.

KoHnenTtyajgnHas cHCTeMAa H CHCTEMA JeATeJIbHOCTH: COTMKEHHE

JTa MOMBITKA TO3BOJIMIIA CPOPMYIIUPOBATH TEOPETUIECCKOE TOJI0KCHHUE,
KOTOpPOE MBI Ha3BaJd MOHATHE-AESATEIBHOCTh. DTOT TEPMHUH O3HAYAET M-
AJICKTUYCCKOC €AMHCTBO MEXKAY IMOHATHEM U T'CHETHYCCKHU O6yCHOBI/IBIHeﬁ
€ro JeSITEIbHOCTBIO, T.C. UCTOPUYECCKH OIPEICIICHHBIMI U KYJIBTYpHO CH-
CTEeMaTHU3UPOBAHHBIMH JICHCTBHAMH, B KOTOPHIX JaHHOE TOHATHE BO3HH-
KaeT U oOpeTaeT IIeJICHANPaBICHHOCTh. MCTONB3ysl Takue MOHSITHS, Kak
CO3HAHUE W IMPOU3BOJILHOCTh, HAM YyJAJIIOCh CBS3aTh HAYYHBIC IMOHSITUS C
neicTBrueM (MTOHATHE-IEHCTBIE), a TIOBCEAHEBHBIC TIOHATHS C OTEPAIHIMA
(moHsATHe-onepanysi). Beimenenne 3TUX dIEMEHTOB MO3BOJISIET pacCMaTpH-
BaTh KOHIICTITyaJIbHOE MBIIIICHAC B KAYECTBE NEATCIBHOCTH, «MBIILICHHAC
SIBIIICTCSI CyTy0O YeTIOBEYECKOM eI TEIFHOCTRIO, 4 HE YeM-TO, YTO T00aBIs-
€TCsl K IeATEIHbHOCTH WITH €€ OTJIeNbHOI cTopoHey. (JleonThes, 2005, C. 46).
Jpyrumu cioBaMu, B TO BpeMs KaK HaydHbIC TIOHSTHS MapaUICIbHbI Jei-
CTBHIO, TIOCKOJIBKY 00a CBSI3aHBI C CO3HATENBHBIMU U ITPOU3BOJIHBIMU JCH-
CTBUAMMU, MMOBCCAHEBHLIC MOHATHA MapaUICIbHBI OINICpalriaM, TaK KakK OIH-
paroTCsl Ha HEOCO3HABaEMbIC M aBTOMATHYCCKH BEHINIONHSACMBIC OIEPALIUU.
CMBICT 3THX OTHOIICHUI COCTOUT B TOM, UTO ITOHITHS PACCMATPUBAIOTCS KaK
OTKPBITBIC, IMHAMWYHBIC, MHOT'OI'PAHHBIC U TIPOTUBOPEYUBLIC CYIITHOCTHU (3H-
recTpeM u ap., 2005), TOTOMY 4TO OHH BCET/1a BO3HUKAIOT BHYTPY KOHKPETHOM
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nesrensHocT. Hanpumep, Heccepuan (Nesserian, 2012) yTBepxnaer, 4To
MOHATUSA, 3TO, — «HH IMOJTHOCTHIO HCTIOJABMIKHBIC CAWMHHUIBI ITPECACTABIICHUA,
HHU ACKJIIOYMTENFHO MEHTAIIbHBIC TIPEICTABICHIS, HO HEUYTO BO3SHHUKAIOIIEE,
Pa3BHUBAIONIEECS U )KUBYIIIEE BO B3aUMOJICHCTBIN MEXTY JIOJIbMH, KOTOPbIC
CO3JIAIOT U HCTIONB3YIOT ux» (cTp. 245). Xenerapa (Hedegaard, 2007), B cBoro
o4epelb, YTBEPIKIAET, UTO MOHSATHE «BCET/la COYeTaeT B cede Uaean3upo-
BaHHYIO PaKTHKY ¢ 00bEKTaMH, CO3AaHHBIMU PyKaMH deloBekay (ctp. 251).
OOpammasich B KadecTBE MJUIIOCTPAMM K HEKOTOPHIM 3a(HKCHPOBAHHBIM
B UCTOPHH HAyKH CIIOpaM O MPOMCXOKAEeHHH JIyHBI, MBI MOXeM 00CyIHUTh
KXY U3 BbIABUTaABIINXCHA TeOprI B CBSI3U C TOH JACATCIBHOCTBIO, B KO-
TOPYIO JIFOJM OBUTH BOBJIEYEHBI. TaK, MBI MOYXEM THUIIOTETHYECKH paccMa-
TPUBAaTh B3aMMOCBS3b 3JEMEHTOB B CTPYKTYpPE «IIOHSATHE-ACSTEIHHOCTH»
KaK CUHTE3 JICHCTBUI UyeIoBeKa B OKpY KaloleM ero Mmupe. B aTom cmbicre,
Jlyna sBisieTcsl HE TIPOCTO «aCTPOHOMMYECKHM TEJIOM Ha opOuTe 3emiimy,
HO BOIUTOIMIAET B cebe OONBIIO HaOOp COTIAaCOBAaHHBIX AEHCTBHUIA YeIOBEKa.
OnHNM M3 HaNpaBJICHUH Pa3BUTHS MOXET CTaTh MPOEKTUPOBAHKE U pea-
3aI¥sl CEPUH M3 TSITHAIIATH YPOKOB MO TUCIUILIMHE «HAyYHOE 3HAHUEY JUIS
Cpe/IHEe IIKOJIBI C LENIbI0 U3YUYCHUS JIYHHBIX (ha3 B X0JIe HCCIIEI0BATENBCKOM
JESTETHPHOCTH, a TaK)KE C MCIOJIB30BAHNEM KHUTEHCKOTO OMBITA U 3HAHUH B
00J1aCTH UCTOPUH HAYKH (KyJIbTYPHO-HCTOPUYECKUE 3HAUCHHUS).
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This work is a theoretical discussion about concept formation from a
sociocultural perspective which aims to include the analytical structure of
Leontiev’s activity system within the L.S. Vygotsky’s system of concepts.
The development of the concept of the phases of the moon is particularly
employed as an illustrative example.

Concepts, conceptual system and activity system

In many works Vygotsky points out the genesis of thoughts (sometimes
denoted by consciousness or higher mental functions) is based on general-
ization and mediation mainly through language. For instance, he emphasizes
that “the entire concept is a generalization "(Vygotsky, 2010: 359) and con-
siders “the formation of a concept” and “the acquisition of meaning through
a word” as similar processes: “the result of a complex and intensive activity
(joint venture with word or sign)” (Vygotsky, 2009: 168). In details, Vy-
gotsky differs everyday from scientific concepts, where children elaborate the
former from the relationships with people in their innermost living circle, and
the latter, children voluntarily and consciously apprehend in a systematized
circle as school. Lastly, and most important, Vygotsky provides a dialectical
definition in which a “concept is filled with determinations of the object” and
a “result of a long and deep knowledge of the object.” (Vygotsky, 1998:53).

In his works, he also reinforces the notion of system, “every concept arises al-
ready connected with all others and, having arisen, seemingly determines its place
in a system of previously recognized concepts”, what leads to the recognition of
the world (Vygotsky, 1998:48). Thus, a hierarchical conceptual system can be un-
derstood as connected series of co-subordinators concepts (Vygotsky, 2009:292).

While Vygotsky sees a concept as the mediator between the individual
and an object, Leontiev (1981:46) considers the activity and its correspond-
ing conditions, goals, and means as this middle link. As Davydov (1999)
explains, activity can be understood as the process in which the surroundings
reality is transformed by men’s creative efforts, where labor is the original
form of such transformation. Thus, any activity is goal-oriented towards an
object, the essential aspect that distinguishes one activity from another (Le-
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ontiev, 1981). The activity basic component is the action, “human activity
exists only in form of an action or a chain of actions” (Leontiev, 1981:61). In
such level, the individual perceives the immediate goal of their action and for
this reason, it is said to be endowed of a high level of consciousness. On the
other hand, there is an operational level receives the name of operation and
depends on outer circumstances and concrete conditions of the activity. At
this activity level, it is often assigned no conscious perception for the reason
that individuals had already been internalized the operations and would per-
form them automatically (Leontiev, 2009).

Leontiev uses this framework to explain the genesis and rise of humans’
consciousness. The thesis is that “humans’ activity assimilates the experience
of humankind” what means that humans’ mental process “acquire a structure
necessarily tied to the sociohistorically formed means and methods transmit-
ted to them by others in the process of cooperative labor and social interac-
tion” (Leontiev, 1981:56). Believing in this proposal, we began to weave the
Vygotskyan conceptual system with Leontievian activity system.

The conceptual system and the activity system: an approximation

This effort leads to a theoretical proposition that we called concept-activity.
This term means the dialectical unity between a given concept and its genetic
activities, i.e., the activities historically determined and culturally systematized
in which the concept emerges directed to a purpose. Employing notions such
as consciousness and willingness (volition) we were able to relate scientific
concepts with action (concept-action) and everyday concepts with operation
(concept-operation). The articulation of these elements drives the emergence
of conceptual thinking as an activity, “thinking is a human activity, and not
something added to activity or its separate side.” (Leontiev, 2005, p. 46), a con-
cept-activity. In other words, while scientific concepts parallel action because
both are related to conscious and voluntary moves, everyday concepts parallel
operations are related by their unconscious and immediate meanings.

The implication of this relationship is that the concepts are seen as open,
dynamic, multifaceted and controversial entities (Engestrom et al. 2005) be-
cause they always emerge within concrete activity. For instance, Nesserian
(2012) argues that concepts are “neither completely fixed units of representa-
tion nor solely mental representations, but arise, develop and live in the inter-
actions among the people that create and use them” (p. 245), and Hedegaard
(2007) states that a concept “always combines the idealized practice with the
humanly constructed objects” (p. 251).

Resorting to some episodes and debates of the history of science regarding
the moon, we are now able to discuss each conceptualisation in relation to the
activities that people were engaged with. Thus, in a very tentative way, we
would suggest posing the concept-activity as the synthesis of the human action
in the world. In this sense, the moon is no longer only “an astronomical body
orbiting the Earth,” but it embodies large set of coordinated human activities.
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Another development was the designing and implementation of fifteen science
lessons for secondary education with the purpose of teaching about the moon
and its phases through inquiry practices (activities), and employing everyday
knowledge and history of science (cultural-historical meanings).
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Bo3moxHocTu mikajasl ECERS B npogeccuonanbHoii
MOATOTOBKE POCCHIICKMX MeJaroroB K peaju3anuu
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OO0cy)xIaroTcs pe3yJibTaThl arpodauu MexayHapoanoi mkanst ECERS
B 00pa30BaTEIbHOM IIPOCTPAHCTBE MOCKBEHI B aCIIEKTE BBIABICHHUS U yCTpa-
HEHWsI IPOOJIEMHBIX 30H CHCTEMBI JOITKOIHLHOTO 00pa30BaHMs, KaCAOIIUXCS
MTOHMMAHWSI ITEAAroraMy CYITHOCTH 00pa30BaTeIbHON CPEIbl H CAMOOIICHKH
cBOEH MPO(eCCHOHANBHOM JCSITEIBHOCTH.

®denepanbHBI TOCYIapCTBEHHBI 00pa3oBaTeNbHBIN CTaHAAPT JOUITKOIb-
Horo obOpazoBanus (OI'OC JIO) sBisieTcst CyIMIECTBEHHBIM IOCTH)KCHHEM
POCCHIACKOW CHUCTEMBI YIIPaBJICHUsI 00pa30BaHHEM, IIOCKOIBKY O(HUIHATEHO
OPpCABABIIACT K 06pa30BaTeJ'I])HI)IM OpraHusanusam Tpe6OBaHl/IH, COOTBETCTBY-
IOIIHE JIOTHKE MEXIYHAPOIHBIX MPEICTABICHUH O KauyecTBE JOLIKOJIHHOTO
00pa3oBaHUsI W, YTO BAXHO, YXOAWUT OT M3MEPEHHS pPe3yIbTaTOB Pa3BUTHUS
JleTeld Kak IMmokasareis kKauecTBa AesrenbHocTd opraHuzauuu. GI'OC OO —
«ctaaapt yciaosuii» (A.I'. ACMOJIOB), ClieZIoBaTeNbHO, CO3/aBasi ONTHUMAb-
HBIE [UIA JeTeil ycnoBusa (00pa3oBaTeNbHYIO CPERy, BKIIOYAIONIYIO IIPEeaMET-
HO-TIPOCTPAHCTBEHHBIN KOMIIOHEHT M XapaKTep B3aMMOICHCTBHS B3POCIIOTO U
pebeHKa), Mearornueckoe CooOIIecTBO HeOE30CHOBATENBHO IPOTHOZUPYET
BBICOKOE KayecTBO 00pa3oBaHus (IIOATBEPIKAAET ATy T'MIIOTE3Y psijl 3apyOex-
HBIX HCCIEIOBAHUM, HAapUMep, OpPUTAHCKOE JOHTUTIOJHOE HCCIICAOBAHUE,
Effective Provision of Pre-School Education Project, EPPE, 1997-2014 [4]).

OmHAM W3 TEPCIEKTUBHBIX WHCTPYMEHTOB OIEHKH KadecTBa JO-
LIKOJIBHOTO 00Opa3oBanusi B Poccum ceiiuac Bwictymaer mkana ECERS-R
(EarlyChildhood Environment Rating Scale — revisededition), koTopast arpo-
o6upoBana B Mockse B 2014-2015 rr. [2] 1 ucnionp3yeTcs B psAe pETHOHOB
Poccuiickoit @eaepanuu sl OLEHKHM CHUCTEMHBIX M3MEHEHHUH B Ipouecce
MOJICpPHH3AIMH JIOIIKOJIBHOI0 00pa30BaHusI.

DTOT MHCTPYMEHT NpEACTaBIsieT co00i onmucanre HabIroaaeMbIx (HaKkToB
Y CHUTYaIluii TIOBCEHEBHOH JKI3HH peOeHKa B JOIIKOIBHON Tpymie, ee 00y-
CTPOMCTBA M OpraHU3alUH [IeIarOruUecKoro p3anmoerictus. [llkana nmeer
4 ypoBHS Ka4yecTBa: HEYJOBJIETBOPUTEIbHbIN, MUHUMAIIBHBIH (YI0BICTBOPH-
TEJBHBII), XOPOIINHA U ONTUMATBHBIN (OTJIMYHEIN). Brigenens! 43 mokazarerst
KadyecTBa (KOMIIOHEHTa CPeIbl), OPTaHI30BaHHBIC B 7 MOIIIKA (TPYII (HaKTo-
POB): IPOCTPAHCTBO U €r0 00YCTPOICTBO (8 MmokasaTeneii), yxoa 3a IeTbMu (6
TIoKaszaresielt), peub 1 MblIuieHue (4 nokasaress), eTckast akTuBHOCTS (10 mo-
Ka3aTelieii), B3auMOJIeicTBHE (5 moka3areliei), CTPYKTYPHPOBAHUE MPOrpaM-
MbI (4 TIOKa3aTess), poauTeNy U rnepconan (6 mokaszareneit) [1].CyiecTBeHHO,
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YTO JIJIsI MUHIMAJILHOTO YJIOBJIETBOPUTEIIHLHOTO YPOBHS KauecTBa IOCTATOYHO
TOT0, YTOOBI IIPOCTPAHCTBO, MPEIMETHI «IETCKOTO ObITa» ¥ XapaKTep MEXIIHY-
HOCTHOTO B3aMMOJCHUCTBUS HE MPUYMHSIIN SBHOTO yIiep0Oa 3J0pOBBIO AETEH,
HMeJICS TIpocTemmii «Habopy WIpyIleK, Urp, MaTepHajoB, MeOeTn U T.H.
UroOBI IpeTeHI0BaTh Ha XOPOIINH W OTJIMYHBINA YPOBEHb KadecTBa, 00pazo-
BaTeNbHAs Cpesia JOJDKHA OBITh YCTPOEHA TAKUM 00pa3oM, ITO 3TH MPEIMETHI,
MaTepHaibl ¥ T.J. aKTUBHO BKJIIOYAIOTCS [IEATOTOM B CHTYalllH, CTUMYJIHPY-
OIINE MPOSIBIICHHE AETCKON MHUINATHUBBI, CAMOCTOSTENIBHOCTH, CIIOCOOCTBY-
IOIINE AETCKOMY Pa3BHTHIO BO BCEX ACIIEKTaX.

OmHuM U3 3HaYMMBIX pe3yibraroB anpodarmy mkansl ECERS-R sBs-
€TCsl IOHNMaHKE TOT0, YTO CYIIECTBEHHBIN BKJIAJl B CO3JaHNE Ka4eCTBEHHOMN
JIOILIKOJIBHOM 00pa3oBaTeNIbHOM Cpeibl BHOCSAT HE CTOJBKO (pUHAHCOBBIE BIIO-
JKEHHS B ITPEJMETHO-MIPOCTPAHCTBEHHBIH €€ KOMIIOHEHT, CKOJIBKO TiTyOoKas 1
CHCTEMHas padoTa 110 U3MEHEHHUIO MTPO(EeCCHOHANTBEHOM MO3UINKE PAOOTHUKOB
JIOIIKOJIbHBIX 00pa30BaTeIbHBIX OpraHu3anyii. B mepByro ouepeap 3T0 CBsi3a-
HO C UBMCHCHUEM XapaKTepa BSaHMOHeﬁCTBHH IeaaroroB ¢ BOCIIMTAaHHUKaMU.

Tak, HanpuMep, AOMIKOIBHBIE IPYMIIBI, B KOTOPHIX HEJaroru OCO3HaH-
HO WM WHTYUTHUBHO PEANM3YIOT HMICI0 «3apO’KAAIOIIeiics IrpaMOTHOCTID
(Developmentally Appropriate Practice) u onmpatoTcst Ha KOHIIETIIIHIO «30HBI
OmKalIIero pasBUTH», IEMOHCTPUPYIOT O0JIee BEICOKHE OauTbl IPH OIICH-
Ke, IPUYeM He TOJIBKO KOMIIOHEHTOB, CBSI3aHHBIX C OpraHu3anueil Hermocpea-
CTBEHHOI 00pa30BaTeNbHON AEATEIHHOCTH, B3aMMOACHCTBHUS, HO M TaKHX,
YXOJI 33 IETbMH, IIPOCTPAHCTBO U €ro 00yCTPONUCTBO.

MexayHapoasslii onelT npuMeHeHus Iukaiasl ECERS-R (manpumep,
B CIUA, IlIBenuu, I'epmanun) [5], Bciien 3a mo3uiueld caMux ee aBTOPOB
T. Xapwmc, J1. Kpatiep, P. Knuddopna [1], ykassiBaeT Ha BO3MOXHOCTH MPH-
MEHEHHsI ITOr0 HHCTPYMEHTA OLIEHKH Ka4eCTBa JIOIIKOJIBLHOT0 00pa3oBaHus
B 00JIaCTH YIIPaBJICHHS Pa3BUTHEM CHCTEMbI 00pa30BaHuUs. DTO MOXKET UMETh
(opMy pabOTHI C MEAArOrMUECKUM KOJJIEKTUBOM II0 UTOTaM BHELIHETO ay-
ouTa, ogHako camo m3yuenue mkansl ECERS-R nemaroramu npuBoanT, Kak
MTOKa3aJd HaIlld WcCliefoBaHus [3], K mepecMOTpy MU MOIXOA0B K Opra-
HU3aIUU 00pa30BaTEIbHON Cpebl (KpeaTHBHBIC PEIICHHS B CTOPOHY yde-
Ta €CTECTBEHHBIX NMOTPEOHOCTEH JieTell, ycTpaHeHne 30H PUCKa CHIDKCHHUS
MIO3HABATEIbHON M TBOPYECKOW aKTUBHOCTH BOCHHMTAHHUKOB) M MOIXOJOB
K NpodecCHOHATIBbHON CaMOOIeHKE (pa3BUTHE TaK HA3bIBAEMOH SKCIEPTHON
MIO3MIMH, BKIIIOYAIOIIEH KOHLEHTPAMIO HE Ha HOPMAaTUBHBIX LIUPKYJISPaX,
a Ha MCIOJIb30BaHUM MOTEHIMANA, KYJIbTHBUPOBAaHNE 3aWHTEPECOBAHHOCTH
HOTPEOHOCTSIMU peOeHKa M OEeCHpPUCTPACTHOCTH B BBHIHECCHUHU CYXKJICHHH,
NPUHATHE «AyXa HIKaIbl», YMEHUE ObITh aKTHBHBIM HaOJIOJATENEM, HE J0-
MUHHUPYS IPU 3TOM CBOUM IIPUCYTCTBUEM, U T.1.).

CrenaHHbIE B XOZI€ aHAIN3a MEXIyHAPOIHOTO OIbITa MPHUMEHEHHS IIKaJIbI
ECERS-R u ee anpobarmu B 00pa30BaTeIbHOM MPOCTPAaHCTBE MOCKBBI BEIBOIBI
TIPUBEIH KOJUIEKTUB JTabopaTtopru pa3zsutust pedernka MCIT MITIY k peammsa-
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1y npoekTa «Pa3paboTka u armpodarys MOJEIN He3aBUCUMOT0 00pa30oBaTeb-
HOT'O Pa3BUBAIOLIErO ayAUTa KadecTBa 00Opa30BaHUS B JIOIIKOJIBHBIX 00pa3oBa-
TENTBHBIX OPraHU3aIMAX C TIOMOIIBI0 Mex TyHapoHoi mkansl ECERS» (2016),
B paMKax KOTOpOTo IpH nojanepxke JlenapraMmenta obpazoBaHus ropoaa Mo-
CKBBI B JIaHHBIF MOMEHT pa3padaThIBaeTCs U alpoOUpPYETCst MOZIENb HE3aBHUCH-
MOT0 00pa30BaTENBHOTO ayauTa ¢ rcnons3oBanneM mkain ECERS.
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Potential of ECERS in training of Russian teachers
for the implementation of the Federal State Educational
Standard of preschool education
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The article discusses the results of approbation of ECERS international
scale in the educational space of Moscow from the point of view of identi-
fying and addressing problematic areas of preschool education, relating to
understanding the essence of educational environment and self-assessment
of their professional activities by teachers.

The Federal state educational standard of preschool education (FSES PE) is
a significant achievement of the Russian system of education management as it
officially applies requirements to educational institutions that correspond to the
logic of international point of view on the quality of pre-school education, and it
is also important that it is moving away from measuring children’s development
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results as an indicator of the quality of the organization’s activity. FSES PE —is
a “standard of conditions” (Asmolov A.G.), thus creating optimal conditions for
children (educational environment, including subject-spatial component and the
nature of interaction between an adult and a child), the pedagogical communi-
ty reasonably expects a high quality of education (a number of foreign studies
supports this hypothesis, for example, the British longitudinal study, Effective
Provision of Pre-School Education Project, EPPE, 1997-2014).

Now one of the most promising tools for assessing the quality of pre-
school education in Russia is the scale ECERS-R (Early Childhood Environ-
ment Rating Scale — Revised), which was tested in Moscow in 2014-2015
and is used in a number of regions of the Russian Federation to assess the
systemic changes in the process of modernization of pre-school education.

This tool is a description of observed facts and situations of everyday life
of a child in a preschool group, as well as arrangement and organization of
pedagogical interaction in it. Scale has 4 quality levels: unsatisfactory, min-
imum (satisfactory), good and the best (excellent). 43 quality indicators are
allocated (environmental component) and organized into 7 subscales (groups
of factors): space and equipment (8 indicators), personal hygiene regime (6
indicators), thinking and reasoning (4 indicators), activities (10 indicators),
interaction (5 indicators), program structure (4 indicators), parents and staff
(6 indicators). It is essential that a satisfactory minimum level of quality is
sufficient for the situation when space, objects of “child life” and the nature
of interpersonal interactions do not cause overt harm to the health of children
and there is a simple “set” of toys, games, materials, furniture, etc. In order
to get a good and an excellent level of quality, learning environment should
be designed so that these items, materials, etc. were actively involved by the
teacher in the activities that stimulate expression of children’s initiative, in-
dependence, and contribute to children’s development in all aspects.

One of the significant testing results of ECERS-R scale is the understand-
ing that a significant contribution to the creation of high-quality pre-school
educational environment is provided not only by financial investment in the
spatial —subject components, but mainly through deep and systematic work
on changing the professional position of employees of preschool educational
organizations. Primarily, it is connected with the changing of the nature of
interaction between teachers with students.

For example, pre-school groups in which teachers consciously or intu-
itively realize the idea of “emerging literacy” (Developmentally Appropri-
ate Practice) and rest upon the concept of “zone of proximal development”,
demonstrate higher scores in the assessment, and not only in components
related to the organization of educational activities or interactions, but also of
personal hygiene regimes, space and environment.

The international expertize of ECERS-R scale (for example, in the USA,
Sweden, Germany), following the position of its authors D. Cryer, T. Harms,
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C. Riley, indicates the possibility of using this tool to assess the quality of pre-
school education in the field of management of education system development.
This can have the form of working with the teaching staff on the basis of an
external audit, but the study of ECERS-R by teachers results, as shown by our
study, in the changes of their approaches to the organization of the educational
environment (creative solutions in the direction of taking into account natural
needs of children, the elimination of risks for pupils’ cognitive and creative ac-
tivity ) and of approaches to professional self-assessment (development of so-
called expert positions that includes concentration not on regulatory circulars
but on the usage of potential; on cultivation of interest to children’s needs and
impartiality in judgments ,the so called the adoption of “the spirit of the scale”;
on the ability to be an active but bot a domineering observer, etc.).

Findings of analysis of international experience in the application of the
scale ECERS-R and its examination in the educational space of Moscow
led the team of child development laboratory of ISP MCTTU to the imple-
mentation of the project “Development and approbation of a model of an
independent educational developmental audit of the quality in education in
pre-school educational institutions with the help of the international ECERS
scale” (2016), in which with the support of the Moscow city Department of
Education a model of an independent educational audit with the usage of the
ECERS scales is being currently developed and tested.
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Honstue nepexusanus y JI.C. BbIrorckoro
U NpodJieMa eJHHUL AHATU3a JTHYHOCTH

Jybosckuii /1. B.
MITIITY (Mockea, Poccus)
lubovsky@yandex.ru

[Ipoanamu3upoBano noHsATHE NepexknBanus B paborax JI.C. Berorcko-
TO, TIOKa3aHbl 3HAYMMBIE CBOHCTBA MEPEKUBAHMUS KaK 0COOOH MCHXNIECKON
peaIbHOCTH, ONIOCPEAYIONIeH oTHOIIEHHs pebeHKka ¢ MmupoM. [Tokazana npe-
€MCTBEHHOCTb MOHATUS NEPEKUBAHUS U MIPEACTABICHUNA O BHYTPEHHEH MO-
3unuu B padorax JI.W. boxoBuY, packpbITHl ICHXOTEXHUYECKUE BO3MOKHO-
CTH €ro NPUMEHEHUs B IIPAKTUKE.

[IpoGnema equuuL aHanu3a ncuxuky Ovuta copmynrposana JI.C. Beirot-
CKHMM B 3aBEpIICHHOM BHJE B «MBILIICHUN U Pe4n», HO pa3paboTKa JTaHHOMH
npoOJeMbl OblIa HaYaTa UM 3HAYUTENLHO paHblie. Tak, B pabore «Kpusuc
CEMH JIET» B Ka4eCTBE €JUHUIIBI aHAIN3a JIMYHOCTH U Cpelibl (a MO CyTH, Kak
enuauly ananuza JugaocTH) JI.C. BeiroTckuii mpeamaran nepexuBanue. B
TIEPEXUBAHNH, 110 €T0 MHEHHIO, «... JaHa, C OJHOH CTOPOHBI, CPEa B OTHO-
LIEHUU KO MHE, B TOM, KaK s TIEPEeKUBAI0 3TY CPEAy; C APYToi — CKa3bIBAIOTCS
0COOEHHOCTH Pa3BUTHSI MOEH JMYHOCTH. B MOoeM mepeXxuBaHUM CKa3bIBACTCs
TO, B KAKOW Mepe BCE MOM CBOWMCTBA, KaK OHH CIIOXKWJINCH B XOJIE€ PA3BUTHS,
y4YacTBYIOT 3[€Ch B ONPEAEICHHYIO MUHYTY» [4, ¢.382], T.e. B IEpEeKUBAHUM,
1o JI.C. BeIroTcKOMY, JINUHOCTH MPOSBISAETCA B IUIAHE «3/1€Ch U TENEPh) Ta-
KOI1, KaKol OHa CJIOXUJIACh B X0/€ pa3BuTus. Kak equHuUIa aHanu3a, Nepesku-
BaHue, 1o JI.C. BeIrotckomy, He IPUHAIEKUT HU UCKIIOUUTENBHO BHYTPHII-
CHXHMYECKOi cepe, HM BHELTHEMY MHUPY, TIOCKOJILKY OHO SIBIISIETCSI BHYTPEH-
HHUM OTHOIIIEHHEM peOeHKa K BHEIIHUM OOCTOSTEIbCTBAM.

Takoe MoOHMMaHHE €IUHMIBI aHAIN3a MO3BOJSET PEIIUTb LENIbId Psif
Ba)XHEHIIIMX METONOJOIMYECKUX MPOOIEM IICUXOIOTUH TUIHOCTH. [Ipexne
BCEro, MaHHAas CAMHHUIA aHAJK3a TO03BOJIAET PEIIUTh TAKyl0 BAaXKHYIO Me-
TOJIOJIOTHUECKYIO NPOOJIEeMY, KaK MPEOI0JICHNE TaK Ha3bIBAEMOI'O «IIOCTY-
JaTa HEIOCpPeICTBEHHOCTN». IIOHATHE MOCTYJaTa HEMOCPEICTBEHHOCTH U
MOJXO0/I, COTJIACHO KOTOPOMY €IMHMIIA aHaJH3a He JOJDKHA NMPHHAIJICKATh
MOJTHOCTBI0 HU BHYTPEHHEMY MHpPY YeJIOBEKa, HU BHELIHEMY OKPY>KCHHIO,
ObLTH HE3aBHCHUMO OT BBIroTcKOro c(hopMyIMpOBaHBI OCHOBOIOIOKHHUKOM
ncuxosnoruueckoi Teopuun ycranoBku J.H. Y3nanze, vo u ans JI.C. Beirot-
CKOTO OBLI OYEBHIECH 3TOT M3BSIH KIACCHYECKOH MCHXOJIOTHH, KOTOPHIH OH
TIBITAJICS IPEOIOJIETh 3a CUET IPEICTABICHUI 00 OMOCPEICTBOBAHHH.

Cawm JI.C. Beirotckuii oTMeua, 9To mepexuBaHue KaK eIWHUIA aHaIH-
3a MO3BOJIET MIPEOAOJIETh OTPBIB BHELTHETO OT BHYTPEHHETO B IOHUMAaHUU
TUYHOCTH. BBeneHne MOHATHS NepeXUBAHNS TO3BOJISIET TAKXKE IIPEOIOIIETH
OJHOCTOPOHHHE WHTEIJICKTyaIUCTHIECKUE TPAKTOBKH CO3HAHMUS, «ECIH
CO3HaHHWE IOHNMATh KaK OTHOIIeHHWE peOeHKa k cpexe» [4, c. 385]. Ilepe-
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’KUBaHUE KaK BHYTPHUIICUXOJIOTHUYECKAs PealbHOCTh OMOCPENyeT BHEUTHHE
BO3JICHCTBUS, «Cpelia OMpelelsieT pa3BUTHE peOCHKa depe3 MepeXKHMBaHUe
cpens» [4, c. 383]. Haubonee cymecTBEHHBIM HOJI0KEHHUEM, BBIABUHYTHIM
JI.C. BbIroTCKUM, TIPECTABIISETCS CMEHA CUCTEMBI TOOYXKICHUH peOeHKa H,
COOTBETCTBCHHO, CHCTEMBI IIEPEKUBAHUI BO BPEMs BO3PACTHOTO IIEPEX0a.

IIpeeMCTBEHHOCTD MOHATHS MEPEKUBAHNHN («3HAYALTUX TIEPEKUBAHUI )
B paborax JI.C. BRITOTCKOTO U MOHSTHS BHYTPCHHEH TO3UIIUM OTMEUYAN
JI.N. boxosua u M.C. Helimapk [2; 3]. TeopeTuueckuil aHanu3 uccienoBa-
wuti JI.U. BoxxoBud mokaseiBaet, uto, kak u JI.C. BeIroTckuii, oHa, Bo-miep-
BBIX, HE CUMTaJa €€ MPUHAJIeKAIIeH UCKITIOYUTEIFHO BHYTPEHHEMY MUPY
JUYHOCTH (ITO3UIHS BCETIa BOSHUKAET MO OTHOIICHHIO K YeMY-TO BO BHEIII-
HEM OKPY’KCHHH) ¥, BO-BTOPBIX, HAJEIISIa BHYTPSHHIOIO MTO3UIHIO (PYHKITH-
el MHCTaHINH, OTIOCPEAYIOIIeN BO3ACUCTBYS BHEIIHETO OKpykeHus. Kak u
nepexuBanre B moHnMaHuu JI.C BEITOTCKOT0, BHYTPEHHSS TO3UIHS COOT-
BETCTBYET METOOJIOTHYECKUM TPEOOBAHUAM K CIUHHIIC aHAJM3a B IICUXO-
noruu (JI.C. Beirorckuit, H.JI. Topneesa u B.I1. 3unuenxo, A.I. AcmosoB) u
MOJKET OBITh IPUMEHEHA KaK CUHALA aHaTH3a THIHOCTH.

JanHoe noHsATHe ObUIO BriepBhIe peanoxeHo JI.W. boxxoBud jyis ommca-
HUS BHYTPUIICUXOJIOTHYECKON peaJbHOCTH JIeTel IKOJILHOTO BO3pacTa, HO
MO3/IHEE OHA HAMETHUIIa BO3MOXXHOCTH JUTS TPUMEHEHHS JAHHOTO TIOHSTHS B
M3Y4EHUH Pa3BUTHS HA MPOTSHKEHUH KU3HEHHOTO My TH. Hamu npenmoxena
TPaKTOBKa BHYTPEHHEW MO3HMIIMHU KaK COOTHECEHHS BO BHYTPEHHEM IIJIaHe
BEIYIINX MOTHBOB U BO3MOXXHOCTH HX peajm3anud B neiicteuu. [Ipemro-
JKCHHAs OTIepaIlMOHATTN3AIHS TIOHATHS TOTIOIHSAET OJI0KECHUS TEOPHH CaMO-
nerepmuHanuu J. [lecu u P.Pailana, B KOTOpO KIIOYEBBIMH MTapaMeTpamMu
caMoJieTepMUHAIINY HAa3BaHbI BHYTPCHHUI/BHEITHINN UCTOYHUK MOTHBAIIUN
Y MHTEPHAIBHOCTh. [IpM TakoM NMOHMMAHWW BHYTPEHHSS MO3HMIUS MOYKET
paccMaTpuBaThCs Kak (DYHKIIMOHATBHBIN OpraH camojaeTepMuHanuu. [1pu-
MEHCHHE BHYTPECHHEH IMO3UINH B KaUeCTBE CIUHUIIEI aHAIH3a JTHIHOCTH OT-
KpBIBaeT OOJIBIINE ICHXOTEXHUIECKNE BO3ZMOKHOCTH, TIOCKOJIBKY TTO3BOJISET
OCMBICJIUTh MHOXECTBO MPHUEMOB U TEXHHUK MCUXOJOTUYECKOTO KOHCYIbTH-
pOBaHUS W IICHXOTEpAINH, HANPABICHHBIX HA OCO3HAHHE MOTHBOB H BO3-
MOJKHOCTEH WX peani3aiui, Kak paboTy C BHYTPCHHEH MO3UITNCH KITHCHTA.
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Vygotskian concept of perezhivanie and the problem
of the units of personality analysis

Lubowski D.V.
MSUPE (Moscow, Russia)
lubovsky@yandex.ru

The work analyses the concept of perezhivanie by L.S. Vygotsky and rep-
resents significant characteristics of experiences as a special psychic reality, me-
diating the child’s relationship with the world. It also shows the continuity of the
notion of perezhivanie and understanding of the internal position in the works of
L.I. Bozovic, and reveals psychological possibilities of its application in practice.

The problem of the units of analysis of psyche was formulated by L.S. Vy-
gotsky in its ultimate form in his work “Thinking and speech”, but the devel-
opment of this problem began much earlier. So, in “The Crisis of the 7" year”
L.S. Vygotsky offered perezhivanie as the unit of analysis of personality and
environment (and in fact, as the unit of analysis of the personality). In pere-
zhivanie, in his opinion, “... the environment is given, on the one hand, in rela-
tion to me, how I experience this environment; on the other hand as features of
the development of one’s personality. In my perezhivanie it affects the extent
to which all of my properties as they have developed during development, are
involved here and now. [4, p. 382], i.e. in perezhivanie, according to L.S. Vy-
gotsky, personality manifests itself in terms of “here and now” as it has shaped
in the course of development. As the unit of analysis perezhivanie, according
to Vygotsky, belongs neither to interpsychic sphere, nor to the outside world,
because it is the inner attitude of a child to external circumstances.

Such understanding of the unit of analysis allows solving a number of im-
portant methodological problems of personality psychology. First of all, this
unit of analysis allows solving such important methodological issue as over-
coming the so-called “postulate of immediacy”. The concept of the postulate
of immediacy and the notion according to which the unit of analysis should
not belong entirely neither to the inner world of a person, nor to the external
environment were formulated independently from Vygotsky by the founder
of psychological theory of a mindset D.N. Uznadze, but for L.S. Vygotsky
this shortcoming of classical psychology, which he tried to overcome by the
theory of mediation, was also obvious.

L.S. Vygotsky noted that perezhivanie as the unit of analysis makes it pos-
sible to close the gap between the internal and the external in personality and
our understanding of the last. The introduction of the concept of perezhivanie
also allows overcoming one-sided intellectualistic interpretations of conscious-
ness “if consciousness is to be understood as the child’s relationship to the
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environment” [4, p. 385]. Experience as interpsychic reality mediates external
effects, “the environment determines the development of the child through pe-
rezhivanie of the environment” [4, p. 383]. The most significant thought of-
fered by L.S. Vygotsky is the change of the system of the child’s motives and,
consequently, of the system of perezhivanie during the age-related transition.

The continuity of the concept of perezhivanie (“meaningful perezhivanie”)
in the works of L.S. Vygotsky and the concept of internal position was recog-
nized by L.I. Bozovic, and M.S. Neimark [2; 3]. Theoretical analysis of studies
by L.I. Bozhovich shows that, as well as L.S. Vygotsky, she, firstly, did not con-
sider it as belonging only to the inner world of the personality (the position al-
ways occurs in relation to something in the external environment) and, secondly,
endowed the internal position with the function of an instance that mediate the
impact of the external environment. As well as perezhivanie in Vygotskin con-
cept the internal position corresponds to the methodological requirements of the
unit of analysis in psychology (L.S. Vygotsky, N.D. Gordeeva, and V.P. Zinchen-
ko, A.G. Asmolov) and can be used as the unit of analysis of personality.

This concept was first proposed by L.I. Bozhovich to describe the interpsy-
chological reality of schoolchildren, but later she identified opportunities for
the application of this concept in studying the development within the life span.
We proposed the interpretation of the internal position as a correlation of inner
motives with a possibility to realize them in action. The proposed operation-
alization of the concept contributes to the provisions of the self-determination
theory of E. Deci and R. Ryan, in which key parameters of the self determi-
nation are called internal/external source of motivation and internality. From
this point of view the internal position can be considered as a functional organ
of self-determination. The use of the internal position as the unit of analysis
of personality provides various psychotechnical perspectives as it allows un-
derstanding many methods and techniques of psychological counseling and
psychotherapy aimed at understanding the motives and an opportunity for their
realization, and as the work from the internal client’s standpoint.
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Pa3paborka npo0eMbl KayecTBa
BBICIIIETO 00PA30BAHKS HA OCHOBE METOI0JIOTHH
KYJbTYPHO-HCTOPUYECKOW NMCUXOJIOTHH

Mepxynosa O.11.
Bonzoepadckuii 2ocydapcmeenHbulii coyuanbHO-neoazo2uieckuti yHueepcumem
(Bonzoepao, Poccus)
Olga.Merkulova@list.ru

Pa3Butue Teopun npeamnonaraeT He TONBKO PELIeHNe KIACCHYECKUX IS
Hee 3a/1a4, OCTABIEHHBIX aBTOPOM, HO HOBBIX ITPOOJIEM, OTPaXKAIOIIUX CO-
BPEMEHHOE COCTOSIHNE HAYKH U MIPAaKTHKK. B nokmane OyayT moKa3aHsl BO3-
MOKHOCTH HCCIJICZIOBAHUS TICUXOJOTMIECKUX YCIOBHHA M MEXaHU3MOB 00e-
CIIEYEHUs Ka4eCTBa BBICIIETO 00pa30BaHMSA HA OCHOBE METOMOJIOTHH KYJIb-
TYPHO-UCTOPHUYECKOM MICHXOJIOTHH.

Ha ocHoBe oOpameHnsi K aHaIn3y COIHMAIBHONW NPAKTHKH, KOTOPBIHA
JI.C. BoiroTckuii paccMaTpuBai Kak HEOOXOAMMOE OCHOBAaHME B IIOCTpOE-
HUH TICHXOJIOTUYECKON TeopuH [1], ObUTO MMOKa3aHO, YTO MPU OpHUEHTAIMN
Ha MJIeH pa3BUTHUS IICUXOJIOTHYECKasi IPEJIMETHOCTh pabOThI ¢ KA4YECTBOM B
00pa3oBaHMK MOXET OBITH OINpeesieHa KaK M3yYeHUEe U «O(OPMIICHUE» C
NMOMOIIBIO KYJIbTYPHBIX CPCACTB MCXAaHU3MOB Pa3sBUTUA HACAJIBHBIX (I)OpM
00pa30BaHUs U PEATHU3YIOIINX UX JICSITeABHOCTEH [4].

IIpn uccnenoBanuy MpoodIEM BBICIIETO 00pa30BaHKs HE BCETIa BO3MOX-
HO NIPSIMO ONMPATHCS HA OCHOBHOM KPYT NOHATUH KYJIBTYPHO-UCTOPUYECKOM
TICHXOJIOTHH, TaK KaK OHM Pa3pabOTaHbl MPEHMYIIECTBEHHO Ha MaTepHae
JIETCKOTO Pa3BHUTHL. Tak, HApUMeEp, IPHU IPUMEHEHUHN MOHATHS 30HbI OJIH-
KaWIIero pa3BUTUS HAPSLY C TPAJUIHMOHHO MU3Yy4aeMBIM «HETIOCPEICTBCH-
HBIM» B3aHMOJICHCTBHEM «B3pOCIIOTO» M «peOCHKa» HEOOXOAMMO BKIIOYATh
B IPEAMET UCCIIENOBAaHMS U MPOEKTHPOBAHUS JIpyrue (hopMbl MEAUANN —
KOMIIBIOTEPHO-OMOCPEIOBAHHYI0 KOMMYHUKAIUIO, MUCbMEHHbBIE TEKCTHI U
T.11. IIpu 3TOM IpOTyKTUBHBIM IIPEACTABIISIETCS AHAIN3 Ha A3bIKE BUIOB IOMO-
11, @ HEe COJIeP KaHUA pelaeMbIX 3aad, npeanoxkenusiii L A. [lykepman [7].
K BBIXOAIINM 3a paMKH JaHHOT'O UCCIICJOBAaHUA BbIBOJaM CJIIEAYET OTHECTU
TO, YTO PACIIUPEHUE MPOOIEMATUKH HCCIICJIOBAaHUIA Pa3BUTHSI 33 TPAHUIIBI
JeTCTBA Hapsly C JPYTMMH COLMOKYJIbTYPHBIMH TPaHC(OPMALIMAMH COBpe-
MEHHOCTH TpeOYIOT H3MEHEHUS! SI3bIKa OMUCAHMS U3y4aeMOH PeanbHOCTH, B
KOTOPOH pa3BHBAIOLINIICA CyOBEKT — HE BCerAa peOeHOK, a HOCUTENb Ooee
COBEPILEHHOH (POPMBI NEATETHHOCTH — HE TOJIBKO B3POCIIBIH.

Psin kITIO9EBBIX TIOHATHH KyJIbTYPHO-UCTOPHUYECKOH IICUXOJIOTHH CBSI3aH
C KaTeroprei uaeaJbHOro: WHOTJA SIBHO — IPHM aHAIN3€ B3aUMOJACHCTBUS
HACUILHON M peasbHON (OpMBI, HHOTIa UMIUTMIIUTHO — B TIOHATHUSIX 30HBI
OmpKalIero pa3BUTHs, IPH M3YYCHHUH JIOTUKH M NEPUOAN3AIMN BO3pacT-
HOro pasButus. IlpencraBnsgercss BIOJHE ONpPAaBJAaHHBIM MCIOJIb30BaHUE
3TOM KaTeropu B COBPEMCEHHBLIX MCCIICJOBAHUAX, BBIMIOJHACMBIX B MCTO-
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JIOJIOTUH KYJIbTYpPHO-UCTOPUYECKON MCHXOJIOTHH, Ha OCHOBE (PHIOCO(CKUX
(2.B. UnbenkoB, M.A. JIudmn, B.A. JIa3yTKuH ¥ Ap.) U ICUXOJIOTUUECKUX
pabot (B.T. Kynpssues [2] u ap.). OOparieHue K KaTeropyuu UaeaibHOTO Mo-
Kaszajio CBOIO MPOAYKTUBHOCTDH ITPU ONPEACICHUN MPUBCACHHOT'O BBIIIEC IICH-
XOJIOTHYECKOTO NpeaMeTa paboTsl ¢ KadecTBOM B oOpazoBanuu. Hapsmy c
9THM NEPCHEKTUBHBIM MPEACTABIIETCS U O0JIee YETKOE Pa3BEACHHUE HACATb-
HOTO Kak obmecTBeHHoro Hzacana (Ideale) m kak BO3MOXHOTO, MTOTCHITHAIb-
HO TIpeacTaBIeHHOTO B AciictBuTenbHOM (Ideelle) n mpu ananmse Bo3pact-
HOTO Pa3BUTHA, U B YaCTHOCTH — CIIEU(UKN TOTO BO3PACTHOTO INEPUOAA,
KOTOPBIN NPUXOANTCS Ha MOIyYSHHE BBICIIEr0 00pa3oBaHusl.

Ommpasick B 1IeJIOM Ha NOHMMaHHE MEXaHM3MOB BO3PACTHOTO Pa3BHUTHS,
npeioxenHoe J1.b. DnbkoHUHBIM [§], MOYKHO MPEINONI0XKHUTh, YUTO B 3aBUCH-
MOCTH OT WHJIMBUAYaITbHON MCTOPHH MTPOXKMBAHMS AETCTBA K Hadalry oOyde-
HHUA B BY3€ Beﬂymeﬁ MOXKET OKa3bIBATbCA KaK JACATCIbHOCTH yqe6H0ro TUIla
(B CHUCTEME OCBOCHUA ((O6HICCTB€HHI)IX Hpe}IMeTOB»), TaK U OCATCIIBHOCTH Ca-
MOTIO3HAHHS U CAMOOTIPE/ICNICHHSI (B CHCTEME COLIMATIBHOTO B3aUMO/ICHCTBH).
Peanmzanus BO3pacTHBIX 3a/1ad U B TOM, U B IPYTOM CIIy4ae BO3MOXKHA, €CIN
paccMaTpuBaTh MPOEKTHPOBAaHHWE KaK COAEPXKAHWE W METOJ Pa3BHBAIOIIETO
o0yd4eHus B By3e: paboTa HaJl «IIPOEKTOM) CBOEH MpodeccHoHaTbHON KOMIIe-
TEHTHOCTH (M B HEKOTOPOH Mepe — ce0sl Kak MpodhecCHoHala) MOXKET SIBIATHCS
AHAJIOTOM y4eOHOW JESTENIbHOCTH, B KOTOPOH yueOHOe U NMpodeccnoHaIbHOe
HE CMEHSIIOT JIPYT JIpyTa, a BEICTYNAIOT B CBOEM MPOTHBOPEYHBOM EANHCTBE.

[IpoGnema NMpOM3BOIBHOCTH, OBIAJEHUS COOCTBEHHBIM ITOBEJCHUEM C
TIOMOIIBIO MPUCBOEHUS U3 KYJIbTYpPbl HEOOXOAUMBIX JUISL STOTO IICUXOJIOTH-
YECKUX CPEACTB M OPYIUH — OJUH W3 LEHTPAIBHBIX «CIOXKETOB)» KYJIBTYp-
HO-UCTOPUYECKOH mcuxonorud. [Ipu 3ToM OBiajicHHe COOCTBCHHOW MOTH-
BaI[HOHHO-TIOTPEOHOCTHOH c(epoil — omHa M3 HanboJee CIOKHBIX 3a1ad,
KaK B MCCIICZIOBATENIbCKOM, TaK M B paKTHYeCKOM IiaHe. Ee pazpaboTka B
paMKax JaHHOTO MCCIIEIOBAHUS ABISIETCSI KDUTUYECKH BaXKHOW B CHILY ABYX
o0cTosTeNnsCTB. Bo-TIepBHIX, caMO TOHATHE KadecTBa (B TOM 4Hcie, 00pa3o-
BaHM) HAIPSIMYIO CBS3aHO C YAOBJIETBOPEHHEM MOTpeOHOCTEH. BO-BTOPBIX,
KaK aHAJIN3 HUCCIIEIOBAaHUN MPEIUKTOPOB aKaJAEMHUECKOH YCIEIIHOCTH, TaK
1 IPaKTHYECKas IeATeNIbHOCTD, CBSI3aHHAs C peau3aliell yKa3aHHOTO BBIIIE
MoJX0/Ja K MPOEKTUPOBAHHIO Pa3BUBAIOIET0 00pa30BaHUs B By3€, OKA3bI-
BalOT HEOOXOIMMOCTh CO3JIaHMs YCIOBHUH JUIS OBJIAJICHHS CTYAEHTaMH CO0-
CTBEHHBIMH MOTHBAIIMOHHBIMH ITPOLIECCAMH.

st TeopeTnyeckoro 000CHOBaHMS Takoi paboThI ObLI IPOBEJCH aHAIN3
HOHATHS 00pa30BaTENIbHBIX MOTPEOHOCTEH C ONMOPOW Ha HMCCIIEIOBaHUS Kak
OTHOCSIIIMECS] HETOCPEACTBEHHO K KYJIBTYPHO-UCTOPUYECKOM MCUXOJIOTUH U
JACATCIIBHOCTHOMY IMOAXO0AY, TaK U COACPKATCIBHO HE MPOTUBOpCHAINE EMY
(JI.N. boxosu4, B.B. /laBeinos, A.H. JleontseB, A.Macnoy, X. Hrorres,
K. O6yxoBckuit u ap.). [Ipenmoxensl mpu3Haku Oosee yeTkoit aupdepen-
[UAIAN TTOHATHH HYXIbI (KaK OOBEKTUBHOTO ITPOTHBOPEUNS KU3HEICSATEIb-
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HOCTH), IOTPEOHOCTH (KaK €ro CyOBEKTUBHOI'O OTPaKEHUs) U MOTHBaA (Kak
omnpenMedeHHoH notpedHocTH). OOpallieHre K KaTeropuy UeaabHOro M03BO-
JIMJIO BBISIBUTH OOIIYIO CTPYKTYPY OPraHHMYECKUX M I'YMaHHTapHBIX MOTPEO-
HOCTEH — Kak OTpaXXCHUA B Cy6’BeKTI/IBHOM OIIBITC YCJIOBECKA IMPOTHUBOPECHUUA
MEXKy PeallbHbIM U HICAITBHBIM €TO JKU3HEACSITENbHOCTH. Pasnuunbie dop-
MBI IIPEJCTABICHHOCTH HICATBHOTO MIPU 3TOM ONPEACIISIOT U Pa3iINIHs B 110-
TpeOHOCTSX. [ MOHNMaHIS MEXaHH3MOB B3aNMOJICHCTBHS MEXAY HYKIOM,
MOTPEOHOCTHIO K MOTUBOM IPOYKTHUBHBIM SIBIISIETCSI TIOHATHE KaHAIN3HPOBa-
uus. [Tox rymMmaHuTapHBEIME TOTPEOHOCTSIMHU MPEATIOKEHO IIOHUMATh OTPaKeH-
HBIE B CYyOBEKTUBHOM OIIBITE YesioBeKa (B ()opMe KOTHUTHBHBIX WM addek-
THBHBIX 00pa30BaHMI) IPOTUBOPEUHS], BOSHUKAIOIINE B XO/I€ OCYIIIECTBICHHS
TICUXUYECKOH PETYJISIIMU €r0 KU3HEJESTEILHOCTH M BO B3aHUMOJIEHCTBHU C
U/IcaNIbHBIMA (pOpPMaMH KYJIBTYPhl — OTPaHHYECHHE TAKOrO B3aMMOAEHCTBHS
BKJIIOYEHHOCTBIO B CYILIECTBYIOLIME B 00IECTBE 00pa30BaTe/IbHbIE HHCTHTY-
ThI TO3BOJISIET ONPEEIUTh MOHATHE 00pa30BaTesbHbIX NOTpeOHOCTEl. Ponb
COIIMAIILHOTO OKPYXKEHUsI B IMHAMUKE T'YMaHHTapHBIX MOTpeOHOCTEH Ipes-
CTaBJISIETCS, KAK MUHUMYM, TPOMCTBEHHOH: 1) KaK MCTOYHMKA ITPOTUBOPEUHA,
(2) xaK CHCTEMBI OPUEHTHPOB B «KAaHATH3UPOBAHUI aKTHBHOCTH 10 MX Pa3-
pemennto, u (3) Kak HCTOYHHUKA CPENICTB UX pa3pemreHus [6].

[penmosnoxeHne 0 TOM, 9TO OCHOBHBIM MEXaHH3MOM OOECIICUEHHUs Kade-
CTBa BBICIIETO 00pa30BaHMs SBISIETCS] Pa3BUTHE PEATU3YIOLINX JEATEIBHOCTH
yUEHHSI, TIPETNOJaBaHus W YIPABICHHs WHIUBUIOB U TPYII, NIPUBEIIO K HE00-
XOJIMMOCTH aHaJIN3a Pa3BUBAIOIIMX ITPAKTHK, [IPEICTABICHHBIX B COBDEMEHHOM
o0miecTBe. JTO MO3BOJIIIIO NPEIOKHUTh OHSATHE MEATIbHOM ()OPMBI Pa3BUTHS
KaK 0000IIEHHOr0 MEXaHW3Ma Pa3BHUBAIOIIEro B3anMoercTBus. ConocTasie-
HHC PA3JIMYHBIX PAa3BHUBAIOIIUX IMPAKTHK IMO3BOJIWIO NPCIJIOKUTH TCOPETUYIC-
CKYIO MOJIC/Ib CHCTEMATH3AIlMK HICATHLHBIX (POPM Pa3BUTHS, ONPEACTSIEMYIO
TpeMsi TUXOTOMUsIMH. [lepBasi U3 HUX COOTBETCTBYET 3ajlaue OBJIAJICHHS TPO-
LIeCCaMU Pa3BUTHSA, TO €CTh BBIPAOOTKE TaKUX (DOPM pa3BHUTHS, KOTOPHIE OCY-
LIECTBILIIOTCS. HE CIIOHTaHHO, a NPOW3BOJIBHO. BTOpoe HampaBieHHWe CBSA3aHO
C pazIuMuueM MeXIy (OpMUPYIOIMMH U (PaCHINTHPYIOMINMU TPAKTHKAMH.
TpeTbst AMXOTOMUS COOTBETCTBYET F'€HETHUECKOMY HAIPABICHHIO ABMKEHHS OT
MHTEPIICUXUYECKUX K MHTPAIICUXHIECKUM (popMaM pa3BUTHSA [5].

AHanu3 MOUCKOB B COBPEMEHHOM COIMANBHOM MpPAKTHKE MyTeW pelle-
HUSI 3312491 OBJIQJICHHS YEIOBEKOM HE TOJIBKO CBOCH AEsATEIbHOCTBIO, HO U
MIPOLIECCaMU Pa3BUTHS, JJaJl OCHOBAHUs BBIJAEIMTh KaK HanboJiee Ba)KHYIO
C TaHHOW TOYKH 3pEHHs HJealbHyI0 (hOPMY pa3BHTHS, COOTBETCTBYIOIIYIO
MPOU3BOJIBLHON peaiu3alii B3auMOJICHCTBUSA (PaCHIMTUPYIOIIETO THIIA, 3a-
JIAIOIIEero BO3MOXKHOCTh epexo/ia B NMPOIeCCe MHTEPUOPU3ALMU K MPAKTH-
KaM camopa3BuTus. [lokazaHo, YTO B MPAaKTHKAX TAKOTO PO CO3/IAeTCs 0CO-
0ast «peabHOCTh PA3BUTHAY, KIIFOUEBYIO POJIb B IIMKIMYHOM Pa3BEPTHIBAHNT
KOTOPO# gepes (a3bl BXOXKICHHS, IPOOIIEMaTH3alH, TOUCKa, OIIPOOOBAHNUS
1 OIICHUBAHUS UTPAET B3aHMOJCHCTBHE C 0COOOTO POAA TIOCPETHUKOM.
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Ha ocHOBe TeopeTnuecKoil MOJIENI TaKOT0 poJia UeaTbHOH (OPMBI pa3-
BUTHS MPOIOJHKAETCS HCCIIEIOBAHUE BO3MOYKHOCTEN M OTpaHUYEHUN ee pe-
anm3anyy B 00pa3oBaTesNbHOM Ipolecce Bysa. [lognepxka pa3Butus ydueo-
HOM JIESATETBHOCTH CTYACHTOB OCYIIECTBIIETCS B pamkax Kypca «IIpakTu-
KyM aKaJeMU4ECKONH KOMIIETEHTHOCTH», MPO(PEeCCHOHATIBHON eI TeIbHOCTH
npenojaBaTesell — yepe3 OpraHu3alrio 0OpaTHOW CBSI3U OT CTYJEHTOB 00
opraHu3aru o0pa3oBaTensHOrO Tpotecca [3].

PaccmarpuBaemoe mccniezioBaHye elie He 3aBepIIeHO, OJJHAKO, TTOTydeHHbIC
Ha JIaHHBI MOMEHT TEOPETUYECKHE M OMIMPHYECKHE PEe3yJIbTaThl MO3BOJISIOT
CZIC/IaTh BBIBO/I O IPOAYKTUBHOCTH METOI0JIOIUU Ky.HBTypHO-PICTOpI/I‘-IeCKOI\/’I cu-
XOJIOTHH JUTsI pa3pabOTKH KOMIUIEKCHBIX ITPOOJIEM COBPEMEHHOTO 00pa30BaHMSI.
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Development of the problem of quality in higher education
on the basis of methodology of cultural-historical psychology

Merkulova O.P.
Volgograd State Socio-Pedagogical University (Volgograd, Russia)
Olga.Merkulova@list.ru

The development of the theory involves not only the classical solution
of the tasks set by the author, but new problems, reflecting the current state
of science and practice. The report will show the possibility of studying the
psychological conditions and mechanisms for quality assurance in higher
education on the basis of methodology of cultural-historical psychology.

Taking into account the Vygotsky’s interest to analyses of social practices,
which he regarded as an essential foundation in building psychological
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theory [1], we believe it possible to assume, that when bearing in mind the
ideas of development the psychological objectivity in work with the quality
in education can be defined as the study and “design” with the help of
cultural means of mechanisms of development of ideal forms in education
and activities implementing them [4].

It is not always possible to rely directly on the main concepts of cultural-
historical psychology in the study of the problems in higher education, as they
are mostly based on child development. For example, in the application of the
concept of zone of proximal development, alongside with the traditionally
studied “direct” interaction of “adult” and “child” should be included in the
subject of study and design of other mediation forms — computer-mediated
communication, written texts, and others. And analysis is productive on the
language of the forms of assistance, rather than the content of tasks proposed
by G.A. Zuckerman (2006) [7]. In addition to findings, going beyond the scope
of this study, we should mention the fact that the enlargement of perspective
of studies over the boundaries of childhood alongside with other socio-cultural
transformations of modern times require a change of language used to describe
the study of reality, in which the developing subject is not always a child, and
the carrier of more complicated forms of activity is not only an adult.

A number of the key concepts of cultural-historical psychology is associated
with the category of the ideal: sometimes explicitly — in the analysis of the
interaction of ideal and real forms, sometimes implicitly —in the concept of zone
of proximal development in the study of logic and periodization of age-related
development. It seems totally justified to use this category in contemporary
research in methodology of cultural-historical psychology, based both on
philosophical (E.V.Ilyenkov and M.A. Lifshitz, V.A. Lazutkin, etc.) and
psychological works (V.T. Kudryavtsev [2], etc.). The appeal to the category
of the ideal has shown its efficiency in determining the above mentioned
psychological subject of the work with quality in education. Together with this
perspective there is a more accurate differentiation of the ideal as the social
ideal (Ideale), as a possible one, potentially represented in the real (Ideelle),
as proving itself in the analysis of age-related development, namely in a form
typical for the age period, which falls on the higher education.

In General, relying on the understanding the mechanisms of age-related
development as they are proposed by D.B. Elkonin [8], we can assume that
depending on individual childhood history of an individual by the beginning
of his/her study at the University, the leading activity of theirs may be either
of the educational type (in the system of acquisition of a “social object”), or
of self-discovery and self-determination (in the system of social interaction).
The implementation of age-related tasks in both cases is possible if we
consider the projecting both as the content and the method of developmental
education in the University: working on a “project” of their professional
competence (and to some extent oneself as a professional) may be an analog
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of the learning activities in which educational and professional items do not
replace each other, but function in their antagonistic integrity.

The problem of voluntariness, of mastering one’s own behavior through
acquisition from culture the necessary psychological means and tools is one of
the central “themes” of cultural-historical psychology. Thus mastering one’s
own motivation-need sphere is one of the most challenging tasks, both in
research and practice. Its development in this study is essential for two reasons.
First, the notion of quality itself (including education quality) is directly linked
to satisfaction of needs. Second, both analysis of predictors in academic
success and practice-related activities associated with the implementation
of the above mentioned approach to design the developmental education in
higher education institution, show the necessity of creating conditions for
students’ mastering their own motivational processes. For the theoretical
support of this work the analysis of the concept of educational needs was made
resting upon researches both relating to cultural-historical psychology and
activity approach and to those whoes content do not contradict them (L.I. Bo
zovic, V.V. Davydov, A.N. Leontiev, A. Maslow, J. Nuttin, K. Obukhovskiy,
etc.). The criteria of more clear differentiation of the concepts of a demand
(as an objective counter-condition of life), a need (as its subjective reflection)
and a motive (as a subjectified need) are proposed. The appeal to the category
of the ideal made it possible to reveal the general structure of organic and
humanitarian needs as reflected contradictions between the real and the ideal
in the subjective experience of one’s life. Different forms of representation
of the ideal at the same time define the differences in needs of a person.
To understand the mechanisms of interaction between needs, demands and
motives the concept of canalizing seems to be most efficient. We mean by
humanitarian needs the contradictions (in the form of cognitive or affective
formations) that are reflected in human subjective experience and which are
arisen in the course of implementation of mental regulation of one’s life
and in interaction with the ideal forms of the culture, so that limitation of
such interaction by involvement in existing educational institutions allows
to define educational needs. The role of social environment in the dynamics
of the humanitarian needs appears to be at least threefold: 1) as a source of
contradictions, (2) as systems of orientations in “canalizing” activity aimed at
conflict resolution , and (3) as a source of means to resolve them [6].

The assumption that the primary mechanism for quality assurance in
higher education is the development of such activities as learning, teaching
and management of individuals and groups, resulted in analysis of the
educational practices existing in modern society. This helped us propose
the notion of the ideal form of development as a generalized mechanism
for developing interaction. Comparison of various educational practices has
allowed proposing a theoretical model of systematization of the ideal forms
of development defined by three dichotomies. The first one corresponds to the
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task of mastering the processes of development, i.e. the development of such
forms of development that are not carried out spontaneously and arbitrarily.
The second area is connected with the differences between formative and
facilitative practices. The third dichotomy corresponds to genetic direction of
movement from the intrapsychic to interpsychic forms of development [5].

Analysis of attempts to solve the task of mastering activities and development
processes in contemporary social practice, made it possible to distinguish the
most important ideal form of development that corresponds to a voluntary
implementation of facilitative type of interaction that defines the possibility of
transition in the process of internalization to the practices of self-development.
It is shown that in the practices of this kind a special “reality of development” is
created, in which the interaction with mediator plays a key role and is realized
through the phases of entering, problematization, search, testing and evaluation.

With the account of this theoretical model (of the ideal form in
development) the study of capabilities and limitations of its implementation
in the educational process is supposed to be continued. The support of the
development of students’ educational activity is carried out in the framework
of the course “Practicum of academic competence”, the professional activity
of teachers and through the organization of the feedback from the students
about the organization of the educational process [3].

This study is not yet finished but the obtained theoretical and empirical
results makes it possible to conclude that the methodology of cultural-
historical psychology used in development of complex problems of modern
education is efficient enough.
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Posb menarora B pa3BUTHH HABBIKOB BBINOJHEHUSA
y4almMMHucs NHCbMEHHBIX PadoT ¢ HCNO0JIb30BaHHEM
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Mopx Anoepc, Inzenecc Hpuna
VYuusepcumem Ocno (Ocno, Hopeezus)
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PaccMoTpeHBI 0COOCHHOCTH CONICHCTBUS YUUTENCH YIPOIIEHUIOTIPOIIEC-
COB YCBOGHHS IHUCHMEHHBIX HABBIKOB y JIeTe — B OCHOBHOW («I1eJIE€BOI»)
TpyTIie — C MCIIOIF30BAaHUEM JaHHBIX 0OpPaTHOM CBS3HM OT KOMITBIOTEPHOII-
cucteMsl orneHkn muckMa (EssayCritic), m ¢ HCHIOIB30BaHUEM AHHBIX 00-
PATHOI CBSI3H OT OJJTHOKJIACCHUKOB — B KOHTPOJIBHOM rpymIie («rpyIine cpas-
HeHus»). KauecTBeHHBIN U KOJMYECTBEHHBIA aHAIN3 JaHHBIX, OCHOBAHHBIN
Ha KOHIIETIIINY THITOB OpUeHTaIuy 1 negarorndeckux ¢asz I1.4. Nanpnepuna
TTO3BOJIMII BEISIBUTDH OOIIHE 3aKOHOMEPHOCTH IIPOIECCOB COJCHCTBHUS yCBOE-
HUIO HaBBIKa MUChMa U TIOKa3aJl 0COOCHHOCTH BIHsHUA cucTeMbl EssayCritic
Ha B3aMMO/ICHCTBUE NI€IaroroB ¢ JCTbMH.

Hean
ITono6HO TOMY, KaK 3TO IPUHATO B APYTUX CTPAHAX, B HOPBEKCKUX IIIKO-

Jax aKTMBHO HCIOJIb3yeTcsi 0OpaTHas CBA3b M OLICHUBAHHUE B ITpolecce 00-

yuennst (AfL). [Tockonbky 1u)poBbIE TEXHOIOTUH OTKPHIBAIOT BO3MOYKHO-

CTH JIJIsl COJIEHCTBUS Pa3BUTHUIO HABBIKOB MUChMa Ha aHTJIMMCKOM s3bIKe [3],

IIOHUMAaHHE TOTO, KaK IMEHHO O0JIErInTh MpoIriecc 00yUeHUs! IPH HOMOIIN

TEXHOJIOTHH, SIBJISITCS KIIIOUEBOH 3a/1aueil 1J1sl COBPEMEHHBIX YUUTENEeH.
Hacrosmee uccienoBanne ObIJIO IPOBEAECHO B CTapIIMX Kiaccax KO-

nel B HopBeruu ¢ yuactueMm 125 ywamuxcsB Bo3pacte 16—17 net, koTopsie

MIHCATH COYMHEHHS Ha TEMY «AHITMHCKHHA KaK SI3BIK TJIOOATBHOTO B3aMMO-

JercTBUs. M3ydannch paszHble CriocoObl BO3AEHCTBHS IEaroroB Ha Hpo-

LleCC Pa3BUTHs HABHIKOB IHChMA: TAK, YYaIMECs OCHOBHOTO («IIEIEBOTO»)

KJIacca MoJrydany oOpaTHYIO CBSA3b B KOMIIBIOTEPHON CHCTEME OIIEHKH 3cce

(EssayCeritic), B To BpeMsI KaKk ydamriecs B KOHTPOJBHOM Kiacce («Kiacce

CPaBHEHUS» MOITydaJId 00PaTHYIO CBSI3b, HCIONB3YsI TPAIUIIMOHHBIE JOCTYII-

Hble cpenctea noaaepkku. Teopus I1.5. T'anpnepuna [4] nociykuna B Ha-

CTOSAIIIEM HCCIIEOBAaHUM U OCHOBOHM AJIS1 OOBACHEHMS Pa3lUYHbIX yCIOBUH

OIIOCPEICTBOBAHMSA, X CBOETO POZA MPU3MON ISl M3YUEHHS BINSHUS T1e/a-

rora Ha ynpoIeHH’e Ipolecca pa3BUTHs HaBBIKOB NMUChMa. B xone nccneno-

BaHMS HaMU OBUIN ITIOCTABIICHBI CIIEAYIOIUE BOIIPOCHI:

1. Kak mpenogaBatenu criocoOHbI YIPOCTHTh IPOLECC Pa3BUTHS TUCHMEH-
HBIX HAaBBIKOB C HCIIOJIb30BAaHHEM OOPAaTHOH CBSI3H, IOJNyYEHHON OT CH-
cremsl EssayCritic 1 mMosry4eHHOH OT CBEpCTHUKOB?

2. Kak xomnbrotepHas cucteMa oueHku nucbma EssayCritic Bnusier Ha nest-
TEJNBHOCTB IIeJ]arora, HalpaBJICHHYIO Ha YIIPOIIEHHE IIPoIiecca YCBOSHHUS
HaBBIKa MMCHMA Y yJaIIUXCs?
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MetonoJorust

COop maHHBIX JJIS UCCIIEJ0BaHMS NPOBOAWICS B 00IieoOpa3oBaTelib-
HOW MIKOJIe, OJJHUM M3 OCHOBHBIX HAIIpaBJICHUH 00pa3oBaTeIbHOM MPaKkTH-
KM KOTOPOH SIBIISUTHCH: 0OpaTHas CBS3b M OLIEHHBAHUE B IIpoliecce o0yde-
Hus (cuctema AfL).

Ha nepBom sTame mpoBemeHusT UCCICIOBAHUS yUaIIUeCs MATH KIacCOB
HaIlMcaly NEepBbIM NMPOEKT 3cce. HezaBucuMBI NpenoaaBaTenb OLEHMT BCe
muchMeHHBIe paboTel u 50 3cce, oueHeHHbIe HA 4, 5 1 6 (M0 mKane 1-6),
MTOCTY XXM OCHOBOW IUTS (POPMYITMPOBAHUS MOATEM JJIsl TEMBI OYyIyIIero
OCHOBHOTO 3CCe€ «AHITIMIUCKUI KaK SI3bIK IJI00aJBbHOTO B3aUMOJIECHCTBUIY, a
TaKXe MOCTY KU OCHOBOM JJIsI TOJTOTOBKH M HACTPOUKH PaOOTHI CHCTEMBI
EssayCritic. OctanbHbie JBa Kiacca («IEJICBON» U «CPAaBHUTCIBHBIIN») (48
yyaruxcs) ObUTM pa3zesieHbl Ha TPYIIBI [0 YEeThIPE YesloBeKa. Yualuecs
LIEJIEBOTO KJIacca 3arpy3ui IepBble MPOEKThl cBoUX 3cce B EssayCritic u,
rocie 00Cy>KAEeHHS MOITy4YEeHHOW OT CHCTEMBI 00paTHOM CBSI3M CO CBEPCTHH-
KaMH, HalHcaak BTOpBIE MPOEKTHI dcce. Ydaluecs KOHTPOIBHOro Kiacca
YUTAJIH ACCE OPYT APYyra W JaBalld PEKOMEHIAINU 110 HAIMMCAHWIO BTOPBIX
MPOEKTOB. Bce y4acTHUKM OBTOPHO MOTYyYMIIA OOPAaTHYIO CBSI3b, IIEPECMO-
TPETH CBOW PabOTHl M BBIOIHIUINA TPETHH MPOEKTH 3cCe, KOTOPhIe OBLIH
TepeJaHbl IPeroaaBaTeNsIM I OKOHYATeIbHOM OlleHKH. Tpu rpynmsl y4a-
IIIXCS M3 YeThIpeX B 000MX Kiaccax ObUIM 3amucaHbl Ha BUaeo. Jpyras kxa-
Mepa 3amuchiBalia JeHCTBUS yuuTene. JIeBaTh yacoB BUaeO3anuceid ObLITH
pacumgpoBaHbl B COOTBETCTBHU ¢ TpaHckpumued xeddepcona. s
aHaJIM3a JaHHbBIX ObLIM NPUMEHeHbI cMentanHble MeTonsl (Kpecyam, 2012).
Bbutn ucronp30BaHbI KOJMUECTBEHHBIE MeTOAbI (T1apHbIii T-Tect, Cohen’s d,
He3aBUCUMBIH T-TecT M 0AHO(AKTOPHBIM AUCIIEPCUOHHBINH aHanu3 T-tect),
a TaKKe OCYILECTBJICH Ka4eCTBEHHBII aHaau3 B3aUMOJEHCTBUS MEXIY Ipe-
MOJIaBaTeNEM M YJalIUMCs ¢ UCIOIb30BAHUEM METOJa aHAIN3a B3aUMOJEii-
ctBust (xopnan u Xernepcos, 1995).

BrIiBOBI

Tuns! opuenTauuu I1.51. Ianbnepuna npeanonararot, 4To y4yalluecs B Le-
JIEBOM KJIacce OBUTH ITOBEP)KEHBI TaK Ha3bIBAEMOH ITOJTHOM OPHEHTAIINH, B TO
Bperl KakK yqamneca B KJ1acce CpaBHeHI/ISI 6BIJ'II/I HO}Z[Bep)KCHI)I OpI/IeHTaL[I/II/I
TPETHhEro TUIIA: TIOJIHOM, CO3JAHHON YYAIIIUMHKCS COTJIACHO OOIIEeMY OIXOY.

AHanu3 B3auMOJCHCTBUSL MEXKITy MPENoJaBaTesIMU U yYallluMHUCS BbIs-
BIJI 3aKOHOMEPHOCTH TPOIIecca YIPOICHUs B 000X Kilaccax: a) OpraHu3a-
U y9eOHOTO Ipoliecca ¢ 0ObICHEHHUEM TPEOOBAHUI U 33a]a4 ¥ PaCKPBITHEM
MMOTEHIIAJIA CPENICTB-MEIMATOPOB B (ha3e OpUEHTAINH; 0) OKa3aHHE TIOMOIIN
B KOHIIENTYaJIbHOM ITOHUMaHWH OOPAaTHOH CBSI3M yUaIIUMHUCS B (a3e oOMe-
Ha MHEHHSIMH (KOMMYHUKATHBHOE MBIIIUICHHE); U B) TIPUBIICUCHIE BHIMAHUS
YUaIuXcs K OCHOBHBIM TPEOOBAaHUSAM, TIPEIBIBISIEMBIM K dcCe, Ha CTAINH Tie-
pexozaa oT 0OMeHa MHSHHSAMH (KOMMYHHUKAaTHBHOTO MBIIIUICHNS ) K AUAIOTHYE-
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CKOMY MBIIIICHUIO. KOMUeCTBEHHBIN aHAIN3 TTI0Ka3aJl, YTO MPENOIaBaTeIIi B
000oMX Kiaccax MPeIOCTAaBIUTU OOJbIICEe COACUCTBHUE YJAIIMMCS Ha CTAIUU
KOMMYHHKATHBHOTO MBIIIUICHHS, YeM Ha CTAIWH JUATOTHYECKOTO MBIIIIICHUSL.

AHanu3 JaHHBIX B KJIACCE CPABHEHUS TOKAa3al OCOOCHHOCTH BIIMSHUS
TEXHOJIOTHH Ha Tpolecc pabOThI MEAArora mno CleAyONMM MyHKTaM: a) 3Ha-
KOMCTBO C TEXHOJIOTUEH 1 OIpe/IeieHHe e¢ MOTeHIrana B (ha3e OpHUEHTAIUH,
0) omopa Ha TEXHOJIOTHIO TPH COACHCTBHH Pa3BUTHIO KOHIECTITYAILHOTO
MOHUMAaHHSL y y4aIuxcs B aze KOMMYHUKATHBHOIO MBILUICHUSI B) BBISIB-
JICHUE TPEUMYIIECTB TEXHOJOIUU TPH CPABHEHHU KOHEYHOTO IMPOJAYKTa C
OCHOBHBIMH TPEOOBaHHSIM Ha 3Tale AUATOTMYCCKOrO MBIIUICHHUS. Ydallu-
ecsl LIeJIeBOro Kiiacca IoKasaliy Ooliblliee pa3HooOpasue noareM B paborax,
HaINMCaHHbBIX MOCNIe NPOOHBIX AcCce, 0 CPABHEHHMIO C y4YallUMHUCS U3 Kilacca
CPaBHECHHSI, YTO MOYKET TOBOPUTH O TOM, YTO MHIMBHyaIbHO HATIPABICHHAS
oOparHas cBs3b, reHepupyeMas EssayCritic, mpeoctaBuiia lieHHbBIC JaHHBIC,
KOTOpBIE OBLIHN JIOMTOTHEHEI ICHCTBUSMU I1eJarora.

EssayCritic TOBIHsIUT HA MEATETHHOCTh YUUTEJICH: YCTAHOBJICHHBIC WH-
CTPYKIMK ObLIHM HAIMpPABJICHbI HA WHTETPALMIO 3TOI NPOrpaMMBbI B MPOIIECC
o0ydeHHsI 1 ONOpy Ha Hee BO Bcex (hazax 0OyUEHHs], 4TO CKOpee BCEro Mo-
3BOJISUIO CHU3UTh HEOOXOAMMOCTh COBEPILICHCTBOBATh OLCHKU U OOPaTHYIO
CBsi3b U QOPMHPOBATH MOHUMAHHUE OOILETO MO/IX0/1a K aHAIH3Y dcce, Al CO-
OTBETCTBHSI OCHOBHOW XapaKTEPUCTUKE: HAMYHIO PA3IHMYHBIX noaTeM. Tem
HE MEHEe, B KOHTPOJIBHOM KJIacCe YUUTEIb IMOAYCPKUBAT OCHOBHBIC XapaK-
TEPUCTHKH 3CCE B CAMOM Hadyajie, i BHUMAaHHUE yYaIIUXCsl ObUIO 00palieHo
KOCHOBHBIM TPEOOBAHUSAMH JUATOTUICCKOT0 MBIIILICHHSI, KOTOPOE MOTJIO OBl
HAIIOMHUTH UM 00 OIICHKE U OOpPaTHOM CBS3H.

[Ipu 3TOM yuHTETH HEMPOU3BOIBHO BHOCHII CBOM BKJIAJ] B PA3BUTHE ITOHU-
MaHus cTyAeHTaMu: [) ob1ero momxona k aHanm3y, 1) ocHOBHOTo TpeOoBaHUS
K 3cce |, CIefioBaTeNbHO, [11) pa3sBUTHS HABBIKOB OIICHKU W OOPaTHOW CBSI3H.

TeopeTuueckoe u 00pazoBaTe/IbHOE 3HAUEHHE

MOXHO BBIAEIHUTH HECKOJIBKO 3HAYMMBIX PE3yIbTAaTOB ISl MEIarOTHKH,
CBSI3aHHBIX C 00JIErYEHMEM IIpoliecca MUChMa. Bo-niepBbIX, pe3ynbTaThl HO-
Ka3bIBaKOT, YTO UMCHHO JCJIACT reaaror, moMoras B IMCbME. BO-BTOpI)IX, Hc-
ClleZIOBaHHE MOKAa3aJo, YTO AW3aifH TEXHOIOTUH MOXKET MOBJIHATh Ha YIIPaB-
JICHUE POLCCCOM PA3BUTHA HaBbIKa NMCbMaA Y y4YallluXcCA. B-TpeTbI/IX, HIEeCTh
neparoruueckux ¢a3 I1.5. lanpneprHa McHonb30BajIuch B Ka4eCTBE INPH-
3MBI, HEOOXOJUMOM JUIsl TIOHNMAaHUS TUAIEKTUKH 00y4eHHUs, Ul U3yUeHHUs
TOTr0, 4YTO UMEHHO y4Yalluecs AeNaroT B pa3HOE BpeMsl B Ipoliecce MUChbMa, U
B KaU€CTBE MHCTPYMEHTA I U3YyUEHHS U KOHLENTyalIn3aluu IPUPObI UH-
cTpykmwmii nenarora. Tums! opuernTtarmu [1.41. ['anpnepuna ciykaT oOBsicHe-
HHEM MEIMATHBHBIX YCIOBHH, B KOTOPBIX OKa3aluch cTyaeHThl. [logoOHoe
HCIIONIb30BaHKUE KoHUenTyainbHoro Bkiana I1.4. [Manenepuna B smnupuuye-
CKME HCCIIEIOBAHUS MOKET CTATh OCHOBOM TS JAJILHEUIIINX UCCIIETOBAHUM.
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The role of the teacher in facilitating writing process with
peer feedback and automated feedback from EssayCritic

Morch Anders, Engeness Irina,
University of Oslo (Oslo, Norway)
anders.morch@iped.uio.no; irina.engeness@iped.uio.no

Teachers’ facilitating of writing processes with feedback from computer-
based essay critiquing system (EssayCritic) (target class) and collaborating
peers (comparison class) was examined. Qualitative and quantitative analyses
from the perspective of Galperin’s types of orientation and pedagogical
phases revealed common patterns in teachers’ facilitating and showed how
EssayCritic affected teachers’ assistance.

Aims

In common with other countries, feedback and assessment for learning
(AfL) have been encouraged in Norwegian schools. While digital technologies
open up opportunities for enhancing the development of students’ writing
skills in English (Merch et al., 2005), knowing how to facilitate students’
learning with technology is a key challenge for teachers. The study was
undertaken in an Upper Secondary School in Norway, involving 125 students
aged 1617 who wrote essays on the topic English as a Global Language.
Teachers’ facilitating of students writing has been examined: the students in
the target class received feedback from the computer-based essay critiquing
system (EssayCritic) and the students in

the comparison class gave feedback using available support tools.
Galperin’s theory (Tamemepun, 2002) is used to explain the different
conditions of mediation and as a lens to examine teachers’ facilitating of
students’ writing. The following research questions are addressed: RQI:
How do teachers facilitate students’ writing process with the feedback from
EssayCritic and collaborating peers? RQ2: How does EssayCritic affect
teachers’ facilitating of students’ writing?
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Methodology

Data collection was conducted in the school that has taken AfL as a focal
area of practice development. In the first round the students in five classes
wrote the first draft of the essay. An independent teacher marked all the essays
and 50 essays from three classes awarded 4, 5 and 6 (on the scale 1-6) were
selected to code for the subthemes of the topic English as Global Language
and to train EssayCritic. The remaining two classes (target and comparison)
(48 students) were divided in groups of four students. The students of the
target class uploaded the first draft to EssayCritic and after they had discussed
the feedback received from the system with their peers, they produced the
second draft. The students of the comparison class read each other’s essays
and gave advice on how to create the second draft. All students

repeated the process of receiving feedback and revising their essays one more
time, which resulted in the production of the third draft handed in to the teachers
for final evaluation. Three groups of four students in both classes were video
recorded. Another camera followed the teachers. Nine hours of video recordings
were transcribed according to the Jeffersonian transcription notations.

Mixed methods (Creswell, 2012) were applied to analyse the data. Quantitative
methods (paired t-test, Cohen’s d, independent t-test and one-way Anova t-test)
were used and teacher-student interactions were analysed qualitatively using the
method of interaction analysis (Jordan & Henderson, 1995).

Findings

Galperin’s types of orientation suggest that the students in the target class
were exposed to so-called complete orientation while in the students in the
comparison class were exposed to the orientation of the third type: complete
by created by learners following a general approach.

The analyses of teacher—students’ interactions revealed the patterns in
teachers’ facilitating in both classes: 1) setting up the learning process, introducing
the requirements of the task and revealing the potential of the mediational means
in the orientation phase; ii) assisting the development of students’ conceptual
understanding in the phase of communicated thinking; and iii) bringing learners’
attention to the essential requirements of the essays when students move from
communicated to dialogical thinking. The quantitative analysis showed that the
teachers in both classes provided more assistance in the phases of orientation and
communicated thinking than in the dialogical thinking.

The analyses in the target class revealed the way the technology affected
teacher’s facilitating: i) introducing the technology and revealing its
potential in the orientation phase, ii) relying on technology when assisting
the development of students’ conceptual understanding in the phase of
communicated thinking and iii) taking advantage of technology when
matching the final product to the essential requirements in the phase of
dialogical thinking. The learners in the target class included a greater variety
of subthemes in their post-tests compared with the students in the comparison
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class, which might suggest that individually directed feedback generated by
EssayCeritic provided valuable cues that supplemented the teacher.
EssayCeritic affected the teacher’s facilitating: the instructions given by the
practitioner were directed to integrating of EssayCritic and relying on it in all
the phases of students’ learning which might have downplayed the need for the
learners to exercise their AfL skills and form their understanding of the general
approach to the analysis of the essays to match the essential feature: a variety
of subthemes. However, in the comparison class the practitioner emphasised
the essential characteristic of the essays in the orientation phase and brought the
learners’ attention to the essential requirement in the dialogical thinking which
might have reminded the students about the AfL. approach they could have
pursued. In doing this, the teacher might have contributed to the development
of students’ understanding of: 1) the general approach to the analysis and ii) the
essential requirement of the essays and, hence, iii) the development of AfL skills.

Theoretical and educational significance

There are several implications for classroom pedagogy related to
facilitating the writing process. First, the findings reveal what teachers
actually do when assisting students’ writing. The second implication points
out that the design of the technology may affect teachers’ guidance of
students’ writing. Third, Galperin’s six pedagogical phases appeared to be
helpful as a lens to understand the dialectics of students’ learning, examine
what students do at different times in their writing process, and as a tool to
examine and conceptualise the nature of instructions given by the teacher.
Galperin’s types of orientation provided an explanation for the mediational
conditions the students were exposed to. Such use of Galperin’s conceptual
contribution in empirical research might have implications for further studies.
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JInHAMHKA KOTHUTUBHO-THYHOCTHOI0 Pa3BUTHS PeOEHKA
B Mpolecce MpeoaoJieHust y4eOHBIX TPYIHOCTEMH

Huxkonaesckaa U.
MITIITY (Mockea, Poccus)
have_a_nife@mail.ru

B nocnenHue nBa gecsTHiIETHS BCE aKTyalbHEE CTAHOBUTCS Mpoliema
JMYHOTO OJaronoxyyus yqanmxcs. TeXHOJIornueckuii mporpecc odecrneunBa-
€T NMPaKTHIECKH HEOTPAaHMYECHHBIH JOCTYI K HHTEPHET-PecypcaM, IOTOK HH-
(dbopmaituun, GakTudecku couBaet aeteil ¢ Hor. K coxkanieHuro, 3To couetaercst
C OUEBHIHBIMH CJIOXHOCTSIMU B IIPOLIECCE BOCIIUTAHMUS, T.K. MHOTHE POJUTENN
B IIEPBYIO odepeb 00ECTIOKOSHBI (PMHAHCOBBIM OJIarOIoIyIrneM CBOSH CEMBHL.
Takum 00pa3oM, BO3HHKAIOT M PAcTYT B YHMCICHHOCTH MPOOJIEMBI KOHIICH-
Tpaluy BHUMAaHHS, PAacCTPOMCTBA IOBEAEHMs, HO, OE3yCIOBHO, IEPBOE Me-
CTO 3aHMMAIOT ap(heKTUBHBIE PACCTPOICTBA U CONMANIbHBIC CPaBHEHMSA. JleTn
CTaparoTCsd COOTBETCTBOBATH HUCKKEHHBIM COllMaJIbHBIM CTaHJdapTaM, HETa-
THBHO OTHOCSITCSI K ce0e M CBOEMY Telly, ¥ BCE 3TO IPOMCXOIHUT B CUTYAIHN
JETIPUBAINH TEIUTBIX SMOIMOHATBHBIX OTHOIIEHHUH ¢ Om3kumu. Takue Hapy-
HICHUA B IMYHOCTHOM PAa3BUTUN O6yCJ'IaBJ'II/IBaIOT U BOSHUKHOBCHHC y‘-Ie6HI:IX
TPYJHOCTEH, TaKMX Kak HHU3Kas ydeOHas MOTHBALMs, OTCYTCTBHE CMbICIA B
y4eOHOW AESTEIBHOCTH, HU3KUE OLEHKH, INIOXUE OTHOIICHUS C YUUTEISIMH.
OueBHIHO CYLIECTBYET CBSI3b MEXKJAY NPOOJIEMaMH JIMYHOCTHOTO Pa3BUTHUS
1 y4eOHBIMU TPYJHOCTSMH y4amumxcs. K nmpuMepy, y4eHUK ¢ HU3KOH camo-
OILICHKOHM BeposiTHEEe Bcero OyaeT oOiamaTh HU3KOHM IO3HABATENBHON MOTH-
BallMell M BCJIEACTBHE TOrO OyJET UMETh IUIOXHE OLEHKH. TakuM o0pasom,
3aIpOCOM Ha IICUXOJIOr0-TIeIarOrYeCcKyI0 MIOMOIIb MOXKET OBITh ITOBBILIIEHHE
OLICHOK TI0 OCHOBHBIM IIPEMETaM, OZHAKO B XOJE OKa3aHWsI KOHCYJIbTAaTHB-
HOI1 oMot OyayT 0OHapy>KeHbI HCTUHHBIE PUYHHBI 3asIBICHHON Y4eOHOM
TpyaHOCTH. BO3HMKaeT BOIpOC: eciy CYIECTBYET CBSA3b MEXLY IIpodiieMaMu
JIMYHOCTHOTO PAa3BUTHUS U yIEOHBIMH TPYIHOCTSIMU, BO3MOXKHO JI HHULIUHPO-
BaTh MO3UTUBHYIO JJMHAMUKY JINYHOCTHOTO Pa3BUTHs peOEHKA NP OKa3aHUU
TICHXO0JIOTO-TI€arOTMYECKOM ITOMOIIY B IIPEOIOICHIN Y4EeOHBIX TPYAHOCTEH?
ITonpoGyeM OTBETUTH Ha 3TOT BONIPOC, OMUPASACHh HA MIPEACTABICHUS KyIbTyp-
HO-HCTOPUYECKO TICUXOJIOTHH O CBSI3M OOYUCHUSI U Pa3BUTHSL.

B pabore «IIpobaema Bo3pacta» JI.C. BeIroTckunii BBOIUT MOHSATHE 30HBI
OmKalIero pasBUTHs, XapaKTEpU3ys €To Kak Ty 001acTh, B KOTOPOH pe-
OEHOK CIIOCOOCH JIBUTaThCs C MIOMOIIBIO B3pOCIIOro. DTa 00J1acTh HAXOHUT-
Csl MEXK/1y 30HOM aKTyaJbHOTO pa3BUTHS, e PeOEHOK MOXKET JEHCTBOBAThH
CaMOCTOSATENBHO, U 30HOH aKTyaJbHO HEAOCTYITHOTO, I/I¢ 1K€ C IIOMOIIBIO
B3pOCJIOTO PeOEHKY He yHa€Tcs YCHEIIHO BBIMONHUTH 3anady. llonsTue
30Ha OJIDKAMIIEro pa3BUTHS B IIEPBYIO OUYEpeb OTPaXKaeT B3aMMOICHCTBHE
B3pOCIIOrO U peOEHKa B paMKax COBMECTHOM JiesiTenbHOCTH. Takke oHa 1mo-
Ka3bIBaeT aKTyaJIbHBII ypOBEHb Pa3BUTHS PeOEHKA, a TOYHEE BECh TUara3oH
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TpaeKkTopuil pa3Butus, U, kak mucan u JI.C. Beirorckuii, 30Ha OJIMKaUIIero
pa3BUTUSL MOXKET OBITh MPUMEHHMA K ONHCAHHMIO HE TOJIBKO y4ueOHOH nes-
TEJIBHOCTH, HO U JINYHOCTHOTO pa3BuTHs peO&Hka. Takum oOpa3om, ompee-
JICHHE 30HBI ONIMKalIIero pa3BUTHS peOEHKA MOXKET CITY>KUTh JUArHOCTHYE-
CKUM MHCTPYMEHTOM B OIIPECIICHIH KOTHUTUBHOTO U JIMYHOCTHOTO Pa3BH-
tus (3apeuxnit B.K., 2007). Bonee Toro, BEposiTHO, 3TOT IUATHOCTUIECKUN
WHCTPYMEHT CIIOCOOCH HE MPOCTO OTPa3UTh KOTHUTHBHOE M JIMYHOCTHOE
pa3BuTHe peOEHKA, HO U CBA3b KOTHUTUBHBIX M JINYHOCTHBIX 0COOCHHOCTEH
pasButus. Cleayromuidi BOPOC 3BYYUT TaK: B KAKUX CUTYAIHSIX BO3MOXKHO
TOBOPUTH O HETMOCPEACTBEHHOH CBS3HM MPOOJIEM JIMYHOCTHOTO PA3BHUTHUS U
Y4eOHBIX TPYIAHOCTEH, a TaKKe, MPHU KAaKUX YCIOBHSX OKa3aHHE ICHUXOJIO-
ro-TeIarornIeckoil IOMOIIH O MPEOI0ICHUIO YISOHBIX TPYAHOCTEH, OyaeT
WHUIMAPOBATh MO3UTHBHYIO TUHAMUKY JIMYHOCTHOTO Pa3BUTUS peOEHKA?

BeposiTHO, 17151 Tako# CBsI3W HEOOXOAUMBI OMPEIEIEHHBIE YCIOBUS OKa-
3aHUs HCHXOJ’[OI‘O-HC}IaFOFH'—IeCKOﬁ MOMOIIU, U 3THU YCJIOBHSA OTPAXCHBLI B
MPUHIUIAX U TEXHOJNOTUAX PedIeKCHUBHO-EATEIFHOCTHOTO Mmoaxoaa (3a-
penkuii B.K., 1998, 3apeuxwuii B.K., Topmor M.M. 2001, 3apenxuii B.K.
2013). Ionmxox sBisSeTCS MPAKTHYECKON peann3alueil psga MOJOKESHUN
KYJIbTYypHO-UCTOPUIECKOI IICHXOJIOTHH, B TOM YHCIIE Te3Hca «OOYICeHUE Be-
o€t 3a coboit passurue» (JI.C. Berorckuii, 1984). IIpomecc mpeononeHus
YYeOHBIX TPYAHOCTEH MPOUCXOTUT B 30HE ONIKANMIIETro pa3BUTUS peOEHKa,
T.C., €CJIM y YUYCHHKA BO3HHKIIA HEKOTOPAst TPYTHOCTH B TIporiecce 00yUeHUs,
3HAYHT OH BBIIICI 32 TPAHUIIBI CBOCH 30HBI AKTYJILHOTO PAa3BUTHSI, €My He-
00X01Ma IMOMOIIb B3pOCIIOro. B3pociiblil oka3siBaeT MOMOIIL peOEHKY, 00a
OHU OOBCTUHCHBI OOIICH JCSITETBPHOCTHIO U HAXOJATCS B COTPYIHHYCCTBE.
MmeHHO B Taknux YCIOBUAX BO3HUKACT JTUHAMUKA pa3BUTHS.

HWrtak, ecTh IpeCTaBICHUE O 30HE OIMKANIIEr0 Pa3BUTHS KaK 00 OTpake-
HUU TUWHAMWKHA KOTHUTHBHOI'O Y JINYHOCTHOI'O PAa3BUTHUA pe6éHKa. Taxoxe ecTb
MIPEACTABICHNE O HATMINH CBSI3H MEXIY PpoOIeMaMy TMIHOCTHOTO Pa3BUTHS
1 y9eOHBIMH TPYIHOCTAMH. BO3HMKaeT mpeanoioxkenne, 9ro Oxaromaps 3Toi
CBSI3M OKa3aHME TIOMOIIH B MIPEOIOJICHUH YICOHBIX TPYAHOCTEH MIPH OTIperie-
NEHHBIX YCIOBUAX MOXKET MHUIMAPOBATH TO3UTHBHYIO JHHAMUKY JIAIHOCT-
HOTO pa3BHUTHA. Bo3HMKaeT MOTPeOHOCTE OMPEISTUTh METO, ITO3BOJIIOIIHIA
(bUKCHPOBATH CBSA3b JTMYHOCTHBIX MPOOJIEM M YUIECOHBIX TPYAHOCTEH H MMO3H-
TUBHYIO TUHAMHUKY JTHYHOCTHOTO Pa3BUTHS IIPU OKA3aHHU PEOSHKY MCHXOJIO-
rO-TIEAarOrMIECKOM MMOMOIIH B TIPEOIOJICHUN YICOHBIX TPYTHOCTEH.

B pediiekcuBHO-IEATEIEHOCTHOM TOAXO0ME OBLIO pa3paboTaHO Mpe-
CTaBJICHHE O MHOTOBEKTOPHOW MOJIEIIH 30HKI OJIFbKaiiiiero paspurus (3apei-
kuii B.K., 2007). JlanHast MOeNb MO3BOJISIET OMPEICIUTh OCHOBHYIO yuel-
HYI0 TPYZHOCTh U TIOCTPOUTH BEKTOpa pPa3BUTHA peOEHKa, KOTOpbIE 3ajeii-
CTBOBAHBI B MPOLIECCE TPEOIOTICHUS 3TOH yueOHoH TpynHOCTH. OCHOBHBIM
HaIpaBJICHUEM BCeTAa OCTaéTcs ydeOHas IeATeNbHOCTh, B HEW MpeCcTaBIe-
HBI BEKTOpa, HETIOCPEICTBEHHO CBSI3aHHBIE C YIEOHOH TPYTHOCTHIO, HO TaK-
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e OTpaxaroTcd U JpyTrue TPaeKTOPHH pa3BUTHsI, PHHAIJICKAIINE Pa3HBIM
cdepam, B TOM umcie U chepe TMIHOCTHOTrO pa3BuTus. Takum oOpa3om, no-
CTPOEHHE MHOTOBEKTOPHOW MOJIENIM 30HbI ONMKaiilero pasBuTus pedoéHka
M03BOJIAET (PUKCUPOBATH BCE 33ICHICTBOBAHHBIEC B JAHHON YUEOHOH JIesATeNb-
HOCTH BEKTOpPAa Pa3BUTH, a aHAJIN3 AMHAMMKH Pa3BUTHS Ha 3TUX BEKTOpax
MO3BOJISIET CTPOUTH IPEATIONIOKEHHS O BOSMOKHBIX CBA3SX MEKIY HUMHU.

JlaHHas KOHIENTYyaau3anus SBIsSeTCs Hanboee NPOayKTHBHON IpH pa-
60Te ¢ «TpyZHBIMI» citydasiMd. Hamu ObIIIO MpOBEIeHO KauyeCTBEHHOE HC-
CJICZIOBAHUE CITydaeB IPEOJOJIECHHUs y4eOHBIX TpyIHOCTEH ydammmwucs. B
pe3ysbTare uccie10BaHus OblIIo0 00HAPY)KEHO, YTO HECMOTPS Ha OYEBUIHYIO
CXOXeCTh Y4eOHOH TpyIHOCTH (K IpUMEpy, HU3KUE OLEHKU IO MpEeAMETy
PYCCKHIA SI3BIK), YHaIIUMHCS B peIEKCUH OTMEYaINCh aOCOIIOTHO pa3HbIe
MIPUYNHBI JAHHOW TPYJHOCTH, pa3HOE OTHOIIEHHE K TPYAHOCTU U pa3HbIE
CrocoObI €€ npeojioneHus. B o1HOM U3 cilyyaeB yualnuiics: 1eHCTBUTEIBHO
UCTIBITBIBAJI 3aTPYAHEHHS U3-32 NIEIarOTMYEeCKOH 3aIyIeHHOCTH, OH IIPOCTO
HE 3HaJ MHOTOTO M3 MaTepHaja 3a MpeabIayIIne rofsl, 1 pabora co cIo-
co0aMH BOCIIOJHEHHs IMPOOEIOB B 3HAHHAX IOMOIJIA YUEHHKY IIPEOJONETh
3asBJIEHHYIO TPy XHOCTh. OZHAKO B IPyroM CIydac HU3KHE OLEHKH I10 MPea-
MeTy OBIIIF CONPSKEHBI C TOHMKEHHON IT03HABATEIHHON MOTHBAIIHEH, 1 TIPH
JanbHEHIIeH KOHCYJIBTaTUBHOM paboTe Obu1a 00HApY KeHa IMIHOCTHAS IIPO-
6neMa: BbIydeHHass O€CIIOMOIIHOCTh. MHOXECTBEHHbIE KOH(IHMKTHI C Y4H-
TEJIEeM PYCCKOTO SI3bIKa JIMIIMIIN yYeHHUKa KaKOH-1nbo Bephl B ceOs U CBOU
CHJIBL, OH CMUPHJICS C CUTyalueil HEBO3MOXKHOCTH HCIIPABUTE OLEHKY, ¥ 3TO
CHM3MJIO €r0 MOTHBALMIO K Y4eOHOH JesTesnbHOCTH. PaboTa ¢ JaHHBIM yue-
HUKOM BeJIach UCKIIIOYHUTENILHO B paMKax Y4eOHOW AEsATEeIbHOCTH, OJTHAKO
Onarozapsi BOZHUKAIOUIMM CHTYallUsIM ycriexa, peOEHOK CMOT MOCTETEHHO
U3MEHHUTH CBOE OTHOIIEHHE K CHTyalluH, C TIOMOIIBIO B3POCIIOr0 OH pa3pa-
60Ta croco0 pa3penieHus! UIMTEIBHOI0 KOHPIIMKTA C YYUTEIeM U [Peoio-
JIeNT CBOIO yUeOHYIO TPYAHOCTh. B maHHOM ciyuae yueOHas TPy JHOCTH ObLIa
HETIOCPEJICTBEHHO CBS3aHA C JINYHOCTHBIMHU IpobieMamu pedéHka. Llenbio
OKa3aHUsI TICHXOJIOTO-MIE[arOTHYECKON MOMOIIH OBIJIO MpeooeHne y4ueo-
HOW TPYJHOCTH, U TPYJHOCTh ObliIa MPEOI0ICHA, HO MOOOYHBIM MPOJYKTOM
TaKoi pabOTHI CTaJIa MO3UTUBHAS JINYHOCTHAS TUHAMHUKA.

BosBparmascs kK akTyalbHOCTH 3asiBJICHHOHN MPOOJIEMBI, XO4YeTCs e pa3
MOJJYEPKHYTh HEOOXOJUMOCTh Pa3pabOTKU IOJHOLEHHOTO KayeCTBEHHOI'O
METOJ]a aHaJIN3a KOTHUTHUBHO-JIMYHOCTHOTO Pa3BUTUS, NO3BOJISIOIIETO YBH-
JIETh CBS3b MPOOJIEM JTMYHOCTHOTO Pa3BUTHUS U YYEOHBIX TPYAHOCTEH, a TaK-
)K€ OTPa3HUTh AMHAMUKY JIMYHOCTHOTO Pa3BUTHUs peOEHKA MPU NPEO0ICHUN
UM y4eOHbIX TpyaHocTed. Takoil MeTon aHaimu3a MO3BOJUT (UKCUPOBATH
WHAWBHUIYATbHYIO0 KapTHHY KOTHUTHBHO-JTMYHOCTHOTO Pa3BHTHS peOEHKa,
(UKCHpOBaTh KaXKIbIH IIar Ha KaXJOM BEKTOPE Pa3BUTHUS, XapaKTEPUCTHKY
CBSI3U BEKTOPOB pa3BUTHs. [10sSBUTCS BO3MOXKHOCTD (PUKCAIIMH ITPOIIECCa TIe-
pexofa yueOHOI TPy IHOCTH M3 COCTOSHUS IIPErpajibl» B COCTOSIHUE PECYp-
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ca, KOTa MpeooJICHue TPYAHOCTH OCBOOOXKAAET IHEPrHI0, HEOOXOIUMYIO
JUTA 3aI1yCcKa MMO3UTHUBHOM JAVMHaMUKHW JTAYHOCTHOI'O Pa3BUTUA.

Taxum o6pa3om, mpolecc oKa3aHUs NCUXOJIOrO-IIeJarornueckoi MoMo-
IT¥ TOMHUMO OYEBUIHOTO pe3ybTaTa — IPEOI0JICHHS YUeOHBIX TPYIHOCTEH,
OylleT HHUIMUPOBATh TMYHOCTHYIO TMHAMUKY yUYaIlUXCsl, U MOXKET CIIY)KUTh
peaJIbHBIM HHCTPYMEHTOM COASHCTBHS JINYHOCTHOMY Pa3BUTHIO YHAIIUXCS B
0011e00pa30BaTEIEHBIX YIPEKICHUAX.
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Dynamic of cognitive and personal development
of the child in overcoming learning difficulties
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In the past two decades, all the more prevalent becomes the problem of
personal well-being of pupils. Technological progress allows almost unlimited
access to Internet resources, the flow of information, in fact, knocked down
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children. Unfortunately, this is combined with the obvious difficulties in the
process of education, because many parents are primarily concerned about
the financial welfare of their families. Thus, emerge and grow in the number
problems f concentrating, behavioral disorders, but, of course, the first place is
occupied by affective disorder and social comparison. Children try to match
themselves with the distorted social standards, make negative attitude towards
themselves and their body, and all this happens in a situation of deprivation
warm emotional relationships with parents. Such disturbances cause in person-
al development and the emergence of learning difficulties, such as low learning
motivation, lack of meaning in educational activity, low grades, bad relation-
ships with teachers. Obviously, there is a connection between the problems of
personal development and learning difficulties of pupils. For example, a pupil
with low self-esteem is likely to have low cognitive motivation, and therefore
will have bad marks. Thus, the request for psychological and educational help
may improve assessments in core subjects, but the true causes of the stated
learning difficulties are detected during the counseling. The question arises:
if there is a connection between the problems of personal development and
learning difficulties, whether is it possible to initiate the positive dynamics of
personality development of the child in the provision of psychological and ed-
ucational help in overcoming learning difficulties? The answer to this question
is based on the presentation of cultural-historical psychology about connection
between learning and development.

In the «Problem of child psychology» L.S. Vygotsky introduces the con-
cept of zone of proximal development, describing it as an area in which the
child is able to move with the help of an adult. This area lies between the
actual development of the area where the child can operate independently,
and actually inaccessible area, where even with the help of an adult child
fails to perform the task successfully. The concept of zone of proximal de-
velopment primarily reflects the interaction between the adult and the child
in the framework of collaborative activity. It shows not only the current level
of development of the child, but rather the entire range of development paths,
and, as he wrote, the zone of proximal development cannot only be applied
to the description of learning activities, but also the personal development
of the child. Thus, the definition of the zone of proximal development of the
child may serve as a diagnostic tool in determining the cognitive and personal
development (V.K. Zaretsky, 2007). Moreover, probably, this diagnostic tool
is capable not only to reflect the cognitive and personal development of the
child, but also the relationship of cognitive and personality characteristics
of the development. The next question is in what situations might talk about
the direct connection of personal development problems and learning diffi-
culties, as well as the conditions under which the provision of psychological
and educational help to overcome learning difficulties, will initiate positive
dynamics of personality development of the child?
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Probably such situation needs certain conditions for providing psychologi-
cal and educational help, and these conditions are reflected in the principles and
techniques reflexive-activity approach (Zaretskii VK 1998, VK Zaretskii, Gor-
don M. 2001 In Zaretskii. K. 2013). The approach is a practical implementation
of certain provisions of the cultural-historical psychology, including the thesis
“training leads the development” (Vygotsky, 1984). The process of overcoming
learning difficulties occurs in the zone of proximal development of the child, i.e,
if the pupil had some difficulties in the learning process, so he went beyond his
actual development zone, and he needs help from an adult. An adult helps a child;
they both share a common activity and are in cooperation. In such circumstances,
there is the dynamics of development occurred.

So, there is a representation of the zone of proximal development as a re-
flection of the dynamics of cognitive and personal development of the child.
There is also a notion of a link between the problems of personal develop-
ment and learning difficulties. There is the assumption that because of this
connection, help in overcoming learning difficulties under certain conditions
can trigger positive dynamics of personal development. There is a need to de-
fine a method that allows fixed-line personal problems, learning difficulties,
and the positive dynamics of personality development in the delivery of child
psycho-pedagogical help in overcoming learning difficulties.

The reflexive-activity approach developed a multi-vector representation
of the zone of proximal development model (VK Zaretskii, 2007). This mod-
el allows defining the basic educational challenge and design vectors of de-
velopment of the child, which are involved in the process of overcoming
these learning difficulties. The focus always remains the learning activity, it
presents the vector directly related to learning difficulty, but also dealt with
other developmental trajectories belonging to different spheres, including the
sphere of personal development. Thus, the design of multi-vector model of
child’s zone of proximal development allows recording all involved vectors
in the learning activity, and the analysis of the dynamics of these vectors
allows speculating on the possible links between them.

This conceptualization is most productive when we work with «hard» cas-
es. We carried out a qualitative study of cases of overcoming learning diffi-
culties by pupils. The study found that despite the apparent similarity of the
learning difficulties (for example, low scores on the subject Russian language)
pupils while reflective talk observed completely different reasons for this dif-
ficulty, a different attitude to the difficulties and different ways to overcome
it. In one case, the pupil really had trouble because of the neglect of teaching,
he did not know much of the material from previous years, and working with
ways to fill gaps in knowledge helped the pupil to overcome the stated problem.
However, in another case of low scores on the subject were associated with re-
duced cognitive motivation, and personal problem was discovered during fur-
ther advisory work: learned helplessness. Multiple conflicts with the teacher of
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the Russian language deprived pupil a belief in himself, he resigned himself to
the situation cannot be corrected estimate, and this has reduced the motivation
to educational activity. Work with the pupil was conducted exclusively within
the framework of educational activity, but thanks to the success of a situation
arises, the child was able to gradually change his attitude to the situation, and
with the help of an adult, he developed a way to resolve the protracted conflict
with the teacher and overcame his learning difficulty. In this case, the difficulty
of the training was directly related to the child’s personal problems. The pur-
pose of the provision of psychological and educational help was to overcome
learning difficulties, and the difficulty has been overcome, but the by-product
of this work was the positive personal dynamics.

Returning to the relevance of the stated issue, we want to emphasize once
again the need for a full qualitative method of analysis of cognitive and per-
sonal development, which allows to see the connection of personal develop-
ment problems and learning difficulties, as well as to reflect the dynamics of
personality development of the child in overcoming his learning difficulties.
This analysis method allows capturing an individual picture of cognitive and
personal development of the child, to capture every step on each vector of
development, communication characteristic vectors of development. It will
be able to fix the transition of learning difficulties from the «obstacles» to the
resource state when overcoming difficulties releases the energy needed to run
the positive dynamics of personal development.

Thus, the process of providing psychological and educational assistance
beyond the obvious result — overcoming learning difficulties, will initiate the
personal dynamics of the pupils, and can serve as a real tool for promoting the
personal development of pupils in educational institutions.
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JAunajieKTH4YeCKHUil MOAX0 K paCCMOTPEHHIO
30HBI OIMzKaMIIero pa3BUTUs

Osuunnuxosa T.H.
MI'CHU (Mockea, Poccus)
tatjana.nik.ov@mail.ru

B npennaraemoii paboTte OCyIIecTBIEHA IONBITKA PACCMOTPEHUS 30Hbl
Onudcatimezo pazeumusi B KOHTEKCTE OUAIeKmMu4ecko2o OAX0Aa K u3y4e-
HUIO TICHXHKH YeJOBeKa, KOTOphIi Obul xapakteper i JI.C. Beirorcko-
ro. C 3ToH LesbI0 MpeasIaracTcsl aHaJIu3 OCHOBHBIX ITOJIOXKEHUH MOAXoza
JI.C. Beirotckoro B untepnperaiuu ¢uiocopos auanektukos (A.C. Apce-
HbeBa, B.C. bubnepa, 3.B. nsenkosa, ©.T. Muxaitnoa).

Ha ocHoBe BBISBICHHBIX NPUHIMIIOB YKa3aHHOT'O II0OJX0/Ja BBICTpauBa-
€TCsl IOHSTUE 30Hbl Onudcaiuie20 pa3eumusi Kak KOHCTPYKTa, UMEIOLIEro, —
10 aHAJIOTHU C TIOHATHEM CYObEKMUBHOCMU, — OBOUCMBEHHYIO TIPUPOLY Cy-
LIECTBOBAHMS, YTO IIO3BOJISIET PACCMATPUBATD 30HY OaudCaAliue20 pa3eumus
B TIPOLECCE €€ QUAIOSUYECKO20 CTAHOBICHHS.

PaccmoTpenune n aHamN3 KaKOW-THO0 TICHXMYECKOW (QYHKIHHU FITH TICH-
XMYECKOro 00pa3oBaHus TpeOyeT YTOUHEHHUS [T01X0/1a, B KOHTEKCTE KOTOPO-
r'0 3Ta 0COOEHHOCTh IICUXUKH PACCMATPUBAETCS, TAK KaK CMBICI aHAIU3UPY-
eMOi (DyHKIIMH MOXKET MEHSTHCS B 3aBUCHMOCTH OT KOHTEKCTA.

3onou onusncaiimezo paszeumus pedbenka JI.C. BeIroTckuii HasbiBaeT
TE MPOLIECCHI, KOTOPBIE €llle HE CO3PENN, HO HaXOAATCS B CTAJUU CO3peBa-
Hust. «Mccnenys, 4To peOEeHOK CIOCOOEH BBIIONIHSATE B COTPYAHUYECTBE, MBI
oIpeziesIsieM pa3BHUTHE 3aBTPALIHET0 JAHs. Best aTa 00:1acTh HECO3pEBIINX, HO
CO3PEBAIOIINX MPOIIECCOB U COCTABIISIET 30HY ONMKaiiero pa3BuTus peoeH-
ka.» (6, c. 205). IIpemnoxennoe JI.C. BeIrorckuMm ompeneneHue sSBIseTCS
MHOT'O3HaYHBIM U 3aBHCHUT OT TOT'O KOHTEKCTA, B KOTOPOM paccMaTpHuBaeTcs
BBeaeHHOe UM moustue 36P.

3amady HacTosmIed paboTHl MBI BUONM B TOM, 9TOOBI paccMoTpeTh 35P
C MO3HULUH Juanekmuyecko2o Moaxoa K U3y4eHUIO ICUXUKH, KOTOPBINA ObLI
xapakrtepeH st kourenuuu JI.C Beirorckoro. [Toapo0OHoe packpsITHE 3TOM
MBICTIH MOKHO HaTH Takke B pabotax ¢umocodon-nuanektukos (A.C. Ap-
cenbea, B.C. bubnepa, 3.B. Unberkosa, @.T. Muxaiinosa), HalpaBICHHBIX
Ha u3ydeHue guiocopckux ocHoBanuid koHuenuuu JI.C. Berorckoro. ITo-
CTaBJIEHHAs HAMH 3a/1a9a PACCMOTPEHUS 30Hbl OudCaiuie2o pa3eumusl ¢ mo-
UL Juanexmuueckoeo noaxona (ApcenseBa A.C., bubnepa B.C,Wiben-
koBa D.B, Muxaiinoa @.T.), TpeOyeT yyeTa OCHOBHBIX PHHIIUIIOB JaHHOTO
MOX0Ja K U3YHIECHHIO ICUXHUKH YEJIOBEKA.

[Tonnmanue rpouecca pa3BUTHS KaK OUAIEKMUYECKO20, TIPEXKIIE BCETO, 03-
HaydaeT: 1)paccMOTpeHHE Pa3BUTHS HCUBO2O PA3BUBAIOWe20Csl CyOBEKTa B €T0
yerocmuocmu, 2) IPOUCXOISIIETO B IIPOIIECCE TOCTOSHHOTO 83AUMOO0eLCINEUS
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CYyOBEKTa C OKPYXAIOUIMM MUPOM; 3) B pe3yJbTaTe Yero MOXHO HaOJI0IaTh
NOCMOSIHHO Pa36usarouye2ocst CyobeKTa B MPOIIECCE €ro «CaMOABUKCHHSD».

OTH MOJIOKEHHUS pacKphiBaeT B cBoux padorax JI.C. Beirorckuii, otme-
qas, 9TO «... pa3BUTHE peOCHKA HENb3s MPEACTABUTH cebe Kak mporiece, Mpu-
BOAWMBIA B JBI)KEHUE M HANPABISICMBIH KAKUMH-THOO 6HeUwHUMYU CATaMU
i ¢akropamu. [Iporecc eTCKOTro pa3BUTHA MOAYUHEH CBOUM COOCTBEH-
HBIM 6HYmMpeHHUM 3aKOHOMepHOCTsIM. OH TPOTEKaeT KaK OuaieKmuiecKull
npoyecc camoosudicenus.» (6, c.,165, KypcuB Hamr).

Crenyer OTMETUTB, UTO 63aumoolelicmeue CyObEKTa CO CPElIOi B 3TOM
cilydae OyZeT MPOUCXOIHUTH OCOOBIM 00pa3oM, TaK KaK PasBUTHE HCUBO2O
pazeusaowecocsi CyObeKTa M OKPYXKAIOIICH €ro Cpelibl OCYIIECTBISCTCS O
pa3HBIM 3aKOHAM JIOTMKU. B CBsI3U ¢ 3THM HEOOXOIUMO M3HAYAILHOE BBIJIC-
JIeHHE JBYX JIOTMK Pa3BUTHS: JIOTUKU OP2AHUYECKUX CUCTEM, CEOUCBEHHOU
6CeMy HCUBOMY, U JOTUKU MEXAHUYECKUX CUCTEM, XapaKTEPHOU I Pa3BUTHS
6eUHO20 MUPA, C KOTOPBIM CYOBEKT UMEET JIEJI0 B IMPOIECCEe B3aUMOICHCTBUS
C BHEIIIHUM MHPOM.. Eciu pa3BUTHE JIOTHKH OpeaHuiecKux CUCTeM, — dTO Jie-
TEpPMHUHAIMA 0)0ywum, — yeavio, Pa3BUTHE OM 00We20 K YaACmMHOM) TTyTEM
muddepeHIay 1Mo JOTUKE yYerenondaeanus , TO Pa3BUTHE JIOTHKA MeXaHuye-
CKUX CHCTEM, — 9TO IETEPMUHALINS NPOULTbIM, PA3BUTHE OM Ydcmell K Yeaomy
ITyTeM WHTETPALIUH, TI0 JIOTUKE NPUYUHHO-CLe0CBEHHbIX OTHOILICHUH.

OpnHako, J0BOJBLHO YacTo B micuxosorud nonstue 3bP, Ha Hamn B3rsiz,
YIOTpeOIsIeTCs B YIPOIICHHOM BHJIE, KaK OIUCAHWUEC GHEUIHE NPOsGIAeMO20
B3aUMOJICHCTBUSI B3POCIIOTO M peOcHKa, 03 yueTa XxapakTepa U 0COOCHHOCTEH
UX MOOYAUTENBHBIX CHJI. [IpOUCXOAUT 3TO, BUIMMO, IOTOMY, YTO TICHXOJIOTHS
3]1ECh, BBICTYIIAS B POJIH HAYKU O NOGedeHUU, 00TIETYaeT, HAapuMep, IeIaroram,
Tpo1Iecc HAOMIOACHUS 3a MTPOUCXOASAIINM, HE TIO3BOJISISI, OTHAKO, PACKPBITH IITY-
OWHHBIC UCTOKHU MTPOUCXOSAIIIETO, T.€., 0COOCHHOCTH MOOYAUTEIBHBIX CHIT B3aH-
MOJICHCTBYIOIINX CYOBEKTOB, UTO U OMpeeiseT xapakrep pa3Butus 3bP.

Tak, HarrpuMep, OJTUH B3POCIBIA CTPEMHUTCS K TOMY, YTOOBI peOeHOK H0-
OmJICSI KaK MOKHO CKOPEE 8epHO20 pe3yibmamd, IPyrod XO4deT 3amHTepe-
COBAaTh €ro BHIMIOJHAEMBIM JETIOM, CTaBsl IPEBHIIIE BCETO UHMmMepec peOeHKa
K JIely, TPETHi XK€ HalpaBiseT CBOI MHHUIIMATHBY Ha TO, YTOOBI peOCHOK
OCBOWJI OOIIMH MPUHIIAI PEIICHUS MOAOOHBIX 33134, 00yuasicy oymams, U
mp. [eiicTBus eTeit Toke MOJIUHEHBI ONIPEICIICHHON MOTHBAIIMY, KOTOpast
MOJKET MEHSTHCS, B 3aBHCUMOCTH OT X COOCTBEHHBIX HHTCPECOB U HAIIPAB-
JICHHOCTH BO3JICHCTBHIA B3POCIIOTr0, O KOTOPBIX MBI TOJBKO YTO YIOMSHYJIH.

Cornacho omnpenenenuto JI.C. BBIroTckoro, — «ucciemys, 4to peOeHOK CIio-
COOCH BBIMOJHATH B COTPYHUYCCTBE, MBI OIPE/ICIISIEM Pa3BUTHE 3aBTPAIIHETO
TTHSD», T.€., YPOBEHb HOMEHYUANIbHO20 PA3BUTHS, COMOCTABRIISISI C KOTOPBIM YPO-
BEHb €T aKMyalbHO20 PA3BUTHS, T.€., TO, UTO PEOCHOK CIIOCOOCH BBIMTOJHUTH
CaMOCTOSITENTHHO, MOYKHO omnpeaenuTs 3bP, nimm paccTosiHue MexIy nomenyu-
anbHeIM M akmyanbHbim ypoBHsMHU pasButis. Ho Torma 3BP paccmarpuBaercs
KaK HEKOe IICHXOJIOTIIeCKoe 00pa3oBaHUe, TIC AK/MyalbHblll 1 HOMEHYUATbHLL
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ypoBHH pa3Butus 3BP cymiecTByloT O€30THOCUTENBHO K XapakTepy IMoOyau-
TenbHOCTH . Y 9TO, HECMOTPA HAa TO, YTO MOTHBBI MOT'YT OKa3bIBaTb JJOBOJIbBHO
CHJIBHOE BO3JICHCTBHUE Ha IIPOLIECC OCYIIECTBICHHS JICATEIBHOCTH.

Onnaxo, paccmotperre 3bP ¢ MHBIX METOMO0NIOTHYECKUX TMO3UIIHH, IMOo-
3BOJIIFOINNX YBUAETH €€ B KOHTEKCTE yeI0CMHOU aKTUBHOCTH CyOBEKTa, I10-
3BOJIIT Oosee audhepeHIIPOBaHHO ITOIOMTH K aHATIN3Y €€ 0COOCHHOCTEH.

B nocename romer 36P crama paccMaTpuBaThCs ¢ HHBIX METOOJIOTHYC-
CKHX TIO3WIIMIA: HallpUMep, KaKk HEKoTopas crodcHas ctpykrypa (9. Obyxo-
Ba J1.®. Kopenanosa M.A. u z1p.) ,MITH KaK CIOKHOE 0Opa3oBaHUE, MPOSIBIIS-
IolIeecs B Mpolecce B3auMOACHCTBHS ¢ MHBIMH NICHXOJIOTHYECKUMU (PyHKITH-
simu (5. boxxosnd E.J1.) . Tak, nanpumep, 3BP onpenensercs kax «. . . nenas
COBOKYITHOCTb (BO3MOKHO, cHcTeMa) (DeHOMEHOB HJIM TIPOLIECCOB, KAXKBIH 13
KOTOPBIX TpeOyeT CrenuaibHoro uccienoBanus. OJJHOBpEMEHHO OHA SIBJISCT-
Cs HC OTHUM (XOTH " O4YCHb eMKI/IM) ImoKa3arcJjieM, a CIMHCTBOM MHOKCCTBCH-
HOW CUMIITOMATUKH ero.» (5, . c.93).

YuuTeIBast TOT QaKT, 4To «. . Mmobasg ¢pyukiws B 3bP «co3peBaer» B ompe-
JICTICHHOM BHYTPEHHEM KOHTEKCTE, BKIIIOYAIOIIEM B CE0sI HE TOJIBKO €€ aKTy-
aJIbHBIN YPOBEHb, HO M 1yBCTBUTEIBHOCTh PeOCHKA K BUAAM MTOMOIIH, TTOCTIe-
JIOBAaTEIBHOCTD MX MOCTYIICHNS, THOKOCTH/PUTHAHOCT PAHEE CIOXKUBIIMXCS
CTEPEOTHIIOB, TOTOBHOCTh K COTPYIHHYECTBY M Jpyrue (pakTopsl..» (TaM xKe,
c. 91), MbI omBITaEMCs aTh aHaumu3 3BP, ucxons U3 yenocmHoii KapTHHEL ee
Pa3BUTHS B KOHTEKCTE OUAIEKMUYECKO20 TIONXO0/1a K U3yUCHHIO TICUXHKH.

CHavana M3JIO)KHM KpPaTKO OCHOBHBIE IIOJIOKECHUS OUANEKMUUECKO2O0
MOJIX0/1a, UCIOJIh3yeMOro HaMu B Hactosmiel padote. ([logpoduee cm. OB-
YUHHUKOBA, 2013.).

ITockonmbKy 4yenoBeK KHUBET B 080UCMEEHHOM, TIO CBOEH HPUPOJE, Mupe
[M.M. baxtun, B.C. bubnep, FO.M. Jlotman, u ap.], To 100y!0 BBIIOJIHSI-
eMyl0 CyOBEeKTOM IEATeNBPHOCTh CIEAyeT paccMaTpuBaTh KaK HMEIOIIYIO
080licmeenHylo TIpupoay. ITO 03HAYACT, YTO CyOBEKTUBHBIM MHpP UYeIIOBEKa
1 OKpY’KaloIlas €ro peajbHOCTh, HAXOASACHh B IOCTOSHHOM B3aUMOJICHCTBHUH,
TIOPOKZIAIOT 060AKO OemePMUHUPOBAHHYI0 AKTUBHOCTE CyObekTa. [loaTomy,
MIPAaKTUYECKH, JTIOOYIO €ro aKTUBHOCTH (JIEATEIbHOCTD, OOIIEHHUE, ITOCTYTIOK)
MOXXHO pacCcMaTpHBaTh, WIIH, KaK JIEITeIbHOCTD, UMEIOILYIO 0GOIHCIBEHHbLI
XapakTep MoOYANTENEHOCTH, WITH )K€, KaK JIBE COBEPIICHHO Pa3HBIC 10 CBOEMY
xapakTepy cdepbl cosHanus (IeITeNbHOCTH), — ONEPAUUOHANbHO-MEXHUYe-
CKYI0 U CMbICTI06)10, — HAXOJIAIUECS B IOCTOSHHOM B3aUMOJEHCTBUM.

JIBoiiCTBEHHBIN XapakTep MOOYAUTEITLHOCTH, COOTBETCTBYS 080IUCIEEH-
HOCmu BBITIOTHIEMON YEIOBEKOM JAEATEIIBHOCTH, MPOSIBISETCS B OJHO-
BPEMEHHON OpHEHTAallMU CyOBeKTa HAa 6HeUWHUIl Y Ha 6HYMPEHHUI MUp, B
YMEHHHU COTJIACOBBIBATh XapakTep MX MOOYAUTENTFHOCTH MEXAy coOoi. U,
€CII OVH MOTHB, HANPaBJICHHBII Ha PELICHHE GHeuwiHel 3aJadl, OOBIIHO
XapaKTepu3yeT CO3HATEIBHO IIOCTABICHHYIO KOHKPETHYIO ye/ib(mo, umo Oe-
naemcs), TO IPyroil MOTHB, OTpaXxas ITyOMHHYIO CMbIC08YI0OPUECHTAIIUIO
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JIMYHOCTH (Mo, padu wezo 4To-TO JIeNaeTcs), He Bcerna oco3naercs. JIro0yro
AKTHBHOCTH YEJIOBEKa MOJKHO PacCMaTPUBATh KaK «PaBHOJEHCTBYIOLIYIO»
JIBYX BBIJICJICHHBIX chep co3Hanus, — B pe3yJibTaTe B3auMOACHCTBUS KOTO-
PBIX TIOPOXKIALTCS «s» CyOBbEeKTa, pa3BuBaercs ero ncuxuka [10, 11, 12. Op-
gyuaHUKoBa T.H., 2010, 2011, 2013. ].

VIMEHHO 3TOT IyTh Pa3BUTHS OCBAUBACTCS AETHMH B IIIKONAX PA3GUBAIOUE0
obyuenus [B.B. Naswinos, ['I. u E.E. KpaBuossl]| u B mkone /Juanoea Kyavmyp
[B.C. bubnep]. [Ipemaraemplic B HUX (GOpMBI OOYUCHUS HAIIPaBJICHBI HA Pa3BH-
THE y JIeTei JIOTHKH Yeenoaazanus, 9To ClocOOCTBYET Pa3BUTHIO CMbICI06OI
cepsl X CO3HaHMS, CIOCOOHOCTH CTaBUTh Y€/t CAMOCTOSITENBHO.

TpanuunonHoe ke obpa3zoBanue B Poccum, B OTIMYMe OT NPUBEIECHHBIX
BBIIIIE IIKOJI, UCIIOJIb3YET B 00YYEHUH JETeH, — a 3TO KacaeTcs JII00bIX GopM
00yd4eHUsl, HaUnHasl C PaHHETro BO3pacTa, — JIOTHKY HPUYUHHO-CIe0CMEEH-
HbIX omHouwter il («51 CIena, — a Thl MOBTOPH Tak Xke. .»). 00 HHOM moaxoe
JACTHU, U JAXKE YUUTCIIA, B TPAAUIUOHHBIX HIKOJIAX MPEACTABIICHNUA HE UMCIOT!
mo0ast yenp OCYIIECTBISIEMON TPH 00yUYESHUH [ TeIbHOCTH U3BECTHA TOJb-
KO TIearory, oT pedeHKa xe TpeOyeTCs JHIIb OCTyIIaHHe.

Paccmotpenne 3BP kxak B3anMoOTHOMIEHUS CyOBEKTa ¢ MHPOM B €r0
yerocmnocmu, Kak IpoIecca OuUaieKmuieckoeo B3aNMOACHCTBHS CMbiC-
JI0801L ¥l ONEePaAYUOHANbHO-MEXHUYECKOU CTOPOH CO3HAHUS (IEeSITEIHHOCTH)
cyObeKTa, O3BOJIMT BBIIBUTH MEXaHU3MbI pa3BuTus 3bP ¢ yueTom ocoben-
HOCTE ee TOOYAUTEIEHOCTH.

Ormmpasick Ha OCHOBHBIE TTOJIOXKEHUS OUAIEKMUYEeCcKo20 TIOIX0a P pac-
CMOTPEHHH TIPOLIECcCa Pa3BUTHS IICUXHMKH, MOMBITAEMCSI BBISIBUTH OCOOEHHOCTH
u xapakrep nodyautensHocTn 3P ¢ nenbio BeIsBIEHHST 0COOEHHOCTEH B3au-
MOJIEHCTBHSI B3POCIIOTo ¢ peOSHKOM B IpoIiecce AesiTeabHOCTH. Takas BO3MOX-
HOCTb TOSIBIISIETCS IPH Ouaiekmuyeckom paccmorpenun 3bP, rie npouecc B3a-
HMOJICHCTBHS B3POCIIOTO C PEOSHKOM PacCMaTPUBAETCSI B €T0 JIBOWCTBEHHOCTH.

Passutrie 36P Bo MHOrOM 3aBHCHUT OT TOTO, Ha KaKOW M3 BBIAEIEHHBIX
CTOPOH, — CYObeKMUBHOU UIU 0O0BLEKMUBHOI, — CACTAeT aKIEHT B3POCIbI B
MIPOIIECCE €T0 B3aMMOACHCTBHUS ¢ PEOEHKOM, IMOCKOJIBKY HMEHHO XapakTep
nX OOIIECHNUS 3a]]aCT KOHMeEeKCM JUTA BBIIIOTHEHHS PeOCHKOM JIESITEIbHOCTH.

Tak, HanprMep, eciTi B IpoLiecce COBMECTHOH C peOEHKOM AesATeTbHOCTH
y B3pOCIIOTO AOMHHHUPYET CMbICI06ds CTOPOHA NESTENLHOCTH (CO3HAHUS),
TI03BOJISIIOIIAS BEICTPOUTH C IETHMU HEOOXOJMMBbIEC OTHOLLICHUSL, («3apa3UTh»
peOeHKa HaCTPOCHUEM, HAIIPABHUTh BBIIOIHAEMYIO UM JICSITEIBHOCTD B HYXK-
HOE PYCJIO WJIM BKJIFOUUTH €€ B MHOM KOHTEKCT), TO PeOCHOK, BKIIIOYAsiCh B
O9THU OTHOLICHUA, TAKXKEC HAUUHACT }IeﬁCTBOBaTb 3aMHTEPECOBAHHO, OPUCHTU-
PYySICh HA HOBOE COOCTBEHHOE OTHOILICHUE B CBOUX JICHCTBHSIX.

B ciyuae e JOMUHHPOBAHHS Y B3POCIOTO ONEPAYUOHATbHO-MEXHUYE-
CKOUl CTOPOHBI JEATEIILHOCTH (CO3HAHMS) B MPOIIECCE COBMECTHON ¢ peOeH-
KOM JAEATEIBHOCTH, YTO 03HAYAET €ro SIBHO BBHIPAKCHHYIO HAIIPABICHHOCThH
Ha MOJTyYEHHE OXKHIAEMOTO MM pe3)ibmama IesITeNbHOCTH, peOCHOK 100
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yCBaMBaeT Ipe/laraeMblii CIOco0, «KOMUPYs» IpejJlaraeMble Cpe/CTBa,
100 BEIpPabaTHIBAET CIIOCOOHOCTH POTUBOCTOSHHS TOJOOHOMY YCBOCHHIO.

Takum obOpazom, B mporiecce craHoBieHus 3bP MoxkHO BbIIEnUTH 2 OC-
HOBHBIX BHJIa B3aUMOJIEHCTBHI B3POCIOTO C PEOEHKOM, YTO COOTBETCTBYET
JIBYM pa3HbIM BHJIaM HAIpaBJICHHOCTH B ee (OpMUPOBaHUM: 1) yepe3 B3au-
MOJEHCTBHE ONepayuoHaIbHO-MexXHuyeckux chep NesTENbHOCTH €€ y4acT-
HUKOB, KOTJIa OCHOBHOW KOHTaKT OCYIIECTBJSIETCS B IUIAHE HMCIOJHEHHUS
pebeHKOM Ha3HIATeIbHBIX AEUCTBUH B3POCIIOTO, MITH )K€ 2), ITyTeM B3anMO-
JEUCTBUA JUYHOCIHO-CMBICI08bIX chep KaXIOTro U3 y4aCTHUKOB, KOIJa OC-
HOBHOW KOHTAaKT OCYIIECTBISIETCS B TIAHE OCMbICTICHUS U NEPEOCMbICIeHUS
OCYIIECTBIISIEMOH PEOEHKOM JICSITEIBHOCTH MO BIUSHUEM B3POCIOTO.

Ecmu nepBrIii ciydail MOKHO TIPHUPABHATH K BBIPA0OTKE HABBIKA, 9TO M
SIBJISIETCS JIOBOJIGHO YacTBhIM SIBJICHHEM NPU TPaJUIIMOHHOM OOYYEHUH, TO
BTOPOH Cily4ail XapaKTepeH ISl BOCIIUTATEILHOTO BO3AEUCTBUSI HA CMbICIO-
eyt (MMUHOCTHYI0) chepy pedeHKa, 4TO BEIET K Pa3BUTUIO CIIOCOOHOCTH Y
JieTeil CaMOCTOSITEBHO CTaBUTh Yeu, 9T0, (POPMHUPYS €ro JINIHOCTD, SABIIS-
ercs Ooliee MOIE3HBIM U1 peOeHKa.

OCHOBHOI1 BBIBOJ] M3 CKa3aHHOTO 3aKJIIOYAETCS B TOM, YTO B Iporecc o0y-
YeHHUs JIeTel, HauMHasl ¢ 3-X JISTHEro0 BO3pAacTa, ClIeyeT IOCTEIIEHHO BBOANTH
3aHATHS, HallpaBJICHHBIE HA ()OPMUPOBAHUE yeau Y AETel, Ha pasBUTHE y HUX
yenenanpasnenHoll esiTelIbHOCTH. BBeieH e TakuX 3aHATHIl B 00yUeHHE MOXKET
BBITJIAICT KaK BHEPEHHUE HEKOTOPBIX CMbICI08bIX (DPArMEHTOB B COOTBETCTBY-
IOIIMIA MaTepuai B IPOLECC MPEenoJaBaHus PasiIMIHbIX JUCLUIUIMH, T.€. TIPU
00CY>K/ICHUH Pa3IMIHOro MaTepraia, 0e3 BRIICICHHS UX B OTICIBHBIN OJIOK.
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Dialectical approach to the zone of proximal development
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In the proposed work it is made an attempt to consider the zone of
proximal development in the context of a dialectical approach to the study
of the human psyche, which was typical for L.S. Vygotsky. So an analy-
sis of the main provisions of the approach L.S. Vygotsky in the interpre-
tation of dialectical philosophers (A.S. Arseniev, V.S. Bibler, E.V. Ily-
enkov, F.T. Mikhailov) is done in this work.

Basing on the identified principles of this approach the notion of zone of
proximal development as a construct having, by analogy with the notion of
subjectivity — dual nature of existence is built. That allows us to consider the
zone of proximal development in the process of dialogical formation.

Review and analysis of any mental function or mental formation requires
clarification of the approach, in the context of which this feature of the psy-
che is regarded, because the meaning of the analyzed features may vary
depending on the context.

L.S. Vygotsky calls the processes that have not yet matured but are in the
maturation stage the “zone of proximal development of the child” (ZPD).
“Exploringwhatchildisableto performin collaboration, we define the develop-
ment of tomorrow. This whole area of immature, but maturing processes is
the zone of proximal development of the child.” (6, p. 205). Definition pro-
posed by L.S. Vygotsky is multitudinal and depends on the context in which
the concept of the zone of proximal development is considered.

The objective of this work we see in consideration of the zone of pro-
ximal development from the standpoint of the dialectical approach to the
study of the psyche, which was typical for the concept of L.S. Vygotsky.
Detailed disclosure of this thought can also be found in the works of dialecti-
cal philosophers (A.S. Arseniev, V.S. Bibler, E.V. Illyenkov, F. T., Mihailov)
which were aimed at studying the philosophical foundations of the concept of
L.S. Vygotsky. The assigned goal of reviewing the zone of proximal develop-
ment from the standpoint of the dialectical approach (A.S. Arseniev, V. Bi-
bler E. Ilyenkov, Mikhailov F.T.) requires consideration of the basic princi-
ples of this approach to the study of the human psyche.
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Understanding of the process of development as a dialectical means first
and foremost: 1)consideration of the development of a living developing en-
tity in its integrity, 2) as the one occurring in the process of continuous inter-
action of the subject with the environment; 3) in the result, one can observe a
constantly developing subject in the process of its “self-motion”.

These provisions L.S. Vygotsky reveals in his works, noting that “... the
child’s development cannot be imagined as a process put into action and di-
rected by any external forces or factors. The process of child development
subordinates to its own internal laws. It proceeds as a dialectical process of
“self-movement” (6, p.165, emphasis added).

It should be noted that the interaction of the subject with the environment in
this case will occur in a special way, since the development of a living develo-
ping subject and its environment is carried out according to different laws of
logic. In this connection the original allocation of two logics of development is
needed: the logic of organic systems inherent in all living things and the logic
of mechanical systems, characteristic for the development of the material world
with which the subject deals in the process of interaction with the surrounding
world. If the development of the logic of organic systems is the determination
of the future, objective, the development from the general to particular by dif-
ferentiation according to the logic of goal-setting, the development of logic in
mechanical systems is the determination by the past, the development from
parts to the whole by the integration, according to the logic of causal relations.

However, quite often in psychology the concept of the zone of proximal
development, in our view, is used in a simplified form, as a description of the
externally manifested interaction between an adult and a child, without regard
to the nature and characteristics of their impelling forces. This occurs probably
because the psychology here, in the role of behavior science, facilitates, for ex-
ample, for teachers the process of observing, not allowing, however, to reveal
the deep reasons of events, i.e., features of the impelling forces of interacting
subjects, which determines the nature of development of the zone of proximal
development. For example, one adult tries to make the child achieve as soon
as possible the correct result, the other wants to make him /her get interested
in doing something , putting the child’s interest in the case, the third directs its
initiative to ensure that the child has mastered the general principle of solving
such problems, learning to think, etc. Children’s actions are also subordinate
to a specific motivation, which may vary depending on their own interests and
orientation of influences on the side of an adult that we have just mentioned.

According to the definition by L.S. Vygotsky “exploring what a child can
do in cooperation, we determine the development of tomorrow”, i.e., the level
of potential development in comparison to which the level of child’s actual
development, i.e., what the child is able to perform independently, so we
can determine the zone of proximal development or the distance between
potential and actual levels of development. But then the zone of proximal
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development is regarded as a kind of psychological formation, where the ac-
tual and potential levels of development of the zone of proximal development
exist regardless of the nature of motivation. And this happens, despite the fact
that the motives can have a strong impact on the process of implementation.

However, consideration of the zone of proximal development from differ-
ent methodological positions that enable to see it in the context of the holistic
activity of the subject, will make possible a more differentiated approach to
the analysis of its features.

In recent years, the zone of proximal development has been considered
from different methodological positions: for example, as a complex structure
( Obukhova L.F., Korepanova I. A, etc.), or as a complex formation, which
is manifested in the process of interaction with the other psychological func-
tions (Bozhovich E.D.) . For example, the zone of proximal development is
defined as “. . . a set of (possibly a system) phenomena or processes, each of
which requires a special study. At the same time it is not one (though very
broad) indicator, but the unity of the multiple symptoms.” (5, p. 93).

Considering the fact that “...any function in the zone of proximal develop-
ment “matures” in a particular internal context that includes not only its actual
level, but also child’s sensitivity to types of care, the sequence of their receipt,
the flexibility/rigidity of previously formed stereotypes, willingness to coop-
erate and other factors..” (ibid , p. 91), we will try to give an analysis of the
zone of proximal development from the standpoint of holistic picture of its
development in the context of a dialectical approach to the study of the psyche.

First, we briefly describe the main provisions of the dialectical approach
used in this work. (See Ovchinnikova, 2013.).

Since man lives in the world dual by its nature, [M.M. Bakhtin, V.S. Bi-
bler, J.M. Lotman, etc.] any activity should be considered as having a dual
nature too. This means that the subjective world of a person and the surround-
ing reality, being in constant interaction, gives rise to doubly determined ac-
tivity of the subject. Therefore, almost any activity (activity, communication,
act) can be considered as an activity with a dual nature of motivator or as
two absolutely different spheres of consciousness (activity) — the operation-
al-technical and semantic — which are in constant interaction.

The dual nature of motivators, corresponding to the duality of activity per-
formed by a person, manifested in the simultaneous orientation of the subject
in the external and the internal world, the ability to negotiate the nature of their
motivators among themselves. And if one motive aimed at solving external
tasks, usually consciously characterizes a specific goal (what is being done),
another motive, reflecting deep semantic orientation of the personality (that for
which something is being done), is not always recognized. Any human activity
can be considered as the “resultant” of the two highlighted spheres of con-
sciousness, as a result of interaction of which the “self” of the subject is gener-
ated, his mind develops [ 10, 11, 12. Ovchinnikova T.N.., 2010, 2011, 2013. ].
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It is this path of development that is mastered by children in schools of
developing teaching [V.V. Davydov, G. G. and E.E. Kravtsov] and the school
of the dialogue of cultures [V.S. Bibler]. Proposed there forms of training are
aimed at developing children’s logic of goal-setting, which contributes to
the development of the semantic sphere of their consciousness, ability to set
goals independently.

Traditional education in Russia, unlike the above mentioned schools, uses
in teaching children — and this applies to all forms of education, from an early
age — the logic of causal relations (“I did and you repeat the same. .””). Chil-
dren and even teachers in traditional schools have no idea about the different
approach: any goal promoted by the training activity is known only to the
teacher, the child has to be just obedient.

Consideration of the zone of proximal development as the relationship of
the subject with the world in its integrity, as a process of dialectical interac-
tion of semantic and operationally-technical sides of consciousness (activity)
of the subject, will reveal the mechanisms of development of the zone of
proximal development taking into account peculiarities of its motivators.

Relying on the fundamentals of dialectical approach in considering the pro-
cess of development of the psyche, we will try to reveal the features and char-
acter of motivators of the zone of proximal development in order to identify the
characteristics of adult interaction with the child during activity. This possibil-
ity arises in a dialectical consideration of the zone of proximal development
where the process of interaction of an adult with a child is seen in its duality.

The development of the zone of proximal development depends largely on
which of the selected parties — subjective or objective — an adult will make the
emphasis on in the process of interaction with the child, because the nature of
their communication sets the context for the execution of a child activity.

For example, if in the process of joint activity the semantic side of activity
(consciousness) of an adult that allows to build required relationship with
children (“infect” the child’s mood, guide, carry out activities in the right di-
rection or include it in a different context) dominates, the child joining these
relations also begins to act keenly, focusing on a new attitude in their actions.

In the case of the dominance of operationally-technical activities (con-
sciousness) of an adult in the process of joint activity, which means its focus
on obtaining the expected result of the activity, the child learns either the
proposed method, “copying” the offered means or develops the capacity to
resist such development.

Thus, in the process of establishing the zone of proximal development it
is possible to allocate 2 main types of adult interactions with the child that
correspond to two different types of orientation in its formation: 1) through
the interaction of operational and technical areas of activity of its partici-
pants, when the main contact is carried out in terms of performance by
the child edifying action of the adult, or 2) by interaction of the personal-
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semantic areas of each of the participants, when the main contact is per-
formed in terms of reflection and rethinking of the activity by the child under
the influence of an adult.

If the first case can be equated to development of a skill, which is quite
common in traditional teaching, the second case is typical for educational
activities aimed at semantic (personal) sphere of the child, which leads to
the development of the abilities for children to set goals independently that,
forming his identity, is more useful for the child.

The main conclusion is that in the learning process starting from the age of
3, activities aimed at the formation of the purpose of children, at development of
purposeful activity should be gradually introduced. The introduction of such a
practice in education might look like the introduction of some semantic fragments
of the corresponding material in the process of teaching various disciplines, i.e.
when discussing different material, without placing them to a separate block.
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HopMaabHoe 1 aHOMAaTbHOE Pa3BUTHE CHMBOJIHYECKOMH
dyHkuuu co3HaHus (Ha MaTepuaJjie U3y4YeHus Jereit
€ 32/1ePKKOM IICUXUYECKOI0 Pa3BUTHA)

Ilonakoe A.M.
benopycckuii cocyoapcmeennsiii ynusepcumem (Munck, benapycs)
polyakov.bsu@gmail.com

IIpencraBieHO MOHATHE CHMBOJIMYECKONH (DYHKIIMH CO3HAHWs, obecrie-
YHMBAIOIIEH OCO3HAHUE PEATBHOCTH CYyOBEKT-CyObEKTHBIX OTHOIICHMH, BBI-
PaXXEHHBIX C IOMOIIBIO CUMBOJIOB. Ha OCHOBaHMYU 3MIUPHUYECKUX UCCIEN0-
BaHUH JIeTell U MOAPOCTKOB C HOPMAJIBHBIM U 33[JEP>KaHHBIM IICHXHYECKUM
Pa3sBUTHEM BBIICISIOTCS JBE JIMHAU OHTOTEHE3a CUMBOJINYECKON (DYHKIHH:
NPY HOPMaJIbHOM Pa3BUTHH — TUddepeHImalys BHenHel GopMbl CUMBOJIA
1 €T0 CMBICIIA, IIPY aHOMAJIBHOM — PEIYKIMs CHMBOJIA K BHEITHEH (opMe.

JI. C. Brirorckuii ykaspiBajl Ha 3HAUMMOCTh OTHOILLIEHUH pedeHKa ¢ Ipy-
TUMH JTIONBMH B Pa3BUTHH BBICIIUX (CO3HATENBHBIX) ()OPM AKTHBHOCTH
[1, 1.4]. [To cyTH, oTHOLICHHS peOCHKA CO B3POCIBIM MPEICTABISIOT COOOM
nepBUYHYIO (GopMy CyllecTBOBaHUs BbiciMX (yHKIUi. BriocnencrBuu B
XOZie pa3BUTHUS MHTEpIcHxuueckne GpyHKnnu («(YyHKINH, pa3/ieieHHbIEC Ha
JIBOUX») CTAHOBSTCA MHTPANCUXUYECKUMHU, T. €. IIPEBPALIAIOTCSA B JOCTOS-
HHUE WHANBUIYaIbHOTO CO3HaHUS pebeHka. OHAKO KaKOBBI YCIOBUS BKIIIO-
yeHHs J[pyroro B mpOCTpPaHCTBO MHIUBUAyalbHOro cozHaHus? Ilouemy B
OJHMX CIy4asx peOEHOK OOHapyKHMBAe€T TOTOBHOCTb INPHHSTH IMO3HUIMIO,
3HaHMA, TpeOOBaHMS B3POCIIOTO, a B APYTUX HET?

B 3TOoM KOHTEKCTE BayKHO MOHATH CHMBOJIMYECKYIO IPHUPOTY OTHOIICHUH C
npyramu troaeMu. JI. C. BEITOTCKHI TOAYEpKUBAI MBICITB O TOM, YTO peOSHOK
CIIOCOOEH MOAPaXaTh TOJIBKO TeM (popmMaM NOBEJCHHS U OCBAUBATh TOJIBKO T
3HAHUS, KOTOPBIE JOCTYIHBI €r0 MOHUMAHUIO (ITyCTh U C TIOMOIIBIO B3POCIIO-
r0), TO €CTh OCBAaMBAET JIMIIb TO, YTO IONAAET B cepy ero co—3HaHus (co-
BMECTHOT'O 3HAHUS ) WX B 30HY OJpKaifiero pa3BuTHs. CHMBOII SIBIISIETCS TEM
HMHCTPYMEHTOM, KOTOPBIH BBICBEUHBACT PEATBHOCTH J[pyroro, aemaer qyxon
ronoc 4y>Xxum-cBouM (1o M. M. BaxTtuHy) 1 TeM caMbIM CO3[aeT MPOCTpPaH-
CTBO OCMBICIICHHOTO OTHOIIEHHS, IIPOCTPAHCTBO CO—3HAHMS, ONIPEAEIISS 30HY
OmKaiiero pa3BuTHs. 3aTeM CO—3HaHHE IEPEXONT B CAMOCO3HAHHE.

CuMBOJI CTaHOBUTCA CHMBOJIOM OTHOIIEHMH, BBIpa)kasi BHYTPEHHIOIO
(IMYHOCTHYI0) TOTOBHOCTH (YCTaHOBKY) peOCHKA K OOHAPYKCHHUIO CyOBEKT-
HoM peansHOCTH J[pyroro. Cama 1o ce0e 3Ta TOTOBHOCTh HE ONpeAeiseTcs
€IMHOIIMYHO PeOCHKOM WA B3POCIBIM, HO POXKIAETCS B X CyOBEKT—CYOb-
€KTHBIX OTHOUICHUSAX. DTO, B CBOIO OUEpPE/lb, IPEAINOIATaeT, YTO HE TOJIBKO
peOeHOK TIpUCBaMBaeT MO3UIHIO (TOJIOC) B3POCIOro, HO M B3POCIHBIA — I10-
3unuio (rojoc) pederka. CUMBON JODKEH OBITH 3HAYMM Jis obomx. s
TOTO YTOOBI TIOHATH, KaK U3MEHSIOTCS COJEPKAHNUE U CIIOCOOBI CHUMBOJIH3a-
MY OTHOIICHMH Ha Pa3HBIX 3TAllax OHTOTEHE3a, He0OXOOMMO pazo0paThes
HE TOJIBKO B TOM, YTO B3POCIBIA 3HAYMT AJIsl peOeHKa, HO M YTO peOEHOK
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3HAYUT JJIsI B3pOCIoro. Mbl mojpoOHee OCTaHOBUMCSI Ha IIEPBOMH JIMHUM, T. €.
Ha ONMCaHUX Pa3BUTHS QYHKINH, 00ECIIeUNBaIOIICH OCO3HAaHNE CUMBOJIMYE-
CKOH — MHTEPCYOBEKTHON — PEalbHOCTH, — CHMBOJIMYECKOH (DYHKIMN CO3HA-
Hus (COC) camoro pebeHKa.

Heo6xomnmocts n3ydenuss COC HeoTHOKpAaTHO 00OCHOBBIBAIACH HAMHU
B Pa3iMYHbIX IyOaukauys [2, 3 u ap.]. B cBsi3u ¢ 3TuM 00patuM BHUMaHue
JIMIIb HA KJIIOYEBbIE MOMEHTHI, HEOOXOJMMBIE JIJIsl TOHUMAaHUsI €€ TIPUPOBI,
CTPOCHHMS U PA3BUTHSI.

COC MBI paccmaTprBaeM Kak (DyHKIMOHAJIBHBIA OpraH CO3HaHUs, o0e-
CTIEYMBAIOIINI PEIIEHNE 33/1a4 10 OCMBICTICHUIO (IOHUMAaHHIO) U BBIpaXKe-
HUIO PEATbHOCTH CyObeKT-CyObEeKTHBIX OTHOILCHUH C TOMOIIBIO CHMBOJIOB.
CHMBOJIBI, B CBOIO 04€pEe/ib, IPEACTABIIIIOT CO00H KyJIbTYpHYIO (hopMy, oro-
Cpe/yIOLIYI0 OTHOLICHUS] ¥ B3aUMOJICHCTBUE JBYX WiIH Oojee CyObEeKTOB.
CumBoI — 3T0 HaeaIbHAs (opMa, COSTUHSIOMA CO3HAHUS IBYX CyOBEKTOB.

[To cBoeli CTpYKType CHMBOJI COCTOMT M3 BHEIIHEH YyBCTBEHHO IpEA-
CTaBJIEHHOI (JOPMBI M BHYTPCHHETO CMBICIOBOTO COAepXkaHus. B ormmmune
OT 3HA4YCHUs 3HaKa, CHMBOJIMYECKUIH CMBICI HE MOXKET OBITh JKECTKO U OJI-
HO3HAYHO OIPEZIesIeH, a MPEAINoaraeT MHOXKECTBO HHTepIIpeTauuii u Gpopm
BbIpakeHus1. KpoMe Toro, ecim 3HaueHHe 3HaKa FEHETHYECKH BOCXOAUT K
YyBCTBEHHO-ITPAKTUUECKOMY OITBITY 4YeJOBeKa (3HAK 3aMelaeT IpeIMeT
WIN TIpeMETHOE AEHCTBUE), TO CHMBOJIMYECKUII CMBICT W3HAYAIBHO MIPEa-
rojaraeT oOpalieHne HaIIero CO3HAHUS K CBEPXUyBCTBCHHOH PEaIbHOCTH
JIpYyTOro CyObeKTa u cyOBeKT-CyOBEKTHBIX OTHOIICHUH. DTO OHAKO HE 03-
HavyaeT, YTO CUMBOJIBI KaKk (pOpMbI KYJIbTYpbl HAUMHAIOT ONOCPE0BATh IICH-
XMYECKOE pa3BUTHE peOeHKa JINIIb Ha JJOCTATOYHO IO3/IHUX dTarnax. Hanpo-
THB, OHU NIPUOOPETAIOT OrPOMHOE 3HAYCHHUE yXKE B IIEPHOJ] MJIAJCHYECTBA,
MIPEBpaIlasich B OCHOBHOE YCJIOBHE M CPEJICTBO KOMMYHHKAIIMM peOeHKa 1
B3pOCIIOTO, CTAHOBSICH ()OPMOH CYIIECTBOBAHMS HOCIEIHETO ISl COZHAHUS
pebenka. Hanpumep, sKCIpecCHBHBIC JBIKCHUS U BOKAJIU3alUU MJIA/ICHIA
CTaHOBSITCS 3HAYMMOM (POPMOY BBIPAKEHHS PAJIOCTH OT BCTPEUU U OOLICHUS
KaK JJIsl Hero caMoro, Tak W Jyisl B3pocioro. MIHIMU clioBaMu, OHU CTaHO-
BATCSI GOPMOH NpE3eHTAIMN WHIUBHIYAIbHOMY CO3HAHUIO CYyOBEKTHBHON
3HAYUMOCTH CYLIECTBOBAHUS U MPHUCYTCTBHA [lpyroro. AHaJOTHYHBIA CUM-
BOJIMYECKUN CMBICI MOTYT IIPHOOPETaTh IBIKCHUS U JCHCTBHS B3POCIIOTO.
B nocnencreuu pebeHOK OCBaMBAET HBIE, O0JIEE CIIOKHBIE U MHOTOMEPHBIE,
cuMBOJIYeCKHe (HOpMBbI (TIOAAPKH, CIOBA, MOCTYNKH, XYI0KECTBCHHBIC U
PETUrHO3HBIE CUMBOJIBI U Ap.). OJJHAKO HEU3MEHHBIMH UX XapaKTEePUCTHKA-
MH OCTaIOTCSl YHUKAJIBHOCTh U pa3/ieIeHHOCTh ¢ Jpyrum.

Ecii B oTeuecTBEHHOM Tpa UMK KYJIbTYPHO-HCTOPHYECKOM ICUXOJIOT Y JI0-
CTaTOYHO XOPOIIO M3y4YeH OHTOTCHE3 3HAKOBOW (D)YHKIMH M PA3BUTHC 3HAYCHHI
(JI.C. Berrorckuii, B.B. [laeinos, H.I. Cavuna, E.E. Camoroa u ap.), a Takxe
ero anomammu (K.M. Ilud, b.B. 3eiirapuuk, C.51. Pyounmreiin, B.I. Ilerpo-
Ba, B.W. Jly6osckwii, E.C. CnenoBud, u fp.), TO B OTHOIIEHUH CHUMBOJIMYECKOM
(dyHKIMH (B IPEII0KEHHOMIIOHIMAHHH) 3TOTO CKa3aTh HEJlb3sl.
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[Nony4eHHble HaMH pe3yJIbTaThl SMITUPHYECKUX UCCIICAOBAHNH MTO3BOJISIOT
0XapaKTepHU30BaTh HAIPABJICHUS HOPMAJIBHOTO ¥ aHOMaITbHOTO pa3Butust COC.

OcHoBHast iHUS onmozeneza COC (M3ydeHHas B IETCKOM, TIOIPOCTKOBOM
Y FOHOIIICCKOM BO3pacTax B Jquama3oHe oT 6 jo 20 JeT) mpeacraBiseT coOoi
ogudiceHue om HeoughpepeHyuposanHoCmu, CIUMHOCIU 8 CO3HAHUU BHEUHEl
Gopmel cumeona u e2o cmuvicaa K ux paszoeienuro. B pesyiprare MpoOUCXOIUT
MIOHMMaHKE TOro, 4TO ()opMa CHMBOJIA €CTh MPEIMETHOE BBIpOKEHHE CYOb-
eKTHBIX OTHOIICHHH, ONlaromapss 4eMy, B CBOIO Odepelb, YeNOBEK oOpeTraeT
CHocOOHOCTH OoJiee cBOOOTHO M B OoJiee pa3HOOOpa3HBIX (popMax BIpaXKaTh
CHMBOJIMYECKHH CMBICI (TOPOXKIATh 3aMbICIIbI), THTEPIPETHPOBATH €ro, 0OHa-
PYXHBaTh €0 aHTHHOMHUYHOCTD U OCYIIECTBIATH TPpaHCHOPMAIHIO CHMBOITH-
geckux Gopm. Kpome Toro, muddepennmans Gopmbl U CMBICTIa CHMBOJIA CO-
TIPSDKEHA CO CIIOCOOHOCTHIO MHMBUJIA CO3HABATH M YYUTHIBATH B COOCTBEHHON
nesrenbHOCTH J[pyroro, ero S, u, COOTBETCTBEHHO, C BO3MOKHOCTBIO CTaTh
cyOBexToM oTHomeHni. Ecnn sxe BHEHs (hopMa i CMBICT CHUMBOJIA HE T ]-
(bepeHIIMPOBaHBI, TO YEJIOBEK HE MOXKET OCYILECTBIATh HU IpeoOpa3oBaHKe
TIepBOH, HI IOHUMAaHUE BTOPOTO, HU OIIPEACISATh UX COOTBETCTBHE IPYT IPYTY
Y TJIIaBHOE — OCMBICIIEHHO YUUTHIBATh OTHOIICHHS C APYyTHMH cyObekTaMu. C
pazButneM COC n3mensrores 1 (OpMBbI COTPYAHHYECTBA CO CBEPCTHUKAMU: B
6—7 neT — COTPYIHUYECTBO TIOCPECTBOM COBMECTHBIX JEUCTBUI MO CO3TAHUIO
3aMBbIca (ZeATEeIbHOE COTPYAHIMYECTBO), B 9—10 JeT — coTpyIHHYECTBO OCHO-
BaHO HA O0LIE TPeMETHON HaIPaBJIEHHOCTH AeHCTBUIT (IIpeIMETHOE COTPY/-
HHUYECTBO), B 14—15 neT — Ha COBMEIICHUH M COTJIACOBAHWMH BBIPA3UTEIFHBIX
ACIIeKTOB JEHCTBHUI (IKCIIPECCHBHOE COTPYIHMNYECTBO), B 18—20 mneT — Ha co-
TJIaCOBAaHUH CMBICIIOBBIX O3HIIMI (CMBICIIOBOE COTPYTHUYECTBO).

Crneunduka anomansnozo pazeumus COC, n3ydyeHHOrO Ha JAETIX U
MMOIPOCTKAX C 3aIEP>KKOM MCHUXUYECKOTO Pa3BUTHS B IHANa30HE OT 7 10
17 net, MOXeT OBITh TPEJCTaBICHA KaK peOVKYUsl CUMBONA K €20 BHeuHel
¢opme, 9TO BBIpaXKAETCS B HECMOCOOHOCTH BBIWICHUTH CHMBOINYECKHN
CMBICII, IOHATH, IPOMHTEPIIPETHPOBATE M BBIPA3HUTH €T0 (BBIOOp AAHHOW Ka-
TEropuu Aerei 00ycioBiieH HanboJee BEIPaKCHHON «4yBCTBUTEIBHOCTHIO»
9TOTO THUIA Pa3BUTHS K COIMANBHEIM (PaKTOpaM). 3a CHMBOJIOM PeOCHOK He
BHINUT PEabHOCTh YEIOBEYECKUX OTHOIMICHUH. [IponcxoanT BRIpOXIEHHE,
00eTHEeHUE CMBICIIOBOTO M3MEpEHUs] CUMBOJIOB. OHHM HE BBI3BIBAIOT AMOIIU-
OHAJBHBIX TIEPEKUBAHUH U ocMBbICIeHUH. ConepikaHiue CHMBOIIOB CBOIHTCS
K 4eMYy-TO XOpPOIIO 3HAKOMOMY, MHTEPIPETALNH 3aMEHSIOTCS IITaMIIaMH,
a X BHEIIH:S ()OpMa CTAHOBUTCS OrPaHUYMUTENEM, KOTOPBIH HE MO3BOJISIET
BEBIMTH 32 MpeJIeITbl IPEICTABICHHOTO B HEll MpeIMETHOTO coaepkaHus. Pe-
IYKIHS CMBICJIOBOTO U3MEPEHUs CHMBOJIAa TECHO CBsI3aHa C HECITOCOOHOCTHIO
K COTPYJHHYECTBY, COBMECTHOMY BEITIOTHEHHIO 3aIaHUH CO CBEPCTHHUKAMH.
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Normal and abnormal development of symbolic
function of consciousness (based on the study of children
with mental retardation)

Polyakov A.M.
Belarusian State University (Minsk, Belarus)
polyakov.bsu@gmail.com

This work is dedicated to the concept of the symbolic function of con-
sciousness that ensures comprehension of the reality of subject-subject re-
lations, expressed by symbols. On the basis of empirical studies of children
and adolescents with normal and delayed mental development the two lines
of ontogeny of symbolic function were described: in normal development —
differentiation of the external shape of the symbol and its meaning, in the
abnormal — the reduction of symbol to the external form.

Vygotsky pointed out the importance of the child’s relationship with oth-
ers in the development of higher (conscious) forms of activity [1, v.4]. In fact,
the child’s relationship with an adult is a primary form of existence of the
higher functions. Subsequently, in the course of development interpsychic
functions («functions, divided into two”’) become intrapsychic, i.e. converted
into the property of the individual child’s consciousness. However, what are
the conditions for the inclusion of the Other in the space of individual con-
sciousness? Why does in some cases the child show a willingness to accept
the position, knowledge, adult requirements, but in others does not?

In this context, it is important to understand the symbolic nature of the rela-
tionship with other people. Vygotsky emphasized the idea that the child is able
to imitate only those forms of behavior and to learn only what is available to his/
her understanding (albeit with the help of an adult), i.e. masters only what falls
within the scope of co-knowledge (shared knowledge), or in zone of proximal
development. The symbol is a tool that displays the reality of the Other, it makes
someone else’s voice the one belonging to oneself (by Bakhtin) and thereby cre-
ates a space of meaningful relationship, space of co-knowledge, defining the zone
of proximal development. Then co-knowledge becomes self-consciousness.

The symbol becomes a symbol of the relations, expressing the inner (per-
sonal) willingness (setting) of the child to the discovery of the subjective
reality of the Other. By itself, this willingness is not solely determined by
a child or an adult, but is born in their subject-subject relationship. This, in
turn, suggests that not only the child assigns position (vote) of the adult, but

291



the adult — the position (vote) of the child. The symbol should be significant
for both. In order to understand how to change the content and methods of
symbolization of relations at different stages of ontogeny, it is necessary to
understand not only what an adult means for a child, but also what the child
means for an adult. We take a closer look at the first line, i.e., on the descrip-
tion of the function of providing understanding of the symbolic — intersub-
jective — reality, the symbolic function of consciousness (SFC ) of the child.

The need to study the SFC was repeatedly substantiated by us in various
publications [2, 3, etc.]. In this regard, we pay attention only to the key points
necessary for understanding its nature, structure and development.

We consider SFC as a functional organ of consciousness providing a solu-
tion for the problems of comprehension (understanding) and expression of
the reality of the subject-subject relationship with the help of the symbols.
The symbols, in turn, represent a cultural form that mediates relationship and
interaction between two or more subjects. Symbol is the ideal form connect-
ing the consciousness of the two subjects.

The structure of the symbol consists of an outer sensual form and of internal
semantic content. In contrast to the meaning of a sign, symbolic meaning can-
not be rigidly and explicitly defined, and has many interpretations and forms
of expression. In addition, if the value of the sign dates back genetically to a
sensual-practical experience (sign replaces the object or the subject action), the
symbolic meaning presupposes the appeal of our consciousness to the super-
sensible reality of another subject and subject-subject relations. This however
does not mean that the symbols as forms of culture began to mediate the men-
tal development of the child only on a fairly late stage. On the contrary, they
acquire great importance as early as infancy, becoming a basic condition and
means of communication of a child and an adult, becoming a form of existence
of the latter for child’s consciousness. For example, expressive movements and
vocalizations of a baby become an important form of expression of the joy
of meeting and communication for both him/herself and for adults. In other
words, they become a form of presentation of subjective importance of the
existence and presence of the Other for the individual consciousness. Similar
symbolic meaning can purchase the movements and actions of the adult. Later
the child develops other ones, more complex and multidimensional, symbolic
forms (gifts, words, actions, art and religious symbols, etc.). However, their
characteristics remain the uniqueness and separateness from the Other.

If in the national tradition of cultural-historical psychology the ontoge-
ny of symbolic functions and the development of meanings (L.S. Vygotsky,
V.V. Davydov, N. G.Salmina, E.E. Sapogova, etc.) and the deviation of the
ontogeny are quite well studied (J.I. Schiff, B.V. Zeigarnik, P.Y. Rubinstein,
V.G. Petrova, V.I. Lubovsky, E.S. Slepovich, etc.), the symbolic function (in
its proposed understanding) is not.

The results of our empirical research make it possible to characterize the
areas of normal and abnormal development of SFC.
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The main line of ontogenesis of SFC (studied in childhood, adolescence
and teenage, between 6 and 20 years) represents a movement from non-dif-
ferentiation, unity in the consciousness of the external form of the symbol
and its meaning to their division. It results in understanding that the shape of
the symbol is a substantive expression of subjective relations, due to which,
in turn, the person gains the ability to more freely express a symbolic mean-
ing (to generate ideas), to interpret it, discover its antinomicity and transform
symbolic forms. In addition, differentiation of the form and meaning of the
symbol is associated with the ability of the individual to realize and take into
account the Other in private activities, his/her “self”, and, consequently, the
ability to become a subject of relations. If the external form and the meaning
of the symbol are not differentiated, then the person may perform neither
conversion of the first nor understanding of the second or determination of
their conformity with each other and what is more important — meaningfully
consider the relationship with other subjects. With the development of SFC
the form of cooperation with peers change: at the age of 67 years the coop-
eration occurs through joint actions on creation of plan (active cooperation),
9-10 years — collaboration is based on mutual direction of action (prace-re-
lated cooperation), 14—15 years — on the combination and coordination of
expressive aspects of action (expressive cooperation), 18-20 years — on coor-
dination of meaning-related positions (semantic collaboration).

Specificity of the abnormal development of the SFC, studied in children
and adolescents with mental retardation at the age from 7 to 17 years, can be
presented as a reduction of the symbol to its external form, resulting in the
inability to isolate a symbolic sense, understand, interpret and express it (the
choice of this category of children was made because of the most expressed
“sensitivity” of this type of development to social factors). The child does
not see the reality of human relationships underlying the symbol. Degenera-
tion, depletion of semantic dimension of a symbol occurs. They do not cause
emotional experience and understanding. The content of symbol is reduced to
something quite familiar, interpretations are replaced by the stamps and their
external form becomes a constraint that does not allow going beyond the pre-
sented subject content. Reduction of semantic dimension of symbol is closely
related to the inability to cooperate, jointly perform tasks with their peers.
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Oo0pa3oBaHue 3a npeaeJaMu IMIKOJIbI:
COBMECTHAsI /IeSITEJIbHOCTh HAa MPaKTHKe
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Amcmepoamckuii c60600nblil ynueepcumem (Amcmepoam, Ionnanous)
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CoBpeMeHHBII MHUp CTaJIKUBAETCSl CO CTPEMUTENILHBIMH MPe0Opa3oBaHu-
MU B cdepe 00pa3oBaHus, B YaCTHOCTH, C HUCIIOJIb30BAHHEM COBPEMEHHBIX
TEXHOJIOTUH B Kiacce. Kpome Toro, mpucyTCTBYeT pacTyllee IaBliCHHE Ha
CTYJEHTOB U IIperoaBaTeneii, 0T KOTOPBIX TpeOyeTcsl JOCTHKEHHE BBICOKHX
aKaJeMHUYECKUX CTaHAapToB. OHAKO IIKOJIBI HAa TEPU(EPUH MO-TIPEKHEMY
OCTAIOTCS BHE 3THX MPE0OPa30BaHUM, YTO IPUBOAUT K INIOXOH yCIIEBAEMOCTH.

Takum oOpazom, maHHas paboTa HampaBieHa Ha OOCYKICHHE TOTO, Kak
JIBa CETEBBIX TpadiKa KaJeHIapHOTO IUTAHUPOBAHUS pabOThI, pa3paboTaHHbIC
B Pa3HbIX KOHTEKCTAX, MOT'YT IIPUBECTH K ITO3UTHBHBIM MPeoOpa30OBaHUSIM B
mkosnax. [lepBblii ceTeBoii rpauk BKIIIOUaeT B ceOsl BOBJICUCHUE IKOJIBLHOTO
COO0IIECTBA U IIKOJIBHON KOMaH/IbI, PACIIOJIOKEHHOH B TPYIIOOHBIX IIPUTOPO-
nax (dasenax), /i pelIeHUI Bolpoca HaBOAHEHUI. BTopoii — onupaercs Ha
OHJIAHH TPYMIbI YYUTEICH \IIKOJHHUKOB U3 FOPOJIOB B CEILCKOW MECTHOCTH
JUISL PEILICHUs] IPOOJIEMBI X TEXHOJIOIMYECKOTO OTCTaBaHMs, C LEJbI0 YIIyd-
IIATh KOMMYHHUKAIHIO MEX/Ty MPENoAaBaTesIMU U CTyICHTaMH.

B kauecTBe TEOPETHUECKOI OCHOBBI MBI pACCMAaTPUBAEM KOHLETILIUIO CO-
BMECTHOH JICSITEIbHOCTH, OCHOBAHHYIO Ha HJESIX TPaHC()OPMAMOHHOH fes-
tenpHOCTH (Engestrdm, Sannino, & Virkkunen, 2014; Haapasaari, Engestrom,
&Kerosuo, 2014; Virkkunen, 2006) n enunenus (VanOers&Hannikéinen,
2001) B xauecTBEe MOIIHOW KOHIICIIINH ISl YCTPaHSHHS TPAHUI] MEXKITY YT-
HETaIOIINUM U YTHETaeMbIM, KOTOpasi OcCHOBaHa Ha paborax dpetipe (1970).

B kauecTBe METOA0JIOrNYECKO OCHOBBI MBI HCIIOJIB3YEM METOJ TPAHC-
¢opmatuBHOTO  BMemiarenbeTBa  (thetransformativeinterventionresearch
(TIR)), ommparommiics Ha JaHHBIE KPUTHYECKH MPOAHATM3MPOBAHHBIX
HCCIIEIOBAaHUM, MOCBSILEHHBIX KOJUITA0OPAaTHBHBIM (COBMECTHBIM) BHaM
nesrensHoctn  (Magalhdes, 2011), wudopmupyromemMy BMeIIaTEIbCTBY
(Engestrom, 2007, 2011; Engestrometal., 2014), B KOTOPBIX HCHBITYEMbIC
MIPUHUMAIOT y4acTHE B JEATEIBHOCTU U 00CYKAAl0T NPUHUMAaEMBbIe B IIPO-
necce pabotel pemeHus. KimodeBoit 0COOEHHOCTBIO METOa UCCIEIOBaHUS
TpanchopmaruBHOTO BMemarenbcTBa (TIR) sBisiercst coTpyanndectso, mo-
3BOJISIIOIEE BCEM YYaCTHHKAM CTaTh MCCIENOBATEIIMU COOCTBEHHBIX JICH-
CTBHH. DTOT METOJ HAINlpaBJIeH HA TPAHCHOPMAINIO NMEIOIICHCS CHTYalHH.

Cnenys metony TIR, n3MeHEHHs BEIXO/IAT 32 paMKU pabodeill 00CTaHOBKH,
MIPEIOCTABIISAS YYaCTHUKAM MHCTPYMEHTBI M JUIS IPeoOpa3oBaHuUsl TEX yCIo-
BUH HX JKU3HU, KOTOPBIE HE CBSI3aHBI HEMOCPEACTBEHHO C 3a7a4aMU HCCIIEA0-
BaHMs. B HalleM nepBOM KOHTEKCTE NMPOMCXOAUT peOpraHU3alus NPaKTUKU
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TIPEeNoJIaBaHysl B IIENSIX peleHHs MpoOiIeMbl HABOJHEHUI B JaHHOH Tpyrine.
Takum 00pa3oM, U3MEHEHHsT HAYMHAIOTCS B ILIKOJIE, HO HEOOXOIMMO y4acThe
U JIPyTHX 4WICHOB COOOLIECTBA IS MTPEAOTBPAILCHUS TaHHOI mpobnembl. Bo
BTOPOM KOHTEKCTE MCIIOJb30BaHHE OHJIAWH-TPYII MO3BOJISIET YUCHUKAM HC-
TI0JTb30BaTh HOBBIM CIIOCOO B3aMMOJEHCTBUSI C PA3IMIHBIMA KOMIIOHEHTaMU
00pa3oBaTeNHHON IPOTPaMMBIL, YTO CIIOCOOCTBYET OOIIIEHUIO BHE IITKOJEI.

AHalm3 OCHOBaH Ha TaKWX KAaTETOPHAX apryMEHTAlWH, KaK MOJEeMHKa
¥ B3aUMHOE coryiacue, u Ha MHorodakropHoM anammse (Liberali, 2013),
YTO CIIOCOOCTBYET TIIATEIHHOMY H3YUYEHHUIO pa3HBIX MHEHHH U AEHCTBHIA B
000MX KOHTEKCTaxX.

B nepBoM ciydae Mbl aHaJIM3MPYyeM TO, KaK COBMECTHasI JEATEILHOCTh
BO3HHMKaeT B TPYIIE WIEHOB COOOLIECTBA, KaK pa3Hble MHEHHS B3aUMOC-
BsI3aHBI B XO/i¢ Y4eOHOI peopraHu3alyy, a TakkKe KaK WICHBI IIKOJIBHOTO
co00IIeCTBAa OPraHU3YIOT Pa3Hble BBICKA3bIBAHHS M BUJIBI JIESTEIBHOCTH. B
pe3yJibTaTe Mbl pacCMaTpHBaeM, Kak COBMECTHasI ACSTEIbHOCTh MOXKET IPH-
BJIeYb BHUMaHHE BIIACTEH K OOILECTBY U NMpoOIeMe HAaBOAHEHHUSI.

ITocne ycmexa 3TOro npoekTa (3aHsBILIETO TPETHE MECTO B KOHKYPCE IPO-
extoB B 2013) on momyumi npemuto ot mapun Can-Ilayny 3a moctmxeHus
B 001acTH mpaB 4enoBeka. Bo BTopoMm ciywae, MBI aHATU3HPYEM, KaK CO-
BMECTHasl JICATEILHOCTh BOSHUKACT BHYTPH I'PYII YYUTENeH /y4EHUKOB, U
3acTaBIsIeT UX OBITH OoJee BHUMATEIbHBIMHU B IpoLiecce 00yUIeHUs: TIPero-
JlaBaTeIN NCIONB3YIOT O0Jiee TEXHOJIOTHYHBIE HHCTPYMEHTHI Ha CBOHUX YpO-
Kax, a yJaliecs: CTaHOBSTCS OoJiee aKTUBHBIMU Ha €KEJHEBHBIX IIKOJIBHBIX
Meporpusitusix. Kpome toro, cryneHTsl 3aHuMarorcst B MIHTepHeTe mocie
00CYXJICHUS N3yYaeMBbIX B KJIaCCE TEM.

Hecmotpst Ha TO, YTO KOHTEKCTBI B 3THX ABYX CIIy4asx pa3nyHbl, OHU T10-
3BOJISIIOT POCIIEAUTH TO, KAK COBMECTHAsI IEITENILHOCTD MOYKET ITPUJIABATh CUITY
00pa3oBaTesbHBIM JBI)KSHHUSIM 32 TIPEZENIaMH IIIKOJIBHBIX CTEH, MPEeOCTaBIIss
BO3MOXKHOCTh Pa3iIMIHBIM CyOBEKTaM, a HE TOJIBKO YUHUTENAM, B3STh Ha ceds
MHUINATHBY B AESITEIBHOCTH Il COBMECTHOTO PE0OPAa30BaHM JaHHBIX 3aa4.
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Education beyond school walls:
collaborative agency in praxis
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The contemporary world is facing fast transformations in education, such
as the use of technology in classrooms. In addition, there is a growing pres-
sure on students and teachers for obtaining high academic standards. How-
ever, schools from peripheral contexts still remain behind those transforma-
tions, also leading to poor academic performance.

Thus, this paper aims at discussing how two different activity networks,
developed in two different contexts, can contribute to such transformations
at schools. The first activity network involves the engagement of a school
community and a school team, from a school located in a favela, to deal with
a flood issue. The second uses online groups for teacher/students, in country-
side cities, in order to solve the technological gap present in schools and to
improve communication between teacher/students.

As theoretical background we discuss the concept of collaborative agen-
cy, based on the ideas of transformative agency (Engestrom, Sannino, &
Virkkunen, 2014; Haapasaari, Engestrom, & Kerosuo, 2014; Virkkunen,
2006) and oftogetherness (Van Oers & Héannikdinen, 2001) as apowerful
concept to break the boundaries of the relation between oppressor and op-
pressed, which is based on Freire (1970).

Methodologically we follow the transformative intervention research
(TIR), based on the critical collaborative research (Magalhaes, 2011) and for-
mative intervention (Engestrom, 2007, 2011; Engestrom et al., 2014), which
implies different subjects taking part and negotiating decisions to be made
during the research process. For TIR, collaboration is the central point, which
enables all the participants to become researchers of their own actions. TIR
aims the transformation of a given setting.
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Following the TIR approach, transformation goes beyond working settings,
providing participants tools to transform their contexts beyond the research
setting. In our first context, there is reorganization of teaching education prac-
tices in order to solve the flooding issue in that community. Thus, the changes
start in the school, but need the participation of other members from the com-
munity, in order to prevent the flooding. In the second context, the use of online
groups enables students a new way of interacting with the different curricular
components, expanding communication beyond the school walls.

The analysis are based on categories of argumentation, such as contro-
versy and agreement, and on multimodal analysis (Liberali, 2013), which
contributes to the scrutiny of different voices and activities in both contexts.

In the first case, we analyse how collaborative agency emerges in the
group of community members, and how the different voices are interconnect-
ed during curricular reorganization, and how school members orchestrates
the different voices and activities. As a result we discuss how both collabo-
ratively agentive movement contributes to call attention of the authorities to
the community and school problem with the over flood. After the success of
this project, it was awarded the third place in the Human Rights Prize by the
City Hall of S@o Paulo, in 2013. For the second case, we analyse how collab-
orative agency emerges inside the groups of teacher/students so that both stu-
dents and teachers became more agentive in the teaching-learning processes:
teachers are using more technological tools in their classrooms and students
became more engaged for the daily school activities. In addition, students are
involved online after discussing the topics in classroom.

Although in different contexts and perspectives, both cases provide
glimpses on how collaborative agency can potentiate educational movements
beyond school walls, providing the chance of different subjects, not only the
teacher, to take the lead of the activities in order to transform their given
contexts in a more collaborative way.

References

1. Engestrom, Y. (2007). Putting Vygotsky to work: the change laboratory
as an application of double stimulation. In H. Daniels, M. Cole, &
J.V. Wertsch (Eds.), The Cambridge companion to Vygotsky. Cambridge:
Cambridge University Press.

2. Engestrém, Y. (2011). From design experiments to formative interventions.
Theory & Psychology, 21, 598—628.

3. Engestrom, Y., Sannino, A., & Virkkunen, J. (2014). On the Methodological
Demands of Formative Interventions. Mind, Culture, and Activity, 21(2),
118-128. doi: 10.1080/10749039.2014.891868

4. Freire, P. (1970). Pedagogy of the oppressed. New York: Herder and Herder.

S. Haapasaari, A., Engestrom, Y., & Kerosuo, H. (2014). The emergence
of learners’ transformative agency in a Change Laboratory intervention.
Journalof Educationand Work,1-31.doi: 10.1080/13639080.2014.900168

297



Liberali, F.C. (2013). Argumentagdo em contexto escolar [Argumentation
in school context]. Campinas: Pontes Editores.

. Magalhdes, M.C. C. (2011). Theoretical-Methodological Choices in AL

Research: Critical Research of Collaboration in Teacher Education. /nter
Fainc, 1, 34-45.

Van Oers, B., & Hdnnikdinen, M. (2001). Some Thoughts About
Togetherness: An introduction Re’flexions sur e Togetherness f Algunos
Pensamientos Sobre el “Sentimiento de Unio 'n”. International Journal of
Early Years Education, 9(2), 101-108. doi: 10.1080/713670686
Virkkunen, J. (2006). Dilemmas in building shared transformative agency.
Activités revue électronique, 3(1), 43—66.

298



Henpou3sBoabHoe 3aIOMUHAHME U €0 UCI0JIH30BaHNe TPU
00y4eHNH HHOCTPAHHOMY SI3bIKY N0 MeTO1y AKTHBU3ALMH
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PaccMaTpuBaroTCsl BOIPOCHI, CBA3aHHBIE C HCIIOJIB30BAHHEM HEMPOU3-
BOJIBHOTO 3aIIOMUHAHUS B 00y4eHNH. JlaeTcst aHanm3 y4eOHOH JesITeIbHOCTH
B Merone aktuBm3anmu (Mero Kuraliropoackoif) ¢ TOUKH 3peHUs CO3AaHUSA
YCIIOBUH AJIsI MOOMIIM3AIMK HEIIPOU3BOJILHOTO 3alIOMHHAHNUH NIPHU 00y4eHUN
UHOCTPaHHOMYS3BIKY.

I1L.U. 3uH4eHKO ycMaTpuBal B IIeJICHANPABICHHOM HCIIOJIB30BaHUU He-
IPOU3BOJIBHON MaMATH B 00yueHHH OoJbIIoi moteHuuan. MM u ero yde-
HuKoM M nocnenosateneM LK. Cepenoil packpbIThl U MOJPOOHO OITUCAHBI
0COOCHHOCTH JISSITENEHOCTH, KOTOPBIE 00ecIieunBaloT Harbosee Onaromnpu-
SITHBIE YCIIOBUSI BEICOKOH MTPOXYKTUBHOCTH HENIPOU3BOJILHOTO 3aIIOMUHAHUS
npu oOyuennu. (3unuenko [1.U. HermpousBosibHOe 3anmomunanue. M30pan-
Hble ncuxojornueckue Tpyasl. M., Boponex, 1996; Cepena I'K. O crpyk-
Type y4eOHO NeaTenbHOCTH, 00eCIIeUnBAONIEH BBICOKYTO IPOYKTHUBHOCTh
HENPOHU3BOIBHOTO 3armoMuHaHuUs // [IpoOaeMbl ICUXOIOTHH aMATH. Xaph-
koB: M3n-Bo XappkoBckoro yH-Ta, 1969. C.12-20; MBanosa E.®. Teopus
namsta [K. Cepenst kak passurue uaei mkossl [1LU. 3unyenko. // Kyib-
TypHO-HcTOopuueckas ncuxonorus. 2009. Ne 2. C.23-37)

W3yueHne HHOCTPAHHOTO S13bIKA CBS3aHO C 3alIOMUHAHUEM OOJIBIINX 00b-
€MOB S3bIKOBOTO U PEYEBOr0 MaTepHana, B TOM YHCIIE B CHITy CBOMCTBEHHOMN
KaXJIOMYy SI3bIKy 0c000H nanoMaTuku. [109TOMy BechMa LIEHHBIM SIBJISICTCS
OITBIT MCIOJIb30BAHUS U CTUMYJIMPOBAHUS HETIPOM3BOJIBHOTO 3aIlIOMUHAHUS
IIpy 00yYEHHN HHOCTPAHHBIM SI3BIKAM.

B Meroze axtuBm3armu (Metoy Kuraiiropomackoit) agdexTuBHOCTH 00yde-
HUSL THOCTPAHHBIM $SI3bIKaM JIOCTUTACTCs B 3HAUNTEIILHOM Mepe 3a CUET UCTIONb-
30BaHMsI HEMPOHM3BOJIBGHOTO 3aMOMUHAHMS. MoOWIHM3anust HENpPOM3BOIEHOTO
3aTIOMHHAHNSA SIBICTCS B 9TOM METOZE OOYHUECHHS BaKHEHIIIMM PBIYarom, Io-
3BOJIAIOIIMM OOECTICUHTH YCIIEX 00yHIEHHMS B yCIOBHAX KPATKOCPOUHOTO Kypca.

Biaromapst 0co6€HHOCTSIM OpraHu3anuu y4eOHOU aesaTeabHoCTH B Me-
TOJIe aKTUBU3AINH YJACTCS CO3AATh YCIOBHS TSl BRICOKOM MPOIYKTHUBHOCTH
JIeHCTBUS HETIPOU3BOJIEHOTO 3alIOMUHAHNUA. DTUMHU YCIOBUSAMH SBISIOTCS:
® MOTHBAaLMsI KOHKPETHBIX PEUEBBIX ACHCTBUI ydaluxcs, 00ycioBIeHHAS

HX BOBJICYEHHUEM B UI'POBOE B3aUMOJCHCTBUE;
® [epeKIIIOYEHNE BHUMAHMS YYalIMXCs C y4yeOHBIX MHEMHUYECKHX 3ajad

Ha UTPOBBIE 33/1a4H 32 CUET TeaTpaJIn30BaHHOTO XapakTepa B3aUMOJICH-

CTBHS TIPETIOIABATEIIS M yHALTUXCS;
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® IIEJIOCTHOCTb U COAEpXKATeIbHas HACBHIIEHHOCTh TEaTPaIM30BAHHOIO
yueOHOro Kypca; MpoAyMaHHasl BRICTPOCHHOCTh Y4eOHOrO MaTepHaia u
y4eOHOH pabOTHI TaKUM 00Pa3oM, YTO IJIs PELICHHS MOCIEAYIOMUX 3a-
Ja4 Tpedyercsi BlaJleHne BCEM NPEAbIIYIINM MaTepUalioM; HHTETPUPO-
BaHHOCTH OT/JIENBHBIX 33/IaHUH B OOMIYIO cHCTEMY y4eOHON pabOTHI;

® COBMECTHOE IPOM3BOJACTBO COAEPIKAHMS YUeOHBIX 3aHATHI IpernopaBa-
TEeJeM M y4YallMHCs, TpeOyrolee OT YYaIUXcs HHTEIUICKTYaIbHbIX H
KPEATUBHBIX yCHIIHH;
HECTaHJAPTHBIA U HEOOBIYHBIN XapakTep y4eOHOH JIesTeNbHOCTH;
HCIIOJIb30BaHNE MHEMHUYECKHUX MTPUEMOB, OOJICTYAIOMINX 3alIOMHHAHHE;
SMOILMOHAIBHOE BOBJICUEHHE YUAIINXCsl B UTPOBOH IpoIiecc.
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Incidental memorizing and its application in foreign
language teaching (Method by Kitaygorodskaya)

Savinkina N.
Lomonosov Moscow State University (Moscow, Russia)
nasavin@yandex.ru

Some problems of using incidental memorizing in education are de-
scribed. The Activation Method is analyzed from the point of view of the
incidental memorizing in teaching foreign languages.

P.I. Zinchenko was the first to point out a great potential of using implic-
it memory in education. Both he and his student and follower G.K. Sereda
discovered and described some specific features of teaching/leaning pro-
cess which provide favorable conditions for activating implicit memory.
(Zinchenko P.I. The incidental memorizing. Selected psychological works.
Moscow, Voronezh, 1996; Sereda G.K. About the structure of educational
activity providing for high productivity of implicit memory. Khar’kov: Publ.
Khar’kovskogo Un-ta, 1969, pp. 12-20; Ivanova E.F. G.K. Sereda’s memo-
ry theory as a development of P.I. Zinchenko’s school of thought. Cultural-
Historical Psychology, 2009, N2, pp. 23-37).

Foreign language learning requires the learner's ability to memorize huge
volumes of language material including idiomatic expressions characteristic
of every language. Therefore the experience of using and stimulating inciden-
tal memory in teaching foreign languages seems to be of great value.
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In the Activating method (Kitaygorodskaya Method) the efficiency of
teaching/leaning process of foreign languages is to a great extent achieved
due to an intensive usage of incidental memory. In this method activation of
incidental memory is one of the most important triggers ensuring success in
the conditions of an accelerated language course.

There are some specific features of teaching/learning process which provide
conditions for activating incidental memory in Kitaygorodskaya Method. These
conditions are as follows: - motivating the students’ speech activities by involv-
ing them into a kind of classroom drama in which they act as its characters;

e refocusing students’ attention from mnemic goals to the game playing
which is achieved thanks to the dramatization of the teacher-students
classroom interaction;

o the wholistic character and content richness of the dramatized teaching
course; integration of all the communicative tasks into the wholistic
teaching/learning process;

e co-production of the lesson’s content by the teacher and students which
claims creative efforts on their sides;
non-standard, unique character of the teaching process;
using a variety of mnemic techniques to facilitate memorizing;
students emotional involvement into the dramatized teaching/learning process.
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B pabote paccmaTtpuBaercs npobiiema (OpMHUPOBAHUS IMOLMH KaK BBIC-
KX MCUXHYeCKUX (PyHKIUH. K pa3MbIIIIEHUsIM HPUBICKAOTCS B3TJISIBI
JI.C. Boirorckoro, M.M. baxtuna, M.By0Oepa o HeoOXoauMocTH inanoruye-
CKO aKTUBHOCTH 4Y€JIOBEKA B OHMMAHHUU 3MOLUH APYTUX JIIOJCH U €€ POIIu
B ()OPMUPOBAHUH SMOLINIT KaK OMOCPEACTBOBAHHBIX, OCO3HAHHBIX U PETYIIH-
PYEMBIX TICUXMYECKUX 00pa30BaHUA.

Jonroe BpeMsi JOMUHAHTHBIMH HCCIIEIOBAaHUSMH B OT€UECTBEHHOM IICH-
XOJIOTHH OBUTH YCIIOBHS M CITOCOOBI (hOpMUpPOBaHHS BHICIIHX (POPM KOTHH-
THUBHBIX IMPOLECCOB: BHUMAHUS, TaMATHU, BOCIIPUATUA U JP. O)lHaKO BOIIpoC
MOJPOOHOTO M3YYEHHS ITyTEH U CIIOCOOOB PAa3BUTHS BBHICIINX (POPM SMOLH-
OHAJIBHBIX SIBIICHUH JIO CHX IIOP OCTAETCsl HEIOCTATOUHO pa3paboTaHHbIM.

CoriacHO MOJIOKEHUSIM KYJIbTYPHO-MCTOPHYECKOW KOHLIENIIUK Ha CO-
LMaJIbHOM 3TaIle pa3BUTHS ICUXUKN OHONOrHYecKne GOpMBI OTPAXKEHUS HE
BBITECHSIOTCS, @ COBEPIICHCTBYIOTCS U TpaHchopmupyroTcs. Takum obpa-
30M, ¥ SMOLMHY YEJIOBEKA XOTsl M UMEIOT CBOM KOPHH B chepe adpeKTUBHBIX
peakuuii >KUBOTHBIX, OJTHAKO B IPOLIECCE Pa3sBUTHS BBICHIMX (OpM IICHXH-
YECKOW MAEATEIBHOCTH OHHU IPEeo0pasyloTCsl W KadeCTBEHHO H3MEHSIOTCS
(JI.C. Brirorckuii, A.B. 3anopoxern, B.K. Buntonac, [1.M. SIkobcon u ap.).
CutyaTuBHBIE HEOCO3HABaEMbIE 3MOLMOHAIIBHBIC SBJICHUS NTPeoOpaszyroTCs
B OCO3HAHHBIC BHECHUTYATHBHBIE, TIOAJAIONINECS TPOU3BOIBHON PETYIISIHH.
AKXTyaJbHBIM OCTAETCs BOIIPOC OIpEeIeIeHUsI CIIOcOOO0B M YCIIOBUII IIepexoa
SMOIMH Ha MHOW Ka4eCTBEHHBIH YPOBEHb — OMOCPEACTBOBAHHBINA 3HAKAMU 1
TIO/ABJIACTHBIM CO3HATENILHOM PErysIsuy.

JI.C. BBITOTCKMI OTMEYaeT, 4TO MBICIIb O BEIH, HAXOJAIIEHCs BHE CyOb-
€KTa, B Hell HUUEro He MEHSET, HO Pa3MbIIUICHUS CYyOBEKTa O CBOMX H Ty>KHX
SMONMOHAIBHBIX MEPEKNBAHUIX CTABUT UX B IPYTHE OTHOIICHUS K €T0 HHTEN-
JIEKTY, ¥ 3TO MHOTO€ MEHSET B ero ncuxuueckoil xusnu [4]. Ho kak Bo3HuKa-
10T Pa3MBIIUIEHHUST 00 SMOLMOHAIBHBIX MEPSKUBAHUAX, TI0YEMY OHHM BO3HH-
KalOT U Ha YTO ONMHUPAIOTCA? DMONINHU HOCAT OBITHHHBIA XapakTep, sIBISIOTCS
TEKCTOM OBITHS YEJIOBEKA, €ro CYIIHOCTHBIM MposiBiicHHeM. Kakum obpazom
YeJI0BEK MOXKET 3a(PMKCHPOBATh ITO MOCTOSIHHO MEHSIoIIeecs ObITHE, KaK YIIo-
BUTbH AMOLMIO, YTOOBI OMOCPENICTBOBATh €€ 3HAKAMH, OCMBICIUTL M CAENIATh
JOCTYIHOM co3HaTesbHOM perymsaiun? Kaxkoit MOMEHT sIBIIsieTCs] OCHOBOIIONA-
TaloIIUM, 3alyCKAaIOIIMM 3TOT MPOLECC OMOCPEICTBOBAHUS MO, 0CO3HA-
Hus U perymnun? JI.C. BIroTckuii moguepkuBal, uyTo 3pesas, OCO3HaHHAs
sMoLs GOPMHUPYETCs Yepe3 OIOCPEICTBOBAHHOE B3aMOIIOHIMAHHE JIFOEH,
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Yyepe3 aKTUBHYIO BKIIIOYEHHOCTD B OOIIEHHE U CTPEMJIEHHE TIOHATD JAPYT JIpy-
ra. DTOT OYeHb BaKHBIH MOMEHT TpeOyeT BHUMATEIBHOTO 00CYKIICHUS, 110-
CKOJIbKY UMEHHO OH IT03BOJISIET M30eKaTh MEXaHHCTUYHOCTH B IIOHUMAaHHUU
U TPUMEHEHUU KyNbTypHO-UcTOopHueckoil koHuenuuu. JI.C. Berrorckuii B
(hopMyIMpOBKE OOIIET0 TEHETUIECKOTO 3aKOHA KYJIBTYPHOTO Pa3BUTHA TO-
YepKUBaJl HEOOXOIMMOCTh aKTHBHBIX JPaMAaTHYECKUX OTHOIICHUI peOcHKa
¥ B3POCIIOTO B COIMATIbHOM B3anMozelcTBuH [3, 4]. IMeHHO HACTPOEHHOCTH
CyOBeKTa Ha IOHUMAaHHUE APYTOro YelIOBEKa, €ro TOTOBHOCTH K TMAJIOTMIECKO-
My B3aMOJICHCTBHIO C APYTHMH JIOJIBMH CTAaHOBHUTCS ITyCKOBEIM MOMEHTOM
TpoIiecca MOo3HaHUI UM CBOEH OBITHIHON CYIITHOCTH, MPOSIBIISIONICHCS CTONb
APKO MU HCJIOCTHO MMCHHO B OSMOIIMOHAJIBHBIX NEPECKUBAHUAX. HOpr)KeHI/Ie
B IpoOsieMy HM3y4eHHsS MOHMMaHHs 4eJIOBEKOM 3MOLMM Jpyroro HemsOex-
HO TIPHBOJUT HAC K CTOJKHOBEHMIO C OoJiee MMPOKOH U (yHIaMEHTaIbHON
00J1acThIO TTIO3HAHMS OBITUS IPYTOro 4YeJoBeKa, SIBIISIOIeHcs Takxke chepoit
¢unocodekux pasmbliuieHn. Beip 171t Toro, 4To0B! yBUAETH U MOHSTH HEpe-
JKMBAHUS IPYToro, YeJIOBEKY HEOOX0AMMO Ha HEKOTOPOE BPeMsI OTCTPAHHUTHCS
OT COCPEIOTOYEHHOCTH Ha cede M MOMacTh B MPOCTPAHCTBO OBITHS JPYTOTO.
Tak B cBonx padboTtax M.ByGep, paccmarpuBasi mpoOiieMy 4eoBeKa H BO3MOXK-
HOCTH €T0 TO3HAHUS, IPUXOIUT K BUACHUIO TOTO, YTO TOJNBKO B JKHBOM COOT-
HOIIICHUH YEJIOBEKa C YEIOBEKOM MOXKHO IO3HATh €r0 MCTHHHYIO CYITHOCTH
[2]. D.JIeBuHAC ¢ BBIpa3UTENBHON 0OPA3HOCTHIO MHIIET O TOM, YTO «HUKTO HE
MOXET OCTaBaThCsl B ceOe caMOM», M TOHUMaHHE YeIOBEKOM ce0sl, «ero Bo3-
Bpart K cebe [eacTcsi HECKOHYaeMOW OKOJIBHOU JTOPOToi» Yepe3 COMMKEHHE
C JpyruM YenoBekoM [6, ¢.239]. DTy MbICIb MOXHO MPOJOJKUTH CIIOBAMU
M.M. baxtuna: «Befb «51» BOOOIIE HE MOXKET CYIIECTBOBAThH 0¢3 «Jpyroroy.
BbITh — 03HaYaeT ObITH AT APYTOro M Yepes Hero Juis ceOst. Sl JoirkeH HalTh
ce0s B JIpyrom, Haxos npyroe B camoMm cebe» [1, ¢.50].

ITo muernro M.M. BaxTuHa, miepBoe OCO3HaHUE, OIpeelicHe ceOs pe-
OCHOK MIPOU3BOIUT Yepe3 MPHUHATHE OLECHOK M OIMpeeNICHIA ce0sl MaTephIo
1 IpyTUM OJH3KUM OKpyx)eHrneM: «Kak TOIbKO HaunHaeT YeJIOBEK ITePekKH-
BaTh ce0s M3HYTpPHU, OH celdac ke BCTpeYaeT M3BHE HAYIIHE K HEMY aKTHI
MIPU3HAHUSA W JTIOO0BH OJMU3KUX JIFOJIEH, MaTepH: BCe TIEPBOHAYAIBHBIE OIIpe-
JeneHust ce0sl ¥ CBOeTOo Tesla peOSHOK IOIydaeT U3 YCT MaTepH M OJM3KUX.
Omnn xe MIPOU3HOCAT (IICPBBIC U CAMBIC aBTOPUTCTHBIC CJIOBA O HEM, OTHO-
CAIMUECA K €ro TCJIy U BHYTPCHHUM IMCPCKUBAHUAM U COCTOAHUAM, HdaBas
uM (opMy U Ha3BaHHE, B KOTOPBIX OH BIEPBbIE 0cO3HAeT ceds ...» [1, ¢.75].
Takoro poxa nepeBos O€3MOJNBHBIX MEPEXKUBaHUN peOEeHKa B O3HAYCHHBIN
TEKCT 3MOLIMOHAJIBHBIX COCTOSHUM C NMOMOIIBIO BBIPA3UTENBHBIX JIEHCTBUI
U CJIOB OJIM3KOTO YelIOBeKa MOXKET pacCMaTpHBaThCs B KauecTBE MEPBOTO
HEOOXOAMMOr0 3Tala ONOCPEACTBOBAHHS AMOLIMOHAIBHBIX MEPEKUBAHHUM.
Oco0eHHO Ba)XKHO, UTO 3TO B3aMMOJICHCTBHE HAIIONHEHO B3aHMHOM 3aMHTE-
PECOBaHHOCTHIO, B3AUMHBIM JKeJIaHHEeM o0IIeHus. TakiuM 00pa3om, Ha OCHO-
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B€ NpUpPOHOI addeKkTHBHOCTH B Mpoliecce 3aUHTEPECOBAHHOTO OOICHHUS
Ha4YHMHAIOT (popMUpPOBaAThCS YenoBedeckue amormu. Tak, cornacuo JI.C. Bei-
TOTCKOMY, 3a ITOSIBJICHUEM SMOLMH KaK BBICIIMX IICUXUYECKUX (YHKIHMH Tre-
HETHYECKH CTOSIT COLMAIbHBIE OTHOIICHMSI, pEalbHbIC OTHOLICHUS JIFO/ICH.

CreyromuymM BaKHBIM MOMEHTOM JUTSL Pa3BUTHS YEITOBEKOM CBOEH IMOIIH-
OHAJILHOH C(hepsI ABIIAETCS HEOOXOIMMOCTD YBUAETh CBOM MEPEKUBAHNS KaK
TEKCT CBOEH JKM3HM, YMEHHE OTCTPAHUTHCSI OT CBOMX SMOLMH M MPOYECTh UX
CO CTOPOHBI. JIpyroii 4enoBeK SIBISAETCS HHOW peasIbHOCTBIO, TI€ UMEIOT Me-
CTO MOM TEPEKUBAHHS, HO 00OTaIlIEHHBIE CTEM(UKOMN APYyroro, 1 KOTOpbIE
MHE YK€ MOXKHO OTJICTIUTh U 0POpMHUTb. JIeHCTBUTENBHO, «TIepeKUBAHUE KaK
HEYTO OIpeIeSICHHOE He MEePEKUBACTCS CAMUM MEPEKUBAIOLIIIM, OHO HAIPaB-
JICHO Ha HEKOTOPHIi CMBICH, IIPEIMET, HO HE CaMoro ce0st, Ha ONIpeeIeHHOCTh
1 MOJTHOTY CBOEH HATMUHOCTH B aymie» (M.M. baxTtun). UenoBek 10/mkeH clie-
JIaTh CBOU IIEPEXKNUBAHUS CIIELIHAIBHBIM [IPEIIMETOM CBOEH aKTUBHOCTH, YTOOBI
noHATh MX. M.M. BaxTuH Taxke 1Mo JuepK1Ball, 4TO YEJIOBEK KaKMM-TO 00pa-
30M «JIOJDKEH 3aHSATh UHYIO MO3UINIO B MHOM IIEHHOCTHOM Kpyrosope...» [1,
¢.135-136]. JI.C. BoIroTckuii yka3bIBaa Ha TO, 4YTO TaKyH0 BO3MOXKHOCTb JAIOT
TIPON3BEICHUSI HCKYCCTBA, B KOTOPBIX B 0CO00I acTeTnueckor hopme 3aduk-
cupoBaHbl a((EKTHBHO-CMBICIIOBBIE KOMIUIEKCHI, MOMOTAIONINE YETIOBEKY
YIHOPSIIOYUTh U OCO3HATh CBOM SMOLMOHAJIBHBIA OIBIT. Yepe3 npou3BeneHust
HCKYCCTBa, XyJIOXKHHK, 001afasi yMEHUEM BBIPa3UTh CBOM 3MOIIOHAIIBHBIC
MepeKUBaHMUS, JETTUTCS] CBOUMHE AMOIIMSAMH, TEM CaMBIM [TOMOTas APYTUM JIFO-
JSIM YBHJIETh CBOM MEPEKHBAHUSI CO CTOPOHBI, C OTOPOil HA HEKYI0 OOBEKTHB-
HYI0 (hopMy XYyI0KECTBEHHOT0 mpou3sBeeHus. OCOOCHHO B MpoIecce OHM-
MaHMS MPOU3BEIEHUN HCKYCCTBA BakHA TOTOBHOCTB 3PUTENS, YUTATENs WIN
ClTyliaTtesisi IOHUMAaTh SMOLUOHATIBHOE TIOCJIaHUE aBTOPA, YMEHHE TEePEeXUTh
SMOLMOHAIBHBIN OTKIIMK, HAUTH CXOJICTBA M PA3INYUs B SMOLOHAIBHBIX I1e-
pexuBannsx (B.I1. 3unuenko [5]).

MoOMEHT NpON3BOJIBHOCTH, BO3MOXKHOCTD PETYIISIIMHA CBOUX IEpPEKUBaA-
HUU SBJISIETCS K HAM Takxke uepes3 Apyroro yenoeka. M.M. baxTtun nonara-
€T, YTO «B IIEPEKNBAEMOM MHOIO BHYTPEHHEM OBITHHM JPYTOTO YEIOBEKa (aK-
THBHO MEPEKUBAEMOM B KaTETOPHUHU JPYTOCTH) OBITHE M TODKCHCTBOBAHHE
HE pa3opBaHbl U HE BPaXKICOHbI, HO OPTraHUYECKH CBS3aHBI, JISKAT B OJHOM
[IEHHOCTHOM Tu1ane...» [ 1, ¢.142]. MeHnHo B TOM ciydae, KOT/ia 4eI0BeK Io-
HUMaeT U MepPeXUBAET, YTO IPYTOoil MOKET OrPaHUYHMBATEH MPOSIBICHUS CBO-
UX 3MOLMH, U3MEHATh UX MHTEHCUBHOCTb M Ka4eCTBO, [10JJOOHAs peryJIsiuus
CTaHOBUTCS €CTECTBEHHOI! U AJI HETO CaMOTo0.

Takum o00pa3oMm, OTHECEHHE BONPOCA MOHMMAHHS SMOLMOHAJIBHBIX
COCTOSIHMH JIpyroro 4ejoBeka K Ooisiee oOmiell mpobieMe Iuanoruueckoro
no3HaHuA «S1» — «Jlpyroi», Mo3BONIsIET paccMaTprUBaTh MOHUMAHUE SMOLH-
OHAJIBHBIX MEPEKUBAHUI IPYTrOro B Ka4yecTBE KIII09Ya K OCO3HAHHUIO U (HOpMH-
POBAHHMIO YEIOBEKOM CBOMX MOIMIT Ha KAYECTBEHHO HHOM YPOBHE.
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Understanding the emotional state of another person as a condition
for generating emotions acting as higher mental functions

Sinitsa T.1.
Belarusian State University (Minsk, Belarus)
tatsinica@gmail.com

This work is dedicated to the problem of formation of emotions as higher
mental functions. The works of L.S. Vygotsky, M.M. Bakhtin, M. Buber about
the necessity of a dialogical activity in understanding other people’s feelings
and its role in the formation of emotions as-mediated, conscious and controlled
mental formations were used as basic ones in this research.

For a long time the dominant research subjects in Russian psychology were
the conditions and ways of development of higher forms of cognitive processes:
attention, memory, perception, etc. However, the question of a detailed study of
the higher forms of emotional phenomena is still not well developed.

In accordance with the provisions of the cultural-historical concept at
the social stage of psychic development the biological forms of reflection
are not suppressed but improved and transformed. Thus human emotions,
though they have their roots in the field of affective reactions in animals,
in the process of development of higher forms mental activity they are con-
verted and undergo qualitative changes (L.S. Vygotsky, A.V. Zaporozhets,
V.K. Vilyunas, M.P. Jacobson, etc.). The situational unconscious emotional
phenomena are converted into conscious non-situational ones, amenable to
arbitrary regulation. The question of determining the ways and conditions for
the transition of emotions to another level of quality, mediated by signs and
thus consciously regulated, is still relevant.

L.S. Vygotsky notes that the idea of a thing residing beyond the subject,
does not change anything in it, but the subject’s reflections on his/her own
emotional experiences put them in a different relationship to intelligence, and
it changes a lot in his/her mental life [4]. But how do the thoughts about the
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emotional experiences appear, why do they appear and what they are based
on? Emotions have existential nature, they are a text of human existence, its es-
sential manifestation. How can a person fix this ever-changing existence, how
can s’/he catch the emotion, to mediate it by the signs, comprehend and make
it accessible to conscious regulation? What point is fundamental for trigger-
ing this process of mediation of emotion, awareness and regulation? L.S. Vy-
gotsky emphasized that a mature, conscious emotion is formed through the
indirect mutual understanding of the people, through the active involvement
in communication and the desire to understand one another. This important
point requires careful consideration, as it allows to avoid the mechanical un-
derstanding and application of cultural-historical concepts. L.S. Vygotsky in
the formulation of the general genetic law of cultural development stressed the
need for active dramatic relationships between a child and an adult in social
interaction [3, 4]. This readiness of the subject to understand another person,
his willingness to dialogically interact with others becomes a starting point of
the process of understanding his existential essence, which is manifested so
clearly and holistically in emotional experiences. Plunging into the problem
of understanding emotions of another person inevitably leads to a clash with a
broader and more fundamental domain of knowledge of another human being,
which is also the sphere of philosophical reflection. In order to see and under-
stand the feelings of anotherperson, one might need time to step back from
self-centeredness and get into the space of another person. So M. Buber in his
work, considering the problem of the person and the possibility of cognizing
him/her, comes to the point that only in living relationship of a person with
another one we may understand his true nature. [2] E.Levinas with expressive
imagery writes that “no one can be in itself”, and a person’s understanding of
himself, “his return to himself is an endless road’ through rapprochement with
another person [6, p.239]. This idea can be continued by the words of Bakhtin,
“because” I “cannot exist without the Other “. To be — means to exist for the
other, and through this for oneself. I have to find myself in the Other, discov-
ering something different inside myself* [1, p.50].

According to Bakhtin, the first act of child awareness, his/her identifica-
tion of self occurs through taking evaluations and definitions made by the
mother and other people from the nearest circle. “As soon as a person begins
to experience his/her existence from inside, s’/he immediately meets acts of
recognition and love from surrounding people and the mother: all the first
definitions of him/herself and his/her body a child receives from the moth-
er and close relatives. They also articulate “the first and most authoritative
words about the child, relating to his/her body and inner feelings and states,
giving them the notion, in which s/he first becomes aware of him/herself ...”
[1, c.75]. This kind of transfer of silent feelings of the child in the signed
text of emotional states using expressive actions and words of a loved one
can be considered as the first necessary stage in the mediation of emotional
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experiences. It is especially important that these interactions are filled with
mutual interest, mutual desire for communication. Thus, on the ground of
natural affectivity in the process of communication human emotions undergo
shaping. According to Vygotsky, the emergence of emotions as higher mental
functions is genetically linked with social relations, real relations of people.

The next important moment for the development of human emotional
sphere is the need to see their experiences as the text of child’s life, the ability
to step back from emotions and read them. The other person is a different re-
ality, where “my” experiences do exist, but already enriched by the specifici-
ty of the other, and “I” can separate and formalize them. Indeed, “experience
as a definite thing is not experienced by the experiencer, it is directed not on
oneself, but on the certainty and completeness of its presence in the soul”
(M.M. Bakhtin). People are to make their experiences a special object of their
activity in order to understand them. Bakhtin also emphasized that people
somehow “need to take a different position in a different value horizon...” [1,
p- 135-136]. L.S. Vygotsky pointed out that such opportunity is provided by
works of art in which in a special aesthetic form the affective-semantic com-
plexes that help people organize and understand their emotional experiences
are recorded. Through works of art, the artist, possessing the ability to ex-
press emotional experience, share emotions, thereby helping others to see his
experience from the outside, relying on some objective forms of the artwork.
The willingness of the viewer, reader or listener to understand the emotional
message of the author, the ability to experience an emotional response, to find
similarities and differences in emotional experiences is especially important
in the process of understanding the works of art (V.P. Zinchenko [5]).

The voluntariness, the possibility of regulating emotions shows up through
another person. Bakhtin believes that “my inner experience of the being of
another person (active experience in the category of otherness) my own being
and oughtness are not disrupted and hostile, but are organically connected, and
lie in one value field...” [1, p. 142]. In the case a person is experiencing and un-
derstanding that the other man may limit the manifestation of emotions, change
their intensity and quality, such regulation becomes natural to him/her as well.

Thus, the determination of a question of understanding the emotional
states of another person to the more general problem of dialogic cognition
of “self” — the “Other” allows us to consider the understanding of emotional
experiences of another person as the key to the awareness and formation of
human’s emotions at another level.
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el KyJbTYPHO-UCTOPUYECKOI HAYYHOM HIKOJIbI

Cuacmnan T.H., baiikoeckas H.A.
Mockoeckuil cocyoapcmeentbiil ncuxonozo-nedazoeuyeckui ynusepcumem (Mockea, Poccust)
tamara.schastnaya@yandex.ru, n.baykovskaya@gmail.com

B ycioBusX BO3pacTaOUIMX MPOIECCOB TIIOOATM3AIUN U CTAHOBJICHHUS
MH()OPMAIIMOHHOTO 00IIeCTBA MOPAIbHO-HPABCTBEHHOE Pa3BUTHE JIMYHO-
CTH TIpHOOpETaeT HOBOE 3ByYaHHE B KOHTEKCTE COBPEMEHHOW COIMABHON
CUTyaIud, 00CyXIeHU (PCHOMECHOB T.H. HOBOTO JeTcTBay. C BCTYILICHH-
eM B cuity (efiepalibHBIX FOCYIapCTBEHHBIX 00pa3oBaTebHbIX CTaHIapTOB,
B COJCPXAHWU KOTOPBIX IMOTYEPKUBACTCA 0co0as 3HAYMMOCTH JTyXOBHO-
HPAaBCTBEHHOTO BOCHHTAHUS YYAIIWXCS, Pa3BUTHS HPaBCTBEHHOH HOpMa-
TUBHOCTH U COIIMAJBHOMN YCIIEIIHOCTH KAaK KIFOYECBBIX JINYHOCTHBIX KOMIIC-
TEHLUI COBPEMEHHBIX JETEeH, CTAHOBUTCS OCOOCHHO aKTyalbHOH Hay4Has
pa3paboTKka W OCMBICICHHE 3aKOHOMEPHOCTEH COIMAJIbHBIX OTHOLICHUHN
pebeHka 1 MOpaTbHO-HPABCTBEHHOTO PAa3BUTHS B OCOOCHHOCTH B HamOoJee
3HAYMMEIC (CCH3UTUBHBIC) MMEPHOABI (POPMUPOBAHHSL.

ITonnMasi MOpaJbHO-HPABCTBEHHOE DPa3BUTHE B KOHTEKCTE KYJBTYpHO-
ucropudeckor Teopun JI.C. BBIrOTCKOT0, MBI TIPECTABISIEM €r0 KaK HEKYIO
KYJIBTYPHO- UCTOPHYECKYIO IapaJurMy, YCBOSHHE KOTOPOH IPOWCXOIHT B
MPOLIECCE PA3BUTHUS UepPE3 MEXAHU3M HHTEPUOPHU3ALMU: U3 BHEIIHETO IJIaHa
BO BHyTpeHHI/lﬁ 1 U3 KOJUICKTUBHOI'O B UHAWBUAYAJIbHOEC (((COHHaﬂbHOC U IICHU-
xoJormaeckoey). [3, c.145]. Tlo JI.C. BRITOTCKOMY «BHEIIHHEY» U «BHYTpPEH-
HHUE» (PaKTOPHI Pa3BUTHA BEICTYIIAIOT B €IMHOM KOHTEKCTE, KOTOPBII HAXOHT
OTpa)XCHUE B TIOHATUU «COIMATBHASI CUTYalUs Pa3BUTHS, KaK «...COBEPILICH-
HO CBOCOOpa3Hoe, crenu(puecKoe Uit JAHHOTO BO3PAcTa, UCKITIOUYUTEIBHOE,
€IMHCTBEHHOE M HEMOBTOPUMOE OTHOIIECHHE MEXTy PEOCHKOM M OKpYXKaro-
el ero NeHCTBUTENFHOCTEIO, IPEXKIIE BCETO COIMATIBHOWY. [4, ¢.258].

OynnameHTanbhble nonoxenus teopur JI.C. BbIroTCKOro coxpaHsor
CBOI0 aKTyaJIbHOCTh, 00OTaIlasch HOBBIM COJICPXKAHUEM, PACKpbIBas Mep-
CIIEKTUBBI JAJbHENIINX UCCIEAOBAHUN, B YACTHOCTH UCCIEA0BAaHUN KOMIIO-
HEHTOB MOPaJIbHO-HPAaBCTBEHHOTO Pa3BUTHA PeOCHKA.

3HaHHE KIIIOYEBBIX HPABCTBEHHBIX KATErOpH, TMOKOCTH MOPABHBIX
CYX/IeHUIl (KOTHUTHBHBIN TJIaH MOPAJIbHO-HPABCTBEHHOTO Pa3BUTHSA), CIIO-
COOHOCTh K COYYBCTBHIO M COJACHCTBHIO (3MOIMOHAJIHHO-TIOBEICHYECKUN
IUTaH), HAXOIATCS B (POKyCe BHIMAHUS HAIIETO MCCIIEJOBAHUS U MPEICTaB-
NS0T c000i ciaraeMble (POPMHUPYIOMIETOCS KYJIbTYPHOTO OTHOIICHHS pe-
OeHKa K OKpYIKalolleMy MHUPY, «\MUPOBO33peHus». [2, c. 315]

B paMKax HAaCTOAUICTO UCCIICAOBAHNA HaAMU 651na npeanpuHsATa nombIT-
Ka pacCMOTPETh KOMITIOHEHTHI MOPajibHO-HPABCTBEHHOI'O Pa3BUTHs PEOCH-
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Ka BO B3aMMOCBSI3U C OCOOCHHOCTSIMH €r0 MEXJIMYHOCTHBIX OTHOIICHHH B
COL[MAJIBHOW TPYIIE CBEPCTHUKOB. DMIMPHYECKOE UCCIIEOBAaHHE MOpAIIb-
HO-HPAaBCTBEHHOT'O Pa3BUTHUS PEOCHKA M OTHOIICHUH MEXKJIMYHOCTHOM 3Ha-
YUMOCTH B MaJIOM COLMaJBbHOM IpynIe B MIIAJIIEM LIKOJIBHOM BO3pacTe
npoBoamiIock B iepro ¢ 2013 mo 2015 rox Ha 6a3e cpeanux oomeodpa3oBa-
TENBHBIX yUpexkIeHi I.MOCKBHI Pa3HOTO THIIA: CpeaHel 00pa3oBaTeTpHON
mxonsl ('BOY COII Ne 1051 um. I'.B. Kucyssko), cpenaeit mpouisHOH
obmeodpazoBarensHoN mKOIE ([BOY COLL Ne 1411 ¢ yrmyGieHHBIM H3y-
YEHUEM aHIIMICKOTO fA3bIKa), a TAKXKE IIKOJIBI C STHUYECKUM KOMIIOHEHTOM
(IO Ne 1311 «Txwust»). O6umii 00beM BbIOOpKH — 257 uenoBek (147 neBo-
yek, 110 ManpunkoB) — yyamuxcs 3 u 4 kiacca B Bozpacte ot 8 o 10 jer.

Hamu ObutH MCTI01630BaHEI CIIEAYIOIINE METOANKN U METOMYECKUE TIPH-
€MBI: aHKeTa Ha OCBEIOMIIEHHOCTh 00 OCHOBHBIX MOPaJbHO-HPaBCTBEHHBIX
kateropusix (Moandukauus ankers! C.E. PeokukoBoit); MeToanka uccieno-
BaHMsI FTHOKOCTH MOPAJIbHBIX CYXJICHUH U YPOBHS MOPaJIbHO-HPAaBCTBEHHOT'O
Pa3BHUTHSI MIIQAIINX IIKOJIbHUKOB (MOTU(PHUIIMPOBAHHBIH BApUAHT METOAUKN
P.Canmana (R.Selman)); ¢ menbro ucciaenoBaHusl SMOIMOHATLHOTO KOMITO-
HEHTa MOPAIbHO-HPABCTBEHHOTO PA3BUTHSI OBII IPHIMEHEH METO] OTIpEeIie-
HUS SMOIIMOHAIBHOTO COCTOSIHUSA IPYyToro, (Moaudukamus Tecta adpeKTHB-
HBIX cutyanuit Ha smnaruto H.J[. ®embax, K. Poit (Affective Situation Test
for Empathy, N.D. Feshbach & K. Roe) ¢ ucmons3oBanreM KOMILIEKTa 3MO-
MOHAJIbHO-KOMMYHHUKaTHBHON urpsl H.U. Benononsckoit); n3ydyenue mo-
BEJIEHYECKOT0 KOMITOHEHTa MOPaIbHO-HPABCTBEHHOTO PA3BUTHS MJIa IINX
LIKOJIEHUKOB OBUIO OCYIIECTBIEHO B IKCIIEPUMEHTAJIbHOM HCCIIEIOBAaHUU
CIIOCOOHOCTH K CONEPEKUBAHUIO U CONEHCTBHIO (MOAM(DHUKALIUS METOIUKU
«Mozauka» E.O. CmupHOBa); Uil U3y4EeHUs OCOOCHHOCTEH ITOCTPOCHUS
MEXJIMYHOCTHBIX OTHOIIEHWH B IpyIe ObLIM MPUMEHEHBI: COLMOMETpUS,
pedepeHTOMETPUS U METOAMYECKHIA TIPHEM OIIPEEIICHUS] HHTPArpyIIOBON
He(OopMaTbHONW CTPYKTYpBI BIACTH B KOHTAaKTHOM coobmiectBe (A.B. Ile-
tpoBckuit, M.}O. KorapaTrseB); craTucTHdecKre MeTOonbl 00paldOTKU aH-
HBIX ¢ Hcnonb3oBanueM nakera IBM SPSS Statistics 21.0.

KoppensamoHHbIi aHaIN3 JaHHBIX TO3BOJISIET TOBOPHUTH O HAJIMYNH yMEPEH-
HOI B3aUMOCBSI3U MEXITy JaHHBIMH 110 SMOIMOHATBHOMY KOMITIOHEHTY MOPAJTh-
HO-HPaBCTBEHHOW HOPMATUBHOCTH M TIOKA3aTeISIMM KakK 10 aTTPAKIMK YJICHOB
rpymms! (=0,420 npu p < 0,01), Tax 1 o pedpepentrocTH (1=0,449 ipu p < 0,01)
U TO3ULIMH, 3aHUMAaeMOH B MHTPArpynroBoil He()opMaIbHON CTPYKTYpE BIIACTH
(r=0,345 mpu p < 0,01). KoppensitimonHast B3aMMOCBSI3b MKy YPOBHEM pa3BU-
THSl SMOLMOHAIILHOTO KOMIIOHEHTa MOpPaJIbHO-HPAaBCTBEHHOH HOPMATHBHOCTH
U MOKA3aTeNeM 0 MHTErPaJIbHOMY CTaTyCy MIIaIIIMX HIKOJILHUKOB B TPYIIIax
Tarke HOCUT yMepeHHbIH xapakrep (1=0,442 npu p < 0,01).

IomyueHHbIE CTaTUCTUYECKN 3HAYMMBIE PE3yJIbTAaThl IOKA3bIBAIOT HAIH-
yre OONbIIEeH CHITbI B3aMMOCBSI3H KOTHUTHBHOTO KOMITOHEHTa MOPaJIbHO-HpaB-
CTBEHHOTO Pa3BHUTHA (10 CPAaBHEHHIO C AMOLMOHAIBGHBIM KOMIIOHEHTOM) CO
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CTaTycoM peOCHKa B CUCTEME OTHOIICHUN MEXKITUYHOCTHOM 3HauuMocTH. [1o-
J'Iy‘-IeHH])Ie JAHHBIC KOppeﬂﬂHHOHHOFO aHaJin3a MOXXHO yBI/IZleTI) B TaGJ’IHHe 1
Taoauna 1
Tabauya 0anubix KOPPEIIYUOHHO20 AHANUZA 63AUMOCES3U
MeHCOY NOKAZAMESMU YPOBHSL PA3GUNMUSL KOSHUMUBHO20 KOMNOHEHMA
MOPAbHO-HPABCMEEHHOU HOPMAMUBHOCTU U CIMAMYCHO20 PACKIAOd
8 UCCIEAYEeMbIX 2PYRNAX MAAOUWUX UKObHUKOB

3HaHHe MOPAILHO-HPABCTBEeH- | I'MOKOCTH MOPAJIBHBIX CYIK-
HBIX KaTeropui JeHmit

ConnomeTpuyecKuii _ _
cTatyc B rpymme ! 7<065(§) 12 ! 7<06607 16
CBEPCTHHKOB (p=0,01) (p=001)
PedepenTomerpuyue- _ _

I~ r=0,422 r=0,745
CKHii craryc e g 2
cheperos (p<0.01) (p=0.01)
Craryc B cucTemMe He- = 0.427 = 0.641
¢opmanbHoii BjacTH B g 2
rpynie CBepCTHHKOB (p=0.01) (p=0.01)
HuTerpanbHbIii cTa-

r=0,501 r=0,776

Tyc B rpynine 2 2
czechmeon (p=0.01) (p=0.01)

Venosnvie obosnauenus
— cnabas Koppesiuus
— yMepeHHast (CpeIHsIst KOppeIIsiys)
— BBICOKAsl KOPPEJISILUS

[Nony4eHHbIC TaHHBIC WLTIOCTPUPYIOT BO3PACTHYIO TUHAMUKY Pa3BHTHUS
CHCTEMbI MEKIMYHOCTHBIX OTHOIICHWH 3HAYMMOCTH B COIMAJIBHOW TPYIIIE
CBEPCTHUKOB, KOTOpas 3aKIFOYACTCS B IOCTENICHHOM Pa3BUTHH W yCHIICHHH
KOTHUTUBHOTO KOMITOHEHTA B OIICHKE PCOCHKOM KapTHUHBI MUpA, U KaPTUHBI
B3aMMOOTHOIIICHHUH B TPYIIIE CBEPCTHUKOB. Eciy HaYano Miiamero Imkoib-
HOTO BO3pacTa — 3TO MEPHO] BOCTIPUSITUS M TIPUHSITHS TOUYKH 3PSHHUS 3HAYNMO-
r0 B3pOcCIoro (Tearora), BpeMsi MOCTPOCHHS OTHOIICHUI B TPYIIINE, BCEIETIO
OCHOBaHHBIX Ha SMOLMOHAIFHOM KOMITOHEHTE, aTTPAKIIUH, TO K 3aBEPIICHUIO
JAHHOTO TepHo/a CHCTEeMa CTaTyCHBIX OTHOIICHHMH B HCCIEAYyeMBIX TPYI-
max, B OCOOCHHOCTH — OTHOIICHHH pedepeHTHOCTH U HeOpMaTbHOU BIia-
ctH, cranoButcs 6onee uetkoit (M.FO. Konnparteer), u HaxosTes B OObIei
B3aMMOCBS3U C MOKa3aTesIMA YPOBHS KOTHUTHBHOTO KOMITOHEHTa MOpPaib-
HO-HPABCTBECHHOTO Pa3BUTHUS, B CPABHCHUU C KOMIIOHCHTOM 3MOIIMOHAILHBIM.

JlaHHBIE MCCTIeIOBaHUS TIOBSACHUS JIETe BBIOOPKH B AKCIIEPHMEHTAIb-
HOM CUTyanuu (BBIIIOJIHEHHIE TPYIIIIOBOTO 3aJaHHs, TpeOyrolee B3anMOTIOM-
OII[M) U UX MO3UIIHIA 10 TIOKA3aTeIsIM aTTPaKIuK, peepeHTHOCTH U Hedop-
MaJBHOM BJIACTH B MaJBIX TPYIIIAX, TOBOPAT O HATHYUH HanOOJIee 3HAUNMON
B3aMMOCBSI3H MEXIy CTEIECHBIO IPOSIBICHHUS PEOCHKOM COICHCTBHUS CBEp-
CTHHKY B SKCIICPUMCHTAILHOW CUTYAIIMU M TIOKa3aTeNieM 10 pe)epeHTHOCTH
B CUCTEME CTaTYCHBIX OTHOIIeHUH Manoil rpynmsl (r = 0,366 (p <0,01)), uto
MOJTBEPIKIACT OMMCAHHYIO PaHee OOIIYI0 TCHICHIIMIO K YCHJICHHIO BITHSHUS
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KOTHUTUBHOTO KOMITOHEHTa Ha CHCTEMY COIMAlbHBIX OTHOIICHHH peOeH-
Ka B 3—4 Kjaccax IIKOJbI B CpaBHCHHHU C HA4YaJIbHBIM IICPUOAOM MJaJlIC-
IO IIKOJBHOI'O BO3PacTa, B KOTOPOM BEAYIIYIO poiib urpaet addexTuBHbIN
(3MOIMOHATBHBII) KOMIIOHEHT.

Penepryap neMOHCTpHPYEMBIX JETHbMH TUIIOB ITOBEJCHUS B 9KCIIEPUMEH-
TaJIbHOM CUTYyallMy IPEICTABICH B PUCYHKE 1.

a0

35

30

B TUnbI NOEEARHHUA B KCTIEPUMEHTA/IHOM CHTYaLMK ¢
Y4ETOM faHHIX, OAYYEHHIX N0 CTATYCAM AETel B
Manbix (y4eBHbiX) rpynnax cepcTHUKOB
BbICOKOCTATYCHbIS 4/IGHbI UCCAIEAYEMBIX Ty

25

20 B TUnbI NOBEASHUA B SKCNBPUMEHTANLHON CHTYaLIMK C
YETOM A3HHBIX, NOAYYEHHBIX NO CTATYCAM 4eTel B
ManbIX COLMaNsHsIX (y4eBHbIX) PpYNiNaX CBEPCTHUKOB

CpepHeCTaTYCHbIE 41eHbl HCCAAYEMbIX FpYNT

15

HTunbi NOBEARHHA B SKCNEPUMEHTaNbHOI CHTYaLMK C
Y4ETOM aHHIX, OAYYEHHIX N0 CTATyCaM AETel B
MabiX COLMansHoIX (y4eBHbIX) rpynnax cBepCTHUKOB
HuskocTaryckele 4neHbi recnegyemsix rpynn

10

Tunbl N0BEAEHNS B IKCNEPHUMEHTANbHOM CUTYaLN

Puc. 1. Tunvl nogedenust 8 SKChepuUMeHMATbHOU CUMYAYUU € Y4emom
OaHHBIX 0 CMamycax oemeil 8 MAIbIX COYUANLHBIX (VHEeOHbIX) 2PYNNAax c6epCmHUKO8

Tunsl moBeeHNs B 9KCIIEPUMEHTAIIBHOM CUTyaluu: 1 — oka3ajau MOMOIIb
HE TOJBKO B Mape, HO U JPYTUM AETSIM; 2 — oKa3ajiu MOMOIIb B Mape caMo-
CTOSATENFHO; 3 — OKa3aJld MTOMOIIb B TIape B OTBET HA NMPOCHOY CBEPCTHUKA;
4 — oKa3aJ¥ IOMOIIIH B MTApe 10 MPUHIIHITY «THI MHE, 51 Te0e»; 5 — OKa3aJIH I10-
MOIIIb B ITape Mocje MPOChObl SKCIEPUMEHTATOPA; 6 — HE OKa3aJi TOMOIIIH.

JlaHHBIE, TONy4YeHHBIE B pe3ybTaTe HAOIIONSHIS 32 MIIaJIINMH IITKOJTb-
HUKaMH B 3KCIIEPAMEHTAIFHON CUTYalllH, TIO3BOJIIOT TOBOPUTH O HATMIHAN
MpeanojaraeMoil HaMH B3aMMOCBSI3M TaKUX MapaMeTPOB, KaK MO3UIHSA HH-
JUBUJA B CUCTEME OTHOLUEHUM MEXIMYHOCTHOM 3HAYUMOCTH B MaJIOH CO-
[IUANTBHOM TPYIITIE U YPOBEHD Pa3BUTHS Y HETO MOBEICHYECKOTO KOMIIOHEHTA
MOpajbHO-HPABCTBEHHOTO Pa3BUTHS (CITOCOOHOCTH K COJIEHCTBUIO). MBI BH-
JIUM, 4TO Cpeay JeTel CaMOCTOSITeIhHO OKa3aBIIMX MOMOIIb (THI MOBE/e-
HuUs: 2), OONBIIMHCTBO — BBICOKOCcTaTycHbie 35 (13,61 %) u cpeanecraryc-
Hele 26 (10,12 %), B To BpeMsl, KaKk HU3KOCTATYCHbIE WIEHBI TPYIIIIBI peXe
nposiBIIsu nHUIMATuBY 4 (1,56 %).

OMmuprka, HapaOOTaHHAS B XOJIC HACTOSIIETO UCCICIOBAHUS, B LIEIOM,
TTOITBEPIKTAET HAMYNE 3HAYMMBIX KOPPEIIIIUOHHBIX B3aUMOCBS3EH MEXK-
Iy KOTHUTHBHEIM, TIOBEACHICCKAM U SMOLIMOHAIBHEIM KOMIIOHEHTAMH MO-
paTbHO-HPAaBCTBEHHOTO Pa3BUTHA PeOCHKA M OCOOCHHOCTSMH MOCTPOCHHS
OTHOIICHUH MEXJINYHOCTHOW 3HAYMMOCTH B MaJIOH COIMAIbHOM (YdeHHUUe-
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CKOH) TpyIIe CBEPCTHUKOB 110 U3MEPEHMSIM aTTPaKIMH, pedepeHTHOCTH U
MO3UIINH, 3aHIMAaEeMOW B CTPYKType HedopMaibHOH BiacTu. [lonmydeHHbIC
pEe3yJIbTaThl TOBOPSAT O €IUHOOOpa3uy BBIIBICHHBIX B3aUMOCBS3EH BO BCEX
THUIAX yYaCTBOBABIIMX B HCCIIEZOBAaHHM 00pa30BATEIbHBIX OpPTraHU3aIlNH,
Biuto4ast OO ¢ 3THO-KYIBTYPHBIM KOMIIOHEHTOM.

HapaGoTtannble B X0/1€ HACTOAIIETO MUCCIIEIOBAHUS IMITMPUICCKHE JTaH-
HBIE CIIOCOOCTBYIOT OOJiee IOJIHOMY OCMBICTICHHIO aKTYaJIbHOW KapTHHBI
COLMAIEHOW CHUTYAaIlUH Pa3BUTHUS COBPEMEHHBIX JIETEH B YCIOBHAX 00yde-
HUS B 00pa30BaTEeIbHBIX OPTaHU3AIMSIX PA3HOTO THIIA, POSKTUPOBAHHUIO JI0-
MOJTHUTENBHBIX MPOrpaMM Pa3BUTHs MOPaIbHO-HPABCTBEHHBIX M COLMAIb-
HO-IICUXOJIOTHYECKUX KOMIIETCHIIUH IeTel MIIaLIero MKOIBHOrO BO3pacTa,
a TaKXKe IMMOKa3bIBAIOT, YTO Majas COLManbHas IpyIIa, CKIaJbIBAIONINECcs
BHYTPU HEE OTHOILICHUS MEXKJIMYHOCTHOM 3HAUMMOCTH, HAIOJHEHHOE Iie-
peXMBaHUEM B3aUMOJICHCTBUE C WICHAMHU TPy ABJISIOTCA BaKHEHITNMHU
KOMIIOHEHTaMH ITOCTPOCHHS COLMAIBHOW CHTYyallMHd Pa3BUTHS MIIAJIIETO
HIKOJIFHUKA. VIMEHHO MaJjible COI[aIbHBIC TPYIIBI CBEPCTHUKOB B HANOOIh-
LIEH CTENEHU COCTABJIAIOT YCIOBUS, B KOTOPbIE IOCTENIEHHO BKIIIOUAETCS pe-
OCHOK, U U3 KOTOPHIX HCXOST TBOPUECKHE CHIIBI €TO Pa3BUTHS.
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In the context of current social situation as well as of so called “modern
childhood” discussion — child’s moral development is acquiring a new mean-
ing with the increasing globalization processes and digital society formation.

Scientific study and reflection of the child's social relation’s patterns and
moral development, especially in sensitive periods of growth has become
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more actual with the Federal State Educational Standard’s implementation in
Russia, emphasizing the particular importance of child's moral development
and social success as key personal competences of contemporary children.

Accepting the cultural-historical theory of L.S. Vygotsky we consider
moral development as a special cultural-historical paradigm, which' assim-
ilation is reached in the process of development through the interiorization
mechanism — from an external to an internal plan and from a shared to an in-
dividual (“social and psychological”). [3, P.145] According to L.S. Vygotsky
“external” and “internal” factors of development construct the common con-
text, which is reflected in the concept of “social situation of development”, as
“...aunique, specific for the given age, single, unrepeatable attitude between
child and external reality, mainly social.” [4, P.258].

Fundamental principles of L.S. Vygotsky's theory staying actual, are en-
riching by the new contents, giving more perspectives for further studies,
including child's moral development component's research.

Knowledge of the key moral categories, moral judgment's flexibility (cogni-
tive plan of moral development), ability to empathize and to support (emotional
and behavioral plan), being in our research focus, appear as components of form-
ing child’s cultural attitude to the external reality or “world view” [2, c. 315].

Current research is devoted to the study of child's moral development com-
ponents in correlation with interpersonal relations in a social group of peers. The
empirical study of moral development and relations of interpersonal significance
in a small social group in primary school age was conducted in 2013-2015 in
a number of different Moscow schools: general educational institution (1051
named after G.V. Kisunko), general educational institution specialized in foreign
languages learning (1411), educational institution specialized in intercultural and
ethnic learning (1311 “Tkhiya”). The general sample volume is 257 children
(with 147 female, 110 male) — scholars of the 3-4" year, aged 810 years.

Methods: the questioner on the child's awareness about the key moral
categories (modified S.E. Rizhikova's questioner); the method of the moral
judgments® flexibility and the level of moral development study (modified
R. Selman’s method); the method of emotional states’ detection (adopted
Affective Situation Test for Empathy, N.D. Feshbach & K. Roe) with the
use of set of emotional-communicative game created by N.I. Belopolskaya;
experimental study of child’s ability to empathize and to support (modifica-
tion of the “Mosaic” method by E.O. Smirnova; sociometric (G. Moreno),
referentometric and leadership (A.V. Petrovsky, M.Y. Kondratyev) study of
the interpersonal relations in small social groups; statistical methods of data
analysis with the use of IBM SPSS Statistics 21.0.

The data analysis shows the average correlation between emotional com-
ponent of moral development and person’s attraction (emotional status in a
small social group, r=0,420 pu p < 0,01) as well as reference (significance
of person’s judgments for others, r=0,449 mpu p < 0,01) and leadership in a
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group of peers (r=0,345 npu p < 0,01). Correlation between the level of emo-
tional component of the moral development and the data on the integral status
position in a group is also average (r=0,442 mpu p < 0,01).

Generally, the results obtained show more strong correlation between the
cognitive component (in comparance with the emotional component) and
child’s status in the system of relations of interpersonal significance (for the
data details, please see Table 1).

Table 1
Correlation analysis data on the level of cognitive component
of moral development and status positions in the primary scholars’
social groups from the current study sample

A bout the k . . .
wa:::::ls czlt(e)gorie‘; ey Moral judgments” flexibility

Attraction (emotion- _ _
al status in a small (r _<0(’)5(§)12) (r _<0(’)607 16)
social group) pP=Y P=Y
Reference (signif- r=0422 r=0.745
icance of person’s 2 2
judgments for others) (p=0,00) (=0,01)
Leadership in a r=0,427 r=0,641
group of peers (p<0,01) (p<0,01)
Integral status in a _ _

! =0,501 r=0,776
small social group of =5 P
peers (p<0,01) (p<0,01)

Markers

— weak correlation
— average correlation
— high correlation

Data obtained in the current study illustrate the peculiarities of age dy-
namics of the relations of interpersonal significance development in a social
group of peers — when the cognitive component of the child's “world view”
and relations” with peers view assessment is becoming more and more strong.
If the beginning of primary school age is the time of pure perception and full
acceptance of the significant adult’s (teacher) point of view, as well as con-
structing group relations fully based on the emotional component (attraction),
then the last period of primary school age is the time when reference and
unformal leadership start to play the first part in the children’s interpersonal
relations’ structure that becomes more accurate and organized (M.Y. Kon-
dratyev) and is more correlated with the data on the level of cognitive com-
ponent of moral development in comparence with the emotional one.

The strongest correlation was also fixed between children's behavior and
his/her reference status position in small social group in the experimental
study (working on a group task, requiring mutual help). (r=0,366 (p <0,01)),
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that proves the above mentioned tendency for the increasing of the cogni-
tive component's influence on a system of child's social relations during 3—4
school years in comparance with the beginning of primary school age with
it's affective (emotional) basis.

The repertoire of children's types of behavior observed in the experiment
can be seen in the Figure 1.

40

35

35 30
30 & 27
25 21 H High-status members of the study
20 17 groups

15 —+ 1130 11 13 12 g M Average-status members of the
10 - 9 6/ s 7 study groups

4
5 - /.l 3 e — .- MLOW'StatUS members Ofthe Stud\/
0 - groups
1 2 3 4 5 6

Types of behavior observed in the experimental situation

Figure 1. Types of behavior observed in the experimental situation and the data on children’s
status positions in small social (academic) groups of peers

Types of behavior observed in the experimental situation: 1 — expressed
support to the partner in pare as well as to other children; 2 — expressed
support to the partner in pare; 3 — expressed support to the partner in pare
after the help request; 4 — expressed support to the partner in pare on mutual
conditions; 5 — expressed support to the partner in pare after the observer's
help request; 6 — did not express support.

Data obtained in the experimental situation observation prove the cor-
relation between position in the system of relations of interpersonal signifi-
cance in a small social group of peers and level of behavioral component of
moral development (ability to support). The most part of children with high
(13,61 %) and average (10,12 %) social position in group were children who
had demonstrated support in the experimental situation (2™ type of behavior —
“expressed support to the partner in pare”) as soon as children with low social
position demonstrated initiative more rarely (1,56 %).

Current empirical study in general proves the significant correlation
between cognitive, emotional and behavioral components of child's moral
development and peculiarities of interpersonal relations in a small social
(academic) group of peers — attraction, reference (significance of person's
judgments for others) and leadership in a group of peers. The data obtained
show the equal general correlations and tendencies in all types of educational
institutions represented in the sample including the educational institution
specialized in intercultural and ethnic learning.
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Data and results of the present study contribute to: fuller comprehension
of the actual social situation of development of today’s children in terms of
training in different types of educational institutions; designing additional
educational programs aimed at the development of moral and socio-psycho-
logical competences of primary school children. Also the presented study
shows that a small social group, with it's system of relationships of interper-
sonal importance, filled with the group members" experience of interaction,
are essential components of a social situation of development for a child. This
small social groups of peers to the greatest extent make up the conditions
under which gradually turns on the child, and from which come his creative
force development. Small social groups of peers particularly are the basis
of conditions in which a child gradually gets involved and which gives the
creative forces for his/her development.
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B nanHO# paboTe MBI IpeACTaBIIEM PE3yIbTAaThl MIECTH TEMATUIECKUX
HCCIIEIOBaHUH, MPOBEJACHHBIX B bpasuiaum u AHIIMH B paMKax [OBYX HC-
CJICIOBATENILCKUX TPOEKTOB O CO3AaHMK 00Pa30BATENBHBIX MPOCTPAHCTB,
KOTOpBIE BIIMSIIOT HA JUCKYPCHl M TIPAKTHKU NPENOJaBaHus U o0ydeHus. B
obJylacTy sI3bIKa ¥ 00Pa30BaHUs MCCIIEIOBATENBCKUN MPOEKT HAIPABIICH Ha
TTOHUMAaHHE B3aMMOCBSI3M MEXXAY HIKOJIBHBIM AU3aHHOM, apTehaKTaMu 1 UH-
CTUTYLMOHAJIBHBIMI ¥ HOPMAaTUBHBIMU JIMCKYpPCaMH, KOTOPBIE CIIOCOOCTBY-
0T BBIpAa0OTKE ITOBCEIHEBHBIX IIPAKTUK 00y4EHHUS.

Jannas pabora nocesineHa 00pa30BaHUIO M KOHPHUTYPAIHH JUCKYPCOB U
HX UCTIOJIb30BaHMIO B Pa3JIMYHbIX Au3aiiHax mkon Aurnuu u bpasunuu. Tak-
K€ MBI CTPEMHUMCS OHATH BIUSHUE IKOJIBHOTO AU3aiiHa, HHCTUTYIIHOHAIb-
HOTO M HOPMaTHBHOT'O JUCKypca M apTe(akTOB B Pa3UUHBIX KOHTEKCTaX.
Cornacuo KoanbsroBcku (Kowaltowski, 2013), pa3ButHe Iporecca mpemno-
JaBaHUs ¥ 00y4YeHHs IPOUCXOAUT B IIKONBHOH (pu3nueckoii cperne, cnenosa-
TENbHO, JAHHBIE YCIIOBUS JOJDKHBI ObITh IIPOAHATM3UPOBAHbI KAK PE3YJIbTAT
KyJIBTYPHOTO BBIPa)KEHHSI COOOIIECTBA, YTOOBI BKIIFOUUTD T€ aCIEKTHI, KOTO-
pBI€ BBIXOIST 3@ PaMKH 3/1aHHUS KaK TAaKOBOTO.

Takum 06pazoM, 00cykIeHNE He JOIDKHO OTPaHWINBATHCS TOJIBKO BOIIPO-
CaMH MPOEKTHPOBAHUS, HO B 0053aTEILHOM IOPSAKE BKIIOYATh B ce0s 0Opa-
30BaTesbHBIE U COLMAIbHBIE acreKThl. ClielyeT TakXKe YUUThIBaTh 0OCOOEHHO-
CTH MEXAWCLIHUILIMHAPHOTO IMOJX0/1a, BKIIIOYAIOIIETO BOCIIPUITHE 00pa3oBa-
TEJILHOTO MPOCTPAHCTBA YYAIIMMUCS, BOBJICYEHHOCTh OOIIECTBA B IIKOJIBHYIO
JKHM3Hb, I€arOTMYeCKoe BUICHUE U IPAKTUKY yduTeaeld 1 aAMUHUCTPAINY, a
TAKXKe IIKOJIYy KaK COLMOKYJIbTYPHBIM MHCTUTYT. B bpasuiuu mKonbHbIN 1u-
3aliH ABJIAETCS Pe3yIbTaTOM JOJIIOro HCTOPUUECKOrO MPOLECCa COLUANBHBIX
1 MOJINTUYECKUX NepeMeH. B 3ToM KOHTeKcTe IIKoJIa O-NPEKHEMY paccMma-
TPUBAETCS TOJIBKO KaK MPOCTPAHCTBO IS TIEpeady [IEHHOCTENH U HAKOTIIICHHS
3HAHUH, OTPAKAIOIINX CONNAIBHO-KYJIBTYPHbBIE M 00pa30BaTENIbHBIC ACHIEKTHI
Opasmisckoro obmectsa. @apua (Faria, 2012) yTBepkaaeT, 9T0 HECMOTPS Ha
To, 9yTO 00yueHne B bpasmmmu cymectyer yxe Oonee 200 ner u mperepiie-
JI0 3HAUUTENIbHbIC M3MEHEHHMS B BOCIIUTATEIBHON KOHLETIMN W MPAKTHKE, a
TaKKe B COAEPKaHUN yUEOHBIX IIPOrpaMM, JM3aiH MPOCTPAHCTBA OCTAJICS He-
W3MEHHBIM M KOPEHHTCS B €r0 CYIIHOCTH — «0Ee30roBOPOYHOE MOCIyIIaHHUE,
(opMHUpoBaHUE CYOBEKTHOCTH, TOMOT'€HHM3AIMsl MOBEACHHS, (parMeHTanus
BOCHpHATHS U KOHTpoub Tporieccay (Faria, 2012, p.103). Tem He menee, B
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nocieaHee BpeMs B bpaswiun peannsyrorcss HeCKOJIBKO MPOEKTOB, KOTOPhIE
HapymaroT TPpaJUIUOHHBIC NEAArOTUYCCKUE MTPAKTUKU U TTPCjIaratoT HOBbIC
aKIIEHTHI B 00Y4EHHH 1 ITOUCKE DoJiee epCOHATM3UPOBAHHBIX CPEo OydeHHsl,
HampHuMep, Takue Kak MpoekT «AHkopa» B Can-Ilaymy u mpoekt «kcnepu-
MeHTanpHas rumHa3us Kaproka» (CariocaExperimentalGymnasium) B «Hec-
MOKOITHOI» Tpymooe JKakapesnHpio B ropoae Puo-me-’Kaneiipo, #_koTopsie
OTJIMYAIOTCS OT NMMPOEKTOB, PEATM3YEMBIX B OCTANIBHBIX MTaTax bpasumm. ITo
TOM e NPUYMHE B AHIVINM NPAaBUTEILCTBEHHAs MporpamMma «CTpouM IIKO-
ne1 s oymymero» (BSF) (DfES 2003) 3amyckaeT mpoeKT mpeodpa3oBaHus
IIKOJILHOTO 00pa3oBaHMs 4epe3 MHAMBHUIyaslbHOEe oOydeHue. CaMmbIM mep-
CIIEKTHBHBIM B JJAaHHOW paboTe BUIAMTCS NOTEHIMAI COBPEMEHHBIX 00pa30oBa-
TEJIbHBIX TEXHOJIOTHH M JKeJIaHUE TIOBBICUTH TBOPYECKUI MOTEHIMA CPE/IbL.
Takum o0pa3oM, BbICTpavBaHUE AW3aiHa BUIUTCS Kak onHA U3 (OPM BIIHS-
HHs1, KOTOPasi TPAaHC(OPMHUPYET MPAKTHKY.

KnroueBbiMu acriekTaMu BBIIICOIMCAHHOMN MOJCIHU BIUAHUA CTAJIU. ITIOOII-
pEeHHE aBTOHOMHOT'O OOYYEHHsI CTyJICHTa Yepe3 «KJIacTepHoe 00yUeHUe», Co-
3[aHUE KPETKHUX CHCTEM KypaTOPCKOH IOMOIIH, YKPEIJIEHHE He3aBUCHMOCTH
C LENbI0 00ECTICUeHNS MIEPCOHATN3UPOBAHHOTO 00YUYEHHS B COOTBETCTBUH C
HyKJaMH KaX10¥ IIKOIbL. bpuTaHckoe mpaBUTEIbCTBO 000CHOBATIO BHECEHHE
M3MEHEHUH HEOOXOIMMOCTBIO 3aMEHBI TPaJUILIOHHBIX METOJIOB O0YUCHUS, C
AKTUBHOW POJIBIO YUHUTEIS, OOBSICHSIONIEr0 MaTepHai y JOCKH U MacCHUBHOMN
TIO3UIIMEH YYCHUKOB, BOCTIPHHUMAIOIINX HOBBIC 3HaHWS, HA T€, B KOTOPHIX
yJaliyecs akTUBHO BOBJIEKAIOTCS B IIPOLIECC ITOJYYEHHUS OIbITa TOCPEICTBOM
3aIpOC-OPUEHTHPOBAHHOTO 00yueHust. TeopeTnueckas OCHOBA UCCIIE0BaHMS
omnupaeTcs Ha BKIaj, Kotopblid cienan JI.C. BeIroTckuii B COIMO-KYIBTYp-
Ho-HcTOprdecKyro Teoputo (2001 [1934]; 2004 [1968]; 2009 [1934]), npexn-
MOJAralolylo, YTO YeJOBEUECKOE CO3HAHME HEMOCPEACTBEHHO CBSA3AaHO C
HCTIOJIB30BaHUEM apTe(haKTOB, KOTOPBIE SIBISIOTCS KYJIbTYPHO, HICTOPUUIECKU
1 MHCTHTYIIHOHAIBHO 00YCIIOBJICHHBIMHU, U KOTOPBIE OIIOCPEOBAHBI JICATEIb-
HOCTBIO yesnoBeka. Kpome toro, Jsauenc (2008) mogaepkuBaeT BaKHOCTD I10-
HUMAaHHUS Pa3roBopa B KOHTEKCTE U KOHTEKCTA B Pa3sroBOPE; B MPOJIOIDKECHIE
nzeit JI.C. Beirorckoro oH BUANT HEOOXOANMOCTh Pa3pabOTKH COLMATBLHOTO
HCCIIE0BATENBECKOr0 HHCTPYMEHTAPHS I aHaIn3a POJIN JIMYHOCTH B KOH-
KpeTHOM KoHTekcTe. baxtun (2010 [1924]) npeanonaraer, 4To IMEHHO ap-
XUTEKTOHWYEcKas (opMa AUKTyeT MOHMMaHUE BBICKA3bIBAHUMH, ClIEJIAHHbBIX B
Pa3HBIX KOHTEKCTAX, CBA3aHHBIX C qU3aiiHOM. VIMEHHO B apXHUTEKTOHUYECKOH
(opMe MBI MOXKEeM HalTH (OPMBI S3bIKa, KOTOPBIE XapaKTePHBI ISl KOHTEK-
CTOB YaCTHOM JKU3HU, COLTUATIBHBIX U HCTOPHUYCCKUX KOHTCKCTOB B Pa3JIMYHbIX
00JIacTsIX 4eIOBEUECKON NiesaTebHOCTH. [IoHMMast 3TH acreKThl ¥ MX CIIeLH-
(HyecKyl0 OpraHu3alrio, MOKHO TOHSAThH Pa3iuyuHbIe (OPMBI SA3bIKa, BO3HHU-
KaIOLIMeE U3 ONPEIEICHHON YeIIOBEYECKOM IESATENBHOCTH.

Cornacao bepumreitay (1990, 1996, 1999, 2000), oTHOWMICHUS BIACTH
1 KOHTPOJISA BHYTPH YUPSKICHUS, KaK MPAaBHIIO, PETYIUPYIOT (POPMBI KOM-
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MYHHUKaIUU WM OTKPHITOTO MPOCTPAHCTBA JJIsI PA3IMYHBIX (OPM KOMMY-
HUKallU¥, TEM CaMbIM CO3/aBasl pas3JIMuHbIC IUCKYPCUBHBIE apTe(aKThI.
Hampumep, B BbICiIEH CTENEHU CTPYKTYPUPOBAHHOM U KOHTPOJIUPYEMOI
MIeIarOTHYECKOI MpaKTHKE, KOTOpasi HAlpaBlIeHa Ha PETYIMPOBAHUE MPO-
mecca 00y4eHus CTyJICHTOB, MOT'YT HaOJrogaTeCs Oojiee aCHMMETPHYHBIE U
HUEPapXUUYECKHE CBA3U AUCKYPCUBHBIX NPAKTUK MEXIY CTYIEHTaMH M IIpe-
nofasarensiMu. OIHaKO B MEHee KOHTPOJIMPYEMOW CTPYKTYpE CTYICHTBI MO-
T'YT OBITH O0JIee aKTHBHBIMH, YTO MOKET 00€CTIeUnTh O0JIee CHUMMETPHUYHYIO
CBSI3b MEXY YUUTEIEM M yYCHUKOM B UX JUCKYPCHBHBIX IPAKTHKAX.

Bepumrreita (1999) onpenenser negarormyecKie TUCKypCH B IBYX KIIaCCH-
(DMKaIMOHHBIX CTPYKTypax: TOPH30HTAIBLHON U BepTHKaIbHOH. OH yTBEepxaa-
€T, 4TO FOpHSOHTaJ'[LHBIﬁ JUCKYPC HaXOAUTCA MOJ BIMAHHUEM HOBCC}:[HGBHOﬁ
JESATENIbHOCTH, KOTOpasi SBJISETCS JIOKAJBbHOH, KOHTEKCTYaJIn3MpPOBAaHHOM,
crienuIHOMN, He BBRIPAKEHHOW CJIOBaMM, MHOTOOOPA3HON ¥ MPOTHBOPEUUBOI
B Pa3IMYHBIX KOHTEKCTaxX. JTa CTPYKTypa OTpakaeT To, KaKuM o0pa3oM Oblia
co3/1aHa KyJIbTypa. BepTrkanbHbIH JUCKypC ONpeiesieH M OCHOBBIBASTCSI HA He-
PapXUUECKO OpraHu3alyy, Ha KOHTEKCTE, KOTOPbIH 001a1aeT 0COOBIMU KpUTE-
PUSIMH, TIPOSIBIIIIOLIUMU B IPOAYLIMPOBAHUU U PACIIPOCTPAHEHUU TEKCTOB.

l'opu3oHTaNBHBIA TUCKYPC OpraHW30BaH B HPOIYLHPOBAHHH, KOTOPOE
OIIpeZIeIsieT NeSATENbHOCTh W MPAKTHKY, TaKUM 00pa3oM, OH BKIIOYAET B
ce0s1 Habop cTpaTeruii, KOTOpbIE SBISAIOTCS JIOKAIbHBIMU, OPTaHU30BaHHBI-
MH B KOHKPETHBIX KOHTEKCTAX M OTPAXKArOT CBA3b JIIOAEH ¢ 00bruasiMu. B ro-
PHU30HTAIBHOM ANCKYpCE penepTyap CTpaTeruil MHANBUAA COCTABISIETCS Ha
0a3se 3alaHHOI KyJIBTYpBI, KOTOpas 3a4aeT IPaBHJIa, yIPABIIOIINE IOTOKOM
KYJIBTYPHBIX IIPOLIECCOB U PETIEPTYyapoOM yYaCTHHKOB.

B cootBeTcTBHM € TEOPETHYECKUMI OCHOBaMH, PACCMOTPEHHBIMH B HACTOSI-
11ei paboTe, Mbl aHATM3UPYEM HHTEPBBIO PYKOBOJUTENEH, N300paKeHNs], a TaK-
e 0OCOOCHHOCTH BOCTIPHSITHS CTYICHTOB IIECTH TEMAaTHUECKHX UCCIIEIOBAHNH,
MPOBEJEHHBIX B bpasuimu n AHINY, ¢ HEeIbl0 ONPEAENICHHS BIUSHUS AUCKYP-
COB U IPaKTHK 00y4YEHHs] Ha COLIMOKYJIbTYPHBIE 00pa30BaTeNbHbIE MMPOCTPaH-
CTBaB YCJIOBUSIX PA3IMIHBIX TU3aHHOB 00pa30BaTEIBHBIX YIPEKICHHUMH.
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In this paper we present the findings of six case studies of two research
projects, one in Brazil and another in England about how discourses and
practices of school design produce educational spaces which influence the
discourses and practices of teaching and learning. In the field of language and
education the joint projects seek to address the relationship between school
design, artefacts and institutional and regulatory discourses that contribute to
the production of everyday practices of schooling.

This paper is drawn on the findings on how discourses are configured
and how educational vision and practices are used in different school designs
in England and in Brazil. We then seek to understand the impact of school
design, institutional and regulatory discourse and artefacts in these different
contexts. According to Kowaltowski (2013), the development of the teach-
ing-learning process takes place in the school physical environment and,
therefore, such environment should be analysed as a result of the cultural ex-
pression of a community, to incorporate aspects that go beyond the materiali-
ty of the building. Therefore, the discussion should not be restricted to design
issues, but also to educational and social issues. A multidisciplinary look that
includes students’ perceptions of the learning space, community involvement
in the school, teachers’ and heads’ pedagogical vision and practice and the
school as a socio cultural institution should be take into account. In Brazil,
schools design results from a long historical process of social and political
change. In this context, the school is still seen only as a space for transmission
of values and accumulation of knowledge, reflecting sociocultural and educa-
tional aspects of the Brazilian society. Faria (2012) identifies that schooling
in Brazil has existed for over 200 years and has undergone major changes
in educational vision and practice, and curriculum content, but their design
spaces have remained unchanged and rooted in its essence of “taming bodies,
shaping subjectivities, homogenising behaviours, fragmentation of percep-
tion and control of production”. (FARIA, 2012, p.103). However, lately in
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Brazil, there are a few projects breaking traditional pedagogical practices by
proposing new learning spaces and searching for more personalised learning
environments, such as Ancora Project in Sdo Paulo and GEC Project (Carioca
Experimental Gymnasium) in the not “pacified” slum of Jacarezinho in the
city of Rio de Janeiro, among others across different states of Brazil. At the
same token, in England the New Labour Government’s Building Schools
for the Future (BSF) (DfES 2003) programme starts a project to transform
schooling through personalised learning. The perspective of personalisation
is taken by the pedagogic potential of new technologies and a desire to en-
hance creativity. At which point building design becomes seen as form of in-
tervention that would transform practice. Aspects of this intervention model
were to encourage student’s autonomous learning through ‘learning clusters’,
strong pastoral-care systems and strengthening independence to provide per-
sonalised learning in accordance of each school needs. The British govern-
ment’s rationale for change was grounded in an intention to replace tradition-
al teaching methods which focused on a ‘chalk and talk’ model of education
in which students were passive recipients of this knowledge to one in which
students became actively engaged with the learning experience through inqui-
ry-based learning. The theoretical framework of this discussion draws mainly
on Vygotsky (2001 [1934]; 2004 [1968]; 2009 [1934])’s contributions to the
Socio-Historical-Cultural Theory, which assumes that the relationship of hu-
man consciousness is directly linked to the use of artefacts that are culturally,
historically and institutionally situated, and which are mediated by human
activities. Furthermore, Daniels’ (2008) highlights the necessary importance
of understanding conversation in context and the context in conversation; In
a post-Vygotskyan light, he suggests the necessity to develop social research
tools to analyse the individual’s role within their specific context. Adding to
that, Bakhtin (2010 [1924]) discusses that it is from the architectonic form
that we understand the dimensions of utterances practiced in different spaces,
which are directly linked to their design. It is in the architectonic form that we
can find forms of language which are characteristic of private life, social and
historical contexts, in various fields of human activity; by understanding such
aspects and their specific composition, different forms of language arising
from a specific human activity can be understood.

For Bernstein (1990, 1996, 1999, 2000), relations of power and control
within an institution tend to govern forms of communication or open spaces
for different forms of communication to emerge, thus giving rise to different
discursive artefacts. For example, in a highly structured and controlled ped-
agogical practice, which aims at regulating the process of student learning, a
more asymmetrical and hierarchical relationship of discursive practices be-
tween students and teachers can be observed. However, in a less controlled
structure, students can be more active, which may provide a more symmet-
rical relationship between teacher and student in their discursive practices.
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Bernstein (1999) defines pedagogical discourses in two classificatory
structures: horizontal and vertical. For the author, the horizontal discourse is
imbued with daily activities, which are local, contextualised, specific, tacit,
multifaceted, and contradictory to different contexts. This structure reflects
the way in which a culture was created and established. The vertical dis-
course is explicit and is based on hierarchical organisations, a context that
is shown by specific criteria in the production and circulation of their texts.

The horizontal discourse is organised in production that defines activities
and practices, that is, it involves a set of strategies that are local, organized in
specific contexts and are dependent, to maximize encounters with people and
customs. Within a horizontal discourse, the individual’s repertoire is drawn
from a culture already established that produces rules which control the flow
of procedures of the desired culture to the repertoire of those involved.

In accordance with the theoretical background stated in this paper we will
analyse through head’s interviews, pictures, students’ perceptions from the
six case studies of Brazil and England how discourses and schooling prac-
tices in different school designs produce social cultural educational spaces.
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Lumuposanue 6e3 paspeuwienus agmopos 3anpeweHo

CauImKoM MHOTHE MOJIOBIC JIFOJF CETOTHS OKa3bIBAIOTCS Ha 33JBOPKAX
CHCTeMbI 00pa30BaHUs WIH MCKIFOUCHHBIMA W3 MIKONBL. CpeHue MIKONEL, B
YaCTHOCTH, COOOIIAIOT, YTO MHOTHE U3 MX YICHHKOB H30 BCEX CHJI CTApAIOTCS
CIIPaBHUTHCS C TBOWHBIME TPEOOBAHUSIMH CHCTEMBI 00pa30BaHUsI, HAIICIICHHBI-
MU Ha PE3YJIBTAT, H CO CIIOKHBIMH ITEPEX0IaMH, C KOTOPBIMH OHHU CTATIKHBAIOT-
¢s B CBOEH JIMYHOU 1 OOIIECTBEHHOM KU3HU. B 00bIIell 4acTH UCCie 10BaHUI
BBICKa3bIBACTCS TPEIIIONI0KEHHE, YTO MapruHaIn3aIys B chepe oopasoBaHus
HUMEET HeTaTUBHBIC IOJTOCPOYHBIC TIOCICICTBUS /IS MOJIOIBIX JIFOCH, BITUSICT
HA UX MOCIEAYIOIIYIO CONMAIBHYIO aKTUBHOCTD B OOIIECTBE, 8 TAKIKE HA aKa-
JIEMUUYECKUE JOCTIKEHHS, SMOIIMOHATIFHOE Pa3BUTHE U OyIYIIyIO TPYAOBYIO
nestensHOCTE (e.g. Ball, 2006; Duckworth & Schoon, 2012; Lumby, 2013;
Stamouetal., 2014). BeposiTHO, MHOTHE W3 STHX MOJIOJBIX JIFO/IEH HEBOJIHHO
OTKa3BIBAHCH OT TeX PopM 00yUdeHHs, C KOTOPHIMH OHH He CTIPaBILUTUCE. [1o-
MOIITh, KOTOPasi OKa3bIBACTCA IIKOJIOH TeM, KTO CTapaeTcs YCBOUTH MPOTpaM-
My, KaK MPaBUIIO, CBOAUTCS K IpHEMaM, KOTOPBIE C CAMOTO Havara MOKa3ain
cBoto Hea(ppekTuBHOCTE. OTHAKO BCe OOIBIIE MPU3HACTCS TOT (PAaKT, YTO IMO-
UM 1 BOOOPaKEHHUE SBIISIOTCS IECHTPATBHBIMHU aCIICKTaMH Pa3BUTHUS CIIOCO0-
HOCTH MOJIOJIBIX JIFOZICH K CAaMOPETYJISAINH, SMIIATHH, COBMECTHOH padote (e.g.
Fleer & Hammer, 2013; Hughes & Wilson, 2004).

B npotuBoBec yueOHOMY IpoLieccy, TeaTpaibHbIC U TBOPUCCKHE MPOTrpaM-
MbI B KaYe€CTBE BHEKJIACCHOW PabOThI MOTYT CTaTh BPEMEHHOM IMEPEbIIIKOI
JUTST HEKOTOPBIX MOJIOJIBIX JIFOAEH M o0ecrednTh (POPMUPOBAHUE Y HUX «CO-
TJIACOBAHHOWY» HICHTHYHOCTH M KYJIBTYPHO-OIIOCPEIOBAHHBIX OTHOIICHHH
yIpaBleHUsI U KOHTPOJS. TBOPUECTBO MOXKET NPEUIOKUTH HEKOTOPBIM MO-
JIOABIM JIFOJISIM, PUCKYIOIINM CTaTh HEAPY KEITIOOHBIMH, MOIITHBIC HHCTPYMEH-
TBI JUTSL CO3IaHUS KOHTEKCTOB, KOTOPEIC TMTO3BOJIIOT UM IIEPEOCMBICITUTE CO0-
CTBEHHYIO UICHTUYHOCTh M BHOBH BKIIFOUMTHCS B MIKOJBHYIO km3HB (Daniels
& Downes, 2014; Wallace-DiGarbo & Hill, 2006). Borutomiasics B «apyroro»,
CTAaHOBSICh Ha BPEMsI XYI0KHIUKOM WIIH aKTEPOM, MOJIOJIBIC JIFOJHM MOTYT pabo-
TaTh B COTPYAHUYCCTBE CO CBEPCTHUKAMH W B3POCIBIMH, YTO MMO3BOJISIECT UM
0CBOOOJIUTRCSI OT CTpaxa HEeyJauyd U TPYAHOCTEH B CBOMX TEKYIIUX B3aHMO-
JEUCTBUSX ¢ corraiibHbiM MupoM (Wright & Rasmussen, 2001). Kymnep omnu-
CBIBACT 3TO KaK MPOIIECC PECUTHU(DUKAIHH:
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«Pecuenugpuxayus npednonazaem pazeumue HObIX U NOSUMUBHBIX UOEH-
muyHocmel, U Kax creocmeue omHoweHuil U Onbima, Komopbvle UsMeHAIom
U3HAYANbHbIE He2amuUGHble NPeoCcmagieHus yYuyeHuka o cebe, nocpeoCcmeom
PACKpbIMUs NOLYYeHUs 00KA3amMenabCme 0 HAMUYUL Y He20 HCeNaAeMblX, NO0-
orcumenvhvix kauecms (1993:139).»

B 3T10ii cTaThe MBI IIpeACTaBUM 0030p M aHAIN3 JAaHHBIX, TOJTYYCHHBIX U3
OIIBITA YYaCTHS MOJIO/BIX JIFO/IEH B TPEX Pa3HBIX IPaMaTHYECKUX MpOrpaMMax
1 OJTHOM JTIOOHUTENbCKOM TeaTpe. Hama ncenenoBarenbekast rpymita Habmroa-
J1a 32 HECKOJIbKUMHU 3aHSATUSMU B K101 U3 mporpamm B TeueHue 20142015
y4eOHOTro rojia, a Takke Opajia MHTEPBBIO KaK Y MOJIOABIX JIIOZIEH, KOTOphIe
MIPUHAMAJIH yYacTHe B MPOTrpaMMax, Tak M y Ipo(ecCHOHANO0B, C KOTOPHIMU
oHM paboranu. JlaHHbIE IPENICTABIISIOT CO00# KpaTKyr0 XapaKTEepUCTHKY IPO-
CKTOB, pa60TalOH11/lX C KOHKPETHbBIMU MOJIOJAbIMU JIIOJAbMU B onpeﬂeneHHmﬁ
nepuoJ| BpeMeHH. TeM He MeHee, OHa J1aeT OJTHOBPEMEHHO HEKOTOPOe Mpeji-
CTaBJICHHE O HapabOTKaX M LEJSIX TeaTPaIbHBIX POEKTOB, a TAK)KE TPUBOAUT
OTBETHI U OIMCAHUE OIBITA MOJIOMBIX JIOJEH, KOTOPBIE HAUMHAIOT ITOCTEIICH-
HO (hopMHpOBaTH O0JIee MO3UTHBHOE BUICHUE CeOsI.

Y MONOIBIX JIFOZEH, C KOTOPBIMU MBI Pa3roBapHBalH, CYIIECTBYIOT CBOU
HCTOPHH TPYIHOCTEH B MPOLIECCE pa3pelIeHns] KOH(PIMKTOB U AUIIEMM, C KO-
TOPBIMH OHH CTOJIKHYJIMCH B COLIMAJIEHOM MHPE MIKOJILHOTO 00pa30BaHMs U B
CBOEM OKpPY>KCHHH. DTH CTOJKHOBEHHS MEXIY IBYMSI MUPAMH — JIMYHBIM U
KOJUICKTUBHBIM — B OIIpeJIeJICHHbI MOMEHT SIBJISIFOTCS COLMAIBHBIMY, a B JIpY-
TOf MOMEHT — KYJIETYPHBIMH, M OHU UMEIOT CBOMCTBO HAKaIUINBAaThCS B TeUe-
HHE JIOJITOro BpeMeHH. [IJ1sl TUX MOJIOIBIX JII0JIeH )KU3Hb BUINUTCS CIIOKHOU 1
MHOT[Ia Xa0TUYHOM. [ToMOIIIb JIFOOUTEIHCKOro TeaTpa 3aKII04YaeTCs B TOM, YTO
MOJIOABIM JIFOAAM TMpe€ajIararoT aJiIbTEPHATUBLI 3TUM JIMYHBIM, KYJIbTYPHBIM U
HCTOPUYCCKUM criocodam BOCIHIPpUATHA MUpPaA. ﬂaBaﬂ BO3MOYXHOCTbD IMOJTYUYCHUA
OIBITA B Pa3NuuHbIX (hopMax, mpeyiaras 3KCIEPUMEHTUPOBATh C APYTHMHU
JIMYHOCTSIMH, TEaTP MPEIOCTABIISET BO3MOXKHOCTD PE(ICKCHU U JINYHOCTHOH
TpaHc(opManuu. ITOT ONBIT OBITHA B KAYECTBE «JPYTOro» IpemiaraeT cpel-
CTBA CYIIECTBOBAHMUS B COIIMAIILHOM MUPE B MHOM MO3UIMH, O1aronapst HOBO-
My OITBITY. TeaTpabHbIe TPOEKTHI TTOMOTIIH OTCTPAHEHHBIM MOJIOJIBIM JIFOJISIM,
TIOCKOJIBKY OJrarofiapst UM, MOSIBHIIACh BO3MOXKHOCTB 3aMEHHUTH CIIOXKHYIO Te-
KYIIYIO COIMAIBbHYIO CUTYaIMIO Pa3BUTHS HAa HOBYIO COLIMAIBHYIO CHTYAIHIO
Pa3BUTHS, ONMPAIOIIYIOCS Ha TIOBBIIICHHYIO CAMOOILICHKY 1 O0Jiee TO3UTHBHOE
coraibpHoe B3anmoneiictere (Tawell u coaBropsr, 2015).

Brirorckuii yacto UCnonbp30Bal Meradopy CIEeHbl Kak MPOCTPaHCTBa, B
KOTOPOM JIMYHOE W COLMAIbHOE CTaJKMBalOTCA. Korjga ecth CTOJIKHOBEHHE
MEXy JTUIHBIM U 00IIIECTBEHHBIM (TOYKA KPHU3HCA), YETIOBEK MOXKET Ha4aTh
CMOTpETh Ha Bemu mo-HoBoMmy. Kak ykaseiBaroT @mup (2015), Cmaropus-
ckuit (2011) u Spomesckuit (1989), BrroTckuii BocipuHUMAl MO3HAHKE U
SMOLIMH B TECHOHN B3aMMOCBS3U. Beirorckuit (1991: 77) yTBepxmai, 9To «BO-
0o0pa)keHHe B IIOAPOCTKOBOM BO3PACTE, C TOUKH 3PCHHUS PA3BUTHS, SIBISIETCS
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MPEEMHUKOM JIETCKOW HTpbl». BooOpaxkeHHe, pOXKICHHOE Yepe3 COIHAb-
HYIO CHUTYAIIMIO MTPhI, MOKET ITOMOYb MOJIOJIOMY YEJIOBEKY U3MEHUTH CBOU
MPECTABICHHS O BOOOPaKaeMbIX MUPAx OyIyIIero.

OO1as mo3uiys, BEIIBUHYTAsl B AaHHOH paboTe, 3aKII0YaeTcsi B TOM,
YTO cucTeMa 0Opa30BaHUs YacTO HE B COCTOSHHU O0ECHEeYHTh OTCTPAHEH-
HBIM MOJIOZIBIM JIFOASIM BO3MOXHOCTh TPaHC(HOPMHUPOBATH CBOIO COLHAJb-
HYIO CUTYalHuio. DTOT «KPHU3UC 33CPIKKU» MOXKET UMETh Pa3pylINTEIbHbIC
MOCIEACTBHSL U TEX MOJIOJBIX JIFO/ICH, KOTOPBIE OCTAIOTCS «TPYIHBIMUY.
OCHOBHOE BHIMaHUE yJIEISIETCS MPOIIECCY COUATBFHOTO H 3MOIIMOHAIEHOTO
pa3BUTHS, TaK KaK MOJIOJbIC JIFOAH JBHUTAIOTCS OT CUTYAIlH KPH3HCa K I10-
TEHIIUAJIFHOMY COI[MAJIbHOMY BO3BpATY K yUCOHOW JEATCIFHOCTH B IIKOJIE.
l'umotesa, mocraBieHHAs B TaHHOHN paboTe, 3aKIFOYACTCS B TOM, YTO BBOJIS
3JIEMEHT COIMATM30BAHHOMN UIPhI B Y4COHYIO MPOrpaMMy C MTOMOIIBIO TBOP-
YECKHX MEPOIPUATHII MOKHO IOMOYB MOJIOJIBIM JIFOJISIM TIEPECMOTPETh KPH-
3UC COLMAIBHOM CUTYaluu pa3BuTHs (Beirorckuii, 1998).

Increased self-
esteem in young

Better ability to

cope with and
manage feelings.
Improved ability to
positively interact
with others.

Puc: Tawell u coagmopwr, 2015:. 38

Cnucok numepamypoi.

1. Ball, S.J. (2006). Education policy and social class: The selected works of
Stephen J Ball. London: Routledge.

2. Cooper, P.W. (1993). Exploring pupils’ perceptions of the effects of res-
idential schooling on children with emotional and behavioral difficulties,
Child & Youth Care Forum, 22(2), pp. 125-141.

3. Daniels, H. and Downes, E. (2014). Identity and creativity: The transfor-
mative potential of drama lessons, Journal of Modern Foreign Psycholo-
gy, 3(2), pp. 41-71.

4. Duckworth, K. and Schoon, 1. (2012). Beating the odds: Exploring the im-
pact of social risk on young people’s school-to-work transitions during re-
cession in the UK, National Institute Economic Review, 222(1), pp.38-51.

5. Fleer, M. (2015). Pedagogical positioning in play — teachers being inside
and outside of children’s imaginary play, Early Child Development and
Care, 185(11-12), pp. 1801-1814.

6. Fleer, M. and Hammer, M. (2013). Emotions in imaginative situations:
The valued place of fairytales for supporting emotion regulation, Mind,
Culture, and Activity, 20(3), pp. 240-259.

7. Hughes, J. and Wilson, K. (2004). Playing a part: The impact of youth theatre
on young people’s personal and social development, Research in Drama Ed-
ucation: The Journal of Applied Theatre and Performance, 9(1), pp. 57-72.

326



10.

11.

12.

14.

15.

16.

Lumby, J. (2013). Education isn’t working for us — listening to disengaged
young people, BERA Insights, (5), pp. 1-4.

Smagorinsky, P. (2011). Vygotsky’s stage theory: The psychology of art
and the actor under the direction of perezhivanie, Mind, Culture, and Ac-
tivity, 18(4), pp. 319-341.

Stamou, E., Edwards, A., Daniels, H. and Ferguson, L. (2014). Young
people at-risk of drop-out from education:Recognising and responding to
their needs. Oxford: University of Oxford.

Tawell, A., Thompson, 1., Daniels, H., Elliott, V. and Dingwall, N. with
Rubtsova, O. and Munk, K. (2015).Being Other: The effectiveness of arts
based approaches in engaging with disaffected young people. Oxford:
University of Oxford.

Vygotsky, L.S. (1991). Imagination and creativity in the adolescent. Soviet
Psychology,29, pp. 73-88.

. Vygotsky, L.S. (1998). The problem of age (M. Hall, Trans.). In: R.W. Rie-

ber (Ed.), The collected works of L.S. Vygotsky: Vol. 5. Child psychology
(pp- 187-205). New York: Plenum Press.

Wallace-DiGarbo, A. and Hill, D.C. (2006). Art as agency: Exploring
empowerment of at-risk youth, Art Therapy: Journal of the American Art
Therapy Association, 23(3), pp. 119-125.

Wright, P.R. and Rasmussen, B. (2001). Children and drama: Knowing dif-
ferently. In: M. Robertson and R. Gerber (Eds.), Children’s ways of know-
ing: Learning through experience. Camberwell: ACER Press, pp. 218-232.
Yaroshevsky, M. (1989).Lev Vygotsky. Moscow: Progress Publishers.

Being Other: Transforming the social
situation of development through drama

Tawell A., Thompson 1., Daniels H.R.
University of Oxford (Oxford, UK)
alice.tawell@education.ox.ac.uk
Pyébyoea O.B.
Moscow State University of Psychology & Education (Moscow, Russia)
ovrubsova@mail.ru

Not to be quoted without permission of authors

Too many young people find themselves on the margins of education or
excluded from school. Secondary schools, in particular, report that many of
their pupils struggle to cope with the twin demands of a results driven edu-
cation system and the difficult transitions that they have to negotiate in their
personal and social lives. Much of the research suggests that marginalisation
in education has negative long-term consequences for young people in terms
of social engagement in the wider world, academic attainment, emotional
development, and future employment (e.g. Ball, 2006; Duckworth & Schoon,
2012; Lumby, 2013; Stamou et al., 2014). Arguably many of these young
people have become estranged from forms of schooling that they find diffi-

327



cult to navigate. Within schools, the remedy offered to those who struggle
to engage with an academic curriculum has traditionally been to offer more
of what has failed in the first place. However, there is a growing recognition
that emotion and imagination are central aspects in the development of young
people’s ability to self-regulate, empathise with others, and work collabora-
tively (e.g. Fleer & Hammer, 2013; Hughes & Wilson, 2004).

In contrast to the rest of the curriculum, drama and arts programmes of-
fered outside of the school environment may offer temporary respite for some
young people through the creation of ‘negotiated’ identities and culturally
mediated relations of power and control. The creative arts can offer some
young people who are perhaps most at risk of becoming disaffected a pow-
erful set of tools for creating contexts that may provide them with the oppor-
tunity to re-negotiate identities and hence re-engage with school (Daniels &
Downes, 2014; Wallace-DiGarbo & Hill, 2006). Through being ‘Other’, in
role as artist or actor, the young people work in collaboration with peers and
adults to free themselves from the fear of failure and the constraints of their
current interactions with the social world (Wright & Rasmussen, 2001). Coo-
per describes this as a process of resignification:

‘Resignification involves the development of new and positive identities
as a consequence of relationships and experiences which undermine the pu-
pil’s original negative view of self, by revealing evidence of desirable, posi-
tive qualities’ (1993:139).

In this paper, we will provide an overview and analysis of the accounts
we have gathered of disengaged young people’s experiences of participating
in three different drama programmes at one community theatre. Our research
team observed several sessions in each of the programmes during the academic
year 20142015, and interviewed both the young people who were involved in
the programmes and the professionals they worked with. The accounts repre-
sent snapshots of the projects working with particular young people in a specific
period of time. However, they also offer both a glimpse into the workings and
objectives of the theatre projects, as well as the responses and experiences of the
young people as they begin to project a more positive trajectory for themselves.

The young people we spoke with have personal histories of difficulty in
reconciling the tensions and dilemmas that they have encountered in the so-
cial world of schooling and their communities. These collisions between the
personal and the collective worlds are at one moment social and at another
moment cultural and they have a cumulative effect over time. For these young
people life is experienced through a complex and sometimes chaotic lens. The
interventions that the community theatre offered young people provided al-
ternatives to these personal, cultural and historical ways of experiencing the
world. Through offering the possibility of different forms of experience, of ex-
perimenting with other identities, they provided opportunities for reflection and
personal transformation. These experiences of being ‘Other’ offered a means
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of engaging in the social world through a new lens of experience. The theatre
projects helped disengaged young people by replacing a difficult current social
situation of development with a new social situation of development based on
increased self-esteem and more positive social interaction (Tawell et al., 2015).

Vygotsky frequentlyused the metaphor of the stage as a metaphorical
space in which the personal and social collide. When there is a clash between
the personal and social (the crisis point) a person can begin to envisage things
in a new way. As Fleer (2015), Smagorinsky (2011) and Yaroshevsky (1989)
point out, Vygotsky perceived cognition and emotion as being closely inter-
related. Vygotsky (1991:77) argued that ‘imagination in adolescence is, from
the developmental point of view, the successor of children’s play’. Imagina-
tion, invoked through the social situation of play, can help a young person to
change their perceptions about the imagined worlds of the future.

The overall argument put forward in thispaper is that the educational sys-
tem often fails to provide disengaged young people with the opportunity to
transform their social situation. This ‘crisis delayed’ can have damaging conse-
quences for those who remain ‘difficult’. The focus is on the process of social
and emotional development, as the young people involved move from a situa-
tion of crisis to potential social re-engagement with schooling. The hypothesis
posed in this paper is that introducing an element of socialised play into the
curriculum through creative arts interventions can help these young people to
negotiate the crisis of a social situation of development (Vygotsky, 1998).

Figure from Tawell et al., 2015:38
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OO00CHOBBIBaeTCS 3HAYECHHE /I COBPEMEHHON TICHXOJOTHH TOJIOKEHHS O
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CHCTEME YelIoBeKa, U U pepeHIIMOHHON Teopun pa3BuTs X. Beprepa.

[Ipu anamm3e mecra Teopuu BbicmX ncuxmdeckux QyHkmmid JI.C. By
TOTCKOTO B MHUPOBOI HayKe IO CHX IIOp OCTaeTCsl B TEHH OJIHO OYEHb Ba)KHOE
00CTOSITENILCTBO. DTO €€ BHYTPEHHSIS CBA3b C ABYMSI APYTUMH, BBLIAIOILIIMHUCS
Teopusmu XX Beka. OHa U3 HAX — 3TO BceM m3BecTHas Teopust V.I1. TTaBmo-
Ba, Jpyras — auddepeHnnonHas teopus pazsutis X. Bepuepa. Uro kacaercs
teopuu W.II. ITaBnoBa, To Teoputo JI.C. BEIroTckoro MoxHO paccMaTpUBaTh
KaK e pa3BUTHE MPUMEHNTENBHO K IICHXUKE M TIOBEJCHHIO YEJIOBEKA.

OnHo U3 HeHTpalbHbBIX NoJoxeHuit Teopuu JI.C. BeiroTckoro — 3To oBna-
JICHHE YEJIOBEKOM CBOUM COOCTBEHHBIM IOBEJICHUEM, YTO IIPOUCXOAUT Oaro-
Japst NCTIONIb30BAHHIO CJIOBECHBIX 3HAKOB M TOJBKO O1aromapst 3Tomy. JTO 1Mo-
JIOKCHUE CaMbIM MPAMBIM W HENNOCPEICTBEHHBIM o6pa30M BBITCKACT, BO-TICP-
BBIX, M3 OOLIMX IPHHIMIIOB MaBJIOBCKOH YCIIOBHOPE(IEKTOPHON TEOPHH, U3
MIPUHIAINA CUTHATBHOCTH B AEATENFHOCTH KOPBI OONBIINX MOMyIIapui U u3
NpUHIKIA 00pa30BaHMs BPEMEHHBIX HEPBHBIX CBA3el. Bo-BTOPHIX, OHO CTONB
K€ HENOCPEJCTBEHHO BHITEKAET U3 MAaBJIOBCKOM HJIIEW O BTOPOH CHIHAJILHOW
CHCTEME YeJIOBEKa, O KOPEHHOM OTIIMYMH OJ1aroziapsi CIOBY BBICIICH HEPBHOM
JCATCIBHOCTH YCJIOBCKA OT BBICIIEH HepBHOﬁ JACATCIIBHOCTH )KUBOTHBIX.

B teopun JI.C. BeiroTckoro Beiciine NcuXxudeckue QyHKIMHA BOZHUKAIOT
IIOTOMY, YTO TIOBE/ICHHUE YEIOBEKA JCTCPMUHUPYETCS HE TOJIBKO 00bEKTaMU
OKPYKaIOIIEro MHpa, Kak 3TO MMEET MECTO ISl «HATYPAIbHBIX» (YHKIHH,
HO TaK)Xe U MPEeXIE BCEro COIHMAIBHBIMH (paKTOpaMu, NMPEeCTaBICHHBIMU B
cioBecHO# peun. CII0BO KaK OIOCPEACTBYIOMNI BeXyIuil (pakTop BKITFOUA-
eTcs B IOBe/ICHHE peOeHKa cHavyasa B popMe peur OKpYKaroluX B3POCIbIX,
a 3aTeM y B3pOCIBIX JIIoJiel B popMe COOCTBEHHOW BHYTPEHHEH peyn.

Uro0bl yBUIETH HEMOCPENCTBEHHYIO CBSI3b STHX IOJIOKCHUH C Teopuei
WL.IL. TTaBnoBa, npenoctaBum cioBo camoMy JI.C. Beirorckomy: «Camas oOiast
OCHOBA TIOBE/ICHUS OJJMHAKOBAs Y )KUBOTHBIX 1 YEJIOBEKA €CTh CUTHAIM3ALISD) —
nuieT Beirorckuid. U nponomxkaer: «Mrak, — rooput IlaBnoB, — ocHOBHast 1
camasi o0I1ast IeITeNbHOCTh OONBIIMX TOJYILApUil €CTh CUTHAIBHASL, ¢ Oecuuc-
JICHHBIM KOJIMYCCTBOM CHUT'HAJIOB U C nepeMeHHoﬁ CHFHaIIHBaLIHeﬁ)). Kaxk n3Bect-
HO, 3TO Hambosiee o0Imas (popMyJIMPOBKA BCEH HIeH (DPU3HOIOTHH YCIOBHBIX
pedirekcoB, nexariei B OCHOBE (DU3HOJIOTHH BBICIIEH HEPBHOW JIEITEITHFHOCTH.
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Ho noBenenue uenoBeka OTAMYaeT Kak pa3 TO, YTO OH CO3JaeT UCKYC-
CTBCHHBIC pasApaKUTEIU, MPEKAEC BCCTO, I'PAHANO3HYIO CUTHAJIIUCTUKY PCUU,
" TEM CaMBbIM OBJIaACBACT CUTHAJILHOU JACATCIIBHOCTBIO 60J'II)[HI/IX nonymapnﬁ.
Ecmu ocHOBHas U camast 001mast AeATeIbHOCTh OOJBIINX HONYIIApHA y JKH-
BOTHBIX U Y€JIOBEKA €CTh CHTHAIM3allMs, TO OCHOBHOM M caMoli oOIiel aes-
TEIBHOCTBIO YENIOBEKA, OTINYAIOIIEH B IEPBYIO OUCPEb YEIOBEKA OT )KUBOT-
HOTO C TICHXOJIOTHYECKOH CTOPOHBI, SIBISETCS CUTHU(HKAIWSA, T.€. CO3aHNe
1 ynotpebieHne 3HakoB. MbI 6epeM 3TO CIIOBO B €ro CaMoOM OyKBaJbHOM U
TOYHOM 3HaueHHH. CUrHU(HKAIMSA €CTh CO3/IaHNe U YHOTpeOJIeHHEe 3HAKOB,
T.€. NICKYCCTBEHHBIX CHTHAJIOB. PaccMOTpHM OJIvKe 3TOT HOBBII MPHHIAII Jie-
SITENTbHOCTH. Ero Henmb3st HU B KAKOM CMBICIIE TTPOTHUBOIIOCTABIISThH IPUHIIH-
Iy curHanuzanuu. [lepeMeHHas cUrHAIM3aLus, IPUBOJAIIAs K 00pa30BaHUIO
BPEMEHHBIX, YCIOBHBIX, CIIEIUAIBHBIX CBS3EH MEXTy OPraHU3MOM U CPEIOi,
— HeoOXouMasi OMOJIOTHYCCKAsl MPEIIOChUIKA TOW BBICIICH AEATCIBHOCTH,
KOTOPYIO MBI YCIIOBHO Ha3bIBA€M CHUTHU(HKALIUEH, U JISKHUT B €€ OCHOBEY.

«YenoBek co31aj, TaKUM 00pa3oM, CUTHAIM3ALMOHHBIN amapar, CicTe-
MY UCKYCCTBEHHBIX YCIOBHBIX CTUMYJIOB, C IIOMOIIBIO KOTOPBIX OH CO3/1aeT
Tr00BIE MCKYCCTBEHHBIE CBSI3M M BBI3BIBACT HYXKHBIC PEaKIMU OPraHU3MA.
Ecmu Bcnen 3a [1aBnOBBIM CpaBHHUTH KOPY OOJBINNX MONYIIAPHNA C TPaHIH-
O3HOW CHUTHAJM3aLMOHHOM JTOCKOW, TO MOXKHO CKa3aTh, YTO YEJIOBEK CO37all
KITIOY K 9TOH JOCKE — TPaHANO3HYO0 CUTHAIUCTHKY pedr. C OMOIIBIO 3TOTO
KJII0Ya OH W3BHE OBJIA/ICBACT JICSATEIBHOCTHIO KOPBI M TOCTIOJICTBYET HAJI I10-
BezieHneM... Hu oHO *1BOTHOE HE 00J1a1aeT 4eM-JIM00 MOJOOHBIMY.

«/lo cux mop paccyxJeHue KakeTcs COBEpILICHHO sicHbIM. EcTh amma-
par, npenHa3sHaYEeHHBIH Ul 3aMBbIKaHHUS BPEMEHHBIX CBSI3€H, M €CTh KIIIOY
K armapary, Mo3BOJISIOIINI HapsiLy C TEMH CBS35IMH, KOTOpbIE 00pa3yroTcs
caMu co0O0¥ 1o BO3JCUCTBUEM NPUPOJHBIX areHTOB, MPOU3BOJANTH HOBBIE,
HUCKYCCTBCHHBIC, TIOAYMHCHHBIC BJIACTH Y€JIOBEKA U €TI0 BI)I60py 3aMbIKaHUs.
Anmapart ¥ K04 K HeMy HaxoJsTCs B pa3HbIX pykax. OfMH 4enoBekK, yepes
peub, BO3AEHCTBYET Ha apyroro. Ho BCsl cI0XKHOCTH BOIpOCa CTaHOBUTCS
cpa3y OYEBHIHOM, KaK TOJILKO MBI COEIMHSIEM almapar 1 KJI04 B OJHHX pYy-
KaX, KaK TOJBKO MBI NTEPEXOJUM K aBTOCTHMYJIALMHM WU OBIAJCHUIO COOOM.
3/1ech BO3HHUKAIOT MICHXOJIOTHYECKHE CBSI3M HOBOTO THIIA BHYTPH OJZHOW W
TOW € CUCTEMBI ToBeAeHUD» (2, ¢. 79-80).

Teneps o cBsa3u Teopun JI.C. Beirorckoro u anddpepeHmoHHoi Teoprueit
pasButus X. Bepuenpa.

X. Bepruepom Obuta mpemiokeHa (yHAaMEHTANIbHAsS TEOPUSl Pa3BUTHS
U Obul CHOPMYIHMPOBAaH BCCOOIIUI YHUBEPCAIBHBIH OHTOTCHETHYECKUN
IMPUHIUIT Pa3BUTUA. CormnacHo 9TOMY IMPUHIHUITY, BE3AE, I'IC UMECT MECTO
pa3BUTUC, OHO HUJCT OT COCTOSIHUM OTHOCUTEJIBHOM IJ100aIbHOCTH U OTCyT-
cTBUS (MK MaJioi) audepeHInpOBaHHOCTH YacTeH U PYHKITHI 2IIEMEHTOB
BHYTPH IIEJIOTO K COCTOSIHUIO UX Bce OoubIne qudepeHnnaniy 1 uepapxu-
yeckoit ynopsmodeHHocTH. JI.C. BBIToTCKHi KpaTKO, HO OYEHb YETKO, W3-
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naraeT B Tpyae «VcTopus pa3BUTHUS BBICIIMX MICUXUYCCKUX (DYHKIHID» 3Ty
Teopuo. OH MOJHOCTBIO cOrJamaercs ¢ TeM, uTo «BepHep BUAUT camylo
CYIIHOCTh Pa3BUTHs B Hporpeccupyroineii auddepeHiuanuy 1 CBA3aHHON
C He! IIeHTpai3aIiny», 9TO COTJacHO BepHepy «He TBopUeckuii CHHTE3, HO
TBOPYECKHI aHANM3 SBISIETCS JEHCTBUTENBHBIM ITyTeM OOpa30BaHUS BBIC-
X (OpM MOBEICHUS», UTO HE U3 DJIEMEHTOB CTPOUTCS CIIOKHAsI CHCTEMA,
HO «Ha000pOT, U3 PA3JIOKEHHS JHHAMUYECKOTO IEJI0T0, KOTOPOE C CaMOoro
Hayvaja CyIIeCTBYET KakK IIeJoe, JOJDKHBI OBITh BBIBEICHBI M TIOHSATHI BXOIS-
e B €T0 COCTAaB YaCcTH W Pa3BHUBAIOINECS MEKAY HUMHU HA OCHOBE 3TOTO
LIEJIOTO CBSI3M U MIX B3aUMOOTHOMICHH» (2, ¢. 118, 115-116).

Tpu Baxkubix uaeu JI.C. BBITOTCKOTO HaXOIATCs B IOJTHOM COOTBETCTBUH
¢ Teopueil X. BepHepa 1 0TBEYaIOT OHTOI€HETUYECKOMY MPHUHIIUIY Pa3BU-
THUSI MAJICHBKUX JieTel (3, 4).

1. HauanabHble 3TaNbl PA3BUTHA KATETOPHAJIBHOTO CTPOSI MBIIILICHHSI.
PaccmarpuBas stot Bonpoc, JI.C. Beirorckuii numet: «Mbl BUANM, Kak
JIOKEH B3IJIS/I, COMJIACHO KOTOPOMY PEOCHOK HAuWHAET C TMO3HAHHSI €/IH-
HUYHBIX Bemeﬁ 1 TOJIBKO HyTCM ux O606HI€HI/I$[ HpI/IXO,Z[I/IT K IMOHSATHUIO. Ha
caMoM Jiejie peOCHOK, KaK M )KHBOTHOE HAYMHAET C CaMbIX OOILIHX CXEM...
IIupamuaa noHsTHH, Kak roBOpUT DOJBKENIBT, CTPOUTCS OJJHOBPEMEHHO C
JBYX KOHIIOB — OT YaCTHOTO U OT 0011ero. MBI MOTJIH OBl TOWTH eI1Ie TOJIbIIe
W CKa3aTh, 4TO, CyIs IO MOBEACHUIO peOeHKa 0 OJHOTO Toja, MUpamMuaa
MTOHATHH CTPOUTHCS UMEHHO U3 HEPACWICHEHHOTO YaCTHOTO, peOCHOK HAET
OT 00IIEeT0 K YaCTHOMY, BBIJICIISIS TIOCTEIICHHO Bee Oojiee u Ooiree qpoOHBIE
TPYTIIEL, @ SAUHAYHBIN IPEIMET, BUAUMO, BRIICISICTCS Mo3aHee» (2, ¢. 322).

2. Poub s3bIka ¥ peur B NPeO10JIeHUH CHHKPETU3ALMH AeTCKOH IICUXMKH
[TonsiTHe CMHKpETH3Ma OJJHO M HanOoJiee YacThIX MOHATHH, yHOTpeOIs-
embIx JI.C. BBITOTCKMM 7151 XapaKTEepUCTUKM HOBEIEHHUS M O0COOEHHOCTEH
ro3HaBaTeNnbHOU cdephl nereil. B npeoponennu cunkpernsMa u auddepen-
LUAIUK CIMTHOTO MaJIo pacuieHeHHoro no3Hanus npereit JI.C. Beirorckuit
BeJyIllee MECTO OTBOAMII s3bIKY M peur. OH nuiet: «He MbIcis cioBamu,
pe6eHOK BUIWUT LCIYIO KapTUHY, U Mbl UMCCM OCHOBAaHHS IMPCANOJIOXUTD,
YTO OH BHUAUT KU3HCHHYIO CUTYyaAI[UIO FJ'IO6aJ'[I)HO, CUHKPETHYCCKU. Bcnowm-
HUM, HAaCKOJIBKO CHHKPETHYHO CBSA3aHBI BCE BIICUATIICHUS PeOCHKA, BCIIOM-
HUM, KaK 3TOT (aKT OTPa3mICs B MPUINHHOM MEIIUICHHH peberka. CioBo,
KOTOPOE€ OTPHIBAET OJWH MPEAMET OT JAPYroro, SIBISETCS €ANHCTBEHHBIM
CPEICTBOM IS BBIACIICHUS U paCWICHEHHUS CHHKPETUIHOH CBs3H (2, ¢. 270).

3. TlIposBiienue npouecca AudepeHINALMI B PA3BUTHH pedeBoii PyHKIMU.
JI.C. BeIroTCKHii BBIABHHYJ H3BECTHOE MTPECTABICHNE O TIEPBUYHON M3-
HavyaJbHON CIMTHOCTH Y MaJeHBKOTo peOeHKa ABYX (GopM pedn, KOTOphIC
I GepeHInpPOBaHbl y B3POCIbBIX: PeUYH IS APYrMX (BHELIHSS 3BYKOBas
peus) ¥ peun i ceOst (BHYTpeHHss Oe33By4Hast peub). OH TOBOPHII O BHY-
TpeHHeH nudQepeHaiy dTUX IBYX peueBbIX (YHKIMH, 00 «obocobie-
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HUH pedH JIst ce0st ¥ peun Ut APYTHX U3 00LIel HepacuJIeHEHHOW pedeBon
(YHKIMH, BBIIONHSAIONIEH B paHHEM Bo3pacTe 00a 3TH Ha3HAUCHUS MOYTH
COBEPIIEHHO OJIMHAKOBBIM 00pazom» (1, c. 346).

Bce Bblliecka3zaHHOE MO3BOJISIET TOBOPUTH O OOJIBIIOM 3HAYCHUH IS CO-
BPEMEHHOW IICHXOJIOTHH TOJIOKEHUS O BHYTPCHHEH CBSA3U TEOPUU Pa3BUTHSA
BeIcuX ncuxudecknx (pyakmnwii JI.C Brirorckoro ¢ reopueii U.I1. I1asmosa,
BKITIOYAOIIEH PyHAaMEHTAIBHYIO HACI0 O BTOPOI CHTHATIBHOM CHCTEME Ye-
JoBeKa, U qudepeHIIHOHHON Teoprel pa3sutus X. Beprepa.
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Ideas of L.S. Vygotsky, I.P. Pavlov and
H. Wernerfor modern psychology

Chuprikova N.1.
Psychological Institute of the Russian Academy of Education (Moscow, Russia)
a_golzi@mail.ru

The author proves the statement about internal ties between Vygotskian
theory of development of higher mental functions and two prominent theories
of the 20th century. This is the theory of I.P. Pavlov, including a fundamental
idea about the second signal system of a human, and differential theory of
development by H. Werner.

L.S. Vygotsky, 1.P. Pavlov and H. Werner
In the analysis of the place of Vygotskian theory of development of high-

er mental functions in the world of science one very important consideration
is still in the shadow. This is its intrinsic connection with two other prominent
theories of the 20th century.

One of them is the well — known theory of I.P. Pavlov, and the other is the
differential development theory of H. Werner.

As for the theory of I.P. Pavlov, the theory of L.S. Vygotsky can be re-
garded as its development in relation to psyche and human behavior.

One of the central statements of Vygotsky’s theory is the person’s mas-
tery of his/her behavior, which occurs thanks to the use of words as signs and
by means of them. First, this statement stems directly and immediately from
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general principles of the Pavlov’s conditioned reflex theory, from the prin-
ciple of signality in the activity of the cerebral cortex and from the principle
of formation of temporary nervous connections. Second, it is directly derived
from Pavlov’s ideas about the second signal system of a man, about a radical
difference of a human higher nervous activity from the one in animals.

In Vygotsky’s concept higher mental functions appear because human
behavior is determined not only by objects of the surrounding world, as in the
case of “natural” functions, but also and primarily by social factors, presented
in verbal speech. The word as a mediating leading factor is included in the
child’s behavior, first in the form of speech of adults, and then in adulthood
in the form of their own inner speech.

To see the direct relationship of these provisions with the theory of
L.P. Pavlov, it is better to quote L.S. Vygotsky.

“The most common basis of behavior is the same in animals and humans —
an alarm system,” writes Vygotsky. And continues: “so, — said Pavlov, the
main and the most general activity of the cerebral hemispheres is a signal,
with countless signals and variable signaling”. As you know, this is the most
general formulation of the whole idea of the physiology of conditioned re-
flexes which is the basis of the physiology of higher nervous activity.

But human behavior is different due to the fact that it creates artificial stim-
uli, first of all, “grand signalistic potential of speech’ and thus takes hold of the
signaling activity of the cerebral hemispheres. If the main and most general
activity of the cerebral hemispheres in animals and humans is signaling, the
basic and most general activity of human that distinguishes first of all a person
from an animal in the psychological point, is the significance, i.e. the creation
and use of signs. We take this word in its most literal and precise meaning.
Signification is a generation and utilization of signs, i.e. artificial signals. Let us
consider more closely the principle of this new activity. It cannot be opposed
in any sense to the principle of the signaling. Variable signaling, leading to the
formation of temporary, contingent, special connections between the organism
and the environment is a necessary biological prerequisite for the highest ac-
tivity, which we conventionally call signification, and on which it is based.

“Thus a man has created a signaling apparatus, a system of artificial conditional
stimuli, through which he creates any artificial connection and causes the desired
response. If after Pavlov we compare the cerebral cortex with a grand signaling
board, we can say that man has created the key to this board — grand signalisticity
of speech. With this key s/he acquires the activity of the cortex from outside and
controls his/her behavior... There are no animals anle to do anything like that.”

“So far, it seems quite clear. There is an apparatus intended for the closure
of temporary connections, and there is a key to the apparatus, allowing, along
with the bonds formed themselves under the influence of natural agents, to
produce new, artificial, subordinate to the power of a human and his choice
of closure mechanism. The apparatus and the key are in different hands. One
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person, through speech influences the other. But the whole difficulty of the
question becomes immediately apparent as soon as we connect the appara-
tus and the key in the same hands as soon as we turn to autostimulation and
self-control. Here psychological connections of a new type within the same
system behavior appear” (2, p. 79-80).

Now about the relation of Vygotsky’s theory and the differential develop-
ment theory of H. Werner.

H. Werner proposed a theory of development and formulated a universal on-
togenetic principle of development. According to this principle, wherever the
development takes place, it goes from a state of relative globality and lack of (or
low) differentiation of parts and functions of elements within the whole to a state
of more differentiated and hierarchical order. L.S. Vygotsky briefly, but very
clearly describes in the “History of the development of higher mental functions”
this theory. He fully agrees that “Werner sees the very essence of development in
progressive differentiation and in centralization associating with it *“ that, accord-
ing to Werner, “is not a creative synthesis, but a creative analysis which is valid
through the formation of higher forms of behavior” that a complex system is
not built of elements, but “on the contrary, due to a decomposition of a dynamic
whole that exists as a whole from the very beginning, its constituent parts and
connections, and their relationships developing among them on the basis of that
whole must be brought out and understood “ (2, p. 118, 115-116).

Three important ideas of L.S. Vygotsky are in full accordance with the
theory of H. Werner and meet the principle of the ontogenetic development
of young children (3, 4).

1. The initial stages of development of the categorial structure of thinking.

In considering this, Vygotsky writes: “We see a false view, according to
which a child begins from getting to know single things and only by the way
of generalization he comes to the concept. In fact, the child and the animal
begins with the most common schemes...Pyramid of concepts, as Volkelt
says, is built simultaneously from both ends — from the partial and from the
general. We could go even further and say that, judging by the behavior of
the child up to one year, the pyramid of concepts is built starting from the
undifferentiated quotient, the child goes from general to specific, gradually
releasing more and more fractional groups, and a singulte object, apparently,
is allocated later” (2, p. 322).

2. The role of language and speech in overcoming syncretization of
child’s psyche
The concept of syncretism is one of the most repeated concepts used by
Vygotsky to characterize the behavior and characteristics of cognitive sphere
of children. In overcoming syncretism and differentiation of joint poorly seg-
mented knowledge of children L.S. Vygotsky gave the leading role to lan-
guage and speech. He writes: “Not yet thinking in words, the child sees the
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whole picture, and it is reasonable to believe that he sees life situation glob-
ally, syncretically. Let’s remember how syncretically all the impressions of a
child are tied up, remember how this fact is reflected in the causal thinking of
a child. The word that separates one object from another is the only means for
separation and disegmentation of the syncretic communication (2, p. 270).

3. The manifestation of the process of differentiation in the develop-
ment of speech function.

Vygotsky put forward the famous idea of the initial original entity of two
forms of speech in young children and their differentiation in adults: speech
addressed to the other (external audible speech) and speech to oneself (silent
inner speech). He talked about the internal differentiation of these two speech
functions, about the “differentiation of speech for oneself and speech for oth-
ers from a common undifferentiated speech functions performing at an early
age both of these purposes almost in the same way” (1, p. 346).
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OTHolleHMe yUuTeNleil KaK ycI0BHe BKJIIOYEHNS
yyamuxcsi ¢ cuHapoMoMm /layHa B o0y4yeHue
B HAYAJIbHOH 0011€00pa30oBaTe/IbHOI 1IKOoJIe
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svetlana_slim@mail.ru

[IpuBoasiTCst pe3ynbTaThl HIMIMPUUECKOTO UCCIIEIOBAHUS IICHXOIOTHYE-
CKHX YCJIOBHI BKIIIOUEHHS AETel ¢ CUHApOMOM JlayHa B Ipynibl CBEPCTHU-
KOB B Ha4aJbHBIX 00II€00pa30BaTEIbHBIX LIKOJAX. Pe3yapTaThl MoKas3amd,
YTO COLMAJIBHO-TICUXOJIOTMYECKUN cTaTyc nered ¢ cuHiapomoMm JlayHa B
rpymIe OJHOKIACCHUKOB CBA3aH C OTHOIIEHUEM YUUTENS K HUM.

AKTyaJ'H)HOCTb HCCICa0BaHus CBsA3aHa C MTHTCHCUBHBIM Pa3BUTHEM UHKITIO-
3uBHOM npakTuku B Poccun. Cornacno denepaibHOMy POCCUHCKOMY 3aKO-
HOJATEJIbCTBY CErOJHsS OOBIYHBIC IIKOJBI JOJDKHBI IIPUHUMATh BCEX JIETEH,
BKJTIOYAs IETeH ¢ OrpaHUYEHHBIMU UHTEIUIEKTYaIbHBIMU BO3MOXKHOCTSIMH.

Hdern ¢ cunapomom JlayHa mpezacTaBisitoT co0oil 0co0yro KaTeropuio
cpean JeTedl ¢ OrpaHMYEHHBIMH HMHTEIUICKTYaJbHBIMH BO3MOXKHOCTSIMH.
Cunnpom JlayHa sBIS€TCS OZHMM W3 CaMBIX DPAcCIPOCTPAHEHHBIX THIIOB
XPOMOCOMHBIX aHOMAJIMH y 4elloBeKa — MPUMEPHO ofuH pedeHok Ha 1000
poxmaeTcs ¢ HUM Kaxkaslid rox [3]. CormacHO JaHHBIM, OITyOJIMKOBaHHBIM
®onnom «Downside Upy, B Poccun okomno 2500 mereit ¢ curapomom layna
POXKIAIOTCS KaXKIbIH TO/I.

Mpu1 HCCIICA0BAIN IICUXOJOT'MYCCKUEC YCIIOBUA BKIIFOYCHUA I[eTeﬁ C CUHAPO-
MoM /[layHa B rpymIisl CBEPCTHUKOB B OOBIYHON Ha4aJIbHOM IIKOJIE. MBI Ipea-
TIOJIOKHIIH, YTO COLIMANIBHO-TICUXOJIOTMYECKOE COCTOSTHUE JIeTel C CHHAPOMOM
JayHa B rpymnmne oJHOKIaCCHUKOB CBSI3aHO C OTHOILCHHUEM K HUM YUHUTeNeH.

VYyacTHuKaMu crany 6 yuureneil (Bce )KEHCKOTO MoJia), el OIBIT mpe-
M0JIaBaHMsI BapbUpOBaics B AuanazoHe oT 1 po 25 ner, u 117 cTtynenros B
Bo3pacte oT 7 1o 11 yiet, KoTopble mocemany HadaabHyto mKoiy (2—4 kiac-
ce) B Mockse. [lo kpaiiHeit Mepe, OIWH YYEHUK ¢ CHHIpoMoM JlayHa ObLT
BKJIIOUEH B KXKIBIH U3 IIIECTH NCCIECJOBAaHHBIX KIIACCOB.

B cootBercTBHE ¢ Teopueit orHomennit B.H. MscumeBa Opiin ipoaHa-
JTU3UPOBAHBI TPH COCTABILIONINX OTHOLICHHS YUUTEINS K TAKHUM YYECHHKAM.
OMOIMOHATIBHBINA KOMIIOHEHT U3MEPSUICS C IOMOIIBIO TECTA I[BETOBBIX OTHO-
meHuil, pazpaboranaeiM A.U. JIyromkuHsIM Ha ocHOBe Tecta Jlromepa [2].
J1st TOro 4TOOBI MCCIIEI0BATH TO3HABATEIBHYIO COCTABIISIONIYIO OTHOIICHHN
MBI OTIPOCHIIM BCEX YUUTENeHl U 3allOIHIIN OIPOCHUK, KOTOPBIM COCTOSIT U3
13 BOmpoOCOB MO pa3aMyYHBIM acleKTaM MHKIII03UBHOTrO npouecca. IloBenen-
YeCKUIT KOMIIOHEHT OTHOIIECHUS OBl M3MEPEH IPH ITOMOIIH KPUTEPUIT-OpH-
S€HTHUPOBAHHBIX HAOJIIOIEHUH, KOTOPBIE UMEIIM MECTO BO BpeMsl ypoKoB. Iy
H3MEPEHHUS COLUATBHO-TICHX0JIOTHYECKOTO CTAaTyCa YUCHHKOB, BKJIIOYEHHBIX
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B IPYMIbI CBEPCTHUKOB, MBI UCHOJIB30BATIN COLIMOMETPHIO, TECT I[BETOBBIX
OTHOLICHUH U IIPOEKTUBHBIM PUCYHOUHBIN TeCcT «MOU Ki1acey.

AHanu3 connorpaMm IMokasaj, 4To yJaluecs ¢ cuiHapoMoM [layHa nme-
0T IPOME)KYTOYHBIE CTaTyChI BO BCEX IIECTH IPyMIIax cBepCcTHUKOB. OHU He
ObLTH HY NOMYJIAPHBIMHU, HU HANOOJIee OTBEPrHYTHIMHU yUCHUKAaMH B HHKJIIO-
3MBHBIX KJIACCAX. B MATH U3 IECTH UCCIIETIOBAHHBIX IPYIINAX YYEHUKH C CUH-
npomoM JlayHa moydnim, o KpaiHel Mepe, OJ1H MOJI0KUTEIHHBIN BEIOOD
OT CBOHX OJHOKJIACCHHUKOB.

IIponeHT 0AHOKIACCHUKOB, KOTOPBIE AMOLMOHAIBLHO IPUHUMAIOT AeTel
¢ curapomoM [ayHa (o1 42 % mo 68 %) OBLI BEIIIE B IATH U3 MIECTH Kiac-
COB, YeM IIPOLIEHT CBEPCTHUKOB, OTBepratomux ux (ot 9 % no 37 %). Kpome
TOrO, OBUIO BBISIBIEHO OOJIBIIE OJHOKIACCHHKOB SMOLMOHAIBHO ITOJIOKH-
TEJIbHO WJIM HEWTPaJbHO OTHOCAIIMXCS K CTYACHTaM C CHUHApoMoM JlayHa
(ot 55 % 1o 91 %), yeM Tex, KTO OTpULIIATEIbHO K HUM oTHOcuics (0T 9 %
110 45 %) BO BCeX IIECTH MHKIIIO3UBHBIX KJIaccax.

AHanu3 pUCYHKOB TOKa3ajl, YTO B IEJIOM YYUTENS SBISIOTCS BaYKHBIMHU
JIIOABMH JUIS y4allUXcsl Ha4aJIbHBIX KiaccoB. Durypa ydurens Oblia H30-
OpakeHa Ha pucyHKax B 14 % — 67 % cmy4aax. Ot 29 % no 57 % ydamuxcs
HadaJIbHBIX KJIACCOB PUCYIOT ceOst. Mexay TeM He 6oiee 25 % pHUCYHKOB co-
JiepkaT M300paKeHUs YIEHUKOB ¢ cMHApoMoM [layHa. JlaHHBIE CBUIETEIb-
CTBYIOT, YTO OTHOILIECHHS C YUYEHHKaMU C CUHAPOMOM JlayHa MEHee BaXKHO
JUIS yYalIuXcsl Ha4albHBIX KJIACCOB, YEM MX OTHOLICHM ¢ yuuTeasiMmH. [lo-
JIy4eHHBIE Pe3yIbTaThl HOATBEPKIAIOT TUIOTE3Y UCCIEIOBAHHUS.

Bce mects yunreneil HauanbHBIX KJIACCOB SMOIMOHANBHO MOJI0XKUTEIBHO
WM HEHTPaIbHO OTHOCHITHCH K y4EHHKaM ¢ CHHIpoMoM JlayHa 1 ObLIN 3HAaKO-
MBI C XapaKTePUCTUKAMHM 3THX YYCHUKOB. AHAJIN3 HHTEPBBIO yUUTENEi T03BO-
JIWJT TIOJTYYMTh JIOTIOJIHUTENbHY0 HH(POPMALIHIO 00 MHKITIO3UBHOM IIpOLIecCe.

Ilo MHeHMIO yuuTenel, COBMECTHBIM OT/IBIX M UIPOBasi JEATEIBHOCTH 00-
JIETYAIOT BKIIIOUYEHHE CTYJIEHTOB C CHHIPOMOM JlayHa B IpyIIly CBEPCTHHUKOB,
0cOOEHHO B HAUalIbHBIN IIEPUOJ afanTauy B kKi1acce. Kpome Toro, 3Ha4unTE -
Hasl 9aCTh B3aUMOJEHCTBHUS MEXKTy YYCHUKAMH IIPOUCXOIMT TAKKE B XOJIE He-
(hopMaIbHBIX COBMECTHBIX MEPOTIPHUSATHIA, TAKUX KaK UTPBI ¥ OTAbIX. [lomydeH-
HBIE€ PE3YNbTAaThl MOATBEPKIAIOT BBIBOABI MPEABITYNIUX HcclenoBaHui [1].
UYeTBepo U3 IECTH yUUTENEH CUUTAIOT AETeW ¢ cuHApoMOoM JlayHa ydeHUKa-
MH, KOTOpBIE CEPhE3HO OTHOCATCS K yueOHOM aestensHocTH. Bee npenonasa-
TEJIM 3aMETHJIN MOJIOKHUTEIBHYIO IMHAMUKY B 00Y4YEHNH 3TUX YUYEHUKOB.

MBI cocTaBUIM pEeHTHHT ASUCTBUM ydyuTened Ui BKIIOUCHUS JAeTed c
cunapomMoM JlayHa BO BpeMsi YPOKOB, OCHOBAHHBIM Ha HaOmoJeHusK. 15
JIeWCTBUI OBUTM NIEPEUYKCIICHBI B COOTBETCTBHH C YaCTOTOM MCIIOJIb30BAHHUS U
KOJIMYECTBOM yUHUTeNeH, KOTOpbIe HXTPUMEHSIIH .

Camble TOITyJISIpHBIE JEHCTBUS IS BKIIFOUEHHS IeTel ¢ cHHApoMoM /[la-
yHa BO BpPeMsI yPOKOB OBLIH: BEIPAKCHNE IMOLMOHAIBHON MOIAEPKKH, TIOA-
JEpKKa BKIIOYEHHBIX YYEHUKOB, BOIPOCHI M 3aJJaHHs, a[pECOBAHHBIE JACTAM
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¢ cunapomoM JlayHa Bo (hpoHTaNIbHOI MHCTPYKIIMY JUIsl Kilacca. Taxoke mpe-
ITOIaBaTeNN YacTO 00ECIeUnBalOT MOIAEPIKKY JAeTeil B peleHNn: 00pa3oBa-
TENBHBIX Mpo0sieM B (hopMe BONPOCOB U pekomeHaanuid. HamHoro menslie
ytmTeneﬁ TMOJYEPKUBAIOT CHOCO6HOCTI/I M YCIICXHW 3TUX YUCHHUKOB B KJIaCCC,
OPTraHU30BBIBAIOT OOYYEHHUE B IMapax, OPraHU3aIMOHHO TOLICPKUBAIOT Je-
TEH, MOOLIPSIOT Iy OIMYHBIC ITPE3EHTAIMH, OOpallleHHe 32 HOMOIIBIO K OTHO-
KIIACCHUKAM B pEIIeHUH 00pa30BaTEbHBIX MPOOIIEM.

Bbina oOHapykeHa CTaTUCTHYECKH 3HAUMMasl OTPULIATENbHAsT KOPPESLHs
MEeXIy pa3HooOpa3ueM penepryapa AeHCTBHI yuuTeNel Uil BKITIOYCHHS JIe-
Tel ¢ cuHpoMoM JlayHa Bo BpeMst yPOKOB H IIPOLIEHTOM OJHOKIIACCHHKOB, KO-
TOpBIE SMOIMOHATILHO OTBEprajid yueHUKoB ¢ cuHapoMoM JlayHa (P=0,038).
OTO 03HAYaeT, 4To YeM OOIIbIIe PA3THIHBIX ICHCTBUIA CACTaHBI YUUTEIIEM BO
BpEMsI YPOKOB, TEM MEHbIIE OJHOKJIACCHUKOB SMOIMOHAIEHO HEraTHBHBI K
TaKUM y4eHHKaM. Koppemsius HoATBep K IaeT Hally THIIOTE3y O B3aHMOCBSI3H
MEK/Ty COIMAILHO-TICUXOJIOTMYECKUM CTaTyCOM YYEHHKOB ¢ cHHIIpoMoM [la-
YHa B MHKJIFO3MBHBIX KJIaCCaX U OTHOIICHUEM y‘-II/ITeJ'IeI\/’I K HHUM.
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Down syndrome in comprehensive primary school
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The abstract describes the results of empirical study on psychological
conditions of inclusion of children with Down syndrome in groups of peers
in comprehensive primary school. The results have shown that socio-psycho-
logical status of children with Down syndrome in the group of classmates is
associated with the teacher’s attitudes towards them.

The relevance of the research derives from the intensive development of
inclusive practice in Russia. According to Federal Russian legislation today
comprehensive schools must admit all categories of children, including child-
ren with intellectual disabilities.

Children with Down syndrome represent a special category among children
with intellectual disabilities. Down syndrome is one of the most common chro-
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mosome abnormalities in humans, occurring in about one per 1000 babies born
each year [3]. According to data published by Downside Up Foundation about
2500 children with Down syndrome are born in Russia every year.

We investigated the psychological conditions of children with Down
syndrome inclusion in groups of peers in primary comprehensive schools.
We suggested that socio-psychological status of children with Down syn-
drome in a group of classmates is closely connected with the teacher’s at-
titudes towards them.

The participants of the experiment were 6 teachers (all female), whose
years of teaching experience ranged from 1 to 25, and 117 students aged from
7 to 11, who attended primary inclusive school (grades 2—4) in Moscow. At
least one student with Down syndrome was included in each of six classes,
taking part in the experiment.

In accordance with V.N. Myasishchev’s theory of relations, three compo-
nents of teacher’s attitudes towards included students were analyzed. The emo-
tional component was measured using the Relations color test, constructed by
A.L Lutoshkin on the basis of the Liischer’s color test [2]. To examine the cog-
nitive component of the attitudes we interviewed all teachers and completed the
questionnaire including 13 questions on several aspects of the inclusive pro-
cess. The behavior component of the attitudes was measured in criterion-ori-
ented observations that took place during lessons. To measure socio-psycho-
logical status of included students in groups of peers we used the Sociometry,
the Relations color test and the projective drawing test «My class.

The analysis of sociograms has shown that students with Down syndrome
have intermediate statuses in all six groups of peers. They were not the most
popular as well as the most rejected students in the inclusive classes. In five
of the six investigated groups students with Down syndrome received at least
one positive choice from their classmates.

The percentage of classmates who emotionally accepted children with
Down syndrome (from 42 % to 68 %) was higher in five of six classes than
the percentage of peers who rejected them (from 9 % to 37 %). In addition,
there were more classmates emotionally positive or neutral to students with
Down syndrome (form 55 % to 91 %) than those who were negative to them
(from 9 % to 45 %) in all six inclusive settings.

The analysis of drawings has shown that generally teachers are important
persons for primary school students. The figure of a teacher was presented in
14 % to 67 % of drawings. From 29 % to 57 % of primary school students put
themselves in the pictures. Meanwhile no more than 25 % of drawings contained
the figures of students with Down syndrome. The data shows that relations with
included students are less important to primary school students than their rela-
tions to teachers. So, the results supported the hypothesis of the study.

All six primary teachers are emotionally positive or neutral to students
with Down syndrome and familiar with characteristics of included students.
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Qualitative analysis of the teacher’s interviews allowed to receive additional
information about the inclusive process.

According to teachers the joint recreation and play activities facilitate the
inclusion of students with Down syndrome in a group of peers, especially
in the initial period of adaptation in a classroom. Further a significant part
of interactions between students also occurs during informal joint activities
such as play and recreation. The results confirm conclusions of previous stud-
ies [1]. Four of the six teachers consider children with Down syndrome as
students who are serious in their learning activities. All the teachers noticed
positive dynamics in the learning of included students.

After the sessions of observation we drew up the rating of teachers’ actions
addressed to children with Down syndrome at the. 15 actions were listed ac-
cording to the frequency of applying and the number of teachers who used them.

The most popular actions for included children with Down syndrome at
the lessons were the expression of emotional support, the approval of the
included students’ actions, the questions and tasks addressed to included chil-
dren during frontal instruction of the class. In addition, teachers often provid-
ed support to included children in solving educational problems in the form
of questions and recommendations. Less frequently teachers emphasized the
abilities and successes of included students in the classroom, organized learn-
ing in pairs, gave organizing support to included children, encouraged includ-
ed students to make public presentations, asked classmates to help included
children in educational problems solving.

A statistically significant negative correlation between the diversity of
the repertoire of teachers’ actions for included children with Down syndrome
during the lessons and the percentage of classmates who are emotionally reject-
ed included children (p = 0,038) was found. This means that the more actions
are made by a teacher during the lessons, the less classmates are emotionally
negative to included students. The correlation confirms our hypothesis about
the association between socio-psychological status of included students with
Down syndrome in inclusive classes and the attitudes of teachers towards them.
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